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Abstract 

 

Background: Stakeholders in the educational community have many tools that can lower 

school suspension rates and disrupt the school-to-prison pipeline. Methods and resources 

require school leadership creating campus buy in, student engagement, creating a class 

management system, creating a rapport with the campus police officer, and creating 

engaged classrooms. It takes a team to come together to create a nurturing environment. 

Purpose: The data will show a decline in unwanted student behavior. The goal is to 

lower the suspension rates by using techniques to create a positive school environment. 

Techniques utilized are that of utilizing campus police officers as an institutional agent, 

leaders setting the school culture, student engagement, class management systems and all 

stakeholders buying in. The data and process will be presented to the community and the 

staff. The methods which were used to decrease unwanted behavior in the school will be 

used to create a district wide initiative. Methods: Discipline data will be taken from an 

urban school district in Houston, Texas. The data will be extracted from the district 

database, student management system and E-School from 7th and 8th grade. The data 

will then be exported to create pivot tables for each year from 2014 to 2017. The pivot 

tables will describe the incident that took place and how many referrals were written for 

each institutional agent.  Each institutional agent will then be assessed through 

observation over a period of three years, in how they were immersed in each key 

component studies.  
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Chapter 1 Introduction 

Whose responsibility is it to break the vicious cycle of the school-to-prison 

pipeline and to decrease out-of-school suspension rates? It is the responsibility of a 

collective community to break the cycle, whether we are directly involved or indirectly 

involved in a child’s education. There are many key factors that can be used by 

stakeholders in the community to break the cycle of the school-to-prison pipeline and 

decreasing suspension rates. Leithwood (2001) explains that, the task requires school 

leadership creating bridges within the community and bringing the school back to the 

focal point of the educational system. To break the cycle teachers must buy into an 

agenda of hard work and perseverance and mentorship. Breaking the cycle will also take 

a buy in from the local and national community to recognize that the children that we 

serve today are the educators and teachers of tomorrow (Leithwood, 2001).  Moreover, 

our campus police officers must recognize the students that they serve are adolescents 

within a learning environment and what their role requires.  Most importantly, according 

to (Leithwood, 2001) it takes a team to come together to foster our students and to create 

an environment of nurturing. We as institutional agents need to make our children feel as 

if they are a part of the solution, rather than a systematic cog in a juvenile program. 

Lived Experience of the Researcher 

 My story is central to the fundamental keys of disrupting the school-to-prison 

pipeline. As a young man with no given direction and no goals in life, I was headed 

towards being part of the juvenile system. The only place that people, including my 

educators, saw for me was a future towards prison. My story as a young juvenile would 
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be that I was in and out of trouble, running the streets at a very young age, with no 

supervision and surrounded by a great deal of poverty. What I encountered in the streets 

was nothing but trouble, gangs, drugs and fighting; toxic and dangerous elements for 

young, impressionable youths. I did not understand what a quality education could bring 

to my life. I fell behind in school and felt as if I wanted to give up and do nothing with 

my life. My father looked at me with disappointment in his eyes; my teachers looked at 

me as a problem child and pushed me out of class.  

 My younger brother was born with cerebral palsy when I was eight years old. The 

doctors literally gave him forty-eight hours to live and we needed to say our goodbyes. 

He also had a stroke while he was being born and developed seizures. At this point my 

father was a business owner that was very profitable. The trauma of my brother being 

born and the multiple hospital visits caused my father to lose all of his contracts. My 

brother survived and is now twenty-seven years of age. He is the love of my life and is 

the reason that I want to change the world. He is an inspiration to us all in his journey 

through life. He has endured the most painful medical procedures, has suffered through 

seizure attacks everyday and is paralyzed on the left side of his body from his stroke. 

Despite all of his ailments and roadblocks in his life, he loves his life and he will greet 

you with a smile. This is a man who we all can learn from he is a fighter that keeps 

fighting. 

As a family we chased apartment deals across town and lived with many different 

relatives. There was a point in our lives where we were evicted from our apartment and 

became homeless. These struggles were very real and it took all of us coming together as 

a family to find a way out of this situation. 
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When I entered into high school, there were a group of kids who were recruiting 

members into a large Latin gang. Across from them was a gym that held football tryouts. 

I walked with a good friend of mine that I had known for many years and watched as he 

took the turn towards the gang members, as I kept walking towards the gym to join 

football. The last I saw of him was in the cafeteria as he was escorted out by 

administration for fighting; and very recently I learned, he was in prison. 

What I came to realize is that there were people who cared about me and who 

were invested in my wellbeing, such as my father, mother and teachers. There were 

teachers who helped me see the value of education and helped me with my studies after 

school. My teachers stayed late to tutor me and provide me with the tools necessary to be 

successful on the scholastic aptitude test or S.A.T and applying to colleges. It was the 

involvement of extracurricular activities, such as football and  he junior reserve officer 

training corps or J.R R.O.T.C. that helped pave the way into being a well-rounded 

individual. It was the buy in from my parents that allowed me to excel in academics and 

everything that followed thereafter. After a while there was no turning back in life, the 

only thing that there existed for me was success and a developed sense of perseverance. I 

became the joy and pride of my father who at any chance would brag about my successes 

in life. 

I joined the military at age seventeen and went to college after I completed my 

training in the United States Army. While in college, I was called to active duty and 

served a grueling tour in Iraq from 2003 to 2005. I suffered some injuries while serving 

my tour, married my wonderful wife while on leave, and then resumed my combat tour. 

Upon return I recovered from my injuries and my wife and kids pushed me to go back to 
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college to finish my undergraduate degree. I finished my undergraduate and became a 

physical education teacher and continued to pursue a master’s degree in public school 

administration. I then became a structured leaning teacher for first and second grade then 

moved onto becoming an assistant principal for a middle school. I have come a long way 

from a kid who was pronounced as a burden on society to an administrator who is giving 

back to the community. I know my father would have had been proud to witness my 

accomplishments thus far. 

Now as an administrator of a middle school located in an urban community, I can 

truly change children’s lives. I have seen myself in many of the families and children that 

I serve. I have come to understand what students and families need to hear and what 

actions they need to see from school officials. I see the struggle that many of the children 

face in their community and it is a struggle that I have personally lived. I have shared my 

story with many students who feel as if they do not have anyone in the world that 

understands them.  

It is my goal to change the world for the better one school at a time. I believe that 

the basic foundation of creating a school of high success is caring about children’s 

welfare and education.  

Purpose of Research 

The purpose of this study is to examine the reduction of discipline using five 

different interventions. I will examine the types of incidents occurring each year and the 

discipline issued to students overall. The data will show a decline in unwanted student 

behavior and selected institutional agent’s initiatives every year. The goal is to lower the 

suspension rates by using techniques to create a positive school environment. Techniques 
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and interventions utilized are that of utilizing campus police officers as an institutional 

agent, leaders setting the school culture, student engagement, class management systems 

and all stakeholders buying in. The data and process will be presented to the community 

and the staff. The interventions which were used to decrease unwanted behavior in the 

school will be used to create a district wide initiative.  

Problem 

It is of high importance for school administrators to attempt to keep suspension 

numbers low and keep children from being arrested. McKenzie and Skrla found the 

following (2011): If a student is not at school due to suspension or expulsion, or if a 

student is at school, but is not in the classroom because the student is either in-school 

suspension or waiting in the office to see a school administrator regarding a disciplinary 

issue, then the student is not engaged in academic learning. (p. 23) It is important for 

administrators and parents to schedule to meet as early as possible. Meeting as early as 

possible with parents is an attempt to not have students miss valuable class time. Another 

aspect of students missing class is the wait time that it takes to be seen by an 

administrator in the office. Administrators are very busy handling a variety of business, 

so it is the priority of the administrative staff to handle discipline situations swiftly.  

 The leadership of the school also determines the success of the students. 

Shields (2010) notes in her studies that leaders need to recognize their deficit thinking 

and stop placing blame on the children and take responsibility for the overall success of 

the child. It is imperative to have a leader that believes in creating support networks with 

parents in place. Parents and other stakeholders of the child’s education is the key to 

success of that child. Green (2015) examines in his finding that findings illustrate how 
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principals and community leaders support urban school reform along with community 

development. It is essential for educational leaders, and those who prepare them, to think 

about how principals and community leaders can implement this work.  It is about 

making valuable connections with the community especially the parents. When a school 

has the support of the parents, then the child will be a success and the classroom teacher 

will be free to revolutionize the student mind. Shatkin (2007) believes that, parent 

involvement will bring many resources to the community and the school as a whole. 

Shatkin (2007) suggests that parents bring support to the community and the school such 

as adult education, health care screenings for residents, new traffic stoplights and slew of 

other community initiatives.  

Brown and Beckett (2007) also examines that to satisfy students’ immediate 

needs, all adults become equal partners in providing students with parental support. 

Parents want to be involved, but they need guidance in what to be involved with. It is the 

responsibility as the school as a whole to communicate properly to parents and 

understand the position of parents within the community and within their own 

households. Brown and Beckett (2007) also suggest that, the presence of parents and 

community within the school and their involvement will culminate a safe and secure 

school.  

Introduction Discipline Interventions – Key Components 

The key in disrupting the prison- to -school pipeline and lowering suspension 

rates is also to keep students off of the streets, an undertaking that will take a great deal 

of effort. When students are suspended, they are not afforded to come to after school 

programs or Saturday school sessions. Arcia (2007) suggests that students who are put 
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out of class for suspensions cannot afford to be put out of class. Students who are 

suspended or who may be at risk of suspension also need to be a part of the school 

process. If we want to get these children off of the street, then we should offer more after 

school programs and more weekend events sponsored by volunteers.  

Class Engagement. Teachers and administrators get burnt out and teachers need a break 

from students for recovery, but there is a belief that it takes a village to raise a child. 

Creating school programs that are effective, involve the support of the school district and 

the school leadership, will also create avenues for students that gear them towards the 

school system instead of away from it. Dufour (2008) makes comment that, it is essential 

for students to be actively engaged in the classroom. Dufour (2008) also makes reference 

that a school community must organize a professional learning community or P.L.C, 

which is described as collaboration. Payne and Welch (2017) make reference that 

students who are engaged in the classroom are less likely to disrupt the class enviorment. 

Class management System. Another important tool in destroying the prison -to- school 

pipeline and diffusing the amount of suspensions within a school is creating a positive 

behavioral intervention program or P.B.I.S. This particular system has been proven to 

curve unwanted behavior by the students, but at the cost that it is also an exclusionary 

system designed to align student behavior. There has been research that supports a more 

positive, less exclusionary support system for school discipline. Maag (2012) suggest that 

the whole 'get tough' mentality is not working in the classroom and is misleading teachers 

into believing that they are managing their classrooms. The positive behavioral 

intervention system is opposite of zero tolerance, it is about creating a classroom 

environment that is conducive to learning and involving the learner in the process. 
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Thoonen, Sleegers, Oort, Peetsma, and Geijsel (2011) alludes to that we, as educational 

leaders, need to build school wide capacity in an effort to manage student behavior. 

P.B.I.S is also about tracking behavior and examining the trouble areas within a campus. 

Fenning and Rose (2007) state that they use data in an effort to be proactive to develop 

school wide policies in an alternative school. Often times, many students are involved in 

creating school wide policies, as it creates a rapport amongst the children and makes 

them feel as if they are invested in the school process. 

Rapport with the Campus Officer. Creating a rapport with the campus base police 

officer is essential in fostering success within a school. The campus police officer is a 

resource to the campus and is an integrated part of the faculty and staff. In some 

instances, the campus officer may be seen as a threat to student’s security or as an 

intimidation. They are, in fact, an important cog in student success and should be 

integrated into the everyday function of students. They are one of the stakeholders that 

will ensure the success of all students.  

It is important that the campus administration and the campus resource officer 

make alliances and rapport with one another. Price (2009) suggests that it is the campus 

administrator’s responsibility to pin point instances where the activity of the child may be 

criminal. Price (2007) also suggests that the administrator must be well versed in his or 

her role as an administrator and their authority as well as the legalities of a situation. The 

campus administrator and the resource officer are a unit that must work together to ensure 

the safety of the children and the expectations of each. The school administration must 

also know what the legal parameters of the law are and what their administrative campus 

policies are when it comes to the safety and security of the campus. Each school district 
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varies in how the administrator can interact with the campus resource officer. It is 

important, however, that each person has the child’s best interest in mind when deciding 

what policies and measures will be taken. 

Campus Culture. Setting the school culture is paramount in creating an environment 

that is conducive to the learning and caring of the student. It is of great importance that 

the staff and faculty create a loving and caring environment for the students that they 

serve. Student engagement in the classroom keeps students learning and reduces the need 

for zero tolerance policies within the classroom. Students who are engaged in the class 

seem to have a better understanding of the culture set forth within the school. It is 

essential to student success and class management that students have a strong curriculum 

Buy In. All stakeholders must also buy into the initiatives set forth by the students and 

the staff. Without seeking an effort for buy in, the school will be left without a road map. 

All of these suggestions are some of the foundational keys that have been tested and are 

currently in use within my own school. As an assistant principal within an urban school 

district located in Houston Texas, I serve students who have been a victim of the process 

of the school- to- prison pipeline and excessively suspended. I have used my school as a 

laboratory to examine the rampant suspension rates, drug possessions, fights and 

disruption of the school environment. I have made an effort to have my teachers and 

colleagues agree to move the pendulum in lowering suspension rates and classroom 

removals that may constitute a loss of curriculum. I have made a valiant effort in creating 

a strong rapport and relationship with the campus police officer. We have all agreed that 

removing children pending a parent conference and creating a school environment 

conducive to learning is beneficial to the welfare of the child and is proving to curve 
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suspension rates. For the greater good of the students that we serve, we have all taken a 

concentrated effort to curve unwanted classroom disruptions and create a positive school 

environment. We have invited many elements into the school in an effort to curve 

removal from classrooms such as an engaging curriculum, a positive behavioral 

intervention program, conferencing, rapport with the campus officer, bridges between the 

community and the school and a buy in from the faculty and staff.  

Research Questions 

1. How can a school that is set in an urban community lower suspension rates and 

reduce referrals to the office? 

2. What are some tools that educators can use that promotes learning and reduces 

disruptive student behavior? 

3. How were institutional agents’ data outcomes observed as a result of disciplinary 

referral data for school years 2013-2014, 2015-2016 and 2016-2017? 

 

Definitions of Terms 

School-to-Prison Pipeline - According to Mallet (2015), the process which young people 

of school age find themselves involved in a criminal conviction.   

 

Campus Officers- Price (2009) mentions in his research that, commissioned police 

officers that are assigned to a school campus by the providing school district. 

 

School Culture –Muhammad (2009) discusses that, the acts and customs that make up a 

school in an effort to create positive emotions.  
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Student Engagement - Dufour & Marzano (2012) examine the, process of educators 

inviting students to think and act on a higher level. 

 

Class Management- Milner &Tenore (2010) examine a, process and procedures created 

in collaboration with teachers and students in an effort to create positive behavior. 

 

 Rapport – Payne & Welch (2017) allude to, the direct involvement in understanding the 

students and staff that we serve as educational leaders. 

 

 Removing Pending a Parent Conference (R.P.P.C) – Savant (2017) suggests that, the 

process in removing a child from the classroom and placing them in an alternative setting 

till and administrator can meet with their parents. 

 

Suspensions - Schept, Wall & Brisman (2015) examine, out of school removal of 

students from the learning environment. 

 

Institutional Agent – Shatkin & Gershberg (2007) allude to, a member of the faculty and 

staff of a school that directly or indirectly influences a child’s learning. 

 

Participant Researcher – Coghalan (2011) gives reference to, a participant that is also 

conducting the research that is grounded in the form of action research. 

 

Chapter 2: 

Literature Review: 
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Introduction 

Obama (2012) stated “To prepare Americans for the jobs of the future and help 

restore middle-class security, we have to out-educate the world and that starts with a 

strong school system” (The White House). Dufour (2009), states in his book, “schools 

have been called upon to solve every social ill and fulfill every cultural hope” (p. 62). 

Dufour (2009) also stated, “There is no other institute in America that has been called 

upon to do so much for the nation and for every individual within it” (p. 63). Americans 

have a responsibility to not only keep students off of the street, but to also educate our 

children and teach them how to be productive, democratic citizens. To build strong 

school systems, we as a community need to ensure that our children stay in school and 

feel invested in the school system as a whole. Dufour and Marzano (2012) investigates 

that, the history of education in the United States in the 20th century has been seen as the 

history of the effort to reform schools. Part of the effort in reforming schools is also the 

effort in lowering school suspensions, keeping students in the class room, creating buy in 

from the community, leaders creating a positive school climate, creating an 

understanding between the school and the campus police officer, creating engaging 

classrooms and creating a behavioral management system that will lower suspensions and 

curtail the school-to-prison pipeline. When students are suspended where do they go? 

Will they be arrested, will they commit a crime, where are their parents, what will they 

do when left idle? These are many questions asked within decades of research and 

Alexander (2011) suggests that students sometimes become part of a prison system when 

pushed out of school.   
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Campus officers and the school-to-prison pipeline is a direct consequence of the 

war on drugs, which sparked zero tolerance policies within education in the United 

States. Alexander (2011) references that the war on drugs was sparked on September of 

1986, “with the house at full frenzy the legislation allocated two billion dollars to the anti 

drug crusade” (p. 53). Alexander (2011) also makes reference that later in September, 

after the funds were allocated; the president signed the Anti-Drug Act of 1986 into law. 

Alexander (2011) references that president Bill Clinton pushed for the “get tough laws” 

on drug offenders and convicted criminals.  

 According to Weiler and Cray (2011), “the school resource officer program began 

in the United States in the early to mid-1950s, however the program did not gain 

prominence until the 1990’s in response to various school wide shootings” (p. 160). 

Weiler and Cray (2011) make reference that the school resource officer programs are an 

effort to create and establish safe and secure schools.  The school safety officer is in place 

to secure the campus, inside and out. Many times if there is an incident on campus and a 

child commits a crime, that child is arrested by the campus officer. This process is also 

part of the school to prison process that we witness in our school system.   

Student engagement is essential to the success of lowering school suspensions and 

disrupting the school to prison pipeline. The “No Child left Behind Act of 2001” was 

designed by the Bush administration in an effort to create an American school system that 

will educate every child in the United States, regardless of the cost. The law mandated 

that every school in the United States that receives federal funding, such as title 1, was 

required to follow certain mandates. The mandates require that every teacher in core 

content be highly qualified, schools meet annual yearly progress with a series of 
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mandated exams and criteria, and it called for school districts to report by special 

populations along with race. The law placed mandated high stakes testing in every school 

and drove every school to the brink of data. Dufour (2011) mentions, that many schools 

in the United States are very data driven and not content driven. Dufour (2011) also 

mentions that many school districts get the data, dissect the data, but fall short of 

implementing anything with all of the data.  

Dufour (2009), suggest that when schools function within a professional learning 

community, they create engaging and high level thinking classrooms. Dufour (2009) 

makes reference that it is necessary to create collaborative learning groups within the 

classroom and create an environment, in which students are at the center. Dufour (2009) 

also makes remark that the student is at the center of learning, which means that the 

teacher is the facilitator of the classroom. It is of high importance that the students remain 

actively engaged, from bell to bell in the classroom. The process of engaged classrooms 

will mitigate the need to suspend students from school.  Dufour (2009) notes that, if 

schools are to be significantly more effective, educators need to stop thinking about the 

industrial like model and think about the model that will allow them to think within 

professional learning communities.  

Class management systems are fundamental in creating an environment of student 

interest and student success. Muhammad (2009) believes that it is a key to create positive 

culture in the classroom. Muhammed (2009) describes a positive pressure as environment 

of high expectations and teachers holding students accountable while giving students the 

support that they need. This in a sense creates an environment of respect and rapport and 

counters the need to suspend students from class. Muhammad (2009) makes reference to 
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the idea that positive pressure takes many forms which includes, calling parents, moving 

a student’s seat closer to the teacher, detaining students from lunch or recess 

socialization, providing positive incentives, and requiring after school tutoring. This form 

of positive culture is one of the foundations of creating a positive behavioral intervention 

system or P.B.I.S on the campus.  

CMCD process by Freiberg is essential to note in class management and having a 

set of tools that teachers can use. Freiberg (2016) describes a set of practices and tools 

that teachers can use in the classroom to lessen unwanted behavior and disruptions. 

Freiberg (2016) describes the use of a grungy ‘pencil cup’, this is a process in which a 

student can obtain a pencil without disrupting the teaching and learning process.  The 

program also works in conjunction with the school leadership developing tools and 

interventionss to mandate in the classroom.  

Restorative justice is a process that is geared to understanding the circumstances 

of a situation and mentoring students. According to Evans and Vaandering (2016) the 

idea of restorative justice practices are not a new phenomenon in society, but is a 

relatively new idea to be used within our school systems. Evan and Vaandering (2016) 

indicate that restorative circles were used by Native Americans in an effort to resolve 

conflicts amongst other tribes. The authors Evan and Vaandering (2016) also indicate that 

restorative practices are built by creating a culture of equity, in understanding, trust and 

social engagement. Evan and Vaandering (2016) indicate that the restorative justice 

practice came into existence in school systems due to the zero tolerance movements of 

the 1990’s and 2000’s with the gun free school act of 1994 and the shooting within 

Columbine high school in 1999.   
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 The leadership sets the school culture of a campus; it is essential to the success of 

all students. Leithwood (2001) examines school leadership from a lens of transformation 

and change making. Leithwood (2001) explains that leaders must be charismatic, 

influential, decision makers, collaborators and have strong instructional skills.  According 

to Dufour (2009) all schools have a school culture; some schools will promote positive 

engagement and collaboration while other school may promote negativity and become 

toxic to the learner. It is important that leaders in a school recognize the type of culture 

that they create or are immersed in. Leithwood (2001) examines that school leadership 

needs to understand their organization before any real changes are made.  

A well managed class is a well engaged class and a well engaged class means that 

there will be minimal discipline issues. Dufour (2008) suggests that creating a 

professional learning community in a school campus is essential to student success and 

the success of the staff.  A professional learning community is not a meeting time it 

involves the school as a while sharing ideas and crossing over into different subject 

matters. Muhammad (2009) explains that it is important for a leader to be flexible and 

fair in situations with the community, parents, teachers and students. Muhammad (2009) 

gives an example of a student who is clearly exhibiting frustration and anxiety in the 

classroom. Muhammad (2009) states that when the teacher, ‘the leader”, pulled the 

student aside and asked their student, the teacher found that the student was having issues 

at home that were beyond the student’s control. This teacher was sensitive to the needs of 

the student and understood that we must be fair and listen to our students.  

In all of the discipline systems mentioned, along with the philosophies of school 

leadership, a well rounded curriculum and instruction program is paramount to student 
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success.  Friedberg (2016) in his research suggests that with his class management model, 

students will be able to absorb and learn the curriculum taught by the teacher on a higher 

level. In fact Freiberg (2016) offers many tips on how to manage as well as engage 

children in active kinesthetic curriculum.  

The urban middle school studied in this research encompasses a curriculum that is 

created within the international baccalaureate middle year’s program.  According to the 

International Baccalaureate organization (2014), the program is designed at creating a 

better more peaceful world by enabling students around the world to become lifelong 

learners and productive citizens in the world. According to the International 

Baccalaureate organization (2014), it requires that essential knowledge taken from 

existing schools be formatted in unit planners that teachers will use to translate to the 

student using the international baccalaureate philosophy. Students have an opportunity to 

graduate with a certified certificate within the program and the program is offered within 

grades k-12.  

The stakeholders in a child’s education are everyone who is invested directly or 

indirectly in the children. This indirect or direct investment comes from the 

superintendent, principals, teachers, staff and faculty members of the building, district 

employees, parents, community leaders, business partners and people who care about the 

future of our nation.  

 Meier (2002) shares that schools are suppose to be a place of trust and a place 

where children, parents, and the staff can collaborate and share ideas. Meir (2002) 

suggests that there has been a change in the way our children are schooled in that 

student’s creativity is sucked out of the class and there are no more real world 
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connections. Muhammad (2009) indicates in his research that many parents in the 

community have invested their lives into the community and have established their 

families to be an intricate part of the process. 

 These philosophies introduced are keys and fundamentals in creating a positive 

school culture in an effort to lower student suspensions and expulsions. It is an effort to 

keep in school and engage them in the quality of learning that they deserve. As Dufour 

(2011) discusses in his book, it is always student first. There are five different 

components discussed that may allow campuses to lower suspension rates. 

Campus Police and Suspensions as a Catalyst to the School-to-Prison Pipeline 

What is the school-to-prison pipeline? It is a process in which students are 

detained or processed in jail from school or outside of school. According to Elias and 

Buzelli (2013) examine policies that encourage police presence within schools, as well as 

harsh tactics by school personnel, and automatic punishments that result in suspensions 

and out-of-class time which contribute to the pipeline. According to the National Justice 

Network (2009), on a daily basis 93,000 children are incarcerated in the United States. 

Students who are detained may be detained while suspended from school and found in 

the community. The school-to- prison pipeline in the eyes of many scholars, such as 

Michelle Alexander (2011), Gilberto Conchas (2006), Deborah Fowler (2011), 

Christopher Mallett (2015) and Harry Wilson (2014) is a growing plague in our 

American educational system that has been created by a foundation of oppression and 

American history. The school-to-prison pipeline is a situation in that is fueled by poor, 

inadequate schooling and a high number of suspensions. According to Ronald Takaki 

(2008), our children deserve the best no matter what condition their communities are in.  
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Landson Billings (2009) makes reference that the changes in public education are 

that of despair and can be overcome and those children’s dreams can remain alive. 

Ladson-Billings (2011) makes alludes to the struggles of minority children in history and 

the treatment of second class citizens gaining a second class education. Alexander (2011) 

remarks that, when students are arrested from school or suspended, then they sometimes 

fall into the cycle of the school to prison pipeline. Alexander (2011) also makes reference 

to the struggle of minorities in education and the efforts of Jim Crow laws to suppress 

minorities from gaining an education. Alexander (2011) also makes reference to the fact 

that when minorities become part of the prison system, they then become what she coins 

as part of the ‘new Jim Crow”, a system of second class citizens. Alexander (2011) 

suggests that zero tolerance laws that were developed during the early 1970’s were the 

forefront of zero tolerance suspensions in education. The war on drugs in the United 

States was the push of zero tolerance in many situations across the United States 

according to Alexander (2011).  

Mallet (2015) examines that many students have been suspended and expelled 

due to low level and high level crimes. Zero tolerance policies have been deemed as 

sparking the dilemma of the school-to prison pipeline. Sughure (2003) highlights that 

“federal government, through the Gun-Free Schools Act of 1994 (GFSA), required states 

to enact zero tolerance legislation” (p. 238).  Elias and Buzelli (2013) claim that “zero 

tolerance policies, which set one-size-fits all punishments for a variety of behaviors, have 

fed the trends." Wilson (2014) describes the dilemma as zero-tolerance fuels school 

failure and pushes students into the justice system. 
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The zero tolerance policy has been under fire in these past few years with many 

scholars arguing against the policy as an aggregate in creating the school to prison 

pipeline. Mallett (2015) describes the construction of the zero tolerance policy as an 

effort to fight crime in the early 1980’s; it was a sort of get tough on laws and fight crime 

with a three strikes and you are out mindset. Our school systems today have adopted the 

zero tolerance policies through the idea of fighting criminal laws in the neighborhoods. 

Mallett (2015) also notes in his research that the legislation with the creation of the Gun-

Free School Act law in 1994 gave the seal of approval for school districts to enact a zero 

tolerance policy program, such as expelling a child from school for one year if found in 

possession of a gun on campus and mandatory juvenile justice referrals.  

Mallett (2015) notes that, there is no set definition of a zero tolerance policy and 

that it is a philosophy developed by school officials, but that districts do share a common 

goal which is to keep the campus safe. Sughrue (2003) examines the zero tolerance 

policies set in the American educational system, and notes that there are a multitude of 

variables that may escalate a situation into an arrest such as the age of the child, 

expectations, interactions and judgment calls. Culture and communication also play 

significant roles in a classroom setting between the teacher and the students. These 

students may fall into a discipline paradigm that constitutes a revolving door of 

punishment. Irby (2015) describes discipline as a net that children fall into and the deeper 

and wider the net is the harder it is for a child to become academically and socially 

successful. Irby (2015) also points out that the behaviors of students who fall deep into 

the net of discipline have discipline that worsens over time. Irby (2015) suggests that 
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teachers and administrators must punish fairly and that educators need to be conscious of 

not overly punishing children for issues that could be quickly resolved.  

It is of high importance for school administrator to attempt to keep suspension 

numbers low and keep children from being arrested. McKenzie and Skrla (2011) makes 

remark that, if a student is not at school due to suspension or expulsion, or if a student is 

at school, but is not in the classroom because the student is either in-school suspension or 

waiting in the office to see a school administrator regarding a disciplinary issue, then the 

student is not engaged in academic learning. Students who are suspended from class are 

less invested in the school climate, school rule, academics, and more likely to be involved 

in law breaking activities.  

 Arcia (2007) suggest that suspensions are damaging to children for multiple 

reasons one of the most detrimental reasons in the removal of student from the academic 

setting. Arcia (2007) suggests that children who are suspended are usually the children 

who need the most academic support. Arcia (2007) also suggests in her research that 

students who are suspended do not improve after their suspension; she found that there is 

a progressive pattern of unwanted behavior after a student has been suspended. Arcia 

(2007) examines that suspensions of children create an opportunity for that student to get 

in trouble with the law outside of school, and get pushed out of the school system which 

would eventually lead to dropping out of school. Administrators also seem to use the 

suspension process as a quick fix intervention with no mentoring of the child, which 

creates a high punitive culture for the school. 

School districts have traditionally established policies that coincide with state and 

local law mandates. Laws have traditionally have had a zero tolerance policy that has 
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bled over to school-wide management. Many advocates and researchers are calling for 

different interventions in approaching the process of managing unwanted behavior in 

schools. It begins with creating a positive culture and carrying onto many interventions 

that have been proven to be effective. 

Fowler (2011) explains that the school-to-prison pipeline is a culmination of the 

media hyping up school violence, zero tolerance policies and school shootings. Schept 

Wall & Brisman quote that “perhaps the greatest indicator of the success of zero 

tolerance in helping to construct the school-to-prison pipeline is the presence of police 

officers” (p. 99).  

Fowler (2011) also explains that low level infractions in school escalate to out of 

school suspensions and arrest in school and within the community. Schept, Wall, and 

Brisman highlight that journalist have consistently identified how students are funneled 

from classrooms to courtrooms then cages. It is an epidemic which is prolific within our 

urban school districts and deserves much needed media attention. Schept, Wall, and 

Brisman also make remark that the mechanisms are school specific and constitute threads 

of much larger projects such as neoliberal capitalism, police power, which contribute the 

growth of the pipeline.  

Sughure (2015) also suggests that in essence school districts were influenced to 

comply with state disciplinary mandates. Mallet (2015) explains that, the pipeline is best 

understood as a set of policies and practices in schools that make it easy for students to 

face the justice system. Wilson (2014) states “Harsh disciplinary procedures, school 

based police officers, mandatory reporting of behavior incidents, and the use of school 

exclusion as a punishment have become common place” (p. 50). The students, who are 
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involved in the school to prison pipeline, spend most of their time out of the classroom 

than within the classroom. Schept, Wall, and Brisman (2015) explain that the “pipeline 

concept implies a flow between two seemingly distinct institutions: the “school” and 

“prison,” as well as the various appendages of the criminal justice systems” (p. 99).  The 

school-to-prison pipeline is not only the time served within the prison system but the 

walls and barriers that the individual will encounter within their lives because of 

incarceration.  

 Tuzzolo (2006) suggests that school districts create schools that have a prison-like 

atmosphere and that the policies created within the school reflect penalty rather than 

growth. Tuzzolo (2006) suggests that another prominent concern is that many schools 

exhibit what students have referred to as a prison-like atmosphere while their discipline 

policies penalize and remove students instead of providing support for them and 

facilitating positive growth” (p. 59). Many advocates have suggested that school settings 

are very close in resemblance to the way that we run our prison systems and that it is not 

conducive to the learning process. Schept, Wall, and Brisman indicate that “governing 

through prison is partly to blame for the pipeline in the communities targeted for 

incarceration tend to be those selected for greater police presence in schools and, as a 

result, more school-based arrest of youth” (p. 103). Allen and Smith (2014) indicate that 

the root of the problem of the school-to-prison pipeline is that society as a whole has 

created it through proponents of the critical race theory. Allen and Smith (2014) also 

suggest that to dismantle the school-to-prison pipeline it will also take society as a whole 

as it took society to create this dilemma.  
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Fowlers (2011) suggest that schools are quick to punish rather than teach children 

growth. Many assistant principals are quick to remove a child from the classroom 

environment and set them in another environment where the learning may not equal to 

growth. Removing children from the classroom is a quick fix, rather than a growth 

model. The major question is how do we as a society allow students to learn from their 

mistakes and grow from them? One interventions is to try to keep students in the 

classroom as much as possible. 

It is of high importance for school administrator to attempt to keep suspension 

numbers low and keep children from being arrested. According to Gregory, Skiba, Pedro, 

Noguera (2010), students who are suspended from class are less invested in the school 

climate, school rule, academics, and more likely to be involved in law breaking activities.  

The students, who are not in the classroom, are students who may be correlated to arrest 

data that is seen state wide. These students may and will fall under the dilemma and 

phenomenon of the school-to-prison pipeline, which is a dilemma that is plaguing our 

current school system today. Campus police officers and administrators are at the root of 

this dilemma, which is not a hopeless loss.  

 Arcia (2007) suggest that suspensions are damaging to children for multiple 

reasons one of the most detrimental reasons in the removal of student from the academic 

setting. Arcia (2007) makes reference that children who are suspended are usually the 

children who need the most academic support. Arcia (2007) also suggests in her research 

that students who are suspended do not improve after their suspension; she found that 

there is a progressive pattern of unwanted behavior after a student has been suspended. 

Arcia (2007) examines that suspensions of children create an opportunity for that student 
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to get in trouble with the law outside of school, and get pushed out of the school system 

which would eventually lead to dropping out of school. Administrators also seem to use 

the suspension process as a quick fix interventions with no mentoring of the child, which 

creates a high punitive culture for the school. Wilson (2014) observes that “Missing 

school contradicts the core goal of schools-achievement – and high stakes testing further 

plunges students into failure, grade retention, and dropping out of school" (p 50).  

 Students ultimately find themselves trapped in a prison system that becomes a 

stigma and a pressing issue in their lives. Alexander (2012) makes reference that 

“practically from cradle to grave, black males in urban ghettos are treated like current or 

future criminals” (p. 162).  There is a particular stigma for children who become part of 

the prison system that cannot be shaken by society. Alexander (2010) suggests that young 

minority students who grow up in what is termed the ghetto are subject to becoming 

targets for law enforcement.  Alexander (2010) notes that “not surprisingly for many 

black men, the hurt and depression gives way to anger” (p. 164) the hurt and depression 

of being treated as a target gives way to anger within our children who are constantly 

targeted for suspensions and jail. Alexander states in her book that “once a person is 

labeled a felon, he or she is ushered into a parallel universe in which discrimination, 

stigma, and exclusion are perfectly legal, and privileges of citizenship such as voting and 

jury service are off limits” (p. 94).  Many students who find themselves within the 

school-to-prison pipeline remain part of the prison system for the rest of their lives and 

are branded second class citizens. Alexander (2010) goes on to assert that people who are 

incarcerated and get out of prison remain part of a prison structure that will never leave 

their lives. This in fact hinders their abilities to become productive citizens within our 
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community. There is no true reform that occurs once the process of prison has occurred. 

Fedder & Langberg (2013) discuss children from disadvantaged backgrounds and public 

schools need an “it takes a village,” comprehensive approach to poverty” (p. 236).  

Campus police officers have been placed on many campuses across the United 

States, in an effort to protect the school building and the people who function within that 

building. Mallett (2015) notes that the evidence in police officers on school campuses 

being a positive influence on students is minimal and the uneasiness of stakeholders in 

the community with campus police officers has been exacerbated through research 

findings, and that there is an incomplete study of research based on campus police 

officers and their positive impact on student success. Schept, Wall, and Brisman (2015) 

pose the question, “ what does it signify to students that the school, and presumably the 

state, believes that police officers are the most appropriate actors to deal with situations 

that are not, on their face, issues of police power” (p. 105)?  

Jenings, Khey and Doner (2011) indicate that the level of violence and the 

presence of campus police officers have a mixed finding. Jennings, Khey and Doner 

(2011) may have found that the level of violence is dependent upon the community and 

the location of the school. The influence of a community may have a factor in the culture 

mad design of a school. The school leadership must be aware of the community that they 

serve and must remember to always create bridges of communication between the school 

and the community. It is also important for the community to understand the presence of 

the campus police officer. 

It is the responsibility of the school staff as a whole to make a rapport with the 

campus police officer and involve him or her in the school as a stakeholder for the 



27 
 

 
 

success of the child. Finn (2016) states that, “interest has grown in placing sworn law 

enforcement personnel in schools to improve school safety and relations between officers 

and young people” (p.1). The campus officer is an important cog in a child’s 

development and they can either create fear and anxiety or create a layer of protection 

and understanding. Hewitt (2006) makes a recommendation that campus police officers 

need to gain the training on how to effectively interact with youth and how to deescalate 

situations within the school.  Coon and Travis III (2012) explain that police officers may 

provide assistance with various school events or may be guest speakers in the classroom 

or at school assemblies. The campus police officer can be used as a tool for children in 

creating a bond between police officers and the community as the protectors of our 

community. Finn (2006) states in a case study that “a number of police and sheriff’s 

departments valued the collaborative atmosphere that SROs typically create between the 

agency and the school district” (p. 3). Jennings, Khey, Maskaly and Doner (2011) 

describe campus police officers as, “dealing with problems of bullying, racial tensions, 

student disrespect, and gangs appear promising in mitigating problems on high school 

campuses across the United states” (p. 109). 

Mallet (2015) describes in his findings that the possession of metal detectors and 

campus police officers can instill a sense of fear and insecurity. The campus police 

officer must be seen as part of the campus staff by the overall faculty, students, and 

parents. Coon and Travis III (2012) conclude that, many law-enforcement officials 

identified teaching as part of their role in schools. School leadership accomplishes this by 

integrating the officer into social functions, meetings and communication. DeNisco 

(2014) notes that today, many officers act as informal counselors to promote and build  a 
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positive image of police officers. This is an effort for law enforcement officers to create a 

rapport not only with the children that they serve but also with the community. It is 

important that we as educators teach children at a very early age that law enforcement is 

in our presence as a means to serve and protect not as a bad person. We need to teach 

young children not fear police officers, but to have respect for them, for the job that they 

do. There are many programs that do this and it creates a reinforcement of rapport for all 

parties involved in a child’s education. 

Should a campus officer remove a child from a classroom that is unwilling to be 

removed from the class? Weiler and Cray (2011) examine that the school administrator 

and campus police officer must first establish a clear understanding of one another’s roles 

in the school. Coon and Travis (2012) note that campus police officers are sometimes 

seen as used as muscle to move students out of the classroom or school building. This is a 

job for the campus administrator, and there are several tactics that can be deployed safely 

to ensure that one the student is safe and secondly that all other parties are safe. The first 

thing to do in this situation is to remove the audience from the classroom, which would 

be the campus officer, teacher and all the students from the class. Coon and Travis III 

(2012) suggest that not all campus police officers are well suited for the job; they need to 

care for children and be good communicators. At this time the campus administrator 

should have a one-to-one with the students and use as many behavioral intervention 

tactics as they can to safely remove the child from the room. The campus officer should 

only be used in a case of legality. There have been many instances where officers are 

tasked to perform administrative duties, and there needs to be a defined line between the 

both of them. Fowler (2011) describes that it is imperative that behavioral intervention 
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strategies stay out of the hands of the court system and that it is the responsibility of the 

school staff to ensure proper strategies are deployed. 

According to Cray and Weiler (2011) the campus police officer search and seizure 

policy has not been clearly defined in the Supreme Court. Many searches that are 

conducted however are conducted by the school administrator and should be facilitated 

by a school official. The educational leader is not only a leader of instruction, but also 

responsible for the safety and welfare of all children within the building. It is the duty and 

responsibility of the administrator to bring any legality to the officer for proper handling 

such as drugs and weapons. Campus officers should be alerted for mandatory causes such 

as these and should stand clear of administrative searches.  

It is also of great importance that campus police officers receive the proper 

training in dealing with adolescents and diffusing adolescent situations. Robles-Pina & 

Denham (2012) suggests that campus officers are trained to help administrators identify 

incidents of bullying and help facilitate a mentorship program for students. According to 

many campus police officers there is no formal training on how to handle adolescent 

situations on a school campus (2015, Officer Martin). Unfortunately dealing with 

students and their sometimes volatile behavior is an on the job type of training 

knowledge. Robles-Pina & Denham state that, “unfortunately, SROs training for 

implementing bullying interventions is not well documented due to issues with 

identifying the number of SROs on school campuses, type of SRO contracts and type of 

training received” (p. 40). It is the campus administrator’s responsibility to completely 

inform the officer of possible situations and expectations of those situations.  
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On many campuses and districts the campus officer does not receive directives 

from the campus administrator but from a police chief. On some campuses that police 

chief may be the city police chief (Price, 2011). This may at times cause a rift in creating 

communication between the school and the officer. However it is imperative that there be 

a strong form of communication and expectations set forth before an officer steps foot on 

campus and performs their duty.  

Along with a school wide positive behavioral intervention plan and the campus 

police officer a campus can be successful with their interventions. It is possible to secure 

a campus from the outside in and the inside out all while creating an environment of 

respect, rapport and learning. Robles-Pina & Denham (2012) describes that police 

officers on campus can build the confidence of students who report bully incidents or 

issues of criminal activity. It takes a buy in from the administrative team, faculty, 

community and students to facilitate a well rounded campus. There should also be no fear 

of the presences of a police officer and the intake operations of a school. Each student 

who enters the building should have a feeling of a sense of security and protection. They 

should come to school with the ideas that the staff genuinely cares about them and the 

campus police officers should be a part of that staff.  

The officer should be an integrated part of the campus and participate in an 

ongoing discussion of student success. The officer should also be mindful of their role on 

the campus and whir responsibilities with the children. It is in fact all of our 

responsibilities’ to facilitate a safe and secure campus for the students that we serve. The 

campus police officer is one of the stakeholders in a child’s success and he or she needs 

to be a part of the process. Roble-Pina and Denham (2012) describe the importance it is 
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for police officers to create a rapport with students, be role models for children, and a part 

of the campus culture. Cray, Spencer and Weiler (2011) write that we as a community 

need to create a safe and secure learning environment for our children and we need to 

find police officers that are willing participants in children’s education. We as educators 

need to also dismantle the school-to-prison pipeline and the zero tolerance policies that 

we have established over time. As educational leaders we need to foster an engaging 

learning environment and teach our children how to become good citizens and care takers 

of themselves and the world.  

Leaders Setting the School Culture 

The leadership of the school determines the success of the students and staff. 

Price (2012) examines that, “research finds that attitudes of principals and teachers create 

an atmosphere for learning, often referred to as school climate that influences school 

effectiveness” (p. 39). Other research shows that atmospheres of trust, shared vision, and 

openness create positive school climate conditions and a willingness to succeed. Williams 

(2002) notes that school leaders need to allow teachers to cultivate a positive school 

environment by developing professional learning communities, held to high expectations, 

given resources, planning time, professional development and teacher mentor programs.  

It is important that the school administration understand who their teachers are, 

where they come from, what their needs are and how to motivate a staff. Williams (2002) 

also indicates that caring is essential in school in collaboration with the entire faculty 

within the school; this mindset is then rapidly transitioned to students within the 

classroom. Leithwood (2003) examines that administrators need to foster the ideas of 

creating a welcomed environment within the school building beginning with their staff, 
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and teachers are the first point of contact of students and parents within the building. 

Allix (2000) explains that the leadership determines the culture of the school and the 

school culture is the rhythm of what parents, students and teachers follow. It is imperative 

to have a leader that believes in creating support networks, with parents in place. It is also 

important that the school principal and leadership work together to empower students and 

engage them academically and socially. Sheldon and Epstein (2002) believe that creating 

communication from the school to home via academics, giving parenting advice for the 

home, parental volunteering within the school, teaching parents how to help their children 

with their homework, including parents in school decision making and creating 

community partnerships are successful attributes in creating a positive school culture to 

curtail negative behavior. Yeung and Pfeiffer (2008) make reference that, early child 

hood development creates gaps that spread to later in life.  

It is essential for educational leaders, and those who prepare them, to think about 

how principals and community leaders can implement this work. Kruse (2015) remarks it 

is about making valuable connections with the community, especially the parents. When 

a school has the support of the parents, then the child will be a success and the classroom 

teacher will be free to revolutionize the student mind. Pena (2000) examines that, low 

communication is a belief amongst educators that disadvantaged minority parents do not 

want to be involved in their children’s schooling. It is necessary to create connections 

between parents and the school to foster cooperation among the school, family, and 

community; this may be a way to curtail school discipline and improve student behavior 

(Sheldon and Epstein, 2002).  According to Jesse, Davis, & Pokorny (2009), nearly all 

research that consists of creating positive change in a school echoes the importance of 
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having strong leadership that possess qualities, such as charisma, promotes collegial 

support, support amongst the community, and support amongst all stakeholders involved. 

School leadership is one of the fundamental keys in creating a school system that is going 

to disrupt the school- to- prison pipeline and lower suspension rates.  

School leaders must be active participants as the institutional agent leader of 

change. Kruse (2015) states that, “once a school has made a decision to adopt or invent a 

reform, then it must make up the challenges of implementation” (p. 665). It is highly 

necessary for school leaders to bring in parents to change the dynamics of the school and 

to lower school suspensions. Brown and Beckett (2007) also states that, “To satisfy 

students’ immediate needs, all adults become equal partners in providing students with 

parental support” (p. 514). Parents want to be involved, but they need guidance in what to 

be involved with. It is the responsibility as the school as a whole to communicate 

properly to parents and understand the position of parents within the community and 

within their own households.  Epstein (2002) notes that active principals encouraged all 

members of the school team to meet and plans regularly to advance school performance. 

Kruse (2015) makes reference that clarifying the core values of the members of the 

internal and external school community requires members to openly declare what they 

stand for and in what ways they might commit to making their commitments. This in 

effect influenced families and teachers to participate in all planned activities. The 

administrator, however, needs to function as the liaison to school wide buy in and 

bridging all stakeholders in the community. There are many school districts that have 

embedded the statement of community and parent involvement into their statements but 

there are many who do not have a designee for such a task (Epstein, 2002). 
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Administrators need to take the initiative to assign a motivated individual or create a team 

of stakeholders in creating connections between the community and parents.  This is one 

of the many solutions in destroying the school-to-prison pipeline.   

 

Another key is that there should be no hesitation of the school to allow the parents 

to come into the school to sit with their children in the classroom, walk through the halls 

with their children, or eat in the cafeteria. Many teachers surveyed believe that the lack of 

stability and parental involvement are many of the reasons for student's discipline issues 

and lack of academic motivation Smith (2008).  Milner and Tenore (2010) stated in their 

research that, “most disciplinary referrals originate in the classroom and more times than 

not, the referral are for students of color and students from lower socioeconomic 

backgrounds” (p. 562). 

Having parents in the classroom and walking the halls with their children would 

create a school environment of interaction and collaboration amongst the community. 

Brinker (1992) describes the importance of family and how family can influence the 

development of a child past and their biological influences. Teachers would less likely 

send a student to the office and give a student consequence within the classroom than 

send a student to the office, if parents were in presence. It is also another effort in 

creating a rapport with parents and students to collaborate amongst one another. The 

school should not be a closed unit to the parents, but a well-guarded unit; we should 

guard the school as we guard our own children, but we should open up to the parents and 

create that bridge of communication. Taines (2010) remarks that, students who feel they 

are heard, get drawn into the educational process. Educators need to be aware that 
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creating a school culture is central into lowering school suspensions. It is a 

transformation from the student on up and from the school leader on down.  

Transformational leadership is essential in creating a positive school culture and 

lowering suspension rates. There is no set formula to turn a school around, although there 

are some basic strategies that a transformational leader can follow. Kurland (2010) 

explains that a vision implies that the leader knows what the core values and core tasks of 

the organization are, and what the organization should achieve. Vision can inspire 

teachers (as subordinates) to perform exceptionally well. Dufour (2008) explains that 

each campus must have a clear vision and mission in order to truly be successful and that 

every member on the campus must be able to articulate both the mission and the vision. 

Dufour (2008) examines that, a purpose and a clear motive is paramount to student 

success. It is of high importance that school districts across the United States take the 

initiative to keep children off of the streets and in school to benefit from the success and 

quality of the leadership within the campus. In his book, Jones (2000) makes reference 

that is you stay calm within a volatile situation then the environment will then become 

calm. This is true for any situation, but it goes a long way when leaders are creating a 

school culture. It is important that a school leader remains calm in situations with parents, 

teachers, staff members and the community as a whole. Jones (2000) also describes this 

behavior as contagious behavior, and that it is important that leaders lead by example. 

Transformational leadership is essential in turning a school around so that it can meet and 

exceed state standards. There is no set formula to turn a school around, although there are 

some basic strategies that a transformational leader can follow. Kurland (2010) explains 

that a vision implies that the leader knows what the core values and core tasks of the 
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organization are, and what the organization should achieve. Vision can inspire teachers 

(as subordinates) to perform exceptionally well. Halverson & Diamond explain that the 

school leader must encourage all of the staff to engage their attitude in the vision, short 

term goals are essential in creating gains in the school 

 Kurland (2010) remarks, that the mission of the school is what the staff and 

students will accomplish within the year. Kurland (2010) also examines that a leader 

must have a sort of charisma to influence the staff and create a school culture of success. 

Bulach, Lunenburg, & Potter (2008) suggest that regardless of demographics and size of 

the school, a culture will develop and it is up to the staff together to create a positive 

school culture 

Leithwood, Harris and Hopkins (2008) examines that the school leader needs to 

come into the school with the knowledge of the deficiencies within the school and the 

strengths and weaknesses of the staff. The leader will develop sub populations of teachers 

and have the teams devise a plan of action to delete a given deficit within the school. The 

school principal will must be highly active in supporting each of the groups and the needs 

of the objectives.   

Davis, Ruhe, Lee, (2006) examine that the school leadership should tap into the 

local community by understanding the diversity and culture of the people that live within 

the community and celebrating in such away. Small gestures will prove to make a large 

impact with the local community and the school leader will gain much support. Adelman, 

Taylor (2007) believes that collaborative partnerships are about building potent, 

synergistic, working relationships, not simply establishing positive personal connections.  
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It is important to develop relationships with the community that will be sustained for a 

long period of time. 

Leithwood (2003) indicates that  school leaders can help strengthen family 

educational cultures by doing things that promote trust and communication between 

families and schools, by helping to provide resources to families, by educating and 

supporting families in matters connected to parenting and schooling, and by adjusting 

school practices to accommodate to the educational cultures that families do have. These 

programs are designed to create and maintain a culture amongst the community. Yeung 

and Preiffer (2008) state that, “More supportive parenting behavior and more attentive 

monitoring of children’s whereabouts and activities are found to have a positive influence 

on children’s achievement” (p. 415). Educators must make an attempt to create and gain 

the rapport of the parents and to also create learning opportunities to the parents as well. 

It is an outreach that communicates an enrichment of knowledge and a higher level of 

education. It sets the tone that education is the key to success in the world and that the 

American dream is a reality. 

The leader is responsible for seeing that everything is on key and that the 

objective is moving in the right direction. The objective of the teacher must fit the 

mission and vision of the school. “Transformational leaders may challenge teachers to 

examine their assumptions about their work and to rethink instructional process: they 

may establish expectations for quality pedagogy and support teacher’s professional 

growth (Leithwood, Jantiz, & Steinbach, 1998; Leithwood, Leonard & Sharatt, 1998).”  

Dukem, Reynolds (2004) references that a leader wants to move their teachers where they 

will be challenged and motivated to get the job done.  
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 Leithwood (2003) makes comment that, school leaders help develop a sense of 

community in their school, by establishing school cultures and structures, with using 

strategies such as smaller schools, schools within a school, or personalized learning 

environments where children’s needs are examined and taken to heart.  

Kruse (2015) suggests that it is the role of all of the stakeholders to come together 

to create a positive school culture for positive change. Kruse (2015) suggests that some of 

the fundamentals in change can be developing values amongst the student body, engaged 

classrooms, professional development, developing goals for the staff, and the supportive 

role that a school district can play. These are many of the tools that we can use as a 

school unit to counter the school-to-prison pipeline and lower suspensions.  

Student Engagement in the Classroom 

It is imperative to student’s success to have them actively engaged in the 

classroom. Much of student disruptions have shown to come from the classroom and end 

up in the office with a referral. Fairbrother (2008) discusses that a teacher from an 

alternative high school has created a room that is warm and inviting for students, has 

created a positive rapport with students, posted images of Latino and African American 

leaders on his walls and has displayed a positive interest in his student's success. In 

return, the students within his class have produced quality work and no discipline issues. 

Fairbrother (2008) describes a school and classroom setting of actively engaged students 

and teachers having a vested interest in student success.   

 There are many fundamental aspects in creating a school culture that is conducive 

to learning. DuFour, DuFour & Eaker (2008) describe the process of creating a 

professional learning community for the school as a whole, a community that is focused 
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in on the achievement of students. Dufour, Dufour & Eaker (2008) suggest that, teachers, 

administrators and other stakeholders who are invested in the child’s education need to 

come together in a collaborative effort and assume responsibility for the learning of all 

students. Teachers need to understand the importance of creating a school environment 

conducive to learning that will engage students in learning which will, in turn, lower the 

possibility of the school to prison pipeline. Dufour, Dufour & Eaker (2008) describe in 

their book that allowing students to fail in class or in life does nothing to teach them, but 

that educators need to teach students how to be responsible for their own actions. Smith 

& Smith (2008) make reference that, teacher education programs should incorporate into 

their curriculum a form of social justice and cultural diversity. Teachers need to be 

consciously aware of the environment in which they teach in and the students that they 

serve. Smith &Smith make reference to the importance of teaching teacher how to 

understand cultural backgrounds and the use of diversity, within the classroom for the 

success of all students. 

Dufour, Dufour & Eaker (2008) also suggest that when a school is truly invested 

in their students, the school as whole will convey the message that learning is not 

optional and the school will create policies that direct students to learn rather than to 

invite them to learn. The authors also describe that teachers and administrators need to 

evaluate their children and understand that when students are invited to learn they may 

not take the invitation to learn because of factors that disrupt their strategies to learn. It is 

the responsibility of the educator to provide children with strategies to learn and allow 

them to comprehend the work at hand. The process of creating an environment of student 
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engagement is an effective strategy in lowering suspension rates and achieving high 

quality classroom management techniques. 

Alexander (2010) examines that one of the fundamental issues in the school-to-

prison pipeline is the gap that young children face in education. There is an educational 

gap between white and black students that contributes the degeneration of social reform. 

Haberman (1991) makes light that minority students are disempowered by school in the 

same manner as they are disempowered by their communities. , “minority students are 

disabled or disempowered by schools in very much the same way that their communities.  

Leithwood, Harris and Hopkins (2008) examines that the school leader needs to 

come into the school with the knowledge of the deficiencies within the school and the 

strengths and weaknesses of the staff. The leader will develop sub populations of teachers 

and have the teams devise a plan of action to delete a given deficit within the school. The 

school principal will must be highly active in supporting each of the groups and the needs 

of the objectives.   

Davis, Ruhe, Lee, (2006) examine that the school leadership should tap into the 

local community by understanding the diversity and culture of the people that live within 

the community and celebrating in such away. Small gestures will prove to make a large 

impact with the local community and the school leader will gain much support. Adelman, 

Taylor (2007) believes that collaborative partnerships are about building potent, 

synergistic, working relationships, not simply establishing positive personal connections.  

It is important to develop relationships with the community that will be sustained for a 

long period of time. 
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Jesse (2009) examines that it is important when serving students in poverty that a 

system is in place for assisting families. High-achieving schools for students in poverty 

frequently provide referral for community-based health services, counseling programs, 

and other comprehensive and integrated services.  Jesse (2009) suggests that it is an 

initiative to offer people of the community educational skills that will potentially better 

their job skills. Programs could entail resume writing classes, strategies for the interview, 

writing courses, math courses, and English courses for non English speakers. These 

programs will create a direct bond, with the community and the school can gain much 

support from not just the community but outside of the community as well. Miller (2011) 

notes that students who are living in conditions of poverty may experience gaps in their 

education, may experience behavior issues, and may have social difficulties. It is the 

responsibility of the school to provide interventions for these students. Miller (2011) 

presents that those students of poverty need to be provided interventions to prevent them 

from becoming a part of an overall system.  

Leithwood (2003) indicates that, “school leaders can help strengthen family 

educational cultures by doing things that promote trust and communication between 

families and schools, by helping to provide resources to families, by educating and 

supporting families in matters connected to parenting and schooling, and by adjusting 

school practices to accommodate to the educational cultures that families do have” (p. 2). 

These programs are designed to create and maintain a culture amongst the community. 

Hughes (2016) states directly, “If they have not already done so, I encourage teachers to 

take the spiritual lives of families seriously as a key point of connection” (p. 1). It is very 

important that educators make positive connections with students and foster a caring 
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environment. Daniels (2011) indicates that educators need to make positive connections 

with students; this will allow the child to make smooth transitions as well. It is an 

outreach that communicates an enrichment of knowledge and a higher level of education. 

Hughes (2016) encourages teachers to make positive connections and rapport with 

students and their families. Leithwood (2003) states, “School leaders help develop a 

sense of community in their school by establishing communal cultures and structures, 

through strategies such as smaller schools, schools within a school , or personalized 

learning environments in which children’s individual needs are taken seriously” (p. 4).  

The International Baccalaureate Organization (2014) directly states, “the 

international baccalaureate aims to develop inquiring, knowledgeable and caring young 

people who help to create a better and more peaceful world through intercultural 

understanding and respect” (p. 1).  The program is established with in an urban middle 

school where every student is a product of the I.B program. According to the 

International Baccalaureate Organization (2014), it incorporates the existing Texas 

essential knowledge standards into its own devised unit planners that cater to the 

philosophy of the I.B program. Once students enter into the high school program they are 

selected as a cohort and can graduate with the indicator of an I.B student that is well 

recognized. According to the International Baccalaureate Organization (2014), the 

program focuses on investing in the student as the center of learning and relies on the 

campus leadership to be invested in pushing the staff to adopt the foundation of the 

organization. The International Baccalaureate Organization (2014) emphasizes that the 

approaches to learning skills of the students is vital to the success of the program, the 

approaches to learning skills consist of communication, social, self-management, 
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research and thinking. The program specified emphasis on the student being the center of 

learning and advanced thinking or thinking on a high level. The teacher acts as the 

facilitator of the classroom and has a well rounded and acute plan in pushing students to 

think of each topic. According to International Baccalaureate Organization (2014), the 

program is intended as a school-wide culture of learning and being a productive citizen, 

the program also emphases the requirement of community service projects, academic 

projects and understanding diversity. A strong emphasis in curriculum and instruction is 

vital in, lowering suspensions and disrupting the school to prison pipeline. The idea of 

having a strong curriculum in all of the researchers mentioned is that the student is at the 

center and the focal point of the school.  

Class Management Systems 

Another important tool in destroying the prison to school pipeline is creating a 

positive behavioral intervention system or P.B.I.S. This particular system has been 

proven to curve unwanted behavior by the students, but at the cost that it is also an 

exclusionary system designed to align student behavior. There has been research that has 

supported a more positive, less exclusionary support system for school discipline. Maag 

(2012) makes reference that, apparently, the ‘get tough’ practices are not equating into 

teachers believing this is the best practice. Yet exclusions continue to be used despite 

evidence indicating their ineffectiveness and potential deleterious effects on student 

outcomes. The zero tolerance initiative of the turn of the 21st century exist in our school 

system and some obvious flaws have been found that have created what we now coin as 

the prison to school pipeline. Mukuria (2002) states in his research that in an ideal 

situation discipline problems are originated and solely a student issue but in reality a 
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discipline issue is a student’s over all environments and it could be very complex in 

nature. For these reasons and many more, we need to create a system of supports for our 

students as well as a system of consequences.  

A positive behavior intervention system is an effort in creating a system that 

curtails unwanted behavior and sets forth school wide norms. It is a process in creating a 

positive school culture for all. Thoonen, Sleegers, Oort, Peetsman, & Geijsel (2011) state, 

“Building school wide capacity to promote professional learning is also considered an 

important prerequisite for addressing the continuous stream of changes and different 

restructuring demands, including large-scale reforms and tightened “output” controls, 

introduced by accountability policies, with which schools in and outside the United States 

are faced”(p. 497). 

Irby (2014) argues that educators should not abandon punishments all together, 

but they instead need to examine whether the punishment of the child fails to advance the 

mission of the school and the district. She also noted in her research that students often 

do not learn from the discipline consequences that they were given by the teacher or the 

administrator. Fenning & Rose (2007) discuss the fact that, the discipline staff within the 

schools that they have researched rarely discussed with the child the details of their 

misbehavior. They instead focused on the punitive approach of suspension, past 

suspensions and where they stand in relation to their overall achievement. Fenning & 

Rose (2007) also state, within their research findings that once a student is sent to the 

office for a referral in a low social economic school that it appeared that there were very 

limited options in policies other than suspensions. Educators must create a structure set in 

place that creates a culture of positive behavior.  
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School-Wide Positive Behavioral Intervention and Supports (SWPBIS), is what 

many school districts are now conforming to.  Heather& George (2003), notes that there 

are six steps, in creating a SWPBIS system within a school. Step one of the SWPBIS 

plans is to establish school goals and campus improvement. A team is assembled to align 

a discipline plan that caters to the school’s ultimate mission. Dunlap, Goodman, McEvoy, 

& Paris (2010), suggest that the campus administrators need to be strong advocates for 

the program and have the support needed from central office tom be highly effective 

There needs to be a data system to track the behavior of students. According to 

Dunlap, et al (2010), suggests that administration creates a thorough referral system with 

detailed information. The administrator will compile the discipline data into a central 

database and graph the overall behavior of students within the school. This would give 

school officials a graph to identify the problematic areas of discipline. Fenning & Rose 

(2007) find that, collecting data is a critical process in creating equitable discipline 

processes. Fenning & Rose (2007) describe in their research findings that, gathering data 

within an entire school system is similar in creating a behavioral plan for an individual 

student in a classroom, data determines whether the policies for the campus are 

appropriate or need to be altered to pin point specific behaviors.  

The fourth step is to establish and teach positive behaviors and expectations to 

students Dunlap, et al., (2010), Step four is one of the most important and robust steps in 

SWPBIS because it creates a matrix of behavioral expectations for the school as a whole. 

The matrix is assembled depending on the data collected and dependent on the grade 

level of the school. For instance Dunlap, et al (2010), identifies three specific rules that 

work, within the elementary school which are, respect, responsibility, and safety. These 
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three rules are incorporated into a matrix of classroom, hallway, playground, cafeteria, 

arrival, dismissal, and office behavior. Within the matrix, specific rules and expectations 

are identified for the students. This matrix is posted throughout the school and is 

incorporated, into the school’s culture and works in conjunction with the vision.  The 

three expectations that have been identified within the elementary school are also 

formatted into many visuals and incorporated into the syllabus of every teacher Dunlap, 

et al., (2010).  

The fifth step in the plan is to develop positive reinforcement to students for 

following the rules and expectations. A teacher vocalizing positive reinforcement for 

students is the first form of reinforcement for students, the next is positive 

acknowledgement using visuals such as certificates, the next would be coupons and 

drawings, and the last set of reinforcement would be activity awards Dunlap, et al. This 

step is the foundation to ensure that students are meeting the expectations set forth for 

them and creates a sort of scaffolding of positive behavior for students. According to 

George (2003), the last step is to monitor, evaluate and modify the program.  The 

administration must keep evaluating the referrals and processing the data to ensure that 

change is occurring and problematic areas are being addressed. The system and mission 

statements and award systems can swiftly be changed to meet the culture of the student’s 

within the school. Fenning and Rose (2007) suggest that it is imperative for schools to 

create a system of positive behavior in an effort to curve unwanted behavior and to create 

a strong school culture. 

 An aspect of the positive intervention system is to foster an environment of 

compassion, caring, empathy and success and to do that the staff must motivate students 
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by their interactions. Fairbanks (2008) notes in her research study that, every student in a 

classroom and school must be noticed must be involved in practices, and no matter what 

their differences may be. It is imperative to foster an environment of cultural and 

background understanding of children; it has proven by Fairbanks (2008) research that, 

students are receptive to small class sizes and one to one interventions. 

 Educators must continue to provide behavioral, emotional and academic 

interventions for students within the school. It is the responsibility of the school 

community and culture to put into place those strategies to meet the expectations set forth 

for students. Fowler (2011) examines that, failing to create interventions for students is 

too great to ignore and that educators need to be educated and trained on how to provide 

interventions. Fowler (2011) also notes that, there is no better place in a child’s life to 

foster a child’s ability to handle frustrations, anger and overall behavior than the school 

environment. 

Restorative justice or restorative education according to Evans and Vaandering 

(2016) is a new concept that has been used within school districts. According to the 

authors there has been an influx in the use of the practices amongst whole school 

districts. Bergseth and Boufford (2012) suggest that, the overall goal of the restorative 

justice program in education is to provide restitution to the victim and the community and 

to eliminate the likelihood of the offender committing the same offense again. 

Restorative justice practices in education according to Evans and Vaandering (2016) is 

the practice of creating equality, empathy, integrity and rapport with students. Evans and 

Vaandering (2016) discuss the fact that, when restorative circles are formed to solve 

conflict that there are all equal partners in conversations and not one voice is stronger 
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than the other. This in effect creates a balance of equality amongst all parties. Evans and 

Vandering (2016) discuss that many of our current disciplinary practices do not fix the 

problem that our students are having; they state that zero tolerance practices mandate that 

students get a certain discipline across the board and that no one gets the help that they 

need. Evan and Vaandering (2016) discuss that, in restorative practices students receive 

resolution of what the root of the problem is, the authors discuss the process like a plant 

and the growth of a plant. Evan and Vaandering  (2016) make reference that restorative 

justice makes practice of pin pointing the needs of students and getting down to the root 

of the problem.  Payne and Welch (2017) examines the differences between suspensions 

and restorative justice, restorative approaches focus on relationships, rather than direct 

punitive interventions. Payne and Welch (2017) discuss in their article that, within 

restorative practices, students do not get a suspension, detention or any immediate 

consequences, what they get to do is discuss the situation in a safe circle where every 

voice is heard. Payne and Welch (2017) discuss that restorative practices is not a form of 

traditional discipline it is a form of reconciliation, understanding and a building positive 

emotions; it is a process of helping students understand what they did wrong. Payne and 

Welch (2017) discuss that students who have been found to done harm to the community 

must restore the community with a form of community service or a show of empathy.  

Bergseth and Bouffard (2012) discuss that restorative justice holds promise for 

achieving several goals, including increased community and victim involvement, greater 

satisfaction with the case outcomes, improved offender compliance, and increased 

perceptions of fairness.  Bergseth and Bouffard (2012) in their research conclude that 

restorative justice can be used within the educational system for all levels of offenses not 
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just high level offenders.  Rodriguez (2007) in her research examines that many programs 

with restorative justice concepts attempt to integrate all parties into the community and to 

conclude a form of justice. In her research Rodriguez (2012) examines, juveniles in 

restorative justice groups were less likely to repeat the offense than juveniles from 

another group.  Rodriguez (2007) like all other researchers point out that, restorative 

practices aims at repairing the harm done rather than giving a strict punishment to the 

offender. Research has shown that restorative justice is effective when taken the time to 

perform in education and its foundations rest on creating trust and understanding for both 

the offender and the offended. 

Consistency Management and Cooperative Discipline according Freiberg (2016) 

is a set of classroom tools given to teachers in an effort to create a system of procedures. 

Freiberg (2016) discusses, the program balances on a modeled philosophy of prevention, 

cooperation, community, caring and organization and within that model is a sequence of 

behavioral management, instructional management and organizational management. 

According to Freiberg (2016) the mission of the program is to create structures that build 

relationships of community, create self discipline, gives teachers more time to teach, 

improves overall learning and improves student achievement.  Like the positive 

behavioral intervention system and restorative justice programs, Freiberg (2016) has 

created a foundation of trust, caring, responsibility and involving students in decision 

making.  Freiberg (2016) offers a series of take aways for teachers and offers a series of 

classroom jobs for students which include, hand signals, focus signs, go around cups, 

grungy pencil cups, in and out boxes, motivational tools, C.M.C.D mangers, noise o 

meters, open and closed signs and reflection exit tickets. Freiberg (2016) creates models 
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of class management, teaches procedure, models procedures, and practices those 

procedures, and gives extra encouragement to those who need it. The consistency 

management and cooperative discipline model has been used in an urban middle school 

as a set of tools for teachers to have at their disposal and a form of managing classroom 

procedures.  The model has been implemented along with restorative justice practices and 

along with creating a positive behavioral intervention program within the school.  

All Major Stakeholders Must Buy In 

School leaders need to motivate teachers to step up to the plate who are grade 

level teachers or teach a given suggestion and ask them to become the behavioral 

interventionist or to develop a mentor program. Allix (2009) states in his research, “Like 

Burns’ model, the driving force of leadership in these conceptualizations is moral and 

democratic engagement, powered by articulated vision that creates a sense of shared 

meanings, values, goals and commitments” (p. 9). Destroying the prison to school 

pipeline is a process in which entails creating a school culture that is, connected and 

interwoven within the given community. There is an importance in preparing teachers to 

meet the many challenges faced with teaching in an urban school district and according to 

research many teachers are unprepared to meet the demands of teaching in an urban 

school setting (Smith 2009). It is the responsibility of the school leader to facilitate the 

actions of the school and to break the cycle of the school to prison pipeline. Leithwood 

(2003) makes reference that, in public education we are centered on student learning, 

including both the development of academic knowledge and skills and the learning of 

important values. It is important for the staff of the school to know the children that they 

serve; teachers and administrators took the job of educator to be a public servant and 
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must remember why they are where they are. School administrators are the pivot point in 

creating lasting relationships with the community and parents. These are truly valuable 

resources for the school as a whole. Green (2015) suggest that principals should serve as 

facilitators to the community and parents, he contends that administrators can create a 

sense of buy in from parents and community stakeholders, through conducting 

community meetings and by informing community members how they could be assets to 

the school.  

Leaders must communicate to their staff by sending out a staff email or announce 

it in a staff meeting for volunteers to host a mentor program or behavioral intervention 

program for children who need it. Teachers need to be culturally aware of their students 

and not place the blame on the students; they need to learn how to mobilize their 

community resources (Smith, 2008). Williams (2002) suggest, students need to feel a 

sense of belonging, investment in the school, they must feel challenged, and have access 

to cooperative learning. It is essential for teachers and staff to create a school 

environment that is safe and a haven for learning. The teaching staff should buy into the 

philosophies that all children can succeed and that it takes a village to raise a child.  

There is a high importance for teachers not only to understand their roles 

academically but they must also enhance their social competence of the community that 

they serve (Smith, 2008).  They must also make an attempt to know the community that 

they engage with on a daily basis, not the community that they live in, but the community 

that they educate the children of.  Gregory, Skiba and Noguera (2010) state, “Low 

income students with histories of low achievement, who reside in high crime/high 

poverty neighborhoods, may be at greater risk for engaging in behavior resulting in office 
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disciplinary referrals and school suspensions”(p. 60). It is of high importance for 

community and staff to be engaged in students’ lives and attempt to create a connection 

with every student. Williams (2003) notes, high expectations, carting relationships 

opportunities for student participation are some of the many variables used in closing the 

achievement gaps and disrupting the prison to school pipeline. Williams (2009) also 

suggests in fact, teachers and staff need to engage the whole child rather than just 

academics, but the social, emotional, physical and spiritual aspects of a child. There are 

so many approaches that we can take to destroy the school to prison pipeline and create a 

positive school culture; again it takes a village to raise a child.  

 Williams (2002) indicates that, peer pressure is a positive thing amongst teachers 

in the building. The peer pressure of getting the job done and holding teachers and 

students to high expectations cultivates progress within the school building. It is 

absolutely necessary to hold students to high expectation, teacher, administrators and 

parents for the success of children. The pressure of creating collaboration amongst the 

teaching and administrative staff will cultivate a situation of intellectual thought and the 

enhancement of curriculum.  Jesse, Davis & Pokorny (2009) found evidence those 

students who were in a class with a teacher who had high expectations for students’ work 

and behavior were amongst the most favorite of the students. Teachers that not only buy 

into the high work expectations for themselves must also buy into holding students to the 

theory of high expectations.  

Parents are a key in a child’s up bring and in disrupting the school to prison 

pipeline. According to Jesse, Davis & Pokorny (2004) school leaders who are invested in 

creating change in their schools are characterized with a clear focus of achievement, 
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positive school climates, supportive relationships amongst students and most importantly 

a strong connection and support with parents. Parent connections are fundamental to the 

success in disrupting the school to prison pipeline. We as educators need to recognize the 

importance of the role of parents and invest in supporting their involvement within our 

schools. Shatkin (2007) investigates the, role of parent involvement within schools and 

suggest that there is evidence in enhancing mutual trust, has led to student success, direct 

interventions, leadership development and partnerships within the community. There are 

many variables in involving parents that will create student success, students need to 

maintain the idea that their futures are important and that the community as a whole has 

their best interests. Green (2015) states that, Stovall (2004) argues that principals who 

work directly with the community and embrace a compass of creating a bridge between 

the school and the community are the negotiators; these are the principles that allow 

doors to be open for resources to be allocated to teachers and students and create a hub 

for the community.  

Major stakeholders that are involved in student’s behavior, academics and overall 

well being have been proven to be a great success for student’s performance. Dufour 

(2011) examines, teachers who are invested in student’s curriculum and instruction and 

push students to think on a higher level allow students to feel invested in their own self 

being. Evans and Vaandering (2016) indicate, in their research that it is imperative that 

school officials, teachers and parents be invested in creating a safe and secure school for 

students. Evans and Vaandering (2016) believe that, creating a nurturing, caring, honest 

and trusting environment can create higher levels of success for schools clear across the 

spectrum. Payne and Welch (2017) examine in their research that it is important that all 
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stakeholders be involved in the decisions that are made for children. Payne and Welch 

(2017) state that, it is also important to involve all stakeholders in decisions making in the 

building from the cafeteria managers to the teachers involved in the programs.  

Sheldon and Epstein (2002) indicate, communication across all major 

stakeholders is essential to student success and by creating a form of communication it 

will allow the student to feel invested in their own education. Sheldon and Epstein (2002) 

indicates, many variables that are conducive to student success in involving stakeholders 

such as, involving parents in school decision making, collaborating school ideas with the 

business community, organizing volunteer options to the community and providing 

guardians opportunities to learn how to teach their children at home. Kruse (2008) 

discusses, in his article that it is essential that district office creates who is a stakeholder 

in student’s success, creates a line of communication of the overall goals and mission to 

the campus leadership and the broader community. Tines (2010) in her research, 

examines that the school must buy into the activities and clubs established by students 

and that students within their organizations and clubs can support and establish the 

overall mission of the campus. Taines (2010) also examines that when major stakeholders 

invest in student organizations then the school culture changes to that of a supportive 

nature. Muhammad (2009) in his book, examines the importance of creating an overall 

school culture which requires the overall buy in of many stakeholders beginning from 

campus leadership, parents, cafeteria workers, bus drivers, the community and the student 

body. Muhammad (2012) examines, stakeholders have a responsibility for the sake of the 

students to buy into the overall programs and measure the effectiveness of the programs. 

Leithwood (2001) also examines the, overall buy in of the stakeholders and examines in 
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his research that the leadership of the school needs to create traction for buy in from the 

stakeholders.  All of these ideas and more are essential building blocks to student success.  

Conclusion 

Alexander (2011) suggests that president Clinton enacted the 'one strike and you 

are out' clause, which is a federal law demanding that people who have been convicted of 

a drug crime cannot obtain federal financial aid, federal housing and other federal welfare 

benefits. The mentality of the “get tough” on crime of the 1980’s and 1990’s fed into the 

mentality of school districts across the nations.  

Conchas (2012) makes reference that students of color get trapped in a world 

where they cannot escape from when they are forced out of school and enter the prison 

system. Conchas (2012) also suggests that educators need to keep students in school and 

create a rapport with students, which will in turn break a cycle of criminal activity. 

Conchas states directly that, “relationships with school personnel are another source of 

social capital; teachers encourage students they believe are talented or hard working” (p. 

96). 

Weiler and Cray (2011) make mention in their research that there is not a lot of 

evidence that back up the thought of officers creating a safe environment for schools and 

its positive effects on children. Weiler and Cray (2011) also mention that the campus 

officer and administrators of the building need to have a strong line of communication 

and know each other’s roles in the building.  

It is essential to the success of children that the campus police officer becomes a 

part of the campus culture and the campus staff. Unfortunately, in some cases and some 

schools, when students' parents fail to come to the school to pick them up, upon 
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suspension they are transported by the campus police officer. In some other cases, 

students may get arrested while they are suspended from school and may commit crimes 

in the community.  

Giroux (2011) states directly that “critical pedagogy was important not only for 

gainful employment but for individuals to wield power, learn how to govern, and nurture 

a democratic society that takes equality, justice, shared values, and freedom seriously” (p. 

4). We can achieve a solid democracy, not only by educating our children academically, 

but by also giving them the tools that they need to make sound decisions for themselves. 

Jones (2000) describes a class management system of tools to use when in the 

classroom. Jones (2000) expresses that the demeanor of the educator is important when 

giving instruction and giving a directive to a student. Jones (2000) describes that it is 

important to stay calm and to diffuse volatile situations.  These strategies are important in 

keeping students in the classroom; it is important to also create a positive rapport with 

students and that educators not add to an already volatile situation.  

Freiberg (2016) establishes routines and tangible items for each classroom teacher 

such as C.M.C.D manger charts, noise-o-meter charts, open closed signs, reflection exit 

writings, C.M.C.D hand signals, focus signs, go around cups, grungy pencil cups, and in 

and out boxes. The focus of this program is to prevent classroom disruptions within the 

school and to lower office referrals. Like P.B.I.S, data is extracted with the campus 

discipline coordinator in an effort to target specific discipline situations in the classroom. 

The practice of restorative justice can be viewed as a tool to use when building a 

vision for your school. Restorative justice in education can be used interconnectivity with 

other discipline management systems. Evan and Vaandering (2016) indicate that there 
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must be a balance of curriculum, culture and restorative justice within a school for the 

success of students. The foundation of restorative justice balances on respect, listening 

and creating a rapport with students. These ideas have been consistent in creating a 

school culture that is conducive to learning and conducive to lowering suspension rates.  

Leithwood (2001) explains a framework of leadership being a driving factor in student 

sustainability and student achievement. In order to create a successful school and a strong 

learning environment to keep students from being suspended, we need to have a strong 

leadership team in the building. 

Muhammad (2009) examines that many parents who are the stakeholders want the 

best for their children and seek the reassurance from school leaders that their children 

will receive the best quality education that can be provided to their children. Leithwood 

(2001) comments that a school needs to create small wins and celebrate the small wins in 

an effort to create big traction. This idea will create a buy in from the community and all 

who are invested in the overall mission of the school.  

 

Chapter3: 

Interventions: 

 

The purpose of this study was to examine the reduction of discipline using five 

different components. I examined the types of incidents occurring each year and the 

discipline issued to students overall. The data has shown a decline in unwanted student 

behavior and selected institutional agent’s initiatives every year. The goal was to lower 

the suspension rates by using techniques to create a positive school environment. 
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Techniques and interventions utilized were that of utilizing campus police officers as an 

institutional agent, leaders setting the school culture, student engagement, class 

management systems and all stakeholders buying in. The data and process has been 

presented to the community and the staff. The interventions which were used to decrease 

unwanted behavior in the school will be used to create a district wide initiative.  

 I have used a mixed methods research approach. In particular, qualitative 

research was conducted utilizing narrative inquiry approach and for the quantitative 

phase of the study, discipline data for the 2014- 2015, 2015-2016, and 2016- 2017 school 

years were examined.  In addition, I have examined the longitudinal discipline data and 

found patterns of change based on the review of data. I also examined which institutional 

agents were involved in reporting behavioral incidents of a student. 

Discipline data was obtained from an urban school district in Houston, Texas. The 

data has been extracted from the district data base, student management system and E-

School from 7th and 8th grade. The data had been exported to an excel spread sheet where 

pivot tables were created for each year from 2014 to 2017. The pivot tables described the 

incident that took place for a student, the reason as to why and the action of discipline 

taken.  

Research Questions 

The following research questions were posed in this study: 

1. How can a school that is set in an urban community lower suspension rates and 

reduce referrals to the office? 

The study that was conducted took place in a community that is central to Houston 

Texas and located in an urban community. The community that the school resides in was 
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riddled with poverty and crime. Students that have lived in the community were faced 

with many challenges that they often brought to the school. I have chosen to use this 

question as a reflection of what I was faced with in my own life when I was this age. I 

have witnessed many students sent to the office and have waited for discipline wasting 

the entire school day.  I have also witnessed children suspended and committing felony 

crimes in the community. 

The process in lowering suspensions and reducing the amount of students referred to 

the office has ensured that the students stay in the classroom. When more students stay in 

the classroom then more students gain authentic instruction. On the other hand teachers 

who are faced with challenging behaviors may often ignore struggling students or not 

teach to their full potential. That is why this research had addressed the necessary actions 

of classroom management. 

2. What are some tools that educators can use that promotes learning and reduces 

disruptive student behavior? 

This research has addressed the need to target specific models of class management 

systems utilized within the school. Even though there had been a target to keep students 

in school, students needed a reason to continue to come to school. These reasons came 

with engaging the student in the classroom and creating an environment of respect and 

rapport. 

As a child of middle school age there were many teachers who simply ignored the 

fact that I never turned in my homework or was never present in class. I was left to my 

own demise and left to find my way back to the classroom. It was not until high school 
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that teachers pushed me to reach my potential and showed me that they cared about my 

learning. They found a student who was hungry for knowledge and wanted to grow. 

There are a lot of these students that I have seen on a daily basis that shadow my office 

door. We as educators and institutional agents need to push students to reach their 

potential and be that teacher that changes a life. 

3. How were institutional agents’ data outcomes observed as a result of disciplinary 

referral data for school years 2013-2014, 2015-2016 and 2016-2017? 

 

As a participant researcher I had the opportunity to observe many actions of my 

colleagues and teachers. I have observed their dedication and their reluctances in giving 

the supports needed for student’s success. I have documented and created a journal of 

professional meetings and conferences, and gathered the thoughts of my leadership. I 

have created a scale to show what I feel is relevant to the given initiative within the year 

in comparison to the amount of referrals written by the given institutional agents. 

Qualitative –Narrative Inquiry 

Gall, Gall and Borg (2010) state directly that, ‘narrative research, which is 

sometimes called narrative inquiry, is the systematic study and interpretation of stories of 

life experiences and the reporting of such research” (p. 373). According to Gall, Gall and 

Borg (2010) the research narrative is an interpretation of events and data can be used in 

telling that story. According to Gall, Gall and Borg (2010) a personal narrative is 

describing multiple scenarios that have occurred over a period of time. I have used my 

voice as the researcher to tell a story of campus initiatives that may have attributed to a 

decrease in student behavior.  
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In addition to using a mixed interventions approach, this research was grounded 

in action research study that is set in a real world scenario, in an effort to change a school 

climate. According to Coghlan (2011), Action research is a process which applied 

behavioral science is coupled with an existence of knowledge and is applied to solve a 

real world problem. I have made several observations and entered them into my journal. I 

have kept my journal informally and within formal meetings. Any time that I had 

observed an incident or an act that constitutes an entry I would type it out on my 

computer or write it on a notepad. I had also taken the time to communicate with my 

colleagues in regards to the school initiatives that are discussed within this research. 

Coghlan (2011) also brings to light that the study of action research is done in a 

collaborative and co-inquiry effort for the greater cause of the organization. My 

observations and experimentations have complimented the foundations and ideals of 

action research. This examination was an effort to take an urban middle school and make 

it into a thriving academic institution of learning. 

 I have focused on specifically the school- to- prison pipeline and out of school 

suspensions as actions towards incidents, coupled with observing the dedication towards 

the five initiatives which are creating a rapport with the campus police officer, creating a 

positive school culture, implementing a behavior management system, engaging students 

in learning and creating a campus buy in.  I have also examined data driven by the 

principals and referred by the staff, within the school to pinpoint a progressive change in 

disruptions and suspensions. I examined the types of changes occurring within the 

classroom with the uses of specific interventions presented. This research has served as a 

multi-set of tools to change a school for the better. Many suggestions for change have 



62 
 

 
 

been presented and tested within this research. Many practitioners of education can use 

these suggestions as tools in an effort to create a positive culture, lower suspension rates, 

and classroom removals and disrupt the school-to-prison pipeline.  

I have also examined the actions and reactions of each institutional agent within 

the school. I have documented formally and informally of their participation and buy in 

within our given programs, their rapport with the students and campus police officer and 

their overall attitudes towards the school climate. All of these attributes and actions of 

institutional agents were taken during conferences, meetings in the hallways, cafeteria 

and common areas. As the participant researcher I also gauged and evaluated myself over 

a span of three years and documented my own buy in with certain programs.  

Qualitative Data Collection 

Instrumentation and Procedures. Gall, Gall and Borg (2010) alludes to the ideas that it 

is important for a researcher to collect narrative data using a journal. As an assistant 

principal, behavioral coordinator and researcher, I have had the opportunity to create a 

journal from the year 2014 to the year 2017.  

 The journal contained data that consisted of the following: meeting agendas, and 

meeting minutes, notes based on observations of teachers, faculty, staff and students, 

notes and observations based on my personal experiences and reactions to discipline 

referrals and integration of discipline focused school initiatives. The journals have been 

an account of the trivial ups and downs, twists and turns of being an administrator. The 

entries have shown a progressive account of understanding the process of being an 

administrator and the process of managing an entire student body.  
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According to Costello (2011), action research gave the institutional agents an 

insight or a tool to use in defining the broad strokes of inquiry. It defined what it means 

to collaborate, ask questions, and how to change a system. An aspect of action research 

that was very fortunate to all instructional agents in this observation was the fact that it 

was systematic in its structure. Costello (2011) discussed the fact that there was a 

systematic process in defining what the problems are in creating a network of buy-ins and 

coming back to the drawing board when the system is not working.  

 As institutional agents we utilized the tools of action research as a way of 

transforming the school system into a successful model that can be used for other 

schools. For example the professional learning community models were models that have 

been developed for the entire body of the school and utilized with every department. 

Many institutional agents called their planning times Professional Learning Community 

time which is a contradiction within its structure. According to Dufour (2011), 

Professional Learning Communities are learning communities that feed off of each other 

and is viewed within a broad perspective of action research. According to Costello (2011) 

within action research, there has been a shared vision, objective and with it comes shared 

knowledge.  

Qualitative Data Analysis 

Creswell, (2004) study suggests the following: After completing my journal 

observations I have organized the notes into a readable narrative. I also gave no 

preconceived value to any of the details in the narrative. Within the journal I identified 

key words and phrases and circled them with highlighter or ink. From the words and 

phrases identified I created initial themes. I have then written out the themes using the 
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actual language of the person interviewed. Lastly I analyzed the themes for basic values, 

assumptions, beliefs and expectations. After completing my analysis, my summary has 

been organized by major themes. 

Quantitative Instrumentation 

I have extracted data from the discipline archives of the Aldine student 

management system and E-School system. The student management system and E-

School system are referral systems that the school district has used for several years. The 

systems have worked in tangent with classroom teachers and administrators. The teacher 

referred students to the office using a paper document, electronic document, or any form 

of communication to the campus administrator. The campus administrator according to 

Urban School District policy calls for the student to the office to meet and discuss the 

behavioral incident. If the administrator deemed discipline necessary, for the child then 

the administrator may then have an official office referral that goes home with the 

student. It is a letter indicating the type of incident and wether the student will be 

removed from class and for how many days. The student may then sign the document and 

take it home for the parent to sign the document as well. The administrator then inputs 

the incident in the student management system or S.M.S system and files a copy of the 

referral on the school grounds. The referral that is inputted in the system can be extracted 

for use of data and placed on a spread sheet to correlated pivot table analysis of. 

 The school district has transitioned to a system called, e-school. The system 

worked the same as the student management system and data has been extracted from the 

system and pivot tables will be created, to pinpoint problematic area of discipline within 

the campus. The e-school system has been utilized by all campus administrators and the 
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data extracted, has been extracted by the campus discipline coordinator which is also the 

participant researcher.  

Quantitative Data Analysis 

Discipline data for year 2014-2015, 2015-2016 and 2016-2017 was examined for 

the prevalence of the types of discipline initiatives utilized. The patterns have been 

dissected for each year and a research narrative of what occurred that particular year has 

been documented. 

 The data was displayed in charts and graphs to be discussed with all major 

institutional agents and district personnel. The data was also utilized to pinpoint 

problematic areas within the school and to adjust the focus of the overall school campus 

mission. An effort has been taken in closing the discipline gaps between each school year 

and the data will school faculty and staff a direction in where to focus.  

Summary 

In order to lower suspensions in an urban middle school and disrupt the school-to-

prison pipeline, the school has taken multiple actions. Actions that were taken were 

creating a rapport with the campus police officer and addressing each person’s 

responsibilities. It has been important that the campus administrator and the police officer 

know each other’s role. The next step was to create a bridge between the school and the 

parents. It has been important that when a child needs to be removed from the campus 

that they come back to the school with their parents and proper interventions are set in 

place for the child. The next tool was to create a positive behavioral intervention program 

on the campus. This allowed students and staff to feel invested in the campus process and 

engages in the overall climate. School leaders needed to take the initiative in creating a 
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vision, mission and complete buy in of the effort in lowering suspensions and creating a 

positive school environment. Another important step was creating engaged classrooms 

using multiple interventions of focus. Creating engaged classrooms was essential in 

lowering classroom disruptions and it was essential to utilize a manageable system of 

behavior. The interventions of tools have been documented with testimonies and 

observations done by building administration and classroom teachers. 

I have offered a set of tools that have been tested in an urban middle school. The 

tools that are proposed have been used within a three year time period and within the 

three years I have had the responsibility of being an assistant principal and discipline 

coordinator. I have spoken of my testimony of being the discipline coordinator and 

offered an analysis of discipline data that showed a decline in unwanted behavior. The 

goal was to have a set direction which provided the school to have lower suspension rates 

kept students in the classroom and ultimately contributed to student success. The end is 

with the student in the center of the planning and to target the needs of the given campus. 

The study also offered insight into the school-to-prison pipeline and the variables that 

ultimately lead up to the school-to-prison pipeline. I believe that if these tools are adopted 

within the schools that we serve then they will ultimately disrupt the school-to-prison 

pipeline and help solve a dilemma within our educational school system in the United 

States.  
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Chapter 4: 

Findings: 

Introduction 

I have used a mixed interventions approach of a qualitative personal narrative 

study and quantitative study of discipline data in studying the gradual change and 

perceptions of the school. In particular, qualitative research was conducted utilizing 

narrative inquiry approach and for the quantitative phase of the study, discipline data for 

the 2014- 2015, 2015-2016, and 2016- 2017 school years were examined.  In addition, I 

have examined the longitudinal discipline data and found patterns of change based on the 

review of data. I also examined which institutional agents were involved in reporting 

behavioral incidents of a student. The examination was sequentially qualitative dominant 

delivered in a narrative format. 

The culture of the middle school at the center of this examination was an urban 

school district that was in a need of an alignment of discipline management. Within the 

year of 2014 the school had been riddled with gang problems, massive classroom 

disruptions, and hallway disruptions, students walking off of campus in mass, many 

fights and drug issues. The reports of bullying incidents were escalated and problems of 

children being arrested were at their panicle. The culture of the school was accepted by 

the staff and the school administration was fighting an uphill battle, to motivate all 

stakeholders in the process of student success.  

The first year that I was an assistant principal I made it a point to filter as many 

drugs and prevent students from exhibiting gang activity on campus. My motivation to 

catch the drugs the first year led to many students being arrested and over 60 grams of 
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marijuana with a slew of drug paraphernalia. I had earned a reputation within the 

community that I can sniff out drugs and that I did not tolerate gang activity. The activity 

quickly took a turn for the better and there was less criminal activity. Some students came 

to me and confessed that they had drugs and needed help getting off of them. When this 

happened I quickly contacted the district and found many resources that were available to 

families. Many of the facilities that accepted youths in drug rehab programs took all 

forms of medical insurance.  

I also discovered that there are some half condemned apartments behind the 

campus that students buy their drugs from, fight and commit other crimes. There have 

been days that I have physically posted myself in the hallway to examine wether students 

walked over to the apartments. I have also on many occasions sent my campus officer to 

patrol the complex for any of our students. Anytime that I have gone looking for my 

students I have found a group of them and many have been under the influence. My 

second year as an assistant principal I also called and spoke to the manager of the 

complex and the manger of the local McDonalds next to the school. I have received 

several phone calls from them that they had our students in their office and I would pick 

them up. 

With the use of the interventions provided in this research and the efforts in 

school administration in creating a positive school culture, trends of suspensions in 

school and out of school have seen progressive lowering of referrals. The interventions in 

the urban school were to collaborate with the administration to launch the initiatives and 

give each administrator a set of tools, to work with. In this chapter I will discuss the 

results of the data analysis as it pertains to each research question, examined in this study.  
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Lowering Suspensions. How can a school that is set in an urban community 

lower suspension rates and reduce referrals to the office? Lowering suspension rates and 

keeping students in the classroom has been essential to disrupting the school-to-prison 

pipeline and creating a campus environment that leads to student success. My research 

has provided tools and interventions that when adopted can have an ultimate impact on 

lowering school suspensions and improving campus behavior overall. The tools described 

in this research are that of creating a rapport with the campus police officer, school 

leadership creating a positive campus school culture, student engagement, involving 

major stakeholders in decisions and a robust classroom management system. These tools 

have been fundamental tools that have been placed in a real world scenario and have been 

measured by the discipline coordinator and campus assistant principal, within an urban 

middle school.  

I have gained the support of the campus principal, assistant superintendent and 

fellow assistant principals in creating a campus initiative, in lowering suspensions and 

improving overall behavior. The traction needed to begin the program on the campus had 

been daunting and time consuming proved to be worth the effort and rewarding in the 

end. The first and second year as an assistant principal, I had the opportunity to sit with 

all of these institutional agents in one room and create a plan to improve behavior on the 

campus. The assistant superintendent printed out multiple data sheets of extreme behavior 

to discuss with us a solution to resolving such degrees of activity. We as leaders of the 

campus devised a plan to address all of these large situations that were occurring on the 

campus. The campus buy in was developed the first year of my study and all other 

initiatives followed and were warranted by other assistant principals on the campus. 
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Creating bridges within the community and with parents, was key in 

communicating to the environment that the campus is willing to invest in their children. 

When we as institutional agents have met the needs of the parents, then we have gained 

the insight and the value of the student in our school. The parents or guardians were the 

key in connecting with the student, when communicated correctly during meetings. We 

as institutional agents have used the tool of a removal pending a parent conference to 

create this bridge, so that we can conference with the guardians and communicate the 

needs of their children. According to Savant (2017) the removal pending a parent 

conference process was not a new idea within the district it is an old idea that has been 

brought to light. The idea of a removal pending a parent conference must be full proof in 

delivery and carried out with the school administration. If it is not then it may fail to 

bring parents to the school. The administration and teachers need to be aware of which 

students have been removed for a conference and follow through with the conference, 

once the students are in the building with their parents to conference. It has been the task 

of the administrator to allow the student to speak their mind, of the incident and offer the 

why, where, when and how they will do different. At this time the administrator allowed 

other parties to step into the conference, to allow for a restorative justice and positive 

behavioral system process to occur.  

Class engagement and creating a robust class management system was essential, 

in keeping students in class and aware of the good that comes from school. It was proven 

that when students are heavily engaged in their academics, that there is less discipline. 

This research used the international baccalaureate program to promote high academics, 
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the positive behavioral interventions system and the consistency management and 

cooperative discipline program, to manage unwanted school and classroom behavior.  

All of these variables explained created a positive school culture that has shown 

to be successful in lowering suspension rates and curving unwanted students behavior. I 

have also given my testimony as the campus behavior coordinator and assistant principal 

with the urban middle school.  

Narrative 

 As an assistant principal and the discipline coordinator of an urban middle 

school located within a high crime area, it had been challenging to create a positive 

school culture. The school and children were faced with many obstacles that need to be 

addressed. 

 I had gained the support from the current campus administrators and the area 

superintendent of creating a campus initiative, to lower suspensions and office referrals. 

In the research you have heard my voice when discussing the tools such as creating a 

rapport with students, police officers, gaining a campus wide buy in, taking the initiative 

in creating a well-managed classroom, creating a strong campus curriculum and 

instruction program and inviting all of the stakeholders in the overall decision making of 

the campus mission. I had also generated mass support of these tools presented and 

confronted some variables that, may have contributed to the hindrance of progress. 

Overall the narrative of this research was my own as the campus assistant principal and 

as the campus discipline coordinator. 

 Within my research I looked for decreases in overall behavior, using a range of 

incidents that have occurred on campus. I have also described the climate, of each year 
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within the school and the initiative of each year that has forced a change in behavior. 

Each year there had been an initiative to target specific behaviors, from skipping class to 

creating a rapport in the classroom with students. Overall there was a concentrated effort 

in the school to create a robust positive behavioral intervention program, creating a 

rapport with the campus police officer; staff buys in, creating a bridge with parents and 

the community and engaging children in the classroom.  

 As I have observed in my notes there are many teachers and administrators who 

are more than willing to make a difference in the school and there are many staff 

members who are burnt out and are unwilling to participate in student initiatives.  

 Creating a rapport is fundament in all of the process and interventions that have 

been mentioned within the study. The campus police officer was the gate keeper within 

the school to prison pipeline and it was a campus priority within the second year of the 

study to create an understanding of job duties.  

 As I observed in my notes, the buy in from the staff will only occur when the 

leadership team is motivated to pass along the information. It was observed that the 

Aldine independent school district office pushed C.M.C.D onto the administration and 

most of the administrators on campus resisted which in turn had a residual effect on 

teachers resisting. Later within the year the administration team came to an agreement but 

it had been a year long struggle at that point to maintain the status of their program. 

 It was everyone’s job to maintain that the students are engaged within their 

classrooms. Upon my observations there had been multiple incidences where students are 

not engaged and students are left without direction.  



73 
 

 
 

 I have also observed that of students are not actively engaged in the classroom 

then there will be a break down with the student management fundamentals. It was a 

priority of the school and the school district to maintain the practices of student 

engagement. The problem however was to decide on how and what initiatives to use 

within the classroom. The campus at this particular middle school had found that the 

international baccalaureate program and Dufour’s professional learning communities 

were the best approaches. 

 In taking a look at the overall data and my journal observations the first year in 

retrospect was a struggle to maintain discipline within the school. There were multiple 

variables that took place within the school year that allowed for unwanted school 

behavior. Some of those variables were the process of a school principal transitioning and 

one of our administrators being disconnected. The school in reflection was essentially left 

without a strong leadership team and the teachers were left to try and control their 

students by force. Once teachers were recognized for needing assistance and training, in 

my opinion it was too late. The first year in my journal entries marked a year that need 

some more initiatives and needed a strong buy in from the campus. The leadership team 

needed to take the initiative and create a positive campus culture that is conducive to 

higher level learning. 

 The second year in this research was a roll out of themes, initiatives, processes 

and procedures at identifying teachers that needed help. The data was available to the 

leadership team and in my opinion utilized as a tool to target teachers that needed extra 

help and a way to target the areas on our campus that needed the most attention. 
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 The second year the leadership team was together, they were the same people as 

the second half of the first year and able to put together stronger initiatives. C.M.C.D was 

given to the campus but with some resistance.  Teachers and administrators will feel the 

impact of the resistance in my opinion.  

 The third year marked a year of mass improvement and movement. The 

interventions were discovered in how to manage a class room; each system was utilized 

and communicated to the staff as an interconnecting interventions. In my journal entries I 

examined that the staff had a stronger buy into the international baccalaureate program 

and the class management systems that were introduced.  

 In my entries I annotated that there were many area of growth that need to take 

place and there are many areas of concern that need to be addressed coming into the 

fourth year of this project. One of the fundamental aspects is that the leadership team 

needs to work together as a team, communicate the vision of the school, maintained the 

culture of the school and allowed teachers and students to feel as if they are a part of the 

campus culture. 

According to my journal notes and observations the first year of this initiative had 

a very rough start. Within the school year there were many transitions that occurred with 

the administrative team. One of the assistant principals Michael was disconnected from 

the school and resigned at the beginning of the school year and half way within the 

school year we transitioned to a new head principal. The new head principal took much 

time to get acclimated to the current climate of the school and the school was in dire need 

of school leadership. 
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 I observed that the head principal took her time to try and implement curriculum 

programs within the campus and neglected the fact that there were severe disciplinary 

actions and events that were being taken place within the campus. I also observed that 

there were many intervals of times that the head principal was missing from the campus 

and the primary job was left to the remaining assistant principals. 

 As a new assistant principal and as a new discipline coordinator the first initiative 

was to create a positive intervention program team that met three times a month, to plan 

and discuss discipline issues on campus. We used data and observations to pinpoint the 

problematic areas within the campus. We also used teacher referral data to pin point the 

teachers that may need some interventions or professional development. The team went 

on to develop a ‘hornet buck system’ which is a monetary system to reward students for 

positive behavior. This system was maintained within the year and proved by observation 

to be popular amongst the students. 

 Within a year the campus police officer made the most student arrests from the 

three years that I have conducted this research. There were also many cases that were 

investigated on a district level led to student and staff disciplinary consequences. The first 

campus officer that we had broke his finger in a struggle to arrest a student, the campus 

then received another officer. The new officer did not last very long and asked for a 

transfer out of the building and we received another police officer who left at the end of 

the year. The police officers that were assigned to the campus were a revolving door and 

under my observation were much stressed. The process of defining the role of the 

administrator and officer were not clearly defined at this point. 
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 The student engagement in the classroom was the initiative of the curriculum 

assistant principal and the head principal but under my observation there was not a clear 

understanding of the program. The first initiative of the curriculum assistant principal 

was to communicate with the skills specialist who in turn communicated with the 

teachers in regards to lesson plans and academic goals. The international baccalaureate 

program in my observation was not being utilized and the unit planners that the program 

called for were not being created. 

 Restorative justice was not defined but used by two of the assistant principals and 

the process of C.M.C.D did not exist on the campus. In my observation the first order of 

business on my agenda was to create a class management system to lower suspension 

rates, arrests rates and unwanted behavior. 

 In observation it had been the responsibility of teachers to recognize what 

strategies the child needs in order to be academically and behaviorally successful in their 

class. The classroom teachers needed to also take note of the student’s behavior and 

communicate, with the positive behavioral intervention team of the campus. It is a 

process that needs to take place within the school and sometimes may falter because of 

other school variables. It was then the responsibility the school administrator to close the 

gaps, by communicating to their staff of the goal in mind. 

 

One initiative that the school provided was more resources for students who 

served within in school suspension. The in school suspension room was a place of 

learning and students were able to consult with a skills professional for extra assistance 

on their work. The skills specialist worked in rotations throughout the school day to 
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provide intervention services for academic assistance. The behavioral counselor came in 

during the morning in hours to provide a lesson that focused on managing their anger or 

how to handle situations in school. The counselor also offered a lesson in building 

character and allow for individual counseling sessions at this time. 

Themes 

Themes Used to Reduce Unwanted Behavior. What were some tools that educators 

used that promoted learning and reduced disruptive student behavior? There are five 

themes that run through this research and these themes may have had a direct impact or 

indirect impact on the progress made to lower school suspensions. 

 The theme of creating a rapport with the campus officer is created by the 

administration taking the initiative in understanding each other’s roles. The campus 

police officer must be persuaded to work with the administration on the campus and 

communicate their needs as well.  

 There were multiple class room management systems that were initiated within 

the school. The first year was the positive behavioral intervention system that was 

building wide and created a buy in for all staff and students. The restorative justice aspect 

of the program came from a more administrative stand point within the office rather than 

the classroom. This practice maintained over the course of the three years. The C.M.C.D 

program however was a program that was mandated by the district office and came 

across some resistance within the second year of this research. 

 As the discipline coordinator I was able to create a rapport with the directors of 

the C.M.C.D program and influence my staff that this system was an integration of all of 

our systems put together. I made notes within my journals which indicated that I 
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reassured my staff that the international baccalaureate program, their evaluation program 

and the positive behavioral intervention program were interconnected. I maintained 

conferences with my staff reassuring them that all of the intricate interventions of each of 

our programs fall into place with one another. 

 Many teachers were receptive in buying into the programs offered but there were 

many points and many teachers that were not receptive and did not actively participate in 

programs.  

 As the research and observations were conducted I found that suspensions and 

unwanted disciplinary behavior lowered progressively from year to year.  Another 

finding while conducting this research was that no matter what year, as out of school 

suspensions were high, in school suspensions were low and if in school suspensions were 

high then out of school suspensions were low. This was recognized early on within the 

research and we as an administrative consulted with one another. We decided that were 

going to take the imitative from year two to year three to keep as many kids as we can on 

campus and within the in school suspension room if necessary. We as the administrative 

team found it necessary to try to attempt to provide the best possible education for 

students even though district policy mandated a removal.  

 Another theme found within the research was that the in school suspension rooms 

had many flaws and may be damaging to students academics. Within the district students 

were placed in the in school suspension room with no viable resources. The teacher was 

not certified in a subject matter and was limited in providing interventions for the 

students that are assigned to the class. We as an administrative team found that the 
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student was best served by their teachers and we urge teachers to provide intervention to 

students that are place in the in school suspension room.  

Overview of the Research Procedures 

Campus Officers 

One of the many tools used in the research at the urban middle school was that of 

creating a rapport, with the campus police officer. The administrators of the middle 

school and the campus police officer of the middle school agreed to meet on a daily basis, 

to discuss students and certain objectives within the day. From the beginning of the data 

in 2015 we as the administrative team met, with the officer to discuss our given roles. 

We had the opportunity to tour the campus with the officer and point out 

suspected hot spots of students corralling, for gang and drug activity, created a plan of 

communication with our radios and agreed on certain boundaries that are administrative 

and police duties. Some of the boundaries consisted that of a child not being put in 

handcuffs and taken to the district holding cell without the consent and permission of the 

campus administration. Administration understood that the campus officer had to follow 

up with criminal charges, if the student was found to be in possession and warranted an 

arrest for a crime committed. The campus officer agreed to communicate with the 

administrators, if he or she were to leave campus and for what reason. We exchanged cell 

phone numbers to communicate any wrong doing of activity. The administrators urged 

the campus officer to also talk to the students on campus and involve themselves, in the 

campus culture.  

The first and second year of this research and as the discipline coordinator there 

were multiple arrests on campus. If a student was arrested or had suspicion to be arrested 
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it was understood by the campus officer that they needed to discuss the matter with me 

before action was taken. There had been an incident where the officer helped me break up 

a big fight in the hallway and a child swung at him. He then put her in a lock and broke 

his finger in the process of detaining the student. It was an extreme incident that ended 

with parents threatening to go to the news station and claiming that the marks on the 

student were from the officer. In the process of breaking up the fight I was deliberately 

struck in the ear by that same student and the student was placed in an alternative school 

setting. I then did not press charges for assault but the officer may have charged the 

student for assaulting an officer. Incidents such as these need direct and clear 

communication between the administrator and the campus police officer. There must be a 

team of people that are ready and willing to break up fights and mediate between the 

students before the situation becomes escalated.  

Within my observations the campus officer was celebrated and asked for their 

opinions, on school matters the same as any staff member on the campus. The officer 

became part of the campus staff and got to know the staff and students. The officer was 

given an office that is in close proximity to the assistant principal’s office and to the 

students that enter into the building. The campus officer did not speak to the parents in 

regards to student offenses that were non-criminal. This is because we assumed that the 

uniform of the officer creates a certain message or anxiety for the parents that their 

children are in serious legal trouble. We at the urban middle school wanted to create a 

campus environment that is caring with a sense of security and purpose. 

The metal detectors at the entrance of the school were managed by teachers and 

staff only, not the officer. The teachers had been urged by the campus administrators to 
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greet the children with a smile and to treat their bags with respect. If a teacher was found 

to be unhappy then they would be removed from the line and a conference would be 

conducted.  

The metal detectors may come off as crude in some people’s eyes but they are 

there for a reason. My second year as an assistant principal I had a community member 

come barging past the metal detector and into the hallway. I noticed that this community 

member had tattoos of a notorious prison gang in Houston. The tattoos did not alarm me 

for many of the parents and community members had similar tattoos. What concerned me 

at the moment is that he went past the metal detector and did not get a badge to enter into 

the building. When I stopped him in the hallway I contacted my officer and the 

community member stated that, he wanted to use the restroom. He was nowhere near a 

restroom and I found him looking in classrooms while students were in the hallway. I 

kindly escorted him outside where he met the campus officer. He then got into an 

aggressive verbal argument with the campus officer and stormed off in his vehicle. The 

campus officer then informed me that he was part of a notorious prison gang and had no 

business on campus, and was not a parent to any of the children within the school.  

This breach of security was very alarming and threatening to the school 

environment. I quickly contacted my superintendent to set up more logistical security 

measures. 

School Culture 

The school culture is another variable that was used within the research and 

created as a tool to use to lower suspensions and to counter the school-to-prison pipeline. 

The campus culture was about, making a rapport with the students in the cafeteria, on the 
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bus ramp, at the metal detectors, in the hallways and within the classroom. Beginning 

with the assistant principal over discipline, I stood on the bus ramp because from my 

observation a copious amount of students ride the bus and shake everyone’s hands that 

exists each bus. I shook over a thousand hands each day and greet each student with a 

good morning and have a great day wether they like it or not. The campus administrators 

urged the faculty and staff to do the same thing in the hallway upon intake of the 

students. While in the cafeteria the students were treated with respect and dignity and had 

been expected to treat each other with respect and dignity, as well and any violation of 

the rules would result in a consequence. Teachers were directed to stand at their door way 

during each passing period, to greet their children into the classroom. The teachers who 

did not have a class were then directed to stand in the hallway, to direct students and 

greet student to their next class along with the school administration. Students were then 

expected to follow the rules of respect and to treat others the way that they want to be 

treated. The teachers closed their doors upon the ring of the bell and have their students 

have a seat, to begin the bell to bell lesson.  

During lunch in the cafeteria, it was a place to get to know the students that we 

served. The assistant principal was the duty manager over each lunch and within the 

lunch period, I walked around to speak to each of the students and greet them. This is a 

time where conversations were held and we as a staff got to know the students. The 

teaching staff had been encouraged to do the same and to follow the assistant principal’s 

lead. Students appreciated the fact that the administration and teachers were invested in 

who they are and knew them by their first names. The cafeteria personnel were directed 

to have respect for the students and to give them a smile as well, students were also 
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expected to show respect to the cafeteria personnel and all other staff. The best places to 

create relationships and understand the children that you serve, is in their social 

environment.  I made it a point to greet every child in the hallway and welcome them into 

the classroom. This created a strong bond between us. I found that when it came time to 

give a disciplinary action, students are more open to discuss and share their feelings. I 

also encouraged my teachers to stand by their classroom doors to greet children in to 

begin that relationship. It is a process of showing students that we care as educators and it 

also builds a foundation of mutual respect. 

Creating a culture of respect was paramount in the student’s eyes and the staff. 

The students who were served have grown up understanding that respect is something 

that they wanted to achieve and something that they demand in their lives. Parents from 

the students that we served have expressed that they teach and want their children to 

understand the virtues of respect and want them to not just get an education, but to learn 

respect for one another. The campus culture foundation was about creating relationships, 

caring, and honesty and creating respect for one another.  

Student Engagement 

Student engagement is a tool that is used widely within the urban school. The 

International Baccalaureate organization has offered a strong platform to use for 

curriculum and instruction. It was a program that the urban school has been using, for 

over ten years but the components of the program have been coming together and is a 

work in progress. The program allowed teachers and administrators to create unit 

planners, in a way that compliments the Texas Essential Knowledge elements that are 

mandated by the district. The program created a philosophy that correlated with the 
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overall mission, of the school district which is to create lifelong learners and the best 

students. The program is designed to create global thinkers and students who ask 

questions, along with thinking outside of the box. The I.B program utilized the 

approaches to learning skills, which were the building blocks to every lesson that is 

formulated in the each subject. The approaches to learning were communication, 

socialization self-engagement, research and thinking. Teachers at the urban middle school 

were beginning to understand the concepts and philosophies of the I.B program. It is a 

program that required teachers and the administrators on the campus to have a complete 

buy in, on.  

The Dufour model (2011) of creating a professional learning community had been 

launched, in the urban middle school. The professional learning community model or 

P.L.C model was not a meeting time or a place to plan it is a school culture that develops 

into a sharing of ideas and planning. It was also the process of formulating logical 

objectives for the students and communicating the learning objectives to students, so that 

they may be thinking on a higher level. The model also complimented the student as the 

center and the teacher as the facilitator, of the classroom. Teachers in the urban middle 

school were beginning to understand that the systems presented may be different but they 

interlock and complement one another.  

Class Management 

The class management systems presented in the urban middle school is threefold, 

but like all of the other systems intertwines and complements one another. The first 

system used is the positive behavioral intervention system or P.B.I.S. this system has 

been introduces in 2015, as a way to target behaviors within the school and is data driven. 
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The data is used in creating pivot table in an effort to scan areas that need to be improved 

upon. A team of teachers and administrators conducted each of the meetings and plan, to 

create an incentive program. The program that the team built was not a program of do 

nots it is a program of, involving the students and faculty in. They developed class rules 

with the student’s inputs and it was a collaborative effort that read as follow, “we do xyz 

in the class” it is a set of expectations developed as a team. The positive behavioral 

intervention system or P.B.I.S. concept was in the hallways, in the cafeteria and in the 

intake lines by the metal detectors. An award system also followed for students who 

exhibited the attended behavior of the program. As the behavior coordinator assistant 

principal, I created a team of dedicated teachers who were willing to make big changes in 

the school. We utilized the discipline data and I presented data constructed in pivot tables 

to give them a holistic look at the campus and problems within the campus. The team 

also constructed an award system called stinger bucks and teachers awarded these bucks 

for students who showed positive behavior. it was a system that needed a strong buy in 

from teachers to be successful. 

Another program that was introduced in 2016 is the consistency management and 

cooperative discipline program or C.M.C.D program. This program was a bag of tools 

given to classroom teachers, that they can use in an effort to manage their classrooms. 

The program offered positions for students to take and rotates those responsible positions 

every week. The classroom student positions consisted of a materials manager, a manager 

for attendance, a pencil sharpener manager, substitute teacher manager and so forth. The 

consistency management and cooperative discipline program’s philosophy rested on the 

prevention, cooperation, community, caring, and organization of the school which 
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blended into the overall philosophy, of the campus culture. Teachers were given a set of 

hand signals to use in their class, focus signage to place on their walls, a go around cup to 

pick names out of for student turns, a grungy pencil cup for storage of pencils, in and out 

boxes for student to turn in work, motivational signs, noisemakers to detect the volume of 

the classroom, open and closed signs and exit reflection boxes. All of these materials 

were provided to teachers in the beginning of the year and an effort by the program 

director was made, to support the teachers.  

The last form of discipline management that was used within the school as a 

whole was the restorative justice philosophies. The philosophy of the program relied on 

caring, creating a rapport, honesty and trusting one another which aligns directly with the 

overall vision of the campus. The practices were used within the assistant principal’s 

office upon conferencing with the student, guardians and any other member that may be 

involved in an incident. It was a process that may be time consuming but had rewards at 

the end. The administrator of the school invited certain parties to the office to conference, 

but in most cases could not devote a large amount of time to each case and may have to 

leave the circle to tend to other students. The parties involved may be parents, counselor 

and members who were hurt by the offender. Questions were asked and a resolution had 

been discovered toward the end of the meeting. The practices of restorative justice were 

not in full fruition, on the campus for lack of resources but a form of restorative justice is 

utilized with the administrator’s offices. 

A Campus Buy In 

This tool interconnected with all of the tools provided which is creating a buy in, 

from all institutional agents of a child’s education. The institutional agents for a student 
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are all of the people that have a connection wether it is direct or indirect in the student’s 

ultimate success. The institutional agents involved are guardians, teachers, 

administrators, cafeteria workers, custodians, bus drivers, campus officers, and business 

community and district personnel. All of these entities pay a toll and write on the slate of 

the children that they serve.  

Any well thought out program can work when it is implemented correctly and the 

campus has a complete buy in from all sides. If there was not a buy in, then the plan was 

doomed to fail, it could be the most well thought of plan. To achieve this buy in the 

leadership of the campus created a campaign and involved everyone in the creation of the 

ideas. They did this to allow all the stakeholders to feel as they are invested in the overall 

success of the students. The campus leader had to push people to collaborate and guide 

the ship into the ultimate vision of the school which is again student success and in this 

case it is to lower school suspensions and disrupt the school to prison pipeline.  

There are many tools and initiatives offered in this research but the fact is, is that 

all of the special programs inter mix with one another. Teachers and administrators 

needed to understand that they all complement each other and that it is one big system 

working in tangent with other small systems. Unfortunately when there is no buy in the 

school machine will rust and seize.  

Data Presentation 

Data Strategies. How were institutional agents’ data outcomes observed as a result of 

disciplinary referral data for school years 2013-2014, 2015-2016 and 2016-2017?  

Discipline data was taken from an urban school district in Houston, Texas. The 

data was extracted from the district database, SMS and E-School from 7th and 8th grade. 
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The data was then exported to an excel spreadsheet where pivot tables will be created for 

each year from 2014 to 2017. The pivot tables described the incident that took place for a 

student, the reason for the incident, and the disciplinary action taken.  Each institutional 

agent over a course of three years was assessed through observation in how they were 

immersed in each key component study. A graphical scale designed examines a period of 

three years in an effort to show each institutional agent’s commitment to the school 

process.  

Introduction of Institutional Agents. The table one below displays six categories of 

institutional agents and their actions over a year. Their positions and titles are listed in a 

column to identify their responsibility within their campus. Upon personal narrative 

observation, their initiatives within the year were examined and charted in table one. The 

number of referrals that they recommended was extracted from the student management 

system and the e-school system. Their data was then placed into a pivot table to target 

specifically when and what amount of referrals they recommended to the office. 

Within observation the incoming principal was slow in getting started within the 

initiatives and focused on student engagement along with a buy in for our given 

programs.  

There were four assistant principals working on the campus within three years. 

Their positions were broken up within responsibilities. The first assistant principal was 

over all of the curriculum and instruction with the school. Her primary focus was to 

maintain that the teachers and department head were communicating with one another 

and that the curriculum was being delivered at a high level. 
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The next assistant principal was primarily responsible for behavior. I took the role 

of the assistant principal over behavior and as the behavior coordinator I was responsible 

for all referrals. The behavior coordinator on the campus had the most referrals within 

every year because their primary responsibility was to maintain disciplinary order within 

the school. 

The other two assistant principals Michael and Jamar were assistant principals to 

assist in filling in any gaps wether it be discipline or curriculum. They were also 

responsible to maintain supervision within the hallways, cafeteria and high traffic areas 

within the school. They also provided support to teachers and were given a specific 

department to supervise. 

2014-2015 

Table 1 

2014- 2015 Frequency of Referrals Given to Students 

Position/Title Initiatives Number of Referrals 

Given 

Principal Student Engagement, Buy 

In 

155 

Assistant Principals Rapport with campus 

officer, Restorative Justice, 

C.M.C.D, P.B.I.S, Student 

Engagement, Buy In 

1,013 

Teachers P.B.I.S, Student 

Engagement,  

1970 

Clerical Staff N/A 57 

Campus Officers Buy In 36 

Technical Specialist Rapport with campus 

officer, P.B.I.S 

68 

I.S.S Teacher N/A 267 
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 Within the year of 2014-2015 the school had a principal who retired within the 

year and incoming principal take over. Both principals together accumulated 155 referrals 

to the office. The students who they referred were removed from the classroom and 

issued a disciplinary consequence that ranged. The head principal’s initiative was to 

become acclimated to the new school environment and introduce her new vision for the 

campus. 

 The assistant principals had a combined total of 1,013 coming in nearing the 

teachers at 1,970 referrals. This is because most of the assistant principals were actively 

involved in the given initiatives. Within observation and data analysis the hot spots of 

behavior were the hallways and the bus ramps. The assistant principals were primarily in 

the hallway. Also, when there was a referral made by an unknown substitute teacher the 

assistant principals sometimes took responsibility over that referral.  

 The discipline coordinator was very active in all of the initiatives and took most 

of the referrals. The discipline coordinator was also responsible for maintaining the 

issuance of each disciplinary action for every student within the school. As the discipline 

coordinator I had the job to address many volatile situations across the campus. My first 

day as an assistant principal there was a young lady in the classroom who began flipping 

tables over and was beating her fist on the door because someone took her school money. 

She then put her hands on students and I was called to the classroom. I came running 

down the hallway to diffuse the situation and when I got to the classroom the teacher had 

her cornered and she began to yell and cry. I quickly escorted her to the office, sat her 

down and got her story. I had no choice but to call her parents to pick her up and I then 

addressed the classroom, and instructed the teacher to use his class management tools. It 
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was a volatile situation that was diffused because I removed the student from the 

environment. If I would of kept her in the classroom and demanded to know who took 

her money then she probably would of done something very extreme. 

 Within the school year 2014-2015 the assistant principal Michael was 

disconnected from all of the initiatives and was habitually absent from the school. The 

assistant principal Jamar was very active and took the initiative of Buy In very seriously. 

The curriculum assistant principal was heavily involved in gaining Buy In for the student 

engagement. 

 Jamar was a mentor assistant principal who had come out of retirement, to help 

with issues on the campus. His primary role was to support administration and help with 

the massive discipline referrals coming into the office. He was an administrator that knew 

how to create a positive rapport with children and was considered a pillar within the 

community. Many of the parents knew who he was, due to the fact that the parents had 

him as a principal when they were in middle school. Jamar was the go to person when 

dealing with volatile parents and situations. 

In the Classroom 2014-2015 

Table 2 

 2014- 2015 Frequencies of Class Removals and Disruptions of Lessons 

Position Disruption of Class Disruption of 

School 

Defiance of 

Authority 

Teacher 452 483 422 
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The data and my journal notes indicate that classroom teachers struggled to 

maintain order in the classroom. The struggle took place over the course of the year and 

many teachers were identified as needing assistance. In my notes many teachers were 

given the opportunity to participate in professional developing in creating a positive 

intervention program, although it was later in the year when they were recognized as 

needing assistance. 

Table two above indicates the frequencies of class lessons that have been 

disrupted. A disruption of class indicates that a student disrupted a single lesson and a 

teacher had to stop what they were doing to contact an assistant principal. Defiance of 

authority within a classroom indicates that a student refused to follow a teacher’s 

directives. This incident also caused a stop in the teacher’s lesson that was given. A 

disruption of school is a major disruption that leads to the functionality of the school to 

stop for a minute. A disruption within a school may be students yelling at each other in 

the halls, kicking a teacher’s door or a fight.  

2015-2016 

Table 3  

2015 – 2016 Frequency of Referrals Given to Students 

Position/Title Initiatives Number of Referrals 

Given 

Principal P.B.I.S, Student 

Engagement, Buy In 

84 

Assistant Principals Rapport with campus 

officer, Restorative Justice, 

C.M.C.D, P.B.I.S, Student 

Engagement, Buy In 

701 

Teachers Restorative Justice, 

C.M.C.D, P.B.I.S, Student 

Engagement,  

1,410 
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Clerical Staff Buy In 89 

Campus Officers Restorative Justice, 

C.M.C.D, P.B.I.S, Buy In 

27 

Technical Specialist Rapport with campus 

officer 

41 

In School Suspension 

Instructor 

N/A 222 

 

 Within the second year which was 2015-2016 the initiatives of each group grew 

stronger.  The head principal took a stronger approach in leading the campus in creating a 

positive school buys in by collaborating with her teachers in gathering their opinions on 

school matters. The head principal sent out multiple emails in regards to upcoming 

events, communicating over the intercom system in regards to motivating teachers and 

students.  She took the initiative in sharing her duties and responsibilities with the 

administrative team. 

 As the behavioral coordinator I had a responsibility of managing all of the 

proposed initiatives.  The first year as the discipline coordinator I was looking for 

programs that could be used and integrated within the campus. I found that the positive 

behavioral intervention program was useful and implemented it the first year and 

incorporated the program with C.M.C.D.  

 Unfortunately at the beginning of the second year C.M.C.D was a program that 

forced upon the administration and we were all given a directive to implement the 

program. There was very little buy in from the administrative standpoint and the teachers 

were overwhelmed with the program needs. 
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 Towards the end of the year the staff and administration were sold on the value of 

the program and began to implement some of the fundamental aspects of the program. 

 The curriculum assistant principal during the year was heavily involved in 

ensuring that students were receiving the necessary instruction. The curriculum assistant 

principal ensured students were engaged by providing teachers and skills specialist who 

are the lead teachers with proper techniques on student engagement.  

The assistant principal Jamar and assistant principal Michael were responsible for 

administrative tasks and behavioral referrals. This year they understood more of the role 

of restorative justice, positive behavioral intervention and C.M.C.D.  That year there was 

not a complete commitment to student engagement because they were primarily focused 

on taking actions to balance the discipline within the school and managing areas like 

hallways and cafeterias. 

 The clerical staff was invested in filling in where teachers can not in the 

classroom and are responsible for basic clerical paperwork in the office. They bought into 

and understood the programs that we offered but had a lot of disconnect with the overall 

mission and desire of the school. 

 Our technical specialist was very committed to the effort in maintaining student 

behavior and control within the school. He spent a lot of time between classes and on the 

bus ramp. The specialist made a strong rapport with students and the campus police 

officer. He was very active in helping administration maintain proper order within the 

halls. 
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 The in school suspension teacher was not a certified teacher and did not have 

proper classroom instruction within her facility. The class was set up in rows of desks, 

students were not allowed to talk and if the students were found out of order then they 

would be sent to the office for further disciplinary actions. 

In the Classroom 2015-2016 

Table 4  

2015-2016 Frequencies of Class Removals and Disruptions of Lessons 

Position Disruption of Class Disruption of 

School 

Defiance of 

Authority 

Teacher 476 210 271 

 

 Referral data was taken from all class room teachers and students. The students 

who were given a referral were written up for disruption of the classroom or disrupting 

the school process within the classroom. All of these incidents led to the overall 

disruption of some form of classroom engagement. 

 The class management systems created within these years is designed to curve 

unwanted classroom behavior and maintain a certain level of autonomy within the 

classrooms. Teachers saw a decrease in classroom disruptions but still struggled to 

maintain student management. 

Teachers participated in professional development and new teachers were 

inducted into a world of exuberance. The beginning of the school year set the overall 

stage for the year to come. This was a time that all initiatives need to be well explained 

and rolled out. This was the time where the school leadership must take advantage of 

early wins with the staff. 
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 This is Leithwood’s (2001) idea of creating traction in a school and celebrating 

goals. After this quarter students have been given their conferences and teachers and 

administrators may feel as if they have utilized all of their necessary resources.  

Administrators and the positive behavioral intervention team shared this data with their 

staff and encourage the staff that what they are doing in the classroom was good and 

making an effort.  

 In examining this data the team needs to also dissect the data, by creating pivot 

tables and targeting the areas within the campus that are potential ‘hot spots’ of behavior. 

These areas may include the hallway or the cafeteria. 

Administrators needed to remind the faculty and staff of all of our initiatives and 

goals to keep our students motivated.  

2016-2017 

Table 5  

2016- 2017 Frequency of Referrals Given to Students 

Position/Title Initiatives Number of Referrals 

Given 

Principal C.M.C.D, Student 

Engagement, Buy In 

94 

Assistant Principals Rapport with campus 

officer, Restorative Justice, 

C.M.C.D, P.B.I.S, Student 

Engagement, Buy In 

816 

Teachers C.M.C.D, Student 

Engagement, Buy In 

954 

Clerical Staff Rapport with campus 

officer 

162 

Campus Officers Buy In 14 

Technical Specialist Rapport with campus 

officer 

44 

In School Suspension 

Instructor 

Buy In 112 
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One of the initiatives of the building in the year 2016-2017 was to target skippers 

and tardy students. If a student was caught for a tardy and received a detention then it 

would have been recorded, as a discipline event. Depending on the initiative of the 

campus would depend on the spike of the discipline data, on any campus. Our goal 

however was to keep students in the class room and out of the streets. The data has shown 

to state that the numbers of out of school suspensions decreased. I went to the extent and 

encouraged other administrators to push make shift desks into the hallway. In doing this 

simple task we caught many students attempting to skip class and students were very 

reluctant to exhibit unwanted hallway behavior. 

The school year 2015-2016 proved to be a successful year in creating buy in with 

the teachers and creating an understanding of the initiatives. The assistant principals at 

this point understood the initiatives and the goals that we all proposed at the beginning of 

the school year. 

The head principal in this school year was becoming more acclimated with her 

campus and was involved in the curriculum process along with the curriculum assistant 

principal. 

Teachers at this point felt supported and looked for the assistant principals for the 

professional development and support in class management. 

 

In the classroom 2016-2017 

Table 6  

2016-2017 Frequencies of Class Removals and Disruptions of Lessons 

Position Disruption of Class Disruption of 

School 

Defiance of 

Authority in Class 

Teacher 422 155 282 
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It was the responsibility of the administration team to examine these numbers and 

to reassure their staff that they are meeting all expectations and providing students with 

the proper resources necessary. This was the time that we as a discipline team are looking 

over folders of students that need behavioral interventions and may need some higher 

level tier interventions. The students were recognized with a process of referrals and 

again creating pivot tables that point out the disciplinary infractions that they had 

committed. Once these students had been identified, we as a staff needed to provide the 

students with a mechanism or tools to use to deal with the root of the problem. 

 During the last quarter of discipline the team took a look at the areas of concern, 

within the building and where many incidents may have occurred. Many incidents had 

occurred within the classroom, with disrespect to a teacher and within the hall way. The 

hallway incidents could have ranged from a tardy violation to a fight.  

The positive behavioral intervention team however created pivot tables that could 

target wether the behavior in the hallway was an incident of tardiness or a higher level 

incident that concluded with an out of school suspension. 

In taking a look at the overall data in the school over a three year period we 

determined that there had been a decrease in discipline events. The use of out of school 

suspensions was lowered and there was a slight increase, in school suspensions.  

Data Patterns of Number of Referrals 
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Figure 1. Frequency of Referrals by Each Institutional Agent. 

Figure 1 indicates a pattern in the lessening amount of referrals given to students 

within the middle school. The bulk of the referrals were written by teachers because they 

are the first line members that dealt with students within the classroom.  

The head principal and the assistant principals maintained the school 

administratively and facilitate lunch duty, hall duty and other areas of concern that may 

lead them to a discipline student referral. The assistant principal who also doubled as a 

discipline coordinator signed all discipline referrals in an effort to know what patterns 

may have arisen within the school. The discipline assistant principal was regularly called 

to classrooms, hallways, cafeteria and different areas within the school to deal with 

certain situations. 

 The assistant principals Jamar and Michael also dealt with student discipline and 

assisted in giving students discipline for certain infractions. There was a line of 
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communication that took place between the discipline assistant principal and the assistant 

principals labeled Jamar and Michael. 

 The curriculum assistant principal primarily dealt with issues of academics and 

curriculum within the campus and many of times found her detached from certain 

disciplinary issues.  

 Clerical staff on campus often times filled in for teachers or act as monitors within 

the hallway. Their training on dealing with discipline matters had been limited and their 

dedicated to professional development has been cut short due to funding. 

 The technical specialist on this particular campus was very motivated to help with 

certain initiatives that were put out on the campus. This person was also part of the 

positive behavioral intervention team and was a contributing member to plans of 

targeting specific hot spots on campus. The technical specialist aimed to seek progress 

within the campus by keeping an eye on students who exhibited inappropriate behavior in 

the classroom and in the hallway. 

  The campus police officer according to my journal entries was one entity 

that we as a team had to communicate with on a daily basis. There were no clear cut 

procedures within the district to follow when communicating with officers. Our roles 

were different but at times the administration role and the police officer’s duties 

intervened with one another. The roles of administrator and officer were quickly 

established and informal and formal communication was also created amongst the parties. 

The campus also had a total of 4 different officers with a period of four years for varying 

reasons. 
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Figure 2. Combined Frequencies of Class Removals and Disruptions of Lessons. 

 

Figure 2 describes the numbers of instructional interruptions in the form of 

disruption of class, disruption of school and defiance of authority within the classroom. 

These variables show a fluctuation and a dramatic decrease in unwanted behavior.  The 

indicator of disruption of school from year one to year three shows a slight increase. This 

may be because the referral may have been written on another part of campus but the fact 

that the student disrupted the school process indicates that a lesson in a classroom may 

have been disrupted. 

Research Limitations 

 Some of the limitations found in the three years of collecting the data, are that the 

initiative of these said practices did not come from the top they came from middle 

management. Directives and initiatives needed to come from the top on down, the ideas 

presented were yes agreed upon but were not enforced amongst the assistant principals 

Disruption of Class
Defiance of
Authority

Disruption of
School

Year 1 452 422 483

Year 2 476 271 210

Year 3 422 282 155

0

100

200

300

400

500

600

A
xi

s 
Ti

tl
e

Number of  Class Referals 



102 
 

 
 

they were convinced by me. Another variable is the fact that some administrators may 

have found it easy to suspend a child, rather than investigating the matter behind the 

incident and offering supporting resources for the root of the problem.  

Data entry is another variable that may have been limiting. The fact that an 

administrator has to physically remove a removal pending a parent conference and 

change it back to a conference with a parent, can limit the data greatly. If an administrator 

failed to convert the data entry then a removal pending a parent conference, the data point 

will be presented as an out of school suspension. During the year of 2017, the 

administrative staff made more of an effort to arrange conferences with parents and invite 

teachers into these conferences to find the root of the problem. 

 As noted in the research the concentrated efforts within the school of a certain 

issue would inflate the discipline event numbers for the middle school. During the year of 

2017 there was a hard initiative to give all tardy violators a detention rather than an in 

school suspension which could have contributed to an inflation of discipline events.  

 In all it was the responsibility of the building principal to push to create the 

building mission and vision and invite all institutional agents in creating the vision and 

the mission. It was the leadership that carried the responsibility in creating a push to 

invite new ideas and to motivate the staff to want more for the students that they serve. It 

was the leadership of the school that promoted the bylaws of what can and cannot be 

done on campus. In essence the school leadership needed to spear head the initiative to 

keep students in school and provide them with the resources necessary to be successful. 

 Another variable is that the class management system C.M.C.D or consistency 

management and cooperative discipline system was a mandated program directed by the 
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superintendent over administration. In 2016 there was no consultation with the 

administrative staff, in regards to implementing the system; the directors of the system 

were also in shock over the lack of communication. The system in its entirety came off as 

a slow start but gained traction towards the middle of the year 2017.  

 The buy in on a campus was difficult to measure numerically but can be measured 

with observation.  There were several different interventions and components that were 

proposed within the research but there were certain points within each school year that 

teachers were not invested in or I annotated complete withdrawal from conversation. 

 The retention rate on the campus was very low which caused the administrative 

staff and faculty to retrain teachers on eh process. The fact that there was a constant 

retrain may indicate a learning curve in each intervention.  

The in school suspension teacher had only received one formal training in 

managing students with behavioral issues. The first year of this project proved to be 

difficult in placing the I.S.S teacher on the same spectrum as teachers but process were 

developed. The school had a total of 4 different I.S.S teachers within a three year time 

period. The position was not a full time position and the job responsibilities may be 

daunting for some. 

 Between year one and year two the transition of a new head principal had been 

slow and initiatives did not seem very clear to the existing administrators. The 

administrative team took some time to learn to collaborate with the new head principal. 

There however was firm communication line between the assistant principal of discipline, 

assistant principal Jamar and assistant principal Michael.  
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Conclusion 

Data has shown a pattern of progress between each school year due to the effort 

of the middle school staff to target each domain of creating a rapport with the campus 

officer, setting a school culture, engaging students in learning, class management system 

and a buy in from all institutional agents. 

The year 2015 - 2016 has had an emphasis on parent collaboration and parent 

conferences through removal pending parent conferences (R.P.P.C).  The process of 

removing a student pending a parent conference has been a process that was initiated by 

the Aldine independent school district for over a decade. It was an initiative that was first 

used by administration in the early 2000’s and died off of use in recent years. It is a 

process that must be bought into by administrators and a process that has to be followed 

up, with a conference. A removal pending a parent conference or an R.P.P.C is the 

process of removing a student on an instance of the student violating a policy within the 

school. The student is placed in the special assignment class (S.A.C) then, is sent home 

with a phone call and letter home stating a request to conference. The student is deemed 

suspended until the parent returns to the school. If the parent returns the student and the 

parent will, sit in a conference with one of the principals and a teacher. If for any reason 

the parent does not come then the student is deemed suspended for a time not to exceed 

three days. The conference within the office was that of a productive conference, of what 

the child did and how we can fix the root of the problem. The student may have been 

referred to the behavior counselor, for further intervention or a type of restorative justice 

may have been suggested for the offended and the offender. The parent may have also 

agreed to sign a behavior contract, along with the student as an understanding of further 
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consequences. The purpose of the meeting was to set up a direct line of communication, 

with the child’s guardians and the school. Another purpose of the meeting was to ensure 

that the student is receiving the proper interventions that they need to be successful. 

In analysis, there have been a decrease in student’s suspensions and classroom 

removals, which is a component that will stop the prison to school pipeline. The campus 

has made an effort in collaborating with teachers, to buy in classroom management 

techniques and interventions, engaging students in the classroom, conferencing with 

parents and utilizing best interventions of practice when working with student behavior. 

The school administrators have been granted by the state to create discipline 

procedures and be a judge over disciplinary actions. Sughrue (2003) points out, 

“Administrative discretion was to be the moderating influence over an otherwise severe 

disciplinary response.” It is in the interest of the school administrator to come down hard 

on students with suspensions and expulsions or to create interventions for the student. 

Within the last three years that the school has taken the initiative presented in the 

research, there has been a sharp decline in unwanted behavior. The data presented 

displayed a decline in unwanted student behavior. I have examined the types of incidents 

occurring each year and the discipline issued to students overall. The goal was to lower 

the suspension rates by using techniques to create a positive school environment. 

Techniques utilized are that of utilizing campus police officers as an institutional agent, 

leaders setting the school culture, student engagement, class management systems and all 

stakeholders buying in. The data and process has been presented to the community and 

the staff. The interventions which were used to decrease unwanted behavior in the school 

will be used to create a district wide initiative.  
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Within the urban middle school presented, there have been sharp declines in 

major disciplinary behavior such as drug possessions, fights, assaults on employees, 

bullying incidents, and mandatory removals of students from the campus. Out of school 

suspensions have taken a plummet within the three years but there has been a slight 

increase in school suspensions, within the three years. 

The reason that attributed to the slight increase in school suspensions was that of 

the effort in keeping students on the campus. Another conclusion in the increase was that 

the students who were placed in the in school suspension room had committed a lesser 

incident that did not deem an out of school suspension. 

The campus administrators also made an effort to remove a child pending a parent 

conference which constitutes as an out of school suspension. We as an administrative 

team agreed that the process in removing a child pending a parent conference, would be 

to place the child in the in school suspension room till the day ended and have the parents 

come in the morning to conference with the administrator. Once the parent had their 

conference with the administrator then it is the duty of the said administrator to change 

the removal pending a parent conference to just a parent conference for the incident.  

 All of these initiative mentioned in the research were utilized by the faculty of the 

urban middle school. There was much room for improvement and there were many 

variables that can be implemented to solidify a strong successful middle school. 

Chapter 5 

The Conclusion 

Introduction. There are multiple ways in lowering suspensions and disrupting the school 

to prison pipeline. I would like to offer a set of tools that would enable a campus to gain 
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insight, on where to start in preventing children from being a part of the prison system. 

When schools such as the urban middle school described in this research suspend 

children where do they go? They stay at home with whom? In many cases students have 

been suspended out of school are left at home by themselves and roam the streets. Often 

times these students may be involved in some type of criminal activity. 

I had a student who disrupted the classroom and was sent to my office, my first 

year as an assistant principal. This was a student who I had a strong rapport with and I 

could connect with. I sat him down in the office and was busy with other administrative 

tasks, when I returned to speak to the student he was gone. His anger led him back to the 

classroom and he began, kicking a classroom door and yelling profanities at the 

classroom teacher. I was called to the classroom and escorted the young man back to my 

office. I told him that he left me no choice but to suspend him out of school and I 

requested a parent conference. As I was calling for his parents he ran out of the school 

and into some nearby wooded area, I could not track him down or get in touch with his 

guardians. The student then proceeded to run to the park where he saw a man with his 

children playing basketball. He noticed that the man’s truck keys were near the court and 

noticed the truck parked next to the exit of the park. He then stole the keys and proceeded 

to turn the truck on and gunned the gas. He exited the park when the man called the 

police and led the police on a small but high speed chase. The young man being fourteen 

and very inexperienced driver crashed the truck, into a ditch. He was then arrested and 

sentenced to a few months in the juvenile center. This and many other tragic endings 

have occurred with the community that I serve. It is my mission and goals to create 

resources and interventions for students such as this. I have witnessed students get run 
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over by vehicles and have known two students who had been shot because they were not 

in school. It is our collective jobs to keep our children safe and provide them with the 

necessary resources, to be successful. It will take all of the stakeholders working together 

to accomplish this enormous task.  

School Culture. Setting the school culture is paramount in creating an environment that 

is conducive to learning and caring. It is of great importance that the staff and faculty 

create a loving and caring environment, for the students that they serve. Student 

engagement in the classroom keeps students learning and reduces the need for zero 

tolerance policies, within the classroom. Students who are engaged in the class seem to 

have a better understanding of the culture set forth within the school. It is essential to 

student success and class management that students have a strong curriculum.  

Class management system. Creating a positive behavior intervention program within the 

school is another key. This will allow students and staff to feel invested in their school 

and feel as if they have a voice, in how the school culture is created.  

Campus Buy In. All stakeholders must also buy into the initiatives set forth, by the 

students and the staff. Without seeking an effort for buy in, the school will be left without 

a road map. Another essential are campus police officers or campus resource officers, 

there must be a strong alliance between administration and the officer to disrupt the 

school to prison process. All of these suggest are some of the foundational keys that have 

been tested and are currently in use within my own school. 

Campus Police officers and School-to-Prison Pipeline. As an assistant principal within 

an urban school district, located in Houston Texas, I serve students who have been a 

victim of the process of the school- to- prison pipeline. I have used my school as a 
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laboratory, to examine the rampant suspension rates, drug possessions, fights and 

disruption of the school environment. I have made an effort to have my teachers and 

colleagues agree to move the pendulum, in lowering suspension rates and classroom 

removals that may constitute a loss of curriculum. I have made a valiant effort in creating 

a strong rapport and relationship with the campus police officer. We have all agreed that 

removing children pending a parent conference is beneficial to the welfare of the child 

and is proving to curve suspension rates. For the greater good of the students that we 

serve we have all taken a concentrated effort to curb unwanted classroom disruptions and 

create a positive school environment. We have invited many elements into the school in 

an effort to curb removal from classrooms such as an engaging curriculum, a positive 

behavioral intervention program, conferencing, rapport with the campus officer, bridges 

between the community and the school and a buy in from the faculty and staff. Making a 

rapport with the campus police officer is also essential in creating a positive school 

environment. Administrators and campus officers need to understand that we are not 

engaging with harden criminals in the community, we are engaging with students who are 

of young age. The students are vulnerable to their environment and can be influenced in a 

positive way or a very negative way. 

We must also understand the environment that our students come from and the 

conditions that they live in. It is important to know and understand our students along 

with their culture. There have been many times that students have fallen asleep in class 

and received a referral to my office. When I conference with the student and probe a little 

deeper I may find out that the parents of a young lady are using her as a baby sitter, while 

the parents work nights. I have had a case where a young man at the age of fifteen was 
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washing dishes at a restaurant and needed to help his family pay bills, so he was falling 

asleep in class. I have also had a conversation with a student who spent all night moving 

from one apartment to the next apartment, because the apartment had a deal on rent. After 

having these conversations with the students I then, will in turn have a conversation with 

the teacher who sent the student to the office and ask the teacher if they had a rapport 

with the student and understood the circumstances. If the teacher did not then I encourage 

that teacher to create the rapport and reach out to the student’s parents. 

Class Engagement and Rapport. I have also witnessed the fact that many teachers want 

swift justice in the form of a removal in class, or an out of school suspension for a form 

of disrespect or disturbance in the classroom. The first question that I ask the teacher is, 

wether they have made contact with the parent or guardian and if they have requested a 

face to face conversation with them. I feel as if face to face conversations with parents 

and students have a stronger bearing, on the intervention process, it is very personal. If 

they have I will then go into the next phase of the intervention process and ask wether the 

teacher utilized the child’s intervention strategies and if they know what those strategies 

are. If they do not then we will go through those strategies. If the teacher has utilized all 

of their resources, then it is time to call in the parent and remove the child pending a 

parent conference. Within the conference we will present the root of the problem and 

discover behavior and academic strategies that we can use for the child. I believe that all 

children can succeed and there is no such thing as a throw away child. 

Future Studies 

 It is essential to keep students in school and to set up variables that will keep them 

in school but once we get them in our walls what do we do with them? We provide the 
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best resources possible for them and understand what type of student they are, with a 

cultural lens and an academic lens.  

 We as educators need to be culturally understanding of the students that we serve. 

We need to understand that the students that we serve are students that come with a pale 

full of knowledge, rather than an empty pale waiting to be filled. This shared knowledge 

can be directed into positive energy by using it to guide a lesson. 

 Educators need to also understand the different types of learners that we have in 

the classroom and understand that differentiated instruction means that, you as a teacher 

need to make more of an effort. The educator needs to make an effort in creating lessons 

that are conducive to all of your learners on a daily basis. 

 The administrative staff needs to hire teachers that are willing to not just become 

teachers but to be mentors and be the change agents of our community. When we 

interview teachers for positions we as administrators need to ask probing questions, that 

lead to students success and appreciating the understanding that there is no such thing as 

a disposable child. 

 Data needs to be narrowed down into specifics and create actions that will counter 

unwanted behavior on the campus. A team of motivated teachers and administrators 

needs to be created to create interventions, for individual students and for the campus as a 

whole. The data from referrals can be used to the advantage to the school as a whole. 

 Administrators need to be efficient in entering their discipline data in the system 

in an accurate and timely fashion, as not to skew the reality of the school. All of these 

variables and more need to be examined when analyzing the prospects of creating a 

positive school environment that will keep students in the classroom and engaged.  
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 The school-to-prison pipeline is another variable that needs to be closely 

examined in a microscopic way. It is an epidemic that has plagued our society for many 

decades but is getting some notice now. What is causing this epidemic? Where is it 

prevalent? Is it prevalent in lower social economic communities or is it evenly distributed 

across the board? Is there a cycle of the school-to-prison pipeline and if so how do break 

that cycle?  

 The behavioral intervention team of a school needs to understand the school and 

the community that they serve. The community is often a reflection of the school and the 

school is supposed to serve as the hub of the community. It is the school that is 

essentially going to make up the success of the community. With that being said, there 

are ample amounts of data that can be analyzed in the community that can be correlated 

with behavior of the school.  

 The violence in a community can be collected with arrest made, homicides, drug 

infractions, shootings, gang violence, house hold violence and property damage. All of 

this data can then be correlated to school discipline data to examine wether their school 

reflects the community activity. 

Another variable of research that is pertinent to student success is correlating 

discipline data to academic data. Often times I have noted as an assistant principal that 

my students who are struggling with behaviors are also struggling academically. I have 

often found many cases where the student’s trigger or antecedent is that of being 

frustrated in the classroom and refuses to be embarrassed, by their lack of knowledge. It 

is important for the researcher to conduct this study for a school and to offer solutions in 

countering the academic frustrations. What sorts of interventions can the school offer? 
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What sorts of policies can be put in place by the administrative team to counter this 

correlation? 

Findings 

 I have found that within the urban middle school studied, there was a true 

epidemic with out of school suspension. The out of school suspensions of students, may 

lead to many other negative variables in a child’s life. Many students who are suspended 

out of school are left in the house or are left to roam the street and may fall into the cycle 

of the school-to-prison pipeline. 

 I have offered many tools in creating a campus culture to lower suspension rates. 

One of the most important processes is, creating a buy in from all major stakeholders. I 

believe that a campus can have the best developed and crafted system in place but if there 

is no buy in from stakeholders then the system is deemed to fail. 

 Like Conchas (2006), I also believe that the classroom is a micro reflection of the 

campus it’s self. The classroom teacher can have the most beautifully crafted lesson plan; 

if he or she does not have a grasp on class management then the lesson will be inefficient. 

I have seen many cases where the students highjack the classroom, with unwanted 

behavior and the teacher never had a chance to get to their lesson. This phenomenon in its 

self is one of the many variables in teacher burnout.  

 Dufour (2012) and Leithwood (2003) in their research see that it is essential for 

the leadership of the school to be the catalyst of change and motivate the staff in, creating 

a positive school environment. The leadership of the school needs to collaborate with the 

stakeholders, to create the vision and mission this in essence will create an 'us' 

environment rather than a 'them' environment. Teachers and parents will feel as if it is 
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their responsibility, to push children to stay in school and become successful. In essence 

the end fact is student success and the student should be at the center of all. 

The urban middle school studied in this research offered many variables in 

classroom management and many systems were presented. During the school year of 

2016 the class management system or consistency management and cooperative 

discipline or C.M.C.D was introduced. What occurred was that this was a directive from 

central office that the school had to use the system when the school had a management 

system of positive behavioral intervention in place. The superintendent of administration 

pushed the program and the administration met with the directors of C.M.C.D and 

clashed. The program did not have leadership buy in from the beginning and was doomed 

to not succeed. Teachers did not buy in as well and felt as if the program was another 

program and another sheet of paper to submit. 

 I saw C.M.C.D as an opportunity and advocated for it and sold the ideas to the 

leadership team, teamed up with the director to integrate the positive behavioral 

intervention system and traded some great ideas with them. We then involved the staff in 

many decisions for the program and they in turn bought into it. The year 2017 proved to 

be a marker of success for the program. 

 A thought that I like to leave my teachers with when discussing the many 

programs within the school is that, all of the systems are integrated. Every system that we 

have wether it is academic or behavioral management touches one another and works 

together, to achieve the ultimate goal. We are not recreating a wheel we are using the best 

practices and collaborating to see what works and how our students can be successful. As 
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a school leader it is necessary to hold teachers accountable and as well for teachers to 

hold the administrators accountable in our campus decisions. 

Interventions 

 I would like to offer a set of tools that would enable a campus to gain insight, on 

where to start in preventing children from being a part of the prison system and lowering 

out of school suspensions.  Setting the school culture is paramount, in creating an 

environment that is conducive to learning and caring. It is of great importance that the 

staff and faculty create a loving and caring environment, for the students that they serve. 

Student engagement in the classroom keeps students learning and reduces the need for 

zero tolerance policies, within the classroom. Dufour (2012) recognizes that, students 

who are engaged in the class seem to have a better understanding of the culture set forth 

within the school. It is essential to student success and class management that students 

have a strong curriculum. Creating a positive behavior intervention program within the 

school is another key. This will allow students and staff to feel invested in their school 

and feel as if they have a voice, in how the school culture is created. All stakeholders 

must also buy into the initiatives set forth, by the students and the staff. Without seeking 

an effort for buy in, the school will be left without a road map. Another essential are 

campus police officers or campus resource officers, there must be a strong alliance 

between administration and the officer to disrupt the school to prison process. All of 

these suggest are some of the foundational keys that have been tested and are currently in 

use within my own school. 

As an assistant principal within an urban school district, located in Houston 

Texas, I serve students who have been a victim of the process of the school- to- prison 
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pipeline. I have used my story as a true testament of what the kids can be when they grow 

up. I have given many students hope in their lives by sharing my story of struggle. It 

motivates me to see that students are changing for the better and that I can impact 

multiple lives in my office. When students come to me for advice I stop what I am doing 

to provide them with that guidance. I take time out of my busy schedule to show children 

that I care about what they have to say. It is also my goal to create a safe and secure 

campus for students to come, so that they can feel safe when they go to class and embrace 

the beauty of higher level thinking.  It is my goal to give this to my teachers and to push 

my teachers to want to change children for the better. I have led by example and led with 

mandates that require teachers to build positive relationships with students. 

I have used my school as a laboratory, to examine the rampant suspension rates, 

drug possessions, fights and disruption of the school environment. I have made an effort 

to have my teachers and colleagues agree to move the pendulum, in lowering suspension 

rates and classroom removals that may constitute a loss of curriculum. I have made a 

valiant effort in creating a strong rapport and relationship with the campus police officer. 

We have all agreed that removing children pending a parent conference is beneficial to 

the welfare of the child and is proving to curve suspension rates. For the greater good of 

the students that we serve we have all taken a concentrated effort to curb unwanted 

classroom disruptions and create a positive school environment. We have invited many 

elements into the school in an effort to curb removal from classrooms such as an 

engaging curriculum, a positive behavioral intervention program, conferencing, rapport 

with the campus officer, bridges between the community and the school and a buy in 

from the faculty and staff. 
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There has been a sharp decline in student behavior events at the urban middle 

school since the implementation of student conferences and removing students pending a 

conference. The data shown above reflects the types of major events that occur within a 

year from each other. A target within the school is drugs, assault events, out of school 

suspensions, in school suspensions and drug prevention class. It is shown in the data that 

total events all together have had a dramatic decline since 2015.  

Importance 

There are many key factors that can be used by stakeholders in the community, to 

break the cycle of the school to prison pipeline and lowering suspension rates. It will take 

school leadership creating bridges, within the community and brining the school back to 

the focal point of progress. It will take the teachers to buy into, an agenda of hard work 

and perseverance; teachers will not be expected to just teach, they will become mentors 

to students. It will take a buy in from the local and national community, to recognize that 

the children that we serve today are the children of tomorrow. It will take our campus 

police officers to recognize, that they are dealing with adolescents within a school 

environment. It takes a team to come together to foster, our students and to create an 

environment of nurturing. Muhammad (2009) would agree in his research that, we need 

to make our children feel as if they are a part of the solution, rather than a systematic cog 

in a juvenile program.  

The issues are that, many students are being suspended out of school or removed 

from the classroom environment and placed in session within the school. Many students 

who have found themselves in a predicament of out of school suspensions are subject to 

be part of the school to prison pipeline. There are circumstances in which students that 
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are suspended, go into the community and commit low level to high level crimes and find 

themselves, in a revolving door of the prison system at an early age. If we as educators 

create an environment that is conducive to learning and caring then we can create a sharp 

decrease in the dilemma of the school to prison pipeline and keep our students engaged in 

the classroom. We as educational leaders need to, create an environment that is catered to 

the learning, of the student’s that we serve. In our teaching and planning we need to have 

the student at mind and in the center of our thoughts. We in the education business to 

create well rounded citizens not just to deliver a curriculum to the students that we serve.  

My research offers a set of tools and interventions that have been tested and used 

in an urban middle school located in, Houston Texas. As an assistant principal and the 

discipline coordinator, of the urban middle school I have collaborated with the leadership 

team to create a set of agreed tools. The tools were created in an effort to lower 

suspension rates and create a positive campus environment that led to lower discipline 

referrals and unwanted behavior in the classroom, hallways, cafeteria and other point 

within the school building. The tools that we used were to create a rapport with the 

campus police officer, create a positive school culture, engage students in classroom 

instruction, and create a strong class management system and to involve all major 

stakeholders in the decisions that we made on the campus. All assistant principals and the 

head principal agreed that, we were to use the practices presented as a way to create a 

positive campus culture and to lower out of school suspensions. The overall goal is to 

keep students on campus, in the classroom and learning. The area superintendent’s 

mission is that everything that we do as educators is for the child and the child’s learning 

is at the center of the decisions that we make on the campus. 
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The district office of the urban middle school supports the aspects of the research. 

The district office understands the importance of lowering suspension rates and the 

challenges that the middle school was facing. As the discipline coordinator I have had 

several conversations with the superintendent in regards to the data and improvements 

that have occurred on the campus. Support is given in ways of professional development 

for teachers in creating a positives behavior intervention system within the classroom and 

curriculum development.  

A Testament 

As a result of my life experience I understand that teachers and administrators 

have a very big impact in children’s lives. I was a middle school child who was often 

suspended and deemed as a failure. I had certain circumstances in my life that involved 

poverty and hardship. When my younger brother was born he was born cerebral palsy 

and it was very difficult, for my father to find work. The hospital bills stacked up and the 

visits to the hospital were very frequent, because he suffered a stroke and brain damage. 

My parents lost their house and we moved into an apartment, there were nights that I 

stayed up all night because we were chasing better deals in rent, from one apartment to 

the next. This caused me to sleep in class and not turn in my work. There were also two 

times in our lives that we were evicted from our apartments and our belongings were 

literally put on the street side and I watched people steel our belongings. These hardships 

made me enter several different middle schools, which did not give me the resources or 

time to catch up within my academics. I fell into silence and participated in unwanted 

behavior, skipped class and hung around people who had an alternative philosophy to the 

status quo.  
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Teachers and my parents together saved me and pulled me out of the mess that I 

was in. My high school teachers invested their time into what I was and showed me, that 

I was a lot more than just a student in the high school. They stayed late to tutor me, gave 

me rides home, understood the hardships that my family endured, gave some extra time 

to complete assignments and I flourished into an amazing student. I entered into the 

International school of the Americas in San Antonio, Texas which is a magnet school for 

students who excel. I had people who believed in me and knew that I could accomplish 

great things in my life. There were teachers and administrator who pushed me to be more. 

I joined sports, J.R.O.T.C, the peer assistance leadership program and many other clubs 

in school. All of these activities shaped me into the person that I didn’t think I could be. 

I am a testament to what we as educators need to do to change society. I would 

have been considered a burden to our society if nobody invested their time into me and 

tax payers would have flipped the bill to house me in the prison system. We as educators 

can truly change the world. 

 Lowering suspension rates and keeping students safe is essential to student 

success. It however takes more than keeping students in the school; it takes an engaging 

and stimulating environment for students to be successful. There however is never an end 

to the resources that can be used to save a student who is struggling. The student may not 

be successful in the eyes of the school at the very moment, but the efforts of people who 

care for that student will stay in that student’s mind and heart for a life time. 

 The school-to-prison pipeline is one outcome that can come from the fact that we 

suspend students from school and they are left without supervision. The school-to-prison 

pipeline is an epidemic, that we have seen in society and needs to be countered. One of 
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the many ways that we will counter this epidemic is by understanding our students, 

knowing who they are, creating a rapport and keeping them in school.  

 The in school suspension room needs to serve as a learning hub for students and 

offer the interventions that they need to be successful. It is supposed to be a place of 

alternatives and interventions, resources are supposed to be offered to students who need 

them. It is not a place where a student sits in a desk all day and wastes their education.  

 The tools offered in this research are tools that have been tested and proven to 

work within the urban middle school. The middle school researched, has had its ups and 

downs with suspensions and misbehavior and has come a long way. The school needs 

more interventions and broader buy in. We need to focus on a yearly mission and create a 

collaborative vision for our students. The campus also needs to further dissect the yearly 

discipline data and formulate a plan, based on the data and maintain the data every 

quarter.  

Now that students are staying in school, it is the leadership of the school’s 

initiative to push their staff to stay motivated and make a difference in student’s lives. 

Teachers are the true change makers of society.  
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Appendix A 

 

The data in Appendix A shows what types of actions were taken against students 

who received a given infraction. Line 5 displays behavioral contracts that were drafted 

within the first quarter of the school year. The contracts that are drafted are between the 

administrator, parent and student and a copy of the contract is kept on file. Line 6 is any 

bus removals that have taken place. The bus removals are only given to students that have 

been given three warnings and a parent contact. Line 7 is placed within alternative school 

for 45 days, these students were given a disciplinary hearing with the school 

administrator and all evidence, the infraction committed for placement is of level three 

offenses or a multitude of level 2 offenses. Line 8 is a student conference with an 

administrator; this is a one to one talk with a student and an administrator which takes 

place in the office. Line 9 is a counseling referral; the student speaks directly to a school 

counselor when he or she has a problem.  Line 10 is after school detention or lunch 

detention, though this particular school of study did not have a steady detention program. 

Line 11 is a law notification; any time that there was a crime committed by a student an 

officer was called to the office. Line 12 is a parent conference; parent conferences may be 

conducted in person or over the phone in regards to a student’s behavior. Line 13 is 

parent contact which means that the parent was contacted whether it is by leaving a 

message or sending a letter. Line 14 is privileges revoked, which is taking away certain 

activities of children that are not mandated by the state of Texas. Line 15 is removal 

pending a hearing, this is the process in which a student’s discipline placement is 

determined and all parties involved are heard in a conference. Line 16 is removal pending 

a parent conference; this is the process of mandating that a student not return to the 
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school till a conference is held with the child’s parents. Line 17 is SAC which is a form 

of in school suspension with academic support.  Line 18 is shot term SAC, this indicates 

that a student was placed in SAC during the day. Short term suspensions are those 

suspensions that occur within the school day and the student must be removed from 

school. Line 20 is a stay away agreement; this contract is a promise to stay away from 

targeted individuals. A meeting is conducted with the parents of the child and all parties 

involved must sign the contract. Line 21 is a suspension out of school, the student may 

not return to school for a set number of days, an administrator may not suspend a child 

for more than 3 days at a time. Line 22 is a student warning; a warning is given by an 

administrator and the incident is documented in the student’s file. The lines in total 

reflect consequences that can be given to a student. 
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Appendix B: 

 
 

 

 

  

 

Appendix C: 

Appendix C shows the data reflecting the types of major events that occur within 

a year from each other. A target within the school is drugs, assault events, out of school 

suspensions, in school suspensions and drug prevention class. It is shown in the data that 

total events all together have had a dramatic decline since 2015.  

 Data shown in 2017 represents the decline of unwanted behaviors that consist of 

an out of school suspension or a disruption that may lead to an in school suspension. The 

year 2017 had a full emphasis on the programs implemented and the entire administrative 
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staff, including the majority of teachers within the building understood the need to lessen 

referrals to the office.  

 Data also shows that if there is a heavy use within out of school suspensions, then 

there will be less use for in school suspensions and if there is a heavier emphasis on in 

school suspensions then there is a lighter use of out of school suspensions.  

In examining the data in the first quarter of the school years you can find a 

decrease in student discipline events. The first quarter date range is from the month of, 

August to September thirtieth. The discipline events are events that occurred within the 

school year that resulted in an infraction. The infraction could have been a detention or an 

out of school suspension. All of the infractions and actions are put into the discipline 

event field.   

The beginning of the school year always shows promising numbers in discipline 

because of the effort and motivation of the staff as a whole. Each staff member shows 

signs of motivation and understanding in what the overall goal is.  
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Quarter four data is taken from, August first to the last day of school on June 

sixth. Quarter four data is the data that is heavily analyzed and gives the team a clear 

vision, for next year and areas that need to be addressed  
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