
 

 

 

 

 

 

 

 

 

Copyright 

by 

Joseph L. Nolte 

December 2015 

 

 

 

 

 

 

 



 

AN EXAMINATION OF THE BELIEFS OF 

TEXAS HIGH SCHOOL PRINCIPALS 

ON THE IMPACT OF EXTRACURRICULAR 

PARTICIPATION ON STUDENT ACADEMIC PERFORMANCE 

 

 

 

A Doctoral Thesis Presented to the 

Faculty of the College of Education 

University of Houston 

 

 

In Partial Fulfillment 

of the Requirements for the Degree 

 

 

 

 

Doctor of Education in Professional Leadership 

 

 

 

by 

Joseph L. Nolte 

December 2015 

 



 

AN EXAMINATION OF THE BELIEFS OF 

TEXAS HIGH SCHOOL PRINCIPALS 

ON THE IMPACT OF EXTRACURRICULAR 

PARTICIPATION ON STUDENT ACADEMIC PERFORMANCE 

 

 

A Doctoral Thesis Presented to the 

Faculty of the College of Education 

 

by 

 

Joseph L. Nolte 

 

 

Approval by Doctoral Thesis Committee: 

 

___________________________________________ 

Dr. Angus MacNeil, Chairperson 

 

___________________________________________ 

Dr. Robert Borneman, Committee Member 

 

___________________________________________ 

Dr. Wayne Emerson, Committee Member 

 

___________________________________________ 

Dr. Benny Soileau, Committee Member 

 

 

___________________________________________ 

Dr. Robert H. McPherson, Dean 

             College of Education 

December 2015 



 

Acknowledgement 

 

I would like to thank my wife for her never-ending encouragement and support through 

this process. I could not have done this without her and will always cherish her 

willingness to help me. I also want to thank my children for their patience and 

understanding. To my parents, I want to thank you for a lifetime of love and 

opportunities. I owe Dr. Angus MacNeil much appreciation for his guidance. I also need 

to thank Dr. Shirley Dupree and Dr. Benny Soileau for the roles they played in helping 

me complete this process. Thank you all very much.  

 



 

 

AN EXAMINATION OF THE BELIEFS OF 

TEXAS HIGH SCHOOL PRINCIPALS 

ON THE IMPACT OF EXTRACURRICULAR 

PARTICIPATION ON STUDENT ACADEMIC PERFORMANCE 

 

 

 

An Abstract 

of a Doctoral Thesis Presented to the 

Faculty of the College of Education 

University of Houston 

 

 

 

In Partial Fulfillment 

of the Requirements for the Degree 

 

 

 

Doctor of Education in Professional Leadership 

 

 

 

by 

 

Joseph L. Nolte 

 

December 2015 

 

 

 

 



 

Nolte, Joseph, L.  “An Examination of the Beliefs of Texas High School Principals on the 

 Impact of Extracurricular Participation on Student Academic Performance.” 

Unpublished Doctor of Education Thesis, University of Houston, December 2015. 

 

Abstract 

The purpose of this study was to examine the beliefs of high school principals in 

Texas on the impact extracurricular participation has on student academic performance. 

Specifically, feedback from high school principals was sought concerning 1) the 

significance extracurricular participation has on student academic performance; 2) the 

leadership efforts on their campus to promote extracurricular participation as a means to 

support student academic performance; 3) the quantity of extracurricular activities 

offered on their campus to meet the needs of all students that seek to participate; and 

4)the attributes gleaned from participating in extracurricular activities that have the most 

positive impact on students. 

 Research indicates that extracurricular activities, specifically involvement in 

sports, has been cited as an indication of higher grades, higher educational aspirations, 

more internal locus of control and a higher self-concept (Feigin, 1994). Research also 

claims school administrators have the ability to create and model school norms that 

cultivate and integrate extracurricular involvement while emphasizing the importance of 

individual academic achievement (George, 2012).  

 Participants in this study included 173 Texas high school principals representing 

schools of varying student enrollments. A questionnaire with two questions was issued to 

the subjects seeking their beliefs on the impact extracurricular participation has on 

students.  
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Ultimately, three findings ascended as productive results from this research. First, 

the responses revealed that the principals contributing to this study firmly agreed that 

extracurricular participation has a positive impact on students. Second, the results from 

this study showed that the school leaders that participated believe that students receive 

the greatest impact through extracurricular participation by the relationships those 

students build and from learning the importance of intangibles such as teamwork and 

commitment. Lastly, the feedback determined that the perceptions of the principals that 

participated in the study were generally consistent in their views on the impact 

extracurricular participation has on students, regardless of the enrollment size of the 

campus they lead.   

These three findings could have significance by expanding the body of knowledge 

related to the potential solutions extracurricular participation presents high school 

principals when they explore strategies to create support systems for students on their 

campus.  
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Chapter I 

Introduction 

There are those in the education profession in Texas that would acknowledge that 

the tone for a school year can be set by how well the high school’s football team 

performs. Although this is not a widely-accepted belief, one would not struggle to find 

key stakeholders in many school districts that would support that notion. The reality of 

the impact that extra-curricular activities have in our schools may not be that bold, yet the 

impact is real and can be far-reaching. It can influence students on an individual level, 

providing motivation for performing at a high academic standard, and attending school 

on a daily basis. It can impact students as a group or team, encouraging accountability to 

others and serving in a role that others learn to count on, often transversing the individual 

student.  

During the colonial times, schools were designed to foster religious and business 

leaders that would guide our nation into and through the Industrial Revolution (Cousins, 

2012). The pre-determined product of schools then were mapped out by those in power; 

over time we have moved beyond the specified need of church leaders and businessmen 

who can guide the needs of the worker. The expectations and scope of secondary 

education have seen great change since those times.  Today, schools have many more 

obligations to address the diverse needs of all students. It is not pre-ordained what our 

students will grow up to be, nor are our schools designed to be limited in the 

opportunities they provide. Schools have taken a much larger role and responsibility in 

offering opportunities in and out of the four walls of the classroom that will allow 



2 

 

students to grow and create their own identities. Over time, the availability of activities 

for students in schools has increased slowly and steadily.  

Currently, in the state of Texas, the University Interscholastic League (UIL), the 

governing body of extra-curricular activities in Texas, sanctions thirteen athletic events in 

which high school students can participate. The UIL also offers over twenty academic 

contests and additional competitions in music and drama. During this past school year, 

over 2.5 million students participated in over 70 extra-curricular activities in public 

schools in the state of Texas (UIL website).  

These participation levels clearly show that the popularity of extracurricular 

participation is significant and plays a role in how schools function and develop students, 

who, in most cases, need the most academic and social support. Recent research into the 

effects of extra-curricular participation supports the idea that being involved in activities, 

clubs, and competitions outside the classroom is academically beneficial to students 

(Burgess, 2009; Holloway, 1999; Sitely, 2001). The advantages that students take away 

from extracurricular participation include a reduction in dropout rates, additional support 

systems for at-risk students, and the promotion of higher level of academic achievement 

(Brown, 2000; Holloway, 1999). “Much of the research into extra-curricular activities 

suggests positive effects on students who participate and those effects can be particularly 

important to students who belong to ethnic minorities, students with disabilities, and 

students at risk of dropping out of school” (Brown, 2000, p. 1). Students that need the 

most support and depend on the school more than others for support and structure have 

the most to gain to participate in extracurricular activities. Extra-curricular involvement 

helps develop a student-school connection that initiates significant support to at-risk 
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students and carries out that support by “maintaining, enhancing and strengthening the 

student-school connection” (Holloway, 1999, p.87). When low-performing students 

participate in school-sponsored activities, the opportunity to “create a positive and 

voluntary connection to their school” develops, and the relationship between the student 

and the school is fortified (Holloway, 1999, p.87). This is significant because most 

students who traditionally struggle academically have a distrust of the school system, and 

eventually lose faith in the educational process, and begin a path toward being a dropout. 

Research also supports that students involved in extracurricular activities are 

inclined to perform academically at a higher level (Gerber 1996). Gerber adds 

“participation in school-related activities was more strongly associated with achievement 

than participation in activities outside of school” (Holloway, 1999, p.87). Through 

extracurricular participation, students develop connections and relationships with the 

school and school personnel and create their own academic safety net and support system 

for improving their individual academic performance.  

Establishing a connection with the school is not the only enduring relationship 

that students who participate in extracurricular activities will build. Students that immerse 

themselves in teams, organizations, and clubs will also find the benefits of establishing 

relationships with other students and adults, while building self-esteem (Burgess, 2009). 

Reeves (2008) states that extracurricular participation has a far-reaching impact on 

individual student performance that goes well beyond the classroom:  

We can make a strong case that the positive peer and adult relationships, 

organization, discipline, expectations and other positive influences associated 

with extracurricular activities are likely to improve [academic] performance. 
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Expanding extracurricular activities carries little or no risk and has the potential 

for substantial gain. (p.87) 

Reeves (2008) revealed that extracurricular involvement guides students to understand 

the benefits of teamwork and the importance of individual responsibility. Demonstrations 

of academic achievement, responsibility, commitment, and teamwork are what high 

schools strive to instill in their students to prepare them for life beyond graduation. 

Most high schools seek to produce well-rounded students that are either prepared 

for college or have the necessary skills to contribute to the modern labor force. Research 

dating back more than thirty years acknowledges the impact school-sponsored activities 

have on individual student development. Students’ participation in athletics fosters a 

learning of valuable traits that are crucial to not only their success in the classroom, but in 

their future endeavors as well. The learned traits that students develop include sacrifice 

for the common good, striving to achieve excellence, following directions, working well 

with others, and self-discipline (Braddock, 1980). Today, college admission officers seek 

well-rounded students who possess traits that were just as recognizable in 1980. The 

college application process is highly competitive, and students must demonstrate 

accomplishments that distinguish themselves from other applicants; extracurricular 

participation can provide that avenue. School-related activities are an opportunity for 

students to separate themselves from other applications seeking acceptance to the same 

institutions (Thompson, 2008). Students who are able to illustrate skills in 

communication and leadership show admission agents they may be more qualified than 

those applicants without such skills (Sitley, 2001). Participation in extracurricular 

activities often reveals students that possess timeless traits such as character, work ethic, 
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and commitment. All those qualities are desired traits of successful college students 

(Sitley 2001).  

Statement of the Problem 

 There are large amounts of research readily available to endorse the positive 

effects that extracurricular participation has on academic achievement. The research, in 

most cases, takes it a step further and suggests that students who need the most support to 

be academically successful will benefit the most from having a role on a school sports 

team, dance squad, drama club, or any other such group the school has to offer.  

A major concern of educators and educational leaders, especially at the secondary 

level, is student motivation. As long as there are dropouts and student apathy in our 

schools, solutions will be sought to positively impact student motivation. Teachers and 

school leaders wage an ongoing struggle to find effective strategies to keep students 

motivated to perform academically. Some strategies work, while some are ineffective. 

These strategies are likely designed to be specific to the needs of the students or the needs 

of the campus. Yet, a universal approach does not exist to address low student 

motivation, and today, low student motivation serves as a roadblock to academic progress 

and performance. 

Purpose of the Study 

 This study seeks to determine what the current viewpoints are of high school 

leaders in the state of Texas regarding the relationship of extracurricular participation and 

individual student performance. The purpose of this study will be to determine whether 

we, as school leaders, are using a well-researched and proven method to address 

individual student performance to its fullest capacity. Do high school principals believe 
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there is a relationship that exists between students that participate in school-sponsored 

activities and their likelihood to be more successful as a student?  

School administrators are aware of the need to improve their school and search 

for ways to enhance their students’ academic performance (Goddard, Sweetland & Hoy, 

2000). This study will show the effects of extracurricular participation have been 

documented in research, and then seek to determine if high school principals believe that 

extracurricular participation helps students in their school perform at a higher level 

academically. Additionally, the study will attempt to evaluate if high school principals 

believe that involvement in school-related activities provides a means to support 

individual student performance and whether they are doing enough to endorse 

involvement for all of their students. Furthermore, high school leaders will be asked if 

their campuses provide enough opportunities for all students to access the benefits of 

extracurricular participation. Lastly, this study will collect and disaggregate data based 

specifically on principals’ beliefs of the impact that extracurricular participation has on 

individual student academic performance. The study will ask principals what attributes 

developed through extracurricular involvement are most beneficial to students when they 

participate.  

This study could reveal that there is a strong belief held by high school principals 

in our state that students who participate in extracurricular activities are more likely to be 

academically successful. If the study reveals that statistical pattern exists, and the 

information is made available to help schools and school leaders, then significant steps 

can be taken to support both schools and students in their efforts to achieve academic 
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success. School leaders can then choose to design plans to promote high levels of student 

involvement on their campuses. 

Significance of Study 

This research, at its foundation, will explore whether high school principals in the 

state of Texas believe that students benefit academically from involving themselves in 

extracurricular activities.   

Should the research determine that a majority of principals believe that students 

do academically perform better when involved in school activities, then specifically how 

and why does this individualized improvement occur? This research will attempt to 

address that question. What attributes gained from extracurricular participation are most 

benefit the students involved – relationships, teamwork, commitment, self-discipline, 

responsibility or sacrifice? This information ideally helps principals have more 

knowledge not only about if extracurricular activities help students, but also how and 

whether or not these activities have a greater impact on students that lack motivation to 

perform in school.  

Primary Research Questions 

The direction of this study was led by these research questions that were 

addressed specifically to current high school principals in the state of Texas. Question 

One prompted responses from Statements A, B & C. The responses were presented in a 

pre-determined Likert format. There were five potential responses ranging from “strongly 

agree” to “strongly disagree.”  Question Two prompted the responder to rank five 

perceived attributes of extracurricular participation in the order that he/she believe has the 
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most positive impact on students at his/her school. A rank of one signifies the attribute 

has the most positive impact; a rank of five signifies the least positive impact. 

Question One – How important do principals feel student involvement in 

extracurricular activities influences student academic performance? Specifically, 

principals will be asked to respond to the following: 

A. I believe that extracurricular participation has a positive impact on individual 

academic performance. 

B. I endorse extracurricular participation on my campus as a means to provide 

students an academic support system. 

C. The quantity of extracurricular opportunities my school offers to students 

adequately meets the needs of all the students that seek to participate in 

extracurricular activities. 

Question Two – What do principals believe happens with students involved in 

extracurricular activities, and what type of development do students experience while 

participating in school related activities? Specifically, principals were asked to rank the 

following attributes in the order that they believe has the most positive impact on students 

at their school. A rank of one signifies the attribute has the most positive impact; a rank 

of five signifies the least positive impact. 

D. Students build relationships with teammates and/or coaches and sponsors. 

E. Students learn the importance of teamwork and commitment.  

F. Students motivate themselves to perform at a higher level academically.  

G. Students attend school daily to remain engaged with their team, group, or 

organization. 
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H. Students exhibit positive behaviors at school and away from school to not 

jeopardize their role on their team, group, or organization. 

Research Design 

 The participants in this study were high school principals in the state of Texas. 

The participants were selected based on one criterion - the size of student enrollment on 

their campus. The sampling of schools selected for the study was designed to create an 

equal opportunity for schools of all sizes to be represented in the study. The University 

Interscholastic League classification system was used to guide the selection of schools for 

this study. Ultimately, the 400 high school principals selected were identified to create a 

sample size that is reflective of schools of all student enrollments in the state of Texas.  

 The principals were issued a questionnaire with two research questions. The first 

question was designed to seek a response to statements regarding principals’ beliefs about 

students’ participation in extracurricular activities and academic performance. The 

responses were in a Likert format with five potential replies. The second question asked 

for a response from principals concerning their beliefs relating to what attributes have the 

most positive impact on students involved in extracurricular activity. The responders 

were asked to rank the five pre-determined attributes based on which attributes they 

believe had the most significant impact on students that participate in extracurricular 

activities. The data sought from these questionnaires created a quantitative study with 

descriptive statistics showing patterns and data frequencies to reveal the findings of the 

research. 
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Theoretical Framework 

 The idea that students who engage in extracurricular activities are more likely to 

perform better academically than if they were not involved in school- related activities is 

the founding theory of this study. This theory was developed through personal 

experiences as a classroom teacher, coach, and campus administrator. Extracurricular 

engagement can impact students in one of two ways. First, those students who have not 

been previously involved take on a role in an organization, team, and club and find the 

motivation to remain in their role. These students in turn strive to meet the academic 

requirements necessary to maintain in good standing with their organization, team, or 

club. Theoretically, the value they receive from their role gives them the motivation to 

academically succeed and to be able to continue to participate. Second, those students 

that have been previously involved in extracurricular activities, for whatever reason, no 

longer have a role in a school-related activity. These students subsequently no longer 

have the motivation to keep themselves in good academic standing and suffer academic 

setbacks due to a lack of motivation to stay involved. Students, especially low-

performing students, need extra motivators to instill a desire to perform well 

academically. Involvement in school activities can provide that need for students (Brown, 

2000).   

Assumptions, Limitations and Scope 

 This study will proceed with the following assumptions: 

1. The primary assumption of this study is that participation in extracurricular 

activities has a positive impact on individual student academic performance. 

Responses from Question One will provide data to support that assumption. The 
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literature review that will follow this chapter will provide a strong base for that 

assumption.  

2. The high school leaders surveyed in this study will provide honest feedback to 

direct this research. They will also respond with the accurate knowledge of their 

campus and student involvement in extracurricular participation. 

3. The high school leaders would respond themselves to the survey, rather than 

passing the survey to another colleague for completion. 

4. The data and enrollment figures provided by the University Interscholastic 

League are accurate. 

5. The data collection process and the methods employed to analyze the responses 

will be appropriate for this research.  

The following limitations may impact this research: 

6. Only a sample of school leaders that represent a sample of high schools in the 

State of Texas will be examined. 

7.  High school leaders in states outside of Texas will not be surveyed or studied. 

The scope of this study will be to petition over 400 high school principals in an 

effort to gather a range of data that can provide representative results. There are 

over 1300 high schools in Texas. Surveying more than 1300 principals will not be 

realistic. Obtaining information from over ten percent of the high school 

principals in the state of Texas ideally will provide data that can offer an accurate 

and valid sample of the representative beliefs high school principals in our state 

have in regards to the relationship between extracurricular participation and 

individual student performance.  
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8. The school leaders questioned in this survey may be new to the campus, thus 

limiting their knowledge of the impact that extracurricular participation has on 

their students or campus. 

9. The principals questioned in the study may not be representative of all geographic 

areas of the state of Texas. Schools in different areas of Texas will have different 

student populations. Principals from different areas of the state may have specific 

perceptions about the impact of extracurricular activities based the needs of their 

student population and the culture of their school. The research design cannot 

guarantee that all the principals’ perceptions in Texas will be represented. 

10. The principals in this study may not be exactly reflective of schools from urban, 

suburban and rural settings. Schools in these different settings will likely have 

students with contrasting student populations. Principals in urban and rural 

settings may have specific perceptions about the impact of extracurricular 

activities based the needs of the ethnic make-up of their student population. The 

research design cannot guarantee that all the principals’ perceptions in Texas will 

be represented. 

Definition of Terms 

1. At Risk Students: Students who, based on their past academic performances, 

are more likely to fail academically 

2. Academic Achievement: The performance of a student in an academic setting, 

as measured by grades earned and promotion or retention 

3. Athletics: Various school-sponsored events and teams sanctioned by the UIL 

in the state of Texas, including football, basketball, baseball, etc. 
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4. Extracurricular Activities: An activity sponsored by the University 

Interscholastic League (UIL), the school board of trustees, or an organization 

sanctioned by the board of trustees. (Texas Administrative Code 

76.AA.76.1001)  

5. Extracurricular participation: the effort of a student involving him/herself in 

an extracurricular organization or earning and maintaining a role on a team or 

group that represents his/her school 

6. Ethnicity: A person’s ethnic affiliation based on designations provided by No 

Child Left Behind – White, Black, Hispanic and Other 

7. Low Performing Students: Individuals that consistently earn grades that 

jeopardize their ability to pass courses, earn promotion to the next course or 

grade level 

8. No Pass/No Play – A portion of House Bill 72 passed by the Texas 

Legislature in 1983 pertaining to academic eligibility standards for students 

who participate in extracurricular activities. No Pass/No Play was revised by 

Senate Bill 1 in 1995 (Cousins, 2012) 

9. Principal – The chief campus administrator 

10. School-Related Activities – School-sponsored opportunities that take place 

outside of the academic school day such as athletics, band, choir, etc. These 

events usually allow students to compete with other students, while 

representing the school they attend. See extracurricular participation (George, 

2012) 

11. Students: Individuals enrolled in grades 9-12 in the state of Texas 
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12. UIL: A body originally created by the University of Texas at Austin to 

provide leadership and guidance to public school debate and athletic teachers. 

The UIL is a voluntary membership, non-profit organization that exists to 

provide extracurricular academic, athletic and music contests. The UIL serves 

under the direction of the University of Texas Vice President for Diversity & 

Community Engagement.(University Interscholastic League) 

13. Texas Assessment of Academic Skills (TAAS) – A standardized test 

measuring how well students have learned the required coursework taught in 

Texas public schools. Students took the TAKS in grades 3 through 10. Grade 

10 students were required to pass the TAAS exit level tests to qualify for high 

school graduation. The exit level TAAS measures skills in Reading, 

mathematics, science, writing. The TAAS test was the central student 

assessment instrument in Texas from 1991 to 2002.(Texas Education Agency) 

14. Texas Assessment of Knowledge and Skills (TAKS) – A standardized test 

measuring how well students have learned the required coursework taught in 

Texas public schools. Students take the TAKS in grades 3 through 11. Grade 

11 students were required to pass the TAKS exit level tests to qualify for high 

school graduation. The exit level TAKS measures English Language Arts, 

mathematics, science, and social studies skills. The TAKS test was the central 

student assessment instrument in Texas from 2003 to 2012.(Texas Education 

Agency) 
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Summary 

 Participation in extracurricular activities can lead to many positive outcomes in 

the academic setting. Student participation in extracurricular activities helps individual 

students develop a connection to their school and build relationships with positive adults 

and students (Cousins, 2012). Without involvement in school-sponsored activities, these 

connections and relationships can either be missing or go undeveloped and underutilized. 

Research also associates extracurricular participation with heightened academic 

achievement through the building of non-cognitive skills such as self-discipline and work 

ethic (Cousins, 2012). Through the strengthening of academic performance and 

extracurricular participation, students can create a quality and diverse portfolio that can 

lead to more post-secondary opportunities. The role that students can create for 

themselves in school-sponsored activities will also lead to the development of individual 

traits, such as communication skills, teamwork, commitment, and responsibility that will 

be useful qualities well beyond high school.  

 There are many personal, social, and emotional benefits for students that choose 

to represent or compete for their high school. Research has detailed these benefits. The 

relationship that exists between extracurricular participation and academic achievement, 

as well as individual development, is crucial for school leaders to understand. Borden, 

Perkins, Villaruel and Stone (2005) enumerate the following four reasons that students 

involve themselves in extracurricular activities as: (1) keeping themselves “off the 

streets,” (2) learning new things, (3) avoiding boredom, (4) participating in enjoyable 

activities. They add that offering young people positive structures for their free time 
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provides benefits and prevents opportunities for negative behaviors that could alter their 

lives.  

School leaders are constantly searching for strategies to combat low student 

motivation that leads students on a path of substandard academic performance. This study 

will reveal principals’ perceptions on the role that extracurricular participation has on 

individual academic performance and ultimately give these school leaders more 

information on how this relationship can support their students. 



 

Chapter II 

Literature Review 

Introduction 

 

The consensus of recognition for the importance of extracurricular activities is 

likely not far behind the origin of these activities. Public education in America as a whole 

has seen countless changes since its inception that have brought it to its current form. In 

Texas, public education has undergone just as much evolution, if not more, than schools 

in the rest of the United States. Policy makers have attempted to mold, revise, and 

modernize schools in Texas to ensure student success, yet many of the changes that been 

made have not embraced the relationship of student involvement in extracurricular 

activities and individual academic performance (Cousins 2012).  

 This chapter will review the most recent and related research associated with the 

scope and nature of the relationship between student involvement in extracurricular 

activities and individual academic performance. The first step of the literature review will 

be to trace the history of the foundation of extracurricular activities in the state of Texas, 

highlighting the formation and role of the University Interscholastic League. This step in 

the review of the literature will culminate with the creation of the “No Pass/No Play” rule 

in Texas and its effect on the current state and role of school-sponsored activities in 

Texas. Following this discussion will be a review of the factors that influence student 

participation in extracurricular activities, and an examination of the academic and social 

benefits of participation in school-sponsored activities. To offer consideration to all 

perspectives, the review of literature will next focus on the shortfalls of extracurricular 

participation and how schools and school leaders could explore doing more through 
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extracurricular participation to provide a support system for their students. Finally, the 

chapter will conclude, detailing what extracurricular activities are available to students in 

Texas high schools today.  

History of Extracurricular Activities  

 The importance of extracurricular activities is not a regularly debated topic today. 

There is a high amount of research today that supports the role that extracurricular 

activities provide for schools and students. The importance of such activities was also 

evident as far back as ancient Greece. References to activities outside of academics can 

be traced back to the ancient Greek culture (Lee, 1983). Their academics were supported 

by activities such as drama, athletics, and music. Plato endorsed a compulsory program 

for all children, both boys and girls, which included gymnastics and swimming. He saw 

tremendous value in the role those activities played in the individual development of the 

youth at that time (Lee, 1983). Plato was not alone in his assessment of the importance of 

recreational activities. Aristotle described a system of education for his time that he felt 

could inspire learners to be both well-rounded students and citizens of their time period: 

We must distinguish the different part of the soul – the part which has 

rational principle, and the part which has simply the capacity for obeying a 

principle. We must also distinguish the different parts or aspects of life - 

action and leisure; war and peace. Education must regard all the different 

parts of the soul and all different parts or aspects of life. States in the past, 

e.g. Sparta have tended to concentrate on only one aspect of the soul and 

one aspect of life….States, however, like individuals, should devote 
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themselves in the main to the aspects of life which is concerned with 

peace and leisure (Aristotle in Howie, 1968, p. 65). 

Although the Greeks had a limited amount of knowledge of the human body, its 

anatomy and physiology, their level of advocacy for its development through physical 

education programs is surprising (Lee, 1983). 

Across many historical periods the value of extracurricular activities associated 

with individual development has been debated. The influence of the church in Europe 

prohibited the initiation of physical and recreational activities for many centuries. During 

the Renaissance period, however opinions began to sway. Certain activities were created 

and began to grow outside the daily academic program (Lee, 1983). John Locke, one the 

most recognized philosophers of the Enlightenment era, also spoke on the benefits of 

physical activity associated with children’s education. Locke (1902) describes at length a 

happy state for individual life in terms of a sound mind and a sound body in his work 

Thoughts Concerning Education. Locke points out the necessity for educating all parts of 

the child and provides parents ideas for educating all parts of the individual to ensure 

their children mature and develop into productive and healthy adults. Locke, like Plato 

centuries before, specifically endorsed swimming as an activity that all children should 

learn: “Tis that saves many a man’s life; and the Romans thought it so necessary, that 

they ranked it with letters; and it was common phrase to mark one ill-educated, and good 

for nothing, that he had neither learnt to read or swim” (Locke, 1902, p. 46). Locke 

further addressed his assertion that all citizens, children and adults, should pay attention 

to keeping the body strong that it will be able to follow the intentions of the mind (Locke, 

1902).  
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Although Locke advocated such activities that included dancing, fencing, and 

horsemanship, other writers of the era, such as Rosseau, advanced the promotion of 

physical activities and called for swimming, leaping, and jumping and scaling cliffs (Lee, 

1983). Rosseau also called for gymnastic exercises and outdoor games and activities to be 

part of the physical education program of that time. Rosseau’s writings began to impact 

the education systems in Europe. Johann Basedow opened his Philanthropinum in 

Dessau, Germany, and was the first to make gymnastics or any related physical activity a 

part of the school curriculum. Unfortunately, the pioneering efforts set by Basedow did 

not gain momentum at that time and the experiment faded away (Quick, 1912). 

American physical education began to gain attention during the late 1700s with 

some of our country’s most well-known historical figures. Thomas Jefferson and 

Benjamin Franklin were documented advocates of physical education, and although the 

physical activity held no place in colonial American education, they both recommended 

that physical education be recognized in schools (McKenzie, 1936). Franklin was not 

only interested in the educational and curricular needs of American children, he created 

and designed plans on how to set up physical activity programs in the schools and often 

provided the instructional support for these activities (McKenzie, 1936). 

Thomas Jefferson also became a strong advocate for physical fitness programs in 

the childhood educational setting. His early writings featured his ideas that physical 

exercise was an important segment in the development of students. His endorsements of 

physical education extended into his influence of the foundation of the University of 

Virginia. His initial plans for the University included a gymnasium for students to 

continue physical activities. Although the influence of Jefferson and Franklin in 
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American history was well-regarded, their ideas on physical education would only be 

accepted gradually by most educators in America (Lee, 1983). 

One of the most challenging obstacles to mainstreaming physical education into 

the American educational system was the Puritan-like beliefs that ideas of play and 

recreation were related to sin. Not all detractors of physical education shared the belief 

that play-like activities were an act of sin; there were those that viewed it as a waste of 

time. Other groups that were critical of physical activities in school supported the idea 

that manual labor was a sufficient avenue for exercise. Without child labor laws, many 

children performed hours of daily labor, regardless of their commitments as a student. 

These challenges to physical education in schools were becoming more commonplace in 

the nineteenth century. At that time the belief that physical education was important to 

the growth of well-rounded children was gaining more acceptance. This coincided with 

the idea that schools were responsible for the intellectual and physical development of 

American children and those physical activities had a place in the school day (Lee, 1983). 

Although the 1800s were becoming a time of acceptance for physical education in 

America, not all children were receiving the benefits. Much like education in general in 

those times, girls were restricted from participation in these new physical education 

programs. Opportunities were limited primarily to girls-only schools where they would 

receive dance instruction. Most schools only offered dance instruction to girls because 

the school leaders felt that was all the physical education they would need to become a 

lady. Girl’s schools in New York, Connecticut, and Massachusetts in the 1820s were 

encouraging physical activities for educational and recreational value, as well as 
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implementing exercise time for girls during the school day. The progress for girls was 

becoming evident, but it was moving at a slow pace (Lee, 1983). 

Physical education was achieving observable progress in schools as the second 

half of the nineteenth century began, but suffered a significant setback during the 

American Civil War. The focus during the war shifted to introducing military training 

into the schools. The effort to renew physical education classes back into schools did not 

renew until the 1870s, well after the Civil War had ended. Dudley Sargent, a Yale 

University Physical Education Department leader, re-ignited the movement to replace 

military training that many school leaders valued at that time (Sargent, 1927).  

The 1880s and 1890s saw tremendous growth in the quantity and variety of 

physical education programs in schools across the country. The number of gymnasiums 

being built at schools was increasing rapidly, as was the demand for teachers that had the 

professional knowledge and skills to design and instruct physical education courses. As 

physical education programs grew steadily into the 20
th

 century, the scope of physical 

activities taking place in schools was beginning to change, and the possibilities for 

students began to transform as well. Intramural and interscholastic activities started to 

gain a foothold in schools by creating new opportunities to participate in organized 

physical activities at school. Initially, most of the activities of that time were intramural, 

yet as the turn of the century crept closer, schools began to compete against one another 

with more regularity. These activities were primarily inspired, controlled, and regulated 

by the students themselves. Schools in the smaller towns across America, where these 

competitions were taking place, did not have physical education teachers (Lee, 1983). 
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Early in the twentieth century the development and growth of extracurricular 

activities began to gain widespread attention. These activities, as popular as they were 

becoming, were not without their detractors who were willing to speak out against their 

role. Such activities were viewed by some as an interference with meaningful, true school 

instruction (Johnson, 1952). With the growth and popularity of these activities increasing 

at a significant rate, regulations and standards were in great need. The cornerstone of 

secondary education, the Cardinal Principles of Education, was created to not only 

provide guidance for physical education activities, but more specifically secondary 

education as a whole in America. The Commission on the Reorganization of Secondary 

Education wrote in 1918 seven principles that would serve as the primary objectives for 

the development of secondary students. These principles cemented the role of physical 

education activities in schools along with a wider range of opportunities for students in 

secondary schools. The Cardinal Principles specified that the health, ethical character, 

civic education, and worthy use of leisure time were necessary objectives to the 

development of American students (NEA, 1919). 

 Most high schools in the 1920s had some semblance of an extracurricular activity 

program. Educators at that time were beginning to embrace the educational value of these 

activities and were beginning to take a more active role in the programs (Smith & 

McQuigg, 1965). In Texas, extracurricular participation had become so widespread that 

the need to form a governing body to oversee interscholastic contests was being 

investigated by the University of Texas. In 1910, the University formed the Debating 

League of Texas High Schools and the Interscholastic Athletic Association (UIL 

website). In 1913, the Debating League and the Interscholastic Athletic League merged to 



24 

 

form the University Interscholastic League. The UIL operated under the University of 

Texas’ Bureau of Public School Services. Its primary function was to govern and regulate 

all extracurricular activities in the state of Texas (UIL website). 

During the 1930s and 1940s and through the Second World War, physical 

activities in schools continued to grow and flourish. Criticism arose that schools were 

offering too many activities, and these activities were detracting from the academic 

programs (Robbins & Williams, 1969). Many of the activities at that time were becoming 

part of the school’s elective programs, and efforts were being called to curb the impact of 

extracurricular activities to not lose the importance of traditional academics (Robbins & 

Williams, 1969). 

 Extracurricular activities continued a steady pace of growth in schools and 

expansion across the nation through the following decades. It was not until the 1980s that 

a scrutinized focus affected interscholastic activities. The popularity and impact of 

school-related activities became a growing concern of professionals examining public 

education in the 1980s. In 1983, the National Commission on Excellence in Education 

released A Nation at Risk, informing the American public that the country and its 

secondary educational institutions seemed to have “lost sight of the basic purpose of 

schooling, and of the high expectations and disciplined effort needed to attain them” A 

Nation at Risk (1983, p. 5).  According to Green (1987), nearly every state, following the 

publication of A Nation at Risk, instituted some type of educational reform. Texas was 

among the first group of states to require students to meet stringent academic 

requirements to participate in extracurricular activities (NASBE, 1999).  
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No Pass/No Play Adopted in Texas 

 A Nation At Risk (1983) detailed several indicators where public education in 

America was not being successful. These indicators included shrinking scores on 

scholastic aptitude tests, a growing number of adults that were illiterate, and a decline in 

the number of students that possess high-order thinking skills. The report caused 

educators to begin a search for the cause of these supposed shortcomings in the American 

educational system. Extracurricular activities became a focal point, and many states 

initiated an examination of its policies on extracurricular participation (Tillman 1999).  

There was a growing sense that participating in such activities diverted students’ attention 

from the necessary demands of their academic coursework (Camp, 1990). These 

activities were keeping students from giving more attention to academic achievement, yet 

with the growing number of extracurricular programs, some students were finding less 

time for their academic obligations.  

 In 1980s and 1990s sports and other extracurricular activities continued their 

growth in public schools in Texas and across the United States. This explosion in 

popularity can be attributed to multiple factors. Students were exposed to a new era of 

commercialization of athletes on television, and with the rise of well-publicized salaries 

of professional athletes, teenagers were quickly discovering new public figures that they 

wanted to emulate. Texas schools at the high school and university levels were riding the 

wave of athletic popularity at that time and constructing new multi-million dollar 

complexes designed for athletic purposes. Salaries for coaches in Texas also spiked 

during this time, and in some instances doubled those of teachers in the same school 

district (Hambrick, 2001). As the athletic explosion built steam, so did the contempt 
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toward athletics possessed by many educators that did not see extracurricular 

participation as a critical element of the school day (Burnett, 2001; Hambrick, 2001). 

Educators were beginning to become more vocal with the notion that extracurricular 

activities represented a significant detractor to individual students making academic 

growth. With the growing emphasis and popularity in sports, it came as no surprise when 

lawmakers in Texas and other states began to take notice of the educators’ concerns 

(Tillman, 1999; Slater, 1988).  

 Educational reform in Texas began to gain significant momentum when 

gubernatorial candidate Mark White made strong promises to increase teacher salaries 

across the state of Texas to improve the quality of teachers and instruction. This promise 

helped get him elected, but he was ultimately unable to follow-up, and he was forced to 

seek other educational reform efforts to maintain his campaign assurances. This reform 

became House Bill 72. House Bill 72 was designed to improve education in Texas and 

directly help teachers, while addressing the growing popularity of extracurricular 

activities in Texas schools (McNeal, 1988). 

 To address the growing concerns centered on the educational system in Texas and 

across the United States, Governor White created the Select Committee on Public 

Education (SCOPE) in 1983. White named a well-known, successful businessman, Ross 

Perot, to lead the committee. The committee was given the central task of examining the 

public educational system in Texas and offer recommendations for improvement (Select 

Committee on Public Education: 1984 Report).  

The SCOPE held hearings statewide, listening to testimony for months before 

their findings were brought back to the Governor and the Texas state Legislators. Once 
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their analysis was concluded, the committee reported to state’s lawmakers that Texas 

schools were not meeting minimal standards of educational excellence. Drastic changes 

were suggested by the SCOPE for the educational system of our state to improve (Select 

Committee on Public Education: 1984 Report). 

 One of the many recommendations from the Select Committee was establishing 

rules governing participation in extracurricular activities. Ross Perot, the outspoken chair 

of the chair, lamented the need for such rules by stating:  

Our schools have become places to play.... Our communities seem mainly 

interested in how well the boys play and the girls prance.... I thought I was 

living pretty good until I found a school system that had towel warmers 

and towel coolers for the football team (Taylor, 1983). 

Perot additionally reported that the average high school athlete spent fifteen to 

twenty hours a week practicing, and spent an average of approximately one hour studying 

(Saul, 1984). An editorial in the Dallas Times Herald gained attention and spread the 

same concerns as the Select Committee by stating “any student with grades as low as 

three D’s and two F’s can participate in competitive sports” (Dallas Time Herald, January 

23, 1984). 

The centerpiece of the recommendations made by SCOPE was Texas adopting 

some form of a No Pass/No Play policy, as well as regulating when extracurricular 

activities were taking place in relationship to the school day. The recommendation 

included that “extracurricular activities should not be conducted during the school day 

and that the Texas Board of Education and the local school districts shall make every 

effort to free the school nights for study and homework” (Select Committee on Public 
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Education: 1984 Report). Perot’s committee reported that educational studies showed that 

a high quantity of high school students that were involved in extracurricular activities 

were arriving at college unprepared due to a significant loss of instructional time 

(Cousins, 2012).  

The recommendations made by the Select Committee quickly gained the attention 

of the Texas Legislature. The Legislature wanted to send a strong message to the voting 

public, along with educators in the state of Texas that academics must no longer take a 

back seat to athletics and other extracurricular activities. Texas became the first state to 

enact a No Pass/No Play Policy in 1984 (Burnett, 2001). The Texas Legislature, along 

with Governor Mark White, passed House Bill 72 that stipulated students that 

participated in extracurricular activities must achieve a passing grade in each course to 

maintain their eligibility to participate (Burnett 2001, Slater, 1988). House Bill 72 also 

raised the passing rate for all courses to a grade of 70. Many schools at that time in Texas 

considered a grade of 60 and above passing. Students that were interested in 

extracurricular activities in Texas were impacted twofold by House Bill 72. They had to 

pass all their classes to be allowed to participate, and they also had to earn a passing 

grade that was now raised to a higher standard. Students that did not meet the new 

academic requirements of House Bill 72 were disallowed from participating for six 

weeks. These students could only regain their eligibility if a passing grade was achieved 

in all their classes on the ensuing report card (Texas Education Code, Section 21.920, 

1996). Most states subsequently followed Texas’ pioneering efforts and created a similar 

No Pass/No Play policy by pairing individual academic accountability with eligibility for 

school-sanctioned extracurricular activities (Burnett 2001).  
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House Bill 72 created a great change in extracurricular participation in Texas 

schools, and with students participating in record numbers nearly every year, many 

students were now being forced to make the grade. Not everyone was in agreement that 

this was best for all students in the state of Texas. The initial form of No Pass/No Play 

required any student who failed a course to be prohibited from participation in any 

extracurricular activities for the following six weeks grading period (Harris 1986). The 

No Pass/No Play also impacted a student’s ability to practice during the period of 

ineligibility. Any student that was not eligible to participate was barred from attending 

and participating in school-sponsored practices until he/she regained eligibility 

(Hambrick, 2001).  The changes and impact created by House Bill 72’s No Pass/No Play 

rules ignited immediate controversy that lead to legal challenges in Texas courts. 

 House Bill 72 was challenged by a collection of forty-five parents and students 

that claimed that the law was unconstitutional. They asserted No Pass/No Play violated 

the rights of the students to participate in extracurricular activities that were sponsored 

and sanctioned in Texas schools. The lawsuit extended its challenge to House Bill 72 

because the law did not affect all members of a student body; it only impacted students 

that were participating in extracurricular activities (Flygare, 1985). 

 Although the challenges against the new No Pass/No Play law had a high amount 

of support across the state, the Texas Supreme Court upheld the No Pass/No Law. The 

court, in a unanimous decision in June of 1985, stated that the rights that students 

possessed to participate in school sponsored extracurricular activities is not the legal 

equivalent to the right of free speech.  The court, in its decision, added that based on its 
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interest to provide a quality education to students, the State of Texas possesses the 

authority to regulate extracurricular activities (Flygare, 1985). 

 Texas was not the only state to have to legally uphold its No Pass/No Play policy. 

Similar challenges in other states and in the Federal Court system have been dismissed 

with comparable rulings. The Montana State Supreme Court had to uphold its version of 

No Pass/No Play in a case against the Helena school system (Jurenas, 1987). The United 

States Supreme Court has since issued dismissals to any related cases, stating that they 

are not federal matters (Cooke, 1992). 

 Enforcement of the law became, and has been, an issue and a challenge. The law 

was passed by state legislators; therefore, it was initiated at the macro level. From its 

inception until September of 1995, the burden of enforcing No Pass/No Play was 

assigned to the Texas Education Agency. Since 1995, the enforcing body has been the 

University Interscholastic League. The UIL is the organization responsible for overseeing 

all public school interscholastic competitions in the state of Texas. The duty of enforcing 

the policy at the micro level has always fallen to the local school districts. Each district 

holds the responsibility for overseeing that all teams, groups and organizations are 

following the No Pass/No Play rules throughout the school year. Districts have to ensure 

that a system is in place to closely examine students’ grades to make certain that all 

students meet the academic requirements each grading period to maintain their eligibility 

to participate in extracurricular activities (Harrison, 2004).   

Proponents and Critics of No Pass/No Play 

House Bill 72 crafted No Pass/No Play into a reality nearly thirty years ago. From 

its inception there have been strong critics against No Pass/No Play. The critics have 
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attacked multiple fundamental elements of the policy. Upon implementation of the 

original version, many educators claimed the policy was too rigid. There was strong 

sentiment that it treated students too harshly, who in many reported instances, failed only 

one course, but maintained excellent grades in the remaining courses (Hight, 1985). 

Suggestions to amend the policy were being offered by educators. These suggestions 

included requiring students to pass a certain number of courses or mandate that each 

student maintain an overall average of 70 in all courses to not lose their eligibility (LBJ 

School of Public Affairs, 1985). Some critics even claimed that some students could 

suffer under the No Pass/No Play policy as a result of unfair grading policies and 

practices of individual teachers (Thompson, 1986).  

 Opponents of House Bill 72 also expressed concern that it would lead some 

students to avoid taking challenging, college preparatory courses to avoid the risk of 

losing eligibility due to failing grades. A survey conducted two years after the origination 

of No Pass/No Play by the Texas Association of Secondary School Principals revealed 

that a high number of high school principals felt that the policy did contribute to students’ 

avoiding the more demanding courses (McNamara, 1987). Students involved in 

extracurricular activities were increasingly taking “watered down” courses after the new 

law became effective to maintain their eligibility (Jurenas, 1987).  

 Another concern of the No Pass/No Play policy was that it would create an 

unintended increase in dropout rates. Research has shown that students that do not 

participate in extracurricular activities are more likely to drop out of school in 

comparison to those that are involved in school activities (McNeal 1995). The Lyndon 

Baines Johnson School of Public Affairs report in 1985, suggested that without proper 
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remediation for students who were ineligible, students would potentially turn to dropping 

out. Many coaches across Texas also agreed, reporting that the rule was leading to an 

increase in the number of dropouts (Tillman, 1999). A psychologist from Johns Hopkins 

University claimed the No Pass/No Play policy was “ill-advised” and predicted the rule 

would contribute to a raise in the number of dropouts (Barrientos, 1986). A father 

testified to a legislative committee after his teenage son committed suicide after failing a 

course, becoming ineligible and ultimately dropping out of school (Cutbirth, 1988). 

 The six week penalty period was also highly scrutinized for being too long for 

students to remain ineligible (Stutz, 1995). In some instances a student would lose the 

opportunity to participate in the majority of a season by becoming ineligible for six 

weeks. This created a strong sentiment that the period of ineligibility should be reduced 

(Stutz, 1995). 

 Data collected in a study in 1986, just one year after the inception of No Pass/No 

Play, revealed that minority students were more likely to lose eligibility as opposed to 

white students. Information from 511 districts across Texas revealed that twenty-three 

percent of African-American students and twenty-two percent of Hispanic students failed 

courses, while only fifteen percent of white students failed courses (Associated Press, 

October 2, 1986). The No Pass/No Play law was suddenly being labeled as 

discriminatory against minority students. A similar study in Arizona on No Pass/No Play 

also showed a negative effect on minority students (O’Reilly, 1992). A report by 

Sabatino (1994) indicated that African-American students were the most likely ethnic 

group of students to become ineligible, while the Anglo students were found to be the 

least likely to lose their eligibility due to No Pass/No Play. By limiting minority students 
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from participating in school activities, No Pass/No Play was unintentionally keeping 

minority students from benefitting from the positive experiences that extracurricular 

activities offer (Sabatino, 1994).  

 Supporters of extracurricular activities criticize the No Pass/No Play policy by 

claiming that it reduces the quantity of students that benefit from the positive attributes 

associated with participation in extracurricular activities. They perceive extracurricular 

activities as a developmental tool for students. Many educators believe that the term 

‘extracurricular activities’ misnames and incorrectly labels these activities; they believe 

the term ‘co-curricular activities’ better describes how these activities serve a purpose as 

an extension of the curriculum (Breithaupt, 1996).  These positive effects include 

improving academic performance and educating the whole student (Breithaupt, 1996; 

Holloway, 2000).  

 Those that have supported House Bill 72 and the No Pass/No Play component of 

the law have acknowledged its motivational value for students that participate in 

extracurricular activities to perform better academically. They believe it requires students 

involved in school activities to concentrate on academics (Tillman, 1999). The 

proponents of No Pass/No Play expected the failure rates to show an overall decrease as 

students had additional motivation to pass all their courses and maintain their eligibility 

for school-related activities (Burnett, 2001; Ligon, 1988).  The point of House Bill 72 

was to promote successful academic performance, not, according to its supporters, 

exclude students that failed courses from participating in extracurricular activities 

(Burnett, 2001; Lapchick, 1989). 



34 

 

 Those who condone the No Pass/No Play policy also claim that it reinforces the 

founding focus of the school as a center for academic development and growth. 

Extracurricular participation is a privilege, rather than a right that students possess. The 

focus of students is supposed to be on their grades as opposed to athletics, theatre, or 

other non-academic functions. Additional arguments even claim that No Pass/No Play not 

only encourages students to perform at an increased academic standard, but it will re-

prioritize academic learning as the primary purpose of schools in Texas. The No Pass/No 

Play law reestablished academic performance as the central priority of public education 

in Texas, according to its supporters (Jurenas, 1987). 

 Proponents of No Pass/No Play insist that they have no opposition to student 

participation in school-sponsored activities. They agree with the benefits that 

participation has on the overall growth of students; yet they believe fundamental 

academic skills are more important for students (Hambrick, 2001). Again, the supporters 

of No Pass/No Play do not endorse the policy as an instrument to keep students that fail 

courses from participating in extracurricular activities; they contend that its purpose is to 

motivate all students to want to perform better academically (Burnett, 2001; Lapchick, 

1989). 

 Since its inception in 1984, the No Pass/No Play law has been amended twice. 

The first of these changes was enacted after one year of implementation. This amendment 

exempted handicapped students and students with documented learning disabilities from 

being held to the No Pass/No Play standards (Hambrick, 2001). 

 The change that had a greater impact on more students across the state of Texas 

occurred as a result of Senate Bill I in 1994. During the seventy-fourth legislative session, 
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the Senate Education Committee re-examined the No Pass/No Play policy. The 

committee listened to testimony from stakeholders in the Texas education community, as 

well as other critics and proponents offering arguments for and against the policy. As a 

result of these hearings, the legislature set forth to revise the No Pass/No Play rule 

without compromising the foundation of the policy (Brooks, 1995). 

 Two significant revisions were enacted. Senate Bill I first adjusted the length of 

time that students were ineligible for failing a course. The amount of time was reduced 

from six weeks to three weeks. In addition to that revision, students who were ineligible 

were now able to practice or rehearse with the team or organization in after-school 

activities. During the three week period, ineligible students were still disallowed from 

any form of competition or public performance associated with any extracurricular 

organization (Hambrick, 2001). 

 One of the original criticisms of the No Pass/No Play rule was that students would 

be reluctant to enroll in challenging courses due to the possibility of becoming ineligible 

as a result of rigorous coursework and demanding instruction. Senate Bill I directly 

addressed these criticisms by offering exemptions to students that did not pass honors or 

Advanced Placement courses from No Pass/No Play. Through these revisions, the 

legislature attempted to address the most noteworthy criticisms of the original No 

Pass/No Play, while maintain the original spirit of the policy (Harrison, 2004).  

 The policy, in its current form in the Texas Education Code (2000), Section 

33.081, Extracurricular Activities at (f) states: 

A student who is enrolled in a school district in the state or who 

participates in a University Interscholastic League (UIL) competition shall 
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be suspended from participation in any extracurricular activity sanctioned 

by the school district or the UIL after the grade evaluation period in which 

the student received a grade lower than the grade equivalent of 70 on a 

scale of 100 in any class other than identified honors or advanced classes. 

A suspension continues for at least three weeks and is not removed during 

the school year until the condition of subsection (d) is met. A student 

suspended under this section may practice or rehearse with other students 

for an extracurricular activity but may not participate in a competition or 

other public performance. 

Factors That Influence Student Participation 

 In the 1930s Elbert K. Fretwell conducted a study of extracurricular participation 

in American schools. Fretwell reported that his study, like others related to his, would 

offer two surprises to the common reader. The first surprise would be the large number of 

activities that involved only a few students. The second would be the large number of 

students who do not participate in extracurricular activities (Fretwell, 1931). Fretwell’s 

study would be a prelude to the problems that many claimed were plaguing the balance of 

extracurricular activities in the 1980s. Schools were growing at a rapid rate, and funding 

issues were beginning to cause an imbalance in the relationship of student enrollment and 

the number of student activities offered (Cousins, 2012). Schools were growing to a size 

where activities and programs could not meet the needs of interest of all the students that 

attended these large campuses. This phenomenon led the way to the growing problem of 

non-participation.  
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The reasons for the growth of non-participation in school-related activities have 

been researched extensively. What were the main reasons for students to not participate 

in extracurricular activities? The most frequently documented explanations, which date 

back to the 1940s, are not that different from the same reasons today’s students do not 

participate. The number of activities offered, the availability of the activities, and the 

need for students to have jobs were major reasons cited over seventy years ago 

(Anderson, 1941, in Frank, 1983). The role of the advisor, coach, or sponsor was 

documented as a factor as early as the 1950s. Students’ reasons for not participating in 

school-related activities centered on the schools’ ability to offer activities with advisors 

who were committed to make the extracurricular program successful (Kilzer, Stephenson 

and Nordberg, 1956; Spears, 1950). 

Research in the 1970s relating to why students were not engaged in school-related 

activities had not shown much variation. In a survey conducted in 1975 of over 2500 high 

school students, 2000 sponsors, and 1000 school administrators, Ronald Gholson 

reported measurements for multiple reasons for non-participation. In that study, 59 

percent of the students surveyed claimed that having a job outside of school kept them 

from participating, while 84 percent of the students also reported they did not participate 

due to having other activities or obligations after school. Not being selected for a school-

related activity was a reason for 77 percent of the students surveyed. Although Gholson 

reported significant data relating to why students did not participate in extracurricular 

activities, he also found data correlating the importance of school activities in his survey. 

Nearly one-third of the students involved in the survey considered the activities more 

important than the coursework the school offered (Gholson, 1979). 
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The size of a school’s student body has also been a documented factor in student 

participation. Lay (2007) reported that many feel that the size of a school can have a 

positive impact on extracurricular participation. Smaller schools, she states, will have less 

competition for activities, and many smaller schools foster a responsibility for their 

students to be involved and participate in school activities. Conversely, Lay (2007) also 

shared that large schools may offer an experience that may be more beneficial to certain 

students by having to compete in their selected activity at a higher level of competition.  

White and Gager (2007) analyzed factors that dictated which students showed the 

highest likelihood to be involved in extracurricular activities. Students that worked 

between six and ten hours per week and belonged to a family that earned more than 

$30,000 on an annual basis were more likely to be involved in school activities. They 

also cited two factors that led to students not being involved in school activities: students 

that did not live within a traditional family structure and students that worked more than 

21 hours per week (White & Gager 2007).  Teachman (2008) also found that students 

who lived in unstable living arrangements had an affected participation rate, specifically 

older students in that situation. He also added that parents that participated in church and 

volunteer organizations correlated well to their children having a higher level of 

involvement in school activities.  Hofferth and Jankuniene (2001) reported that student 

involvement in certain activities and the length of time that they participated in those 

events correlated to the education level and income of their parents. This claim was 

supported by McNeal (1998) stating that students who came from privileged or 

advantageous upbringings were seven percent more likely to be involved in school-

related activities than students that came from disadvantaged backgrounds. The students 
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from advantaged families were more likely to be involved in newspaper and yearbook 

activities, student government organizations, and athletics.  

Community norms and perceptions have also been cited as factors that influence 

student participation in school activities. McNeal (1998) explained that some community 

members do not view involvement in extracurricular activities as an important feature of 

a student’s educational experience. To fully understand and appreciate the impact of 

students being involved in extracurricular activities, communities must make a close 

examination of what programs are available to students and determine how those 

activities reach and help students (Brown & Evans, 2002). 

The breadth of participation has also been studied and how it affects a student’s 

desire to participate in activities. The phenomenon of “specializers” (those who focus 

their attention on just one activity) and “samplers” (those who choose to engage in 

multiple activities) has been shown to have differentiating effects for students. 

“Specializers” reported a developed, deeper sense of community connection, yet 

experienced higher levels of emotional and physical exhaustion. “Samplers” reported 

experiencing a greater amount of exposure to diverse peer groups (Strachan, Cote & 

Deakin, 2009). There are many opinions on whether being a specializer or sampler is 

more beneficial for a student and which path can present more positive outcomes. 

Partaking in multiple activities may enable students to balance out negative experiences 

of one activity with another. It also could allow students to generate more social capital 

and expand their social circle through an exposure to a variety of peer groups. 

Conversely, single activity participants may demonstrate a more dedicated level of 
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competitive engagement with one activity and be required to experience the self-

dedication necessary to meet an established goal (Park, 2010).  

Research has also had to distinguish the reasons for nonparticipation from the 

perspective of adults, as opposed to the perspective of students. Adults value the virtues 

of social participation, cooperative work groups, the joy of participation and involvement, 

and the balance of academics in the pursuit to educate the whole student. Students, 

conversely claim that they generally participate to receive acceptance from their peer 

groups, to avoid boredom, to seek personal accomplishment, and to more capably 

respond to peer pressure (Cousins, 2012). Garbino (1978) adds to the contrast that adults 

and students share relating to the importance of participation. He reports that adults tend 

to see participation as a benefit of socialization that trains children and adolescents to 

prepare for the obligations that society will ultimately require. Adults believe that teens 

need to be involved in activities that demand adult-specific behaviors such responsibility 

and accountability (Garbino, 1978). 

There has been research that offers much more simple explanations as to why 

students seek to engage in extracurricular activities. Fredericks, Alfred-Liro, Hruda, 

Eccles, Patrick and Ryan (2002) cited enjoyment and the opportunity to experience 

success were the most prevalent reasons that students remained involved in school 

activities. He also reported that students’ willingness to participate was guided by the 

challenge to develop a skill (Fredericks, et al. 2002). Borden et al. (2005, p. 35) stated 

that most students participated in specific activities because they found the experience 

“fun.”  
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Academic Benefits of Extracurricular Participation 

Regardless of the opinions that many have regarding the impact of the No 

Pass/No Play policy, there is strong documented research in education that participation 

in extracurricular activities has a strong, positive impact on students. Through 

participation in school-related activities, students develop and learn traits that are integral 

to their individual academic success in school and in their future endeavors as well. 

These traits include sacrifice for the common good, following directions, working with 

others, striving for excellence and most importantly, being self-disciplined (Braddock, 

1980). Extracurricular activities, specifically involvement in sports have been cited as an 

indication of higher grades, higher educational aspirations, more internal locus of control, 

less discipline problems at school, and a higher self-concept (Fejgin, 1994). Teachman 

(2008) stated the benefits of extracurricular participation include helping students finish 

high school, providing interpersonal competence, creating a greater self-concept, 

fostering mental health, and assisting in career planning. Student participation in 

extracurricular activities leads indirectly to improved grades by developing within 

students a strong academic and social self-concept (Bucknavage & Worrell, 2005). 

Miller, Gilman and Martens (2007) reported that there is a greater likelihood for students 

to complete school when they are part of multiple extracurricular activities. Students that 

choose to participate in school activities stand to benefit greatly from the life-lessons that 

coaches and sponsors impart (Fredericks & Eccles, 2006). Although not everyone sees 

and understands the direct advantages that extracurricular participation offers to students, 

the benefits are manifested many years later as students enter the workforce or engage in 

related leadership activities (Teachman, 2008).  
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Students that benefit from extracurricular involvement can also remove common 

restraints that adversely affect students who do not involve themselves in school 

activities. Adolescents involved in structured, pro-social activities demonstrate a 

significantly higher psychological, behavioral, and academic adjustment (Bartko & 

Eccles, 2003). In a similar finding, students who have a higher fitness level performed at 

a higher academic level (Chomitz, Slining, McGowan, Mitchell, Dawson & Hacker 

2008). Students that do not experience health concerns have the freedom to be more 

focused on tasks that can provide learning and knowledge acquisition (Chomitz, et al. 

2008).  

Research has also revealed a relationship between extracurricular participation 

and academic success, the student-school relationship and post-secondary school 

achievement.  Multiple studies have reported on the positive effects of extracurricular 

participation and individual student academic performance. Howley and Huang (1991) 

studied this relationship and reported a positive effect between extracurricular 

participation and academic achievement. Hecht (1993) also showed that students 

involved in school activities had higher success rates academically. In a comparative 

study by Gerber (1996), he found a noticeable correlation between participation in 

school-related activities in the school day and students improving their academic 

performance.  

 Jacobs and Chase (1989) conducted a nation-wide study of 500 students across 

America. Their study revealed that a majority of students claimed participating in 

extracurricular activities played a major role in their educational growth. These findings 

correlated strongly with a similar study conducted exclusively in Texas. Haensley, 
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Lupowski and Edline (1985) analyzed high school students in three Texas high schools. 

The study featured survey information from 508 twelfth grade students from the three 

high schools involved. Their research indicated that the students achieving at a higher 

academic level participated in some extracurricular organization. Both studies report a 

positive relationship between participation in school-related activities and individual 

academic performance.  

 Camp (1990) conducted a study to explore correlations between extracurricular 

participation and student grades. The study was performed using tenth graders from 

across the nation. 7688 total students were involved in the study, and Camp’s research 

showed student involvement in school-related activities has a significant positive relation 

to academic achievement (1990).  

 Eccles and Barber (1999) employed a questionnaire for high school students 

comparing athletic participation with other factors such as discipline, grades, attendance 

and courses taken. Their research showed that students who were engaged in team sports 

were “more likely to be attending college full-time at age 21 than non-participants . . .” 

and sports participation predicted an increase in liking school between tenth and twelfth 

graders, and a higher than expected twelfth grade GPA (Eccles & Barber, 1999, p. 21). 

Guest and Schneider further reported that students who participated in high school 

extracurricular activities increased their participation in higher education. These students 

were focused on personal success and achievement and viewed higher education as a 

natural stepping-stone toward meeting their individual goals (Guest & Schneider, 2003).  

Fredericks and Eccles (2006) gave support to this when they stated that the skills learned 

in extracurricular activities translate effectively into other aspects of life.  Franklin, 



44 

 

Streeter, Kim, and Tripodie (2007) explained that a well-rounded graduation plan 

includes documentation of participation in multiple school activities and organizations.  

 These studies capably show a relationship exists between extracurricular 

involvement and successful individual academic performance. But, they do not specify 

how or why students in school activities tend to achieve at higher academic levels. 

Differing research has offered multiple suggestions as to how and why. “Participation in 

extracurricular activities may lead to improved attitudes toward school, students who like 

school may work harder at their academic work and be less likely to leave a setting they 

like” (Stearns & Glennie, 2010, p. 307).  Bucknavage and Worell (2005) found that 

students who participated in extracurricular activities have a higher level of enjoyment 

for school in relation to their peers who are not involved in school activities. Otto (1976) 

reported that students involved in extracurricular activities are associated with higher 

academic aspirations. Fredericks and Eccles (2006) found through participation students 

learn new skills, interact with more positive role models and assume various roles within 

a group all help with the education of a young person. The time that students commit to 

extracurricular activities concerns many in education; they feel it detracts from time spent 

on school work. A a study by Pitts showed that most teachers expected and observed a 

greater effort to succeed from the students involved in school related activities (Pitts, 

2007).  

 Students involved in extracurricular activities benefit in the classroom, but studies 

have also revealed other, academically-related benefits as well. Participation in school- 

related activities provides additional support in the individual growth of non-cognitive 

skills such as communication and academic behavior (Covay & Carbonaro, 2010). 
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Students who are willing to learn to play a musical instrument or attempt a new sport 

create a willingness to develop self-discipline. This same self-discipline can translate into 

improved study habits and an increased accountability for learning (George, 2012). 

Participation in extracurricular activities can build a bridge between the academic 

and social aspects of education. “Participation in extracurricular activities, even those not 

obviously associated with academic achievement, apparently leads to increased 

commitment to school and school values, which leads to increased academic success” 

(Marsh, 1992, p. 560). A student’s individual sense of belonging in school is increased 

when involved in school-related activities. This creates a higher sense of personal value 

and helps develop an increased emphasis on learning and education (Knifsend & 

Graham, 2012). In addition, “having a greater sense of belonging at school may promote 

adolescents’ academic motivation, engagement, and achievement” (Knifsend & Graham, 

2012, p. 380). Stewart (2008) stated that higher achievement in school was associated 

with an elevated effort to be part of the school, which includes participation in some type 

of extracurricular activity. Vincent and Ball (2007) reported that students should be 

viewed as malleable, to be shaped and improved by their experiences and involvement in 

school activities. By drawing students into an organization, teachers and sponsors are 

able to create connections that expand students’ knowledge base and assist them in 

growth and acquisition of knowledge (Vincent & Ball, 2007). Participation in school 

activities provides an attachment to the school for students (Kostel, 1993). The greater 

time that students invest in extracurricular activities provides educators an opportunity to 

build a personal connection with students. It also gives students a more accessible 

opportunity to create a stronger connection to the school they are representing (Gold-
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Cunningham, 1999). Participation in school activities facilitates a student’s connection 

with their school and simultaneously affects the student’s feelings identified with the 

institution. Ultimately, students begin to define themselves by the activities in which they 

participate, and there becomes a stronger connection to the school the student attends 

(Booker, 2004).The social support that students gain from faculty members who lead 

teams, clubs, and groups has been associated with a decline of anti-social behaviors. This 

relationship also provides an increase in the expectations for academic achievement in 

high school for boys and girls (Mahoney, Cairns & Farmer, 2003).   

Academic competitions present students a unique opportunity to compete outside 

the classroom in a manner similar to athletic competitions, by using the many skills they 

have developed within the classroom setting. Bishop and Walters (2007) explained these 

contests are significant motivators for students to learn more about specific topics and 

extend their knowledge beyond the traditional classroom. Ozturk and Debelak (2008) 

stated that students who participated in these contests naturally felt exhilaration from 

these competitions and were driven to approach learning with more zeal. Students also 

experienced a feeling of excitement from interacting and working with other students that 

share the same enthusiasm for learning. The authors also noted the effort required for 

students to compete at a high level in academic competitions mandates a strong work 

ethic that pays dividends toward future endeavors (Ozturk & Debelak, 2008). Romanello 

(2005) wrote that academic competitions worked best for students when they are related 

to learning objectives that will benefits the student’s future. Bishop and Walters (2007) 

found that participation in academic competitions potentially led students to consider 

plans following graduation from high school.  Ozturk and Debelak (2008) further noted 
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the benefits of academic contests were motivation, a healthy self-concept, and the ability 

to deal with a competitive world and interact with supportive role models. These authors 

added that the advantages gained from participation in academic events extended beyond 

the classroom setting and into the world of post-college career choices (Ozturk & 

Debalak 2008).  

Student involvement in social clubs and interest-based clubs has also traditionally 

promoted a sense of membership and engagement in their school (U.S. Department of 

Education, 1995). Students engage themselves in interest clubs for the enjoyment of the 

activities, the social bonding, and the feeling that they can be worthwhile. Connections 

made within these groups can develop “intrinsic interest in challenging tasks,” (Mahoney, 

Cairns, & Farmer, 2003, p. 412) this creates a “model situation for learning and acquiring 

new skills” (Mahoney, et al., 2003, p. 412).    

 Worthwhile research has also been conducted demonstrating a correlation 

between students involved in art-based school activities and individual student academic 

achievement. A study conducted at Stanford University showed a link between 

performing in the arts and academic performance. The study revealed that students who 

participate in after-school arts programs involving activities such as singing, dancing, 

acting, and painting were more likely to have greater achievement in school and earn 

academic awards (Olszewski, 1998). The research further demonstrated that children 

involved in the arts “use linguistic and cognitive thinking skills – such as long-term 

planning, critiquing and focused attention – that can reap positive social and academic 

benefits” (Olszewski, 1998, p. 19).  
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 In an arts-related study by Turner (2010), which featured interviews with campus 

administrators and classroom teachers, the results showed that activities such as drama 

and music supported the development of students’ analytical and problem-solving skills 

(Turner, 2010). The individual, academic developmental boost that students receive from 

participation in music programs has been well documented. Babo (2004) notes several 

positive effects of instrumental participation in the overall academic performance of 

students. A student’s IQ was found to be higher for those students who maintained a level 

of involvement in music. Babo (2004) also found improved performance in standardized 

testing in language arts and mathematics for those students participating in music 

programs. Pitts (2001) explained that the benefits of music change how the brain 

functions, thus increasing a student’s ability to reason and recall content. Burnard (2008) 

wrote that music’s benefits extend into the social and emotional realm for students. This 

correlates to the notion that music teachers may approach student involvement with 

different goals. Some value extracurricular performance, while others pursue improved 

student musicianship (Pitts, 2001). Music teachers seek better performance from their 

students by having a strong knowledge of their students and a grasp of the fundamentals 

of knowledge acquisition (BERA, 2004). Music teachers often have the goal to re-engage 

students that have elected to no longer be involved in school activities. This re-

engagement can serve as an opportunity for students to re-define themselves and cast off 

negative images that other students may have toward them (Burnard, 2008). Pitts (2001) 

expressed that music participation has a strong need for performances to be recognized 

on a large scale so students’ academic performance and engagement are appreciated 

along with their music. 
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 Salmon, Orme, Kimberlee, Jones, and Murphey (2005) cited the benefits students 

can acquire from participating in a drama program, such as increasing confidence and 

developing the ability to influence members of an audience witnessing a program. 

Students involved in a dramatic production experience different levels of motivation and 

knowledge during the audition, performance, and aftermath stages of production (Pitts, 

2001).  

Participation in arts program also received acclaim after a 1995 study of SAT 

college admission test scores. Students who participated in arts programs for more than 

four years scored higher on the SAT test than those did not (Olszewski, 1998). 

Participation in school-sponsored arts clubs potentially contributes to a student’s 

academic achievement through the development of cognitive skills and relationships. In a 

study conducted by Hodges and Luehresen, the use of student feedback was informative 

on this subject. Students responded that “they saw music as a means of coping with the 

daily stresses of school, family, and relationships. . . .The concentration and hard work 

necessary for success in music develops self-discipline and impacts success both in and 

out of school” (Hodges & Luehresen, 2010, p. 77). The research of Eccles, Barber, Stone, 

and Hunt (2003) detailed an analysis of student involvement in five extracurricular 

activities. The findings contended that those students involved in the performing arts 

were less likely to be involved in dangerous teenage behaviors, such as alcohol use. 

Furthermore, they found that the students engaged in the performing arts performed at 

higher academic levels.  

Through a variety of options and choices in extracurricular activities, students 

have opportunities to explore areas where their interests lie, which in turn can elevate 
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student engagement. The options and opportunities that can boost student engagement go 

well beyond athletics, cheerleading and the marching band. Choices can include, but are 

not limited to fine arts clubs, service-based organizations and interest-specific clubs. 

Understanding the importance of providing extracurricular opportunities to a diverse 

student population is critical to boosting the attitudes and engagement of students 

(George, 2012). A study on the effects of participation in extracurricular activities on 

Student Achievement Test (SAT) scores showed perhaps the most definitive evidence on 

the benefits of extracurricular activities. A component for students taking the SAT is to 

complete a Student Questionnaire. The questionnaire requests students to reveal what 

type of, if any, extracurricular activities they have involved themselves. According to 

Everson and Millsap, the responses showed that “overall, and somewhat surprisingly, we 

see that the direct influence of students’ extracurricular activities on their SAT-V and 

SAT-M scores is larger than the influence of their academic achievement levels” 

(Everson & Millsap, 2004, p. 164).  This research indicated that extracurricular 

involvement showed a greater impact on cognitive ability than more academic-related 

data, such as class rank and grade point average. Everson and Millsap also noted that the 

extracurricular activities in which students participated had a direct result on their 

performance on the SAT (Everson & Millsap, 2004). 

Social and Personal Benefits of Extracurricular Participation 

 Social - Athletic teams, as well as all other extracurricular opportunities provide 

students a support system that can set norms and build cultures that will foster a positive 

impact on social interactions. Schools and school leaders have the responsibility to 

educate students beyond the classroom and develop the whole student. Research has been 
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provided that shows the importance of the student to school relationship as it correlates to 

extracurricular participation. Equally important, will be the student to student 

relationships that develop as a result of extracurricular participation. Parish and Williams 

(2007) found that some students experienced the value of athletic involvement because 

they enjoyed being part of a group.  

Having a role on a sports team provided these students with structure and 

camaraderie. Students enjoyed the atmosphere that being part of a team created, and 

benefitted from the friendships and valuable life-lessons such as teamwork, reliability and 

accountability that were established (George, 2012).  Stewart (2008) offered that an 

inviting and supportive atmosphere may be the best method of creating an environment 

needed to promote success.  Harrison and Narayan (2003) wrote that students 

participating in athletics create benefits such as liking school, perceiving other students to 

be friendly, and believing friends, teachers and parents care about them.  The social 

aspect of having a role on the team was for many a way to feel successful, both 

athletically, as well as socially. Being part of a team also effectively builds a support 

system for students that boost confidence. Students tended to be more resilient in the face 

of difficult challenges when they perceived more supports than challenges (Cunnigham, 

Corprew, & Becker, 2009). A feeling of belonging was found to have more significance 

when predicting student success than a student’s identification with a specific group 

(Booker, 2006). Social acceptance is a huge motivational issue in the adolescent years. 

Many found that being part of a team provided a way to be acknowledged and recognized 

(Parish & Williams, 2007). Extracurricular involvement has also shown to steer students 

toward their peer group. “School norms influence peer harassment, student engagement 
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in school, how students choose their crowd, and why crowds and schools have the norms 

they have” (Bishop, Bishop, Gelbwasser, Green & Zuckerman, 2003, p.146). 

 Broh (2002) revealed a study that focused on participation in extracurricular 

activities and academic achievements. Surveys of students were employed to assess 

relationships between attitude and schoolwork. The results of the study showed 

“participation in interscholastic sports promotes student development and social ties 

among students, parents and schools, and these benefits explain the positive effects of 

participation on achievement (Broh, 2002 p. 69).  

 This chapter has discussed the academic rewards for students developing a 

stronger connection with their school.  There are social advantages to be gained from this 

connection as well. Vincent and Ball (2007) state that embedded within in each school 

activity are social, behavioral and responsibility lessons that translate into other forms of 

academic development. School connectedness has been found to be more persuasive than 

family connectedness as it relates to students acting out in a delinquent manner (Barnett, 

2007; Harrison & Narayan, 2003; Stewart, 2008). Bonny, Britto, Klostermann, Hornung 

and Slap (2000) offered five positive outcomes that students experienced from 

developing a connection to school: lower emotional distress, fewer suicidal thoughts, less 

violence, a lower rate of substance abuse, and later sexual initiations.  Dotterer, McHale 

and Crouter (2007) described student engagement as students’ feelings, behaviors and 

thoughts toward the school experience and emphasized its role in high academic 

performance. Schools that display a caring approach to students could expect the 

reciprocal feeling from students and see students perform at a higher level (McNair & 

Johnson, 2009).  Booker (2006) wrote that students who felt part of the school 
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demonstrated greater engagement and connection during normal class activities.  Booker 

(2004) also wrote that the sense of belonging that students experience is related to 

respect. He added that faculty members tended to admire students at a greater level when 

they engage themselves in socially acceptable learning activities (Booker, 2004). By 

giving students a sense of purpose they become more motivated and well-rounded 

individuals that will contribute to society (Eccles & Barber, 1999). 

 Personal - Related research has focused on the personal and social effects 

students are exposed to by involving themselves in extracurricular activities. 

Extracurricular participation provides the “skills needed to succeed in life: goal setting, 

communication, group dynamics, team work, cooperation, planning and organizing, 

problem solving, decision making, self-awareness and self-discipline” (Tillman, 1999, p. 

28). Marano (1985) explains: “The opportunities to organize and plan, to assume 

leadership roles, to gain recognition and identity, to experience self-governance, to 

recreate physically, emotionally, and to mature socially come, to a significant degree, 

from the student activities program (Marano, 1985, p. 1). According to Hoff & Mitchell 

(2007), extracurricular participation enhances student skills, teaches cooperation and 

teamwork, and emphasizes the advantages of hard work. Hanks and Eckland (1976) 

reported that students involved in school-related activities are exposed to a network of 

social relations connecting the students to the school and to its daily structure. This 

connection supports the development of student knowledge, self-confidence, 

interpersonal skills, and resources that help meet personal goals (Hanks & Eckland, 

1976). Participation in extracurricular activities helps build human qualities that regular 

academic programs and classroom instruction cannot address (Gholson, 1985). 
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 Fredericks and Eccles (2006) stated that many crucial learning opportunities exist 

beyond the realm of the normal classroom. They explained that benefits from 

participation include higher interpersonal skills, higher self-esteem, and decreased rates 

of depression. Their research proved the advantages that students were exposed to from 

participating went beyond academic performance and provided students with a set of 

skills that could be used in future endeavors. Fredericks and Eccles added that students 

normally choose to participate in these activities and benefit greatly as individuals from 

the life-lessons that the coaches and sponsors offer (Frederick & Eccles, 2006). 

 Extracurricular participation also plays a role in improving the self-esteem of 

students. Involvement in school activities builds self-esteem and self-confidence 

(Breithaupt, 1996; Kleese, 1994). Related studies have reported that extracurricular 

participation has a correlation with a higher level of self-esteem among students (Finn, 

1989; Yarworth & Gauthier, 1978). Marsh (1992) adds when students participate in 

school-related activities, they gain a more favorable sense of self-concept.  

Although the research shows a positive correlation, how does this boost of self-

esteem occur when students participate in school-related activities? Extracurricular 

activities can positively shape individual development by promoting the cultivation of 

individual strengths and positive psychosocial characteristics (Gilman, Meyers & Perez 

2004). According to Maddux, (2002) students can develop a stronger belief in their own 

abilities to meet challenges and produce desired outcomes through the process of setting 

goals and successfully reaching a level of mastery. He adds that through positive 

performance extracurricular activities can nurture the development of self-efficacy 

(Maddux, 2002). Harter’s studies add that through activities, youth are motivated to test 
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their competence, and positive emotions are experienced when mastery efforts are 

perceived to be successful (Harter, 1978).  Research has also shown the benefits of 

building self-esteem through positive participation are not restricted to a single group of 

students. Students representing all race and gender groups demonstrated a sense of 

physical well-being, which contributed to a higher self-esteem than school attachment 

alone (Erkut & Tracy, 2002; Miller, et al., 2007).    

 Students involved in school related activities are less likely to commit acts of 

criminal mischief and engage in deviant behaviors. These students are also less likely to 

use illegal drugs, tobacco or alcohol (Cassell, Chow, Demoulin & Reiger, 2000). 

Generally, students participating in extracurricular activities are model students and are 

less likely to engage in illegal or dangerous behavior (Cassell, Chow, Demoulin & 

Reiger, 2000). Miller, et, al., (2007) found that extracurricular involvement correlated 

with lower rates of boredom, juvenile delinquency, and depression. Harrison and Narayan 

(2003) described students involved in athletics as having a lower likelihood of emotional 

distress and suicidal behavior. White and Gregor (2007) found that participation in 

extracurricular activities led to a lower rate of those involved committing serious, violent 

crimes. Salmon, et, al., (2005) noted the growing belief by governmental institutions that 

participation in school-related activities leads to a decrease in student drug use.  

The Department of Health and Human Services issued a report in September of 

1995, Adolescent Time Use, Risky Behavior and Outcomes: An Analysis of National Data 

This report revealed significant data related to students that participate in extracurricular 

activities. The study showed that students who never engaged in extracurricular activities 

are 57 percent more likely to have dropped out of school by the time they would have 
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been seniors; of those same students, they were 49 percent more likely to have 

experienced recreational drugs; 37 percent more likely to become teen parents; 35 percent 

more likely to have smoked cigarettes and 27 percent more likely to have been arrested 

than those students who spent one to four hours involved in school-related activities (The 

Department of Health and Human Services, 1995). 

 Skip Dane of Hardiness Research in Casper, Wyoming found the following about 

participation in high school sports in a study he conducted in 1991. By a two to one ratio, 

boys who participate in school sports perform at a higher academic level, do not drop out, 

and have a higher chance to earn a college degree than those that do not participate in 

school-related sports. The ratio for girls who participate in sports and perform better 

academically is three to one and 92 percent of students who participate in sports do not 

use drugs. Students that participate in school sports take classes of average and above 

average rigor level; they also earn grades that are above average and perform better than 

average on skills tests (NFHS 1999). Eccles and Barber (1999) emphasized while 

participation in school-related activities provides no guarantee against students choosing 

to engage in unsafe behaviors, there does seem to be reduced long-term risk when 

behaviors take place.  

 Research has also shown that healthy students who could relax and fully dedicate 

their concentration on academic pursuits were more likely to experience success. The 

wellness that is created through participation in school sports leads to an enhanced 

physical and mental state (Miller, et, al. 2007). Gilman (2001) adds that a student’s 

psychological well-being and life satisfaction can be positively affected by 

extracurricular participation. Sports attract those who are already well-functioning and 
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healthy, but one could argue that sports provided those health advantages to students 

(Steiner, H. McQuivey, R.W., Pavelski, R., Pits, T. & Kramer, H., 2000). Chomitz, et, al. 

(2008) documented that lower levels of stress and anxiety that physically fit individuals 

experience explains the success of students involved in athletics. He added that those 

students who are athletically motivated are more galvanized than their peers, hence, 

leading to greater success overall. Physical fitness testing in Texas public schools 

conducted by the Texas Education Agency (Texas Education News, 2009) through the 

FitnessGram program revealed that those students with a higher level of physical fitness 

experience higher achievement, better attendance, fewer discipline referrals, and higher 

TAKS scores.  

 Extracurricular participation can also create opportunities for families to share 

principles and expectations that can shape students’ futures. The level of parental 

involvement appears to be higher for students involved in school-related activities than 

other students (NFHS, 1999). Student participation in school activities provides parents 

with a chance to transmit their values on to their children (Olszewski-Kubilius & Lee, 

2004). Paugh (2005) adds that students will learn their parents’ work ideologies and 

beliefs about workplace behavior through participation in organized sports and activities.   

 Extracurricular participation also helps students develop decision-making as it 

correlates to managing personal freedoms. Students choose to participate freely in 

activities; they are not required to participate, as they are required to meet demands from 

the classroom. Students pursue individual and cooperative improvement in school 

activities as an exercise of individual liberty. They also seek to play a role in a common 

cause. This engagement has a loose parallel to a democratic society in which individuals 
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seek the opportunity for self-improvement, but not at the expense of the collective group. 

The symbolic ideal of pursued development of individuals (players or participants) and 

the community (team, group, or club) is constantly reenacted by participants in school 

activities (Jeziorsky, 1994).  Eccles and Barber (1999) added that students normally 

choose to participate in these activities and benefit greatly as individuals from the life-

lessons that the coaches and sponsors offer. In a most telling study, student achievement 

in extracurricular activities was identified as the variable most predictive of success in 

later life (Joekel, 1985).      

Shortcomings of Extracurricular Activities 

 Extracurricular participation is not without its detractors and naysayers. The most 

obvious of those criticisms is a belief among some educators that participation in school-

related activities may be distracting and limiting the time students focus on their 

academic coursework. This ultimately denies them precious time that could be best used 

studying or meeting other instructional demands. The amount of time students dedicate 

toward practice and competitions that is not dedicated to academic assignment and 

homework has been studied and second-guessed. Although few deny the importance of 

the positive experience that students have being involved in school activities, Stewart 

(2008) emphasized this importance in his belief that students could have lower grades 

when participating in these activities because of the time dedicated to these 

commitments. The time required for students to effectively participate in extracurricular 

activities has grown out of balance in comparison to the time spent focusing on academic 

coursework (Haensly, Lupowski & Edline; Mendez, 1984). Ross Perot, while chairing 

the Select Committee on Public Education, was very outspoken in his opposition in the 
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amount of time students were regularly spending on their extracurricular obligations. As 

a result of the research conducted by the Select Committee, Perot stated that the average 

high school student spent as little as one hour per week on their academic requirements, 

while high school athletes committed as much as twenty hours practicing during their 

season (Saul, 1984). 

 Many educators believe that extracurricular activities have created another 

unintended negative impact affecting a school district’s resources. Extracurricular 

activities, specifically athletic competitions in our state, have become spectacles and 

events that in some cases are witnessed live by thousands and televised. These activities 

are garnering a disproportionate amount of resources that could be dedicated to 

academics (Haensly, Lupkowski, & Eldine, 1985). From the 1980s to today, high school 

sports have experienced a dramatic and evident swell in popularity. This attention can be 

associated with multiple factors - an increase of television and media opportunities, the 

advertising that comes with the increased media exposure, and common publicity that 

professional and major collegiate athletes receive. 

 Today, one of the most controversial education-related expenses keeps Allen, 

Texas on the media’s radar. In 2012, the school district opened a 60 million dollar 

athletic facility that receives notoriety for their 18,000 seat football stadium. The school 

district’s voters approved a bond election in 2009 to construct the stadium by a two to 

one margin (Solomon, 2014 Texas Monthly). Criticism of the election surfaced 

immediately. One resident called the expense “a total waste of taxpayer money driven by 

the overemphasis on high school sports in Texas” (Solomon, 2014). The original bond 

package was for $119 million, 23 million of those dollars were dedicated to a performing 
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arts center. The performing arts center received much less attention and much less 

criticism. More negative attention found its way to Allen’s $60 stadium in February of 

2014, when the stadium was closed due to cracks in the foundation. The stadium closure 

created an opportunity for the criticism of the school district to return from those that do 

not agree with the majority of taxpayers in Allen (Solomon, 2014). The reconstruction 

process concluded in the spring of 2015, and in May, the stadium hosted Allen High 

School’s graduation. The repair costs exceeded $10 million. Fortunately, for the school 

district, the original architectural firm and constructional companies coordinated the 

repairs at no cost to Allen ISD (Chiquillo, 2015). Although Allen is an extreme case, it 

certainly serves as a cautionary tale for school districts willing to dedicate vast resources 

toward extracurricular activities.  

 A divide in student social circles created by participation in school activities also 

could potentially create an unintended negative result of extracurricular involvement. 

Fejgin (1994) presented a concern that there could be tension and antagonism on school 

campuses between students that were uninvolved and those that valued the school culture 

that emphasized extracurricular involvement. Organized sports can have a converse effect 

on those who do not possess athletic capabilities, leaving them feeling less proficient and 

with a reduced self-concept than their peers that are involved in athletic endeavors (Park, 

2010). 

 There are studies that suggest that participation in athletic activities fosters more 

risk-taking and deviant behavior compared with other activities (Eccles & Barber, 1999; 

Eccles, et al., 2003;Snyder, 1994). Research has revealed in certain studies that male and 

female high school seniors that participated in sports consumed alcohol at a higher rate 
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than non-sport participants, and got drunk more often as well (Eccles et al., 2003). Mays 

and Thompson (2009) analyzed data from the 2005 Youth Risk Behavior Survey and 

reported that adolescent male sports participants were more inclined to report heavy 

drinking than their peers that do not participate in sports. Hughes and Coakley (1991) 

attempted to explain the prevalence of particular behaviors, such as steroid use and other 

performance-enhancing drugs as a consequence of athletes seeking to over-conform. 

Some of the same characteristics that hold students’ interests in sports can also create an 

influence of deviant and risky behaviors. Some participants may look to satisfy their 

sensation-seeking needs in avenues outside of the realm of competition and sometimes 

through criminal behavior or abuse of illicit substances (Snyder, 1994). 

 Another negative behavior that will occasionally surface in student athletes more 

than non-athletes is increased aggression (Mahoney & Stattin, 2000). Nixon, reported that 

males who believed in the value of toughness in athletic competition were more likely to 

commit acts of physical aggression in everyday life, and that participation in a contact 

sport, such as football, increased the likelihood of both males and females exhibiting 

aggression outside of the sports arena (Nixon, 1997). Sport sociologists have contended 

that sport ethic and athletic identity play a role in increased violent behavior because 

athletic participation, specifically in mainstream sports with higher popularity, such as 

football and basketball, encourages athletes to be tough and aggressive. These findings 

suggest that some athletes have a difficult time distinguishing the social contexts in 

which the use of aggression is acceptable from the social situations in which it is 

unacceptable (Park, 2010).  
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 A challenge for schools that prioritize extracurricular involvement is reversing 

trends that show as some students get older, they become less involved in school 

activities and become less connected to their school (Whitlock, 2006).  Barlow (2008) 

presented research that found that as male students progress through school, they become 

less involved in school-related activities. Barnett offered one explanation for this 

reduction in participation. He reported that as students get older, activities tend to become 

more competitive, creating a possibility that those students who do not perform well 

enough to maintain an enjoyable amount of participation will lose interest in these 

programs, and their feeling of association with their school will decline (Barnett, 2007).  

Research also has shown that extracurricular opportunities were not being seized 

by minority students. Brown and Evans (2002) wrote on the concern that minority 

students generally are less involved in school-related activities. The reasons they 

documented for this disconnection originated from the rigidity of school accountability, 

the rising addiction adolescents have to video games, efforts to reduce student’s 

aggressiveness, and the limited number of caring men that represent role models in these 

students’ lives. They added that as student diversification grows, schools have a critical 

need to examine all programs offered for student involvement to ensure that all students 

have the opportunity to participate in activities that are genuinely interesting and 

enjoyable (Brown & Evans, 2002).  

 Extracurricular participation rarely correlates to standardized testing that is 

required of high school students in Texas, but there is research that shows a connection. 

The No Pass/No Play rule requires all students to pass all their academic classes to have 

the privilege to participate in extracurricular activities. There has never been such a 
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requirement for students in connection with any of the required standardized tests in 

Texas. In 1999, Meier analyzed the relationship between athletic expenditures and 

student performance on the Texas Academic Assessment of Skills (TAAS). The TAAS 

was a state-mandated test employed from 1991 to 2003, which required tenth graders to 

pass all sections to be eligible for graduation. Meier found a negative relationship existed 

between athletic expenditures and student performance on the TAAS. The relationship 

that Meier revealed was not substantial, yet it offered credence to those who believe that 

expending resources on extracurricular activities detracts from basic academic 

performance. This research also found that athletic expenditures can have a maximum 

impact of approximately four percentage points on the TAAS. Although this does not 

reveal a drastic impact, the TAAS was an instrument measuring basic academic skills, 

and was unlikely affected by athletic or extracurricular expenses. Ultimately, students 

that failed the TAAS were potentially not meeting the eligibility requirements to be able 

to participate in extracurricular activities (Meier, 1999).     

School Leadership and Student Involvement 

 School administrators have the ability to create and model school norms that 

cultivate and integrate extracurricular involvement while emphasizing the importance of 

individual academic achievement (George, 2012). This chapter repeats the statement that 

schools are responsible for educating the whole student. The education of a student goes 

beyond the classroom and can venture onto the playing field, the band hall, the theatre, or 

even the art classroom. We often measure student success with a standardized test score, 

a grade point average, or a class rank. How well do school leaders correlate student 

success to student involvement? Individual students can find success and enjoy school 
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when they find an activity that meets their interest. Do school leaders have a 

measurement that can gauge the positive impact that student involvement has on students 

and their academics? “It is not enough for schools to provide resources: instead, in order 

to expect the benefits of extracurricular activity participation, they ought to also offer 

activities that match student interest and encourage students to participate in those 

activities” (Stearns & Glennie, 2010, p. 308).  

Offering extracurricular activities creates so many advantages and benefits for 

students. Ensuring students capture those rewards is crucial to school leaders today. 

Students who do not participate in school-related activities lack a sense of belonging and 

have an unenthusiastic view of school (Booker, 2004; Brown & Evans, 2002). Booker 

(2004) adds that those students who do not experience the advantages of participating in 

extracurricular activities will not reap many of the rewards that are available.   

The school leader should analyze whether his/her campus not only provides the 

appropriate opportunities, but should seek to ensure those opportunities are structured for 

positive student outcomes. Time not spent in structured and supervised activities creates 

opportunities for students to participate in risky behaviors (Osgood, Wilson, O’Malley, 

Bachman & Johnston, 1996). When extracurricular activities are structured optimally, 

one or more of the following objectives can be achieved by those students involved: 

development of social, emotional, cognitive, behavioral and moral competence; fostering 

of self-determination, sense of purpose, self-efficacy, positive identity, and optimism for 

the future; and providing opportunities for the recognition of positive behaviors, prosocial 

involvement, and connection with pro-social norms (Catalano, Beglund, Ryan, Lonczak 

& Hawkins, 2004).  
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 A study conducted to analyze behaviors that contribute to students engaging in 

violent behavior offered five significant behaviors that lead to violence, as well as five 

proven interventions that were effective in reducing or disrupting violent behavior in 

students. The five behaviors that lead to violence included lack of academic interest. The 

five interventions included student involvement in after school sports or clubs (Hunt, et 

al., 2002). A study such as this demonstrates to school leaders the value and importance 

of building student engagement to impact positive student interest in school. 

 A final aspect for school leaders to acknowledge is that simply encouraging and 

getting a student to participate in a school activity is not sufficient to guarantee a positive 

outcome. Gilman, Meyers and Perez (2004) stated that without accounting for the 

intrinsic interest of the student, the student’s enjoyment of the activity, and their self-

concept of ability related to the activity, those closely involved with the student could be 

negatively manipulating the very avenues to create positive outcomes. Eccles showed 

there are three significant variables that need to be considered when endorsing student 

engagement: 1) a student’s beliefs about his/her own competence and/or ability in a given 

activity; 2) a student’s expectations about how well he/she performs on tasks related to 

the activity; 3) a student’s assessment of the usefulness, importance, and interest in a 

specific activity (Wigfiled & Eccles, 2000). 

Extracurricular Opportunities in Texas Today 

 Today in Texas public schools the University Interscholastic League UIL governs 

nearly all academic, fine arts, and athletic contests. The UIL operates under the 

University of Texas Vice President for Diversity & Community Engagement. It was 

founded in 1910 as the Debate League of Texas with 28 original member schools. Its 
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initial years of existence were primarily overseeing debate contests and track and field 

meets. By 1920 the UIL expanded student extracurricular opportunities to include boys 

tennis, spelling bee contests, Extemporaneous speaking, football, and girls tennis (UIL 

website). 

 The 1920s saw more growth in Texas for students seeking to compete in both 

athletic and academic school-related activities. Boys basketball was added in 1921, and 

the spelling bee became a written contest. Music Memory contests began the next year. 

By the end of the decade One Act Play, Typewriting, and Journalism contests were all 

sanctioned by the UIL (UIL website). 

 The decade of the 1920s also created new opportunities for African-American 

students attending segregated schools. Originally formed as the Texas Interscholastic 

League of Colored Schools (TILCS) in the early 1920s, the intent of the organization was 

to give colored students the similar school-related opportunities that were offered under 

the governance of the UIL. The TILCS came under the authority of Prairie View A & M 

College in 1923, becoming the Prairie View Interscholastic League. The PVIL operated 

with a structure and format and sought to create student opportunities similar to the UIL 

(UIL website). 

 In the 1930s and 1940s progress was limited, and some events were even 

suspended during the Second World War. Choral singing was added in 1932, and a 

shorthand contest began in 1937. In 1940 a music contest was introduced, but was 

quickly suspended during the years of World War II. In 1944, a slide rule and number 

sense contest began, and after the conclusion of World War II, the music contest 

resumed. Baseball and boys golf became statewide contests in 1949 (UIL website). 
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 The growth of the UIL expanded beyond the classrooms and playing fields and 

embraced social progress in the 1950s. In 1954 any African-American students attending 

desegregated public schools became eligible to participate in UIL competitions. African-

American students attending segregated schools could still participate in activities 

governed by the PVIL. The opportunities granted to African-American students in UIL 

contests were not designed to be a factor in the progress of the PVIL. In 1965, the UIL 

opened its membership to all public schools, regardless of race. This move had a 

significant impact on the PVIL. Although it remained operational after 1965, it was 

disbanded by 1970, and all public schools seeking to participate in student extracurricular 

contests were directed to UIL membership (UIL website). 

The UIL held the first girls basketball state tournament in 1951, and in 1959 

science was added as an academic contest. Volleyball was introduced in 1967, and 

swimming for boys and girls was added in 1970. By the end of the 1970s, boys and girls 

cross country, girls track and field and girls golf were organized. Girls’ basketball was 

adjusted to full court in 1978 (UIL website). Girls sports in Texas and nationwide were 

beginning to expand based on the passing of Title IX by President Nixon in 1972. Title 

IX prohibits sex discrimination in any educational program or activity that receives 

federal funding (Davis, 2002). The law forced schools to add interscholastic girls teams 

to demonstrate equality in the number of extra-curricular and educational opportunities 

that boys already had. The effect of Title IX on girls’ extracurricular participation has 

been more than significant. The law has had a noticeable impact on sports in America; in 

1972, one in 27 high school girls played varsity sports, and in 2001, that number was one 

in 2.5, according to the Women Sports Foundation (Davis, 2002). 
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 The UIL created many additional opportunities for students during the 1980s. 

Academically, six contests were added, including Lincoln-Douglas Debate and 

Accounting. Boys and girls soccer began in 1983, and the next year Team Tennis was 

introduced. That same year the first state marching band contest was held. In an effort to 

give more schools, and therefore more students, an opportunity to compete in the athletic 

playoffs, the UIL expanded the playoffs to include the top two teams advancing in each 

conference (UIL website). 

 Softball was introduced in 1992, and boys and girls wrestling were added in 1999. 

By the end of the 1990s, three teams were advancing to the playoffs in all sports and 

multiple competitors were advancing in academic and fine arts contests. In 2003, the UIL 

admitted, for the first time, two private schools as member schools eligible for 

interscholastic participation. A Mariachi contest was added in 2008 to the music program 

to reflect the interest of the growing Hispanic population in Texas (UIL website). 

 During the 2013-2014 school year, the UIL offered 25 academic contests for high 

school students. There are 11 athletic contests for girls and 11 for boys. There are also 11 

music contests for students to participate. Student participation in UIL activities does not, 

however, account for all student participation in school related activities. National and 

statewide organizations such as the Future Farmers of America and the Health 

Occupation Student Association have been in existence for decades to provide students 

opportunities to compete and participate in activities while representing their school. 

These co-curricular organizations exist to create more opportunities for students to 

develop, refine and exhibit their skills. Unfortunately, some of these activities are only 
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available to students in larger schools that have the resources for more offerings, yet they 

exist to give schools with greater populations, more opportunities to participate.    

 



 

Chapter III 

Methodology 

Introduction 

 This chapter details the research methods that were employed to examine the 

academic impact of students involved in extracurricular activities as perceived by high 

school principals in public schools in the state of Texas. This analysis attempted to 

explore whether high school principals in the state of Texas have perceptions related to 

individual academic performance and extracurricular involvement. In addition, it also 

sought to determine which attributes students develop through extracurricular 

participation that are perceived by high school principals to have the most positive impact 

on students.  

The study attempted to determine if high school principals believe that students 

are positively impacted if they are involved in extracurricular activities and also explored 

if high school principals seek to endorse extracurricular involvement as a means for 

students to build an academic and social support system. Feedback will also be gathered 

on whether high school principals think the number of school-related opportunities 

offered on their campus meet the needs of all students that could benefit from 

extracurricular involvement. Lastly, the study tried to determine how principals believe 

students are most positively impacted if they are involved in extracurricular activities – 

what attributes do those students develop through participation that are most beneficial to 

them? The study ultimately sought to demonstrate if there were response patterns from 

how principals of schools of specific enrollment size perceive the impact of students’ 

involvement in extracurricular activities. 
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Research Design   

This study used quantitative methods to gather data. Quantitative methods apply 

statistical procedures to answer questions and demonstrate similarities, differences, and 

relationships among variables (Rubin & Babbie, 1993).   Descriptive statistics were used 

to demonstrate the findings of the collected data. An explanation of the methods used to 

explore response patterns gathered from the data will be presented in this chapter. 

Descriptive research “deals with the relationship between variables . . .” and “is 

concerned with functional relationships” identified within the study (Best & Kahn 1998, 

p. 114).  

Two variables were studied to find if patterns existed when evaluating high school 

principals’ perceptions on the impact extracurricular participation has on individual 

student academics. The selected variables were the principals’ perceptions and the 

enrollment size of the responders’ school. The sample size, instrumentation, sources of 

data, and procedures for analysis used in this study will also be specified in this chapter. 

The strength of this research was based on the study of the response patterns between the 

responders and the size of the schools that they represent.   

High school principals in public schools in the state of Texas were issued a 

questionnaire. The questionnaire featured two research questions. The first question 

sought a response to statements regarding principals beliefs about students’ participation 

in extracurricular activities and academic performance. The responses were given in a 

Likert format with five potential replies. The second question requested a response from 

principals concerning their beliefs relating to what attributes have the most positive 

impact on students involved in extracurricular activities. The responses were presented in 
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a pre-determined Likert format. The subjects had five response options to select from and 

rank based on their perceived importance. 

Research Questions 

This study was led by these research questions that were addressed specifically to 

current high school principals in Texas. Question One prompted responses from 

Statements A, B & C. These responses were in a pre-determined Likert format. There 

were five potential responses. These responses were “strongly agree,” “agree,” “neutral,” 

“disagree,” and “strongly disagree.”  Question Two prompted the responder to rank five 

perceived attributes of extracurricular participation in the order that he/she believes has 

the most positive impact on students at their school. A rank of one signified the attribute 

has the most positive impact, and a rank of five signified the least positive impact of 

those attributes listed. The questions were designed to be concise to encourage the 

principals to participate, yet also convince the subjects that their participation is 

contributing to a worthwhile study.  

The first question sought the overall perceptions the responders had in regard to 

the impact extracurricular participation has on high school students. The research was 

supported with data that showed to what degree most principals strongly agreed or 

disagreed that extracurricular participation has a significant impact on a student’s 

academic well-being. The next statement in question one was designed to seek input from 

principals on whether they attempt to use extracurricular participation as an avenue for 

students to find motivation in their academic pursuits. The research also sought to find 

statistical patterns from how the principals responded to the first two statements in 

question one. The purpose of the final statement in question one was to seek feedback on 
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whether a principal believes his/her school offers sufficient extracurricular opportunities 

for students. Statistical patterns from the responses to this statement and the first two 

statements in question one were sought.   

Question One – How important do principals feel student involvement in 

extracurricular activities influences student academic performance? Specifically, 

principals were asked to respond to the following: 

A. I believe that extracurricular participation has a positive impact on individual 

academic performance. 

B. I endorse extracurricular participation on my campus as a means to provide 

students an academic support system. 

C. The quantity of extracurricular opportunities my school offers to students 

adequately meets the needs of all the students that seek to participate in 

extracurricular activities. 

The purpose of the second question is to attempt to move this study beyond the 

popular research that is related to students’ involvement in extracurricular activities. The 

majority of the research in chapter two reveals that there are positive academic, personal, 

and social results from students involving themselves in extracurricular activities. Yet, 

there is minimal research on “why” and “how” students draw positive experiences from 

extracurricular participation. Question Two is attempting to seek what perceived positive 

attributes students most likely develop through extracurricular involvement. Ideally, the 

feedback from principals on Question Two will provide input on specific benefits that 

students develop when they engage in extracurricular activities. Furthermore, the 

responses to Question Two can potentially allow us to infer answers to the following 
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questions related to perceptions of students and the impact of participation in 

extracurricular activities: Do students learn the value of hard work and working 

productively with others? Do they embrace an increased inspiration to achieve higher 

grades and attend school daily? Do they seek to make better decisions to eliminate their 

own negative behaviors? 

Question Two – What do principals believe happens with students involved in 

extracurricular activities and what type of development do students experience while 

participating in school related activities? Specifically, principals ranked the following 

attributes in the order that they believe has the most positive impact on students at their 

school. A rank of one signified the attribute has the most positive impact; a rank of five 

signified the least positive impact of the attributes listed below. 

D. Students build relationships with teammates and/or coaches and sponsors. 

E. Students learn the importance of teamwork and commitment.  

F. Students motivate themselves to perform at a higher academic standard. 

G. Students attend school daily to remain engaged with their team, group, or 

organization. 

H. Students exhibit positive behaviors at school and away from school to not 

jeopardize their role on their team, group or organization. 

Setting 

 The population of this study was taken from the 1311 Texas high schools 

participating in the University Interscholastic League (UIL). The UIL divides these 

schools into six conferences (See Table 1). These conferences are based on student 

enrollment in grades 9-12. Conference A represents the schools that have the lowest 
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number of students enrolled in grades 9-12. Conference AAAAA represents the schools 

that have the highest number of students enrolled in grades 9-12. The sample for this 

study was a random sample of schools in the UIL. The sample was designed to be 

representative in terms of UIL classification. Hence, the percentage of Conference A 

school leaders that were asked to participate in the study matched the percentage of 

Conference A schools in the overall population of schools in the UIL classification 

system.  

Table 1 

Schools in Population by UIL Classification 2014-2016 

UIL Classification Total in Population Student Population Range for 

2014-2016 

A 209 104.9 and below 

AA 204 105 – 219 

AAA 214 220 – 464 

AAAA 186 465 – 1059 

AAAAA 253 1060 – 2099 

AAAAAA 245 2100 and above 

Total                        1311 

 

 A sample size of 400 schools was sought for this study. This sample size is 

slightly over thirty percent of the total population size. To create a valid sample, thirty 

percent of the schools from each classification were included in the study, creating an 

equal opportunity for schools of all sizes to be represented in the study. Table 2 shows 

the quantities of the schools providing the sample of this study.   
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Table 2 

Quantity of Schools in Sample by UIL Classification 2014-2016 

UIL Classification Total in Population 30% for Sample 

A 209 64 

AA 204 62 

AAA 214 66 

AAAA 186 58 

AAAAA 253 76 

AAAAAA 245 74 

Total 1311 400 

  

The sample was drawn randomly from a list of all schools participating in the 

University Interscholastic League. An organized list of these schools was provided on the 

website of the UIL. The list included the schools divided into the population 

classifications shown in the tables above. The participants were selected based on one 

criterion - the student enrollment of their campus.  

Subjects 

 The subjects for the study were high school principals. The principals that were 

questioned in the study were determined by the random selection of the schools as 

described previously in this chapter. Janet Holt (2009, p. 234) stated “an important aspect 

of quantitative research is objectivity, and therefore researchers using quantitative 

methods must believe that the subject of interest can be objectively measured given the 

right instruments and conditions.” High school principals were questioned for several 

reasons. First, they are responsible for student academic performance on their campus. 

High school principals are constantly evaluating student performance and the factors that 

determine academic performance. Their unique understanding of how well the students 



77 

 

 

perform academically on their campus and the factors that determine that performance 

makes them an ideal representative for this study. Second, high school principals should 

be aware of what extracurricular opportunities are available on their campuses. They 

should also have a working knowledge or access to information that allows them to 

capably respond to the research questions for this study. High school principals routinely 

know what extracurricular activities are well-populated and what type of students are 

involved in the various school activities on their campus.  

Procedures and Instruments 

 The first step in the data gathering phase of this study was to conduct the selection 

of schools. Once this was accomplished, the research questions were composed into a 

questionnaire format that was user-friendly and efficiently designed to easily gather the 

data. A master list of principals’ email addresses was then organized from the schools 

that were selected. The composition of the email included four items. The first was the 

reason for the email, including a brief discussion of the study. Instructions to complete 

survey were also offered. An assurance of anonymity was included as well. Lastly, the 

opportunity to complete the questionnaire was provided. The principals that chose to 

participate then completed the composed questionnaire. A follow-up attempt was 

necessary to ensure that a sufficient quantity of responses was acquired. As the 

questionnaires were completed and returned, the data gathering process began. A system 

to summarize the data, as well as keep the responses properly grouped based on school 

size, was provided through Survey Monkey. This enabled the data to be analyzed both in a 

combined form and separately based on the school’s student population.  
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Data Analysis  

The data was analyzed to primarily find frequencies and patterns from and within 

the responses using descriptive statistics. From Question One, a single variable analysis 

was used to determine the central tendency summarized by frequencies and percentages. 

Question One was also analyzed with a multivariate analysis. Analyzing Question One 

responses using their relationship to the size of the schools from the principals’ responses 

was performed. This analysis was done to seek feedback from principals representing 

schools of each size classification and their beliefs regarding the impact of extracurricular 

involvement on students’ academic performance.  

 The results from the responses to Question Two were analyzed using similar 

methodologies. The five pre-determined attributes were ranked by the responders, and the 

primary analysis was to find the frequencies of responses and the calculated percentages 

from all the responses. The data showed which attributes were mostly ranked the highest 

by all the responders, as well as which attributes were ranked the lowest by the 

responders. Question two was also analyzed using a multivariate approach. The data 

collected from the ranked attributes was studied in relation to the principals of schools 

from similar sizes. The data was then organized to seek patterns from attributes that were 

ranked highest and lowest from the principals that were grouped according to the 

enrollment of their campus. Ultimately, both research questions were designed to reveal 

how principals view the positive impact extracurricular participation has on students and 

if the beliefs of those principals have any statistical association to the number of students 

attending their school.



 

Chapter IV 

Results 

Introduction 

 The goal of this study was to examine the perceptions high school principals in 

Texas have concerning the impact extracurricular participation has on students’ academic 

performance. High school principals of varying school sizes were issued a questionnaire. 

The questionnaire was designed to first obtain feedback on the size of the responder’s 

school. The subjects were then asked to respond to two research questions. These 

research questions were administered in a pre-determined Likert format. The 

questionnaire asked principals to respond to the following two questions: 

1. How important do you feel student involvement in extracurricular activities 

influences student academic performance? Specifically: 

A. How strongly they agreed or disagreed that extracurricular participation has a 

positive impact on individual academic performance. 

B. How strongly they endorsed or did not endorse extracurricular participation on 

their campus as a means to provide students an academic support system. 

C. How strongly they agreed or disagreed that the quantity of extracurricular 

opportunities their school offers to students adequately meets the needs of all 

students that seek to participate in extracurricular activities. 

2. What do you believe happens with students involved in extracurricular activities, 

and what type of development do students experience while participating in 

school-related activities? Specifically, rank the following attributes in the order 

that you believe has the most positive impact on students at your school. A rank 
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of one signifies the attribute has the most positive impact; a rank of five signifies 

the least positive impact of the statements listed below. 

D. Students build relationships with teammates and/or coaches and sponsors. 

E. Students learn the importance of teamwork and commitment.  

F. Students motivate themselves to perform at a higher academic standard. 

G. Students attend school daily to remain engaged with their team, group, or 

organization. 

H. Students exhibit positive behaviors at school and away from school to not 

jeopardize their role on their team, group or organization. 

The questionnaire was issued to principals electronically in Survey Monkey. All 

the statistical calculations were provided through Survey Monkey. 

Table 3 below shows the response rate of the questionnaire. The questionnaire 

was issued to principals that were randomly selected from the UIL size classification of 

their school. The table shows the six classifications used by the UIL, the size range of the 

schools within each classification, the number of schools in each population, the 

calculated sample size for each classification, the number of surveys returned, and the 

rate of the surveys returned for each classification.  
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Table 3 

Survey Returns by School Classification 

UIL 

Classification 

Classification 

Size Range 

Total in 

Classification 

30% for 

Sample Size 

Total Surveys 

Returned 

Survey Rate 

Return 

A 104.9 & below 209 64 17 26% 

AA 105-219 204 62 29 47% 

AAA 220-464 214 66 32 48% 

AAAA 465-1059 186 58 39 67% 

AAAAA 1060-2099 253 76 32 42% 

AAAAAA 2100 & above 245 74 24 32% 

Total  1311 400 173 43% 

  

 A total of 173 responders completed the questionnaire.  The number of responses 

collected for the study represents 13.1% of the total population size and 43.2% of the 

sample size used in the study. Table Four shows the quantity of the responses collected 

grouped by the six classifications based on student enrollment.  

 
 

Figure 1.  Responses Collected by Classification 

 

 

 

17 

29 
32 

39 

32 

24 

0 

10 

20 

30 

40 

50 

Conf. A             

0-104           

Students 

Conf. AA         

105-219       

Students 

Conf. AAA      

220-464       

Students 

Conf. AAAA   

465-1059     

Students 

Conf. AAAAA 

1060-2099 

Students 

Conf. AAAAAA 

2100+       

Students 

Responses Collected by Classification 



82 

 

 

Question One  

 Question One states: How important do principals feel student involvement in 

extracurricular activities influences student academic performance? The purpose of 

Question One was to seek information from high school principals in Texas on their 

perceptions of the positive impacts extracurricular participation has on students. Question 

One consisted of three statements that would request the participants’ level of agreement 

with each statement. The participants responded in a five-part Likert format ranging from 

“strongly agree” to “strongly disagree.” The first statement was designed to gauge how 

strongly the participants agreed that extracurricular participation has a positive impact on 

students. The second statement was included to measure whether the responders endorsed 

extracurricular participation as a means to provide a support system for students. The 

third statement was incorporated to find how many principals in the study responded in 

agreement that their school provides sufficient extracurricular opportunities to meet the 

needs of all the students on their campus.  

The data analyzed from Question One occurred in two forms. First, the quantity 

and percentages from the responses were tabulated for each statement. The number and 

percentage of favorable responses were also tabulated for each statement. Favorable 

responses include any reply of “agree” or “strongly agree.” The volume and percentage 

of “strongly agree” responses for each statement was analyzed. The last statistic 

examined was the number and percentage of responses that were not favorable to each 

statement. Secondly, the weighted average of each response was considered. This is a 

calculation of the replies giving a score of five for a “strongly agree” and regressing to a 

score of one for a “strongly disagree.” The totals for each statement are added, and then 
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an average is calculated. Both forms of data were analyzed as a whole group and then 

examined from the perspective of the principals in each student enrollment classification. 

Table 4 below provides a summary of the results from Question One. Figure 2 shows the 

percentage of favorable responses from Question One in association with the student 

enrollment classification of the principals that participated in the questionnaire. 

Table 4 

Question One Results 

Question 

One 

Strongly 

Agree (5) 

Agree (4) Neutral (3) Disagree (2) Strongly 

Disagree (1) 

Response 

Average 

Statement A 88.44%  

153 

8.67% 

15 

1.73% 

3 

.58% 

1 

.58% 

1 

4.84 

Statement B 87.28% 

151 

10.40% 

18 

1.73% 

3 

0.00% 

0 

.58% 

1 

4.84 

Statement C 69.94% 

121 

22.54% 

39 

2.89% 

5 

3.47% 

6 

1.16% 

2 

4.57 

 

 

 

Figure 2.  Question One Favorable Responses 
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Table 5 

Question One Statement A Results 

Statement 

A 

Strongly 

Agree (5) 

Agree (4) Neutral (3) Disagree (2) Strongly 

Disagree (1) 

Response 

Average 

Conf.  

A 

13 

76.47% 

4 

23.53% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.76 

Conf.  

AA 

24 

82.76% 

3 

10.34% 

2 

6.90% 

0 

0.00% 

0 

0.00% 

4.76 

Conf.  

AAA 

27 

84.38% 

5 

15.63% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.84 

 Conf. 

AAAA 

37 

94.87% 

2 

5.13% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.95 

 Conf. 

AAAAA 

29 

90.63% 

1 

3.13% 

1 

3.13% 

0 

0.00% 

1 

3.13% 

4.78 

Conf. 

AAAAAA 

23 

95.83% 

0 

0.00% 

0 

0.00% 

1 

4.17% 

0 

0.00% 

4.88 

All 

Responses 

153 

88.44% 

15 

8.67% 

3 

1.73% 

1 

0.58% 

1 

0.58% 

4.84 

 

Statement A Findings 

 Statement A reads: I believe that extracurricular participation has a positive 

impact on individual academic performance. The average response to this statement 

calculated to a 4.84 on a 5.0 scale. This average is consistent with 97.11% of the 

participants offering a favorable reply to Statement A, including 153 of the 173 total 

responders strongly agreeing with the statement. The 153 replies of “strongly agree” was 

the highest number of such responses from the three statements in Question One. 

 The size of student enrollment showed very little variation in the participants’ 

responses to Statement A. The principals from both Conference A and Conference AA 

schools had response averages of 4.76. These responses are .08 lower than the response 

average from all participants. The highest response average was the principals of the 
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conference AAAA schools with an average of 4.95. Only two principals of the 39 

responders of this group did not “strongly agree” with Statement A, and those two 

“agreed.”  

 The responses from the principals that contributed to the study were nearly 

unanimous in agreement with Statement A. With 153 of the 173 responders replying that 

they strongly agree, and 15 more responders agreeing with the statement, it can be clearly 

determined there is strong agreement from the principals in this study that they concur 

with the belief that extracurricular participation has a positive impact on students 

academically. The minimal volume of responses that disagreed with Statement A shows 

that there is awareness among the principals in the study of the significance and 

importance of students participating in school-related activities. Additionally, the data 

revealed no variation among the responders representing each enrollment classification. 

Therefore, the principals from each respective conference submitted replies that 

demonstrated substantial agreement with Statement A.  

 

 

 

 

 

 

 



86 

 

 

Statement B Findings 

Table 6 

Question One Statement B Results 

Statement 

B 

Strongly 

Agree (5) 

Agree (4) Neutral (3) Disagree (2) Strongly 

Disagree (1) 

Response 

Average 

Conf.  

A 

13 

76.47% 

3 

17.65% 

1 

5.88% 

0 

0.00% 

0 

0.00% 

4.71 

Conf.  

AA 

24 

82.76% 

4 

23.53% 

1 

3.45% 

0 

0.00% 

0 

0.00% 

4.79 

Conf.  

AAA 

28 

87.50% 

4 

12.50% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.88 

 Conf. 

AAAA 

35 

89.74% 

4 

10.26% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.90 

 Conf. 

AAAAA 

29 

90.63% 

1 

3.13% 

1 

3.13% 

0 

0.00% 

1 

3.13% 

4.78 

Conf. 

AAAAAA 

22 

91.67% 

2 

8.33% 

0 

0.00% 

0 

0.00% 

0 

0.00% 

4.92 

All 

Responses 

151 

87.28% 

18 

10.40% 

3 

1.73% 

0.00% 

0 

0.58% 

1 

4.84 

 

 Statement B asked principals how strongly they agree or disagree with the 

following: I endorse extracurricular participation on my campus as a means to provide 

students an academic support system. The average response for all participants was a 

4.84 out of a 5.0 maximum score. This average revealed a strong level of agreement that 

principals endorse extracurricular participation on their campus as a support strategy for 

students. This average corresponds to 97.68% of the participants replying with a 

favorable response of “strongly agree” or “agree,” including 151of the 173 responders 

selecting “strongly agree.” Only four of the 173 total responders did not respond with a 

level of agreement to Statement B, which was the lowest number of the three statements 

in Question One.  

 The size of student enrollment showed minimal variation in the participants’ 

responses to Statement B, similar to the results of Statement A.  Again, the principals 
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from schools with smaller enrollments had lower response averages than the school 

leaders from the larger schools. The fourteen responders from the Conference A schools 

had an average response of 4.71. The average from this group was .13 points lower than 

the overall group and .21 points lower than the group with the highest average. The 

principals from the largest classification – AAAAAA – gave the highest average to 

Statement B with an average of 4.92. However, all the participants from Conference 

AAA and AAAA schools offered an agreeable response. Not one of the 67 principals 

submitted a response other than “strongly agree” or “agree,” and 59 of those responses 

were “strongly agree.” 

 The responses to this statement were similar to those of the first statement in 

Question One. Of the 173 principals that responded, 151 strongly agreed that they 

endorsed extracurricular participation as a means to provide an academic support system 

for students. In addition, 18 more principals agreed that they used this same endorsement 

strategy to attempt to provide academic support for students. The Statement B responses 

were also analyzed by enrollment classification groupings. This analysis did not reveal 

any contrasting findings. The responders from each enrollment classification reflected the 

same general level of agreement as the total group of participants. The high number 

responding favorably to Statement B shows there is a substantial belief among principals 

in Texas that they value the importance of extracurricular activities and the benefits that 

students can receive from participating. 
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Statement C Findings 

Table 7 

Question One Statement C Results 

Statement 

C 

Strongly 

Agree (5) 

Agree (4) Neutral (3) Disagree (2) Strongly 

Disagree (1) 

Response 

Average 

Conf.  

A 

10 

58.82% 

5 

29.41% 

0 

0.00% 

2 

11.76% 

0 

0.00% 

4.35 

Conf.  

AA 

19 

65.52% 

8 

27.59% 

2 

6.90% 

0 

0.00% 

0 

0.00% 

4.59 

Conf.  

AAA 

22 

68.75% 

6 

18.75% 

1 

3.13% 

2 

6.25% 

1 

3.13% 

4.44 

 Conf. 

AAAA 

25 

64.10% 

10 

25.64% 

2 

5.13% 

2 

5.13% 

0 

0.00% 

4.49 

 Conf. 

AAAAA 

23 

71.88% 

8 

25.00% 

0 

0.00% 

0 

0.00% 

1 

3.13% 

4.63 

Conf. 

AAAAAA 

22 

91.67% 

2 

8.33% 

0 

0.00% 

1 

4.17% 

0 

0.00% 

4.92 

All 

Responses 

121 

69.94% 

39 

22.54% 

5 

2.89% 

6 

3.47% 

2 

1.16% 

4.57 

 

 Statement C explored the principals’ beliefs relating to the number of 

extracurricular opportunities on their campus by asking for their level of agreement to the 

following statement: The quantity of extracurricular opportunities my school offers to 

students adequately meets the needs of all the students that seek to participate in 

extracurricular activities.  The response average, on a 5.0 maximum scale, on Statement 

C was 4.57. A favorable reply was given by 160 of the total participants; five of the 

responses were neutral and eight of the principals offered a level of disagreement that 

their school provides adequate extracurricular opportunities for their students. Although 

92.48% of the participants replied in agreement to Statement C, this is the lowest level of 

the three statements in Question One.  

 The group of principals that had the lowest average response to Statement C were 

the leaders of the Conference A schools. Although ten of the fifteen participants replied 
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to the statement with “strongly agree,” two of the participants offered a response of 

“disagree.” These two responses accounted for nearly twelve percent of the responses 

from this classification. The replies from the principals of larger schools led to higher 

averages on this statement. The responses from the leaders of AAAAA schools averaged 

a 4.63, and the AAAAAA leaders provided by a 4.92 average, by far the highest on 

Statement C. 

The percentage of subjects that gave a favorable response to Statement C was 

over 91%, showing that a high rate of principals in Texas believes their school offers an 

adequate number of extracurricular opportunities to their students. The principals from 

only two enrollment classification groups – A and AAA – offered a favorable response 

rate that was less than 90%. These responses demonstrate that the participants from 

schools of all enrollment sizes responding to this study do not have substantial issues 

with the number of extracurricular opportunities that are offered to students on their 

campuses. The percentage of favorable responses and weighted-response averages from 

Statement C suggests that principals from all enrollment conferences believe their 

schools provide sufficient opportunities for extracurricular participation for all interested 

students.    

Question Two    

Question Two states: What do principals believe happens with students involved 

in extracurricular activities and what type of development do students experience while 

participating in school related activities? The goal of Question Two was to seek the 

perceptions from high school principals on whether or not they believed that students 

who participated in extracurricular activities were positively impacted academically. 
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Question Two was designed to attempt to discern both how students are positively 

impacted and what attributes students develop from extracurricular participation. 

Question Two asked the participants – what do you believe happens with students 

involved in extracurricular activities, and what type of development do students 

experience while participating in school-related activities? The participants were asked to 

rank five pre-determined attributes, based on the significance each attribute offers to 

those students participating in extracurricular activities. A rank of one signifies that the 

responder feels that this attribute has the most positive impact of the five provided, and a 

rank of five indicates that the participant perceives that attribute has the least positive 

impact of the five provided in Question Two.  

The data for Question Two were analyzed in a similar method to Question One. 

First, the number and percentage of responses for each attribute was examined, 

specifically the number and percentage of participants that ranked each as the most and 

least impactful. Consideration was also given to a tabulated number and percentage of 

responses that were ranked highest and second-highest, along with lowest and second-

lowest for each attribute. Additionally, an average ranking was calculated and examined 

for each attribute. This calculation, based on a maximum score of a 5.0, was 

accomplished by assigning a score of five for each ranking of a one on each attribute and 

progressing the calculation through each score. Both forms of data were analyzed as a 

whole group and then examined from the perspective of the principals in each student 

enrollment classification.  

Question Two did not collect the same number of total responses that Question 

One received. None of the attributes were ranked by all 173 participants that replied to 
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Question One. A ranking of one was issued by 166 of the responders. The number of 

participants that ranked the attributes regressed with each ranking, with rankings of a four 

and five only provided by 134 of the responders. Table 5 below shows a summary of the 

rankings for each statement in Question Two, including the number of responses for each 

ranking. Figure 3 shows the percentage of rankings from each statement in Question Two 

in association with the student enrollment classification of the principals that participated 

in the questionnaire. 

Table 8 

Question Two Ranking Summary 

Question 

Two 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Ranking 

Average 

Statement D 29.51%       

49 

18.24%       

27 

11.76%       

16 

17.91%     

24 

13.43%     

18 

3.49 

Statement E 25.30%       

42 

27.02%       

40 

18.38%       

25 

13.43%     

18 

8.95%       

12 

3.60 

Statement F 7.83%         

13 

29.72%       

44 

22.79%       

31 

22.38%     

30 

17.16%     

23 

2.96 

Statement G 16.26%       

27 

14.18%       

21 

24.26%       

33 

21.58%     

30 

20.89%     

28 

2.92 

Statement H 21.08%       

35 

10.81%         

16 

22.79%       

31 

23.88%     

32 

22.64%     

53 

2.69 

Total 

Responders 

 

166 

 

148 

 

136 

 

134 

 

134 
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Figure 3.  Question Two Rankings by Classification 

Statement D Findings 

Table 9 

Question Two Summary of Responders That Ranked Statement D 

Statement 

D 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Response 

Score 

Conf.  

A 

4 

30.77% 

3 

23.08% 

4 

30.77% 

2 

15.38% 

0 

0.00% 

3.69 

Conf.  

AA 

9 

40.91% 

3 

13.64% 

2 

9.09% 

4 

18.18% 

4 

18.18% 

3.41 

Conf.  

AAA 

10 

41.67% 

2 

8.33% 

2 

8.33% 

6 

25.00% 

4 

16.67% 

3.33 

 Conf. 

AAAA 

14 

42.42% 

7 

21.21% 

2 

6.06% 

8 

24.24% 

2 

6.06% 

3.70 

 Conf. 

AAAAA 

9 

36.00% 

9 

36.00% 

2 

8.00% 

3 

12.00% 

2 

8.00% 

3.80 

Conf. 

AAAAAA 

3 

17.65% 

3 

17.65% 

4 

23.53% 

1 

5.88% 

6 

35.29% 

2.76 

All 

Responses 

49 

36.57% 

27 

20.15% 

16 

11.94% 

24 

17.91% 

18 

13.43% 

3.49 

 

 The first statement participants were asked to rank in Question Two was “students 

build relationships with teammates and/or coaches and sponsors.” This attribute had the 

0 

1 

2 

3 

4 

5 

Statement D Statement E Statement F Statement G Statement H 

Question Two Ranking Averages by Classification 

Conf. A Conf. AA Conf. AAA Conf. AAAA Conf. AAAAA Conf. AAAAAA 
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highest frequency of rankings of a one, and therefore the highest percentage of rankings 

of one from all the participants. Of the 166 responders, 49 of those assigned a rank of one 

to Statement D, additionally, 134 participants ranked Statement D and 36.57% of those 

gave it a ranking of one. Although more principals chose this, more than any other 

attribute, as the number one attribute, its weighted average of 3.49 was the second highest 

among the five statements.  

 Principals representing Conference AA, AAA, and AAAA schools that 

participated in the study ranked Statement D first with more frequency and at a higher 

percentage than the other attributes. The participants in Conferences A and AAAAA 

issued Statement D the same number of first rankings as another statement in the study. 

Although the principals from five of the six enrollment classifications felt students 

building relationships with teammates and/or coaches was the attribute that deserved the 

most rankings of a one, the weighted average of this attribute was not the highest in all 

enrollment classifications. The responding principals from Conference AAAA were the 

only group that assigned rankings that equated to Statement D having the highest 

weighted average. The principals from Conferences A, AA, AAA, and AAAAA allotted 

rankings that translated to Statement D having the second-highest weighted average, 

while participants representing the schools of the largest conference in the study – 

AAAAAA – casted rankings that resulted in Statement D having the lowest weighted 

average.  

 The data collected for Statement D revealed that the principals contributing to the 

study view this attribute as one of the two most impactful for students among the five 

attributes that were considered. With the highest percentage of principals from the whole 
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group ranking it as the attribute that has the most positive impact on students and the 

overall second-highest weighted mean score, the data showed that principals thought 

highly of this attribute. In addition, this attribute was ranked as the highest or second-

highest from the school leaders of five of the six enrollment conferences. The leaders 

from those same five enrollment conferences gave this attribute the highest or second-

highest weighted-response average among the five rated attributes. With the exception of 

the leaders from Conference AAAAAA, Statement E was scored highly in both rating 

formats and is clearly perceived by the principals in this study as one of the most 

impactful attributes in the study.   

Statement E Findings 

Table 10  

Question Two Summary of Responders That Ranked Statement E 

Statement 

E 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Response 

Score 

Conf.  

A 

6 

42.86% 

4 

28.57% 

2 

14.29% 

2 

14.29% 

0 

0.00% 

4.00 

Conf.  

AA 

7 

30.43% 

10 

43.48% 

5 

21.74% 

1 

4.35% 

0 

0.00% 

4.00 

Conf.  

AAA 

3 

13.04% 

4 

17.39% 

9 

39.13% 

3 

13.04% 

4 

17.39% 

2.96 

 Conf. 

AAAA 

9 

28.13% 

12 

37.50% 

3 

9.38% 

3 

9.38% 

5 

15.63% 

3.53 

 Conf. 

AAAAA 

12 

44.44% 

6 

22.22% 

4 

14.81% 

4 

14.81% 

1 

3.70% 

3.89 

Conf. 

AAAAAA 

5 

22.72% 

4 

22.22% 

2 

11.11% 

5 

22.72% 

2 

11.11% 

3.28 

All 

Responses 

42 

30.66% 

40 

29.20% 

25 

18.25% 

18 

13.14% 

12 

8.76% 

3.60 

 

 Statement E stated that when participating in extracurricular activities: “Students 

learn the importance of teamwork and commitment.” This attribute was ranked first by 

25.30% of the participants, the second highest percentage among the five attributes. This 
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statement was ranked as one of the top two attributes in the study by 59.86% of the 

responders that rated Statement E; this was the highest such total among all five 

attributes.  Statement E also received the lowest number of rankings of a five; hence its 

weighted average – 3.60 – was the highest of all the attributes.  

 The principals that participated in the study representing Conferences A, AA, and 

AAAAA casted rankings that produced the highest weighted average for Statement E, 

whereas the responders from the Conference AAAA and AAAAAA schools provided 

rankings that led to Statement E having the second highest weighted average. Statement 

E did not have the lowest weighted average as a result of the rankings from the principals 

of any conference. 

 Statement E was highly rated by the subjects that contributed to the study. The 

data collected from the Question Two responses, including the highest weighted mean 

from all the responders, demonstrates a distinct preference for this attribute. The 

percentage of responders that gave Statement E the highest ranking – 30.66% - also 

exhibits the favorable impact that the subjects responding to Question Two believe this 

attribute can have on students. School leaders from five of the six enrollment 

classifications rated this attribute to have one of the top two weighted-response averages 

from the five that were evaluated. The results from both rating formats suggest that this 

attribute was perceived by the principals responding to the study as one of the most 

preferred of the five considered.  

Statement F Findings 
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Table 11 

Question Two Summary of Responders That Ranked Statement F 

Statement  

F 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Response 

Score 

Conf.  

A 

1 

5.88% 

4 

30.77% 

3 

23.08% 

3 

23.08% 

2 

15.38% 

3.08 

Conf.  

AA 

3 

12.00% 

8 

32.00% 

5 

20.00% 

4 

16.00% 

5 

20.00% 

3.00 

Conf.  

AAA 

3 

12.00% 

11 

44.00% 

5 

20.00% 

4 

16.00% 

2 

8.00% 

3.36 

 Conf. 

AAAA 

2 

5.88% 

10 

29.41% 

8 

23.53% 

9 

26.47% 

5 

14.71% 

2.85 

 Conf. 

AAAAA 

2 

7.69% 

4 

15.38% 

5 

19.23% 

7 

26.92% 

8 

30.77% 

2.42 

Conf. 

AAAAAA 

2 

11.11% 

7 

38.89% 

5 

27.78% 

3 

16.67% 

1 

5.56% 

3.33 

All 

Responses 

13 

9.22% 

44 

31.21% 

31 

21.99% 

30 

21.28% 

23 

16.31% 

2.96 

 

The third statement from Question Two listed for participants to rank is: 

“Students are motivated to perform at a higher academic standard.”  This statement 

received the lowest quantity and percentage of rankings of one of any attribute; however, 

it did have the highest frequency of second-place rankings in Question Two. The 

weighted average of Statement F was the third highest in the study.  

 The principals participating in the study from schools in Conferences AAA and 

AAAAAA provided rankings that resulted in Statement F having the highest weighted 

average. The Conference AAAAA principals that responded to Question Two issued 

rankings of this attribute that converted to the lowest weighted average.  

 The responses collected for Statement F suggests that in general, this is not one of 

the highest rated, nor one the lowest rated attributes among those in the study.  Only two 

groups of principals – AAAA and AAAAA - from an enrollment classification in the 

study issued a weighted-response average that was one of the two lowest of the five 
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attributes. Although the principals from two enrollment classifications voted most 

favorably for this attribute, its weighted-response scores and overall lack of high-ranking 

votes signify that there is recognizable support, but not a measurable strong perception in 

comparison to Statements E and F, that this attribute has a great impact on students.  

Statement G Findings 

Table 12 

Question Two Summary of Responders That Ranked Statement G 

Statement 

G 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Response 

Score 

Conf.  

A 

2 

14.29% 

2 

14.29% 

3 

21.43% 

4 

28.57% 

3 

21.43% 

2.71 

Conf.  

AA 

4 

16.00% 

1 

4.00% 

6 

24.00% 

6 

24.00% 

8 

32.00% 

2.48 

Conf.  

AAA 

5 

19.23% 

7 

26.92% 

5 

19.23% 

4 

15.38% 

5 

19.23% 

3.12 

 Conf. 

AAAA 

7 

21.88% 

3 

9.38% 

10 

31.25% 

5 

15.63% 

7 

21.88% 

2.94 

 Conf. 

AAAAA 

4 

16.00% 

5 

20.00% 

7 

28.00% 

6 

24.00% 

3 

12.00% 

3.04 

Conf. 

AAAAAA 

5 

29.41% 

3 

17.65% 

2 

11.76% 

5 

29.41% 

2 

11.76% 

2.76 

All 

Responses 

27 

19.42% 

21 

15.11% 

33 

23.74% 

30 

21.58% 

28 

20.14% 

2.92 

 

 The fourth statement from Question Two, Statement G, read: “Students attend 

school daily to remain engaged with their team, group, or organization.” The percentage 

of principals that responded to Question Two that gave Statement G the highest ranking 

was 16.26%, the fourth highest among the five attributes. This attribute also had the 

fourth-highest weighted average, a 2.92, of the five ranked attributes. Over 67% of the 

principals that ranked Statement G issued one of the lower three rankings to this attribute.  

 Statement G was ranked by the principals from the four largest conferences as the 

attribute with the third-highest weighted average. There was no classification of 
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responders that voted Statement G as the highest rated attribute, yet one group of 

participants, the campus leaders from Conference AA schools, voted this statement as the 

lowest rated. 

 Statement G received the fourth-most top rankings as the top attribute; it also had 

the fourth-highest overall weighted-response average.  This attribute did not have a 

weighted- response average that was first or second from the principals of any enrollment 

group. The data collected in study indicated a consistent perception from the participants 

that this attribute was one of the lowest selections that was ranked in Question Two. In 

comparison to the data collected on the other attributes in Question Two, Statement G is 

perceived by the contributors to this study as one of the two attributes that has the least 

positive impact on students that participate in school-related activities.  

Statement H Findings 

Table 13 

Question Two Summary of Responders That Ranked Statement H 

Statement 

H 

Rank of 

One 

Rank of 

Two 

Rank of 

Three 

Rank of 

Four 

Rank of 

Five 

Response 

Score 

Conf.  

A 

4 

23.53% 

1 

5.88% 

2 

11.76% 

2 

11.76% 

8 

47.06% 

2.47 

Conf.  

AA 

6 

22.22% 

3 

11.11% 

5 

18.52% 

8 

29.63% 

5 

18.52% 

2.89 

Conf.  

AAA 

9 

30.00% 

3 

10.00% 

3 

10.00% 

6 

20.00% 

9 

30.00% 

2.90 

 Conf. 

AAAA 

6 

15.79% 

4 

10.53% 

8 

21.05% 

7 

18.42% 

13 

34.21% 

2.55 

 Conf. 

AAAAA 

3 

9.68% 

4 

12.90% 

8 

25.81% 

5 

16.13% 

11 

35.48% 

2.45 

Conf. 

AAAAAA 

7 

29.17% 

1 

4.17% 

5 

20.83% 

4 

16.67% 

7 

29.17% 

2.88 

All 

Responses 

35 

20.96% 

16 

9.58% 

31 

18.56% 

32 

19.16% 

53 

31.74% 

2.69 
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 The final statement that principals were asked to rank in Question Two stated: 

“Students exhibit positive behaviors at school and away from school to not jeopardize 

their role on their team, group or organization.” Statement H had the lowest weighed 

average of the five attributes. This corresponded to the high frequency of low rankings 

that Statement H received. Statement H was ranked by 167 responders, 63.43% of these 

participants gave this attribute a ranking of four or five, including 39.55% that issued the 

lowest ranked. This is the lowest such calculation of all the statements in Question Two.   

 Statement H received a weighted average that was rated lowest or second-lowest 

by the principals participating in all six classifications. At least 37% of the principals 

from five of the six conferences ranked Statement H as the lowest attribute.  

Statement H was ranked as the lowest attribute at a higher frequency and 

percentage than any of the other four attributes. It also had the lowest overall weighted- 

response average. Statement H was ranked highly by the principals from the AAAAAA 

schools in the study, yet still had one of the two lowest response scores in all six 

enrollment classifications. The data collected from Question Two showed that the school 

leaders responding to this survey, with the exception of the conference AAAAAA 

principals, perceived this attribute as being the least impactful of the five attributes 

provided in the study.  

 

  



 

Chapter V 

Summary, Conclusions and Recommendations 

Introduction 

 Chapter Four presented the data collected from the two research questions guiding 

this study. This chapter will present the summary of findings from the collected data, 

offer the conclusions to the three main objectives that developed through the research 

process and discuss directions for future practice and related future research on the 

impact extracurricular participation has on student academics. The objectives that 

developed through this research process were 1) confirm, through the responses to the 

statements in Question One, that the perceptions of the principals that participated in the 

study connect with the research related to extracurricular participation; 2) determine, 

according to the principals surveyed, which of the five attributes included in Question 

Two, has the most positive impact on students that participate in extracurricular 

activities; 3) examine if there are differences discerned from the responses to both 

questions in the study that surfaced from the principals of the varying school enrollment 

conferences.   

Summary 

 Chapter Three described how this study was designed to examine principals’ 

perceptions in Texas high schools on the impact that extracurricular participation has on 

students’ academic performance. The principals that participated in the survey were 

asked to give feedback on their beliefs on whether students that participate in 

extracurricular activities are positively impacted. They were additionally asked to give 

input on specifically, how students are positively impacted by extracurricular 
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involvement. The principals that were surveyed in the study represented schools from all 

enrollment sizes in Texas. Both research questions were analyzed with the responses of 

all the principals that participated in study. The research questions were also examined by 

the responses of the principals from each student enrollment classification.  

 The review of the literature performed in Chapter Two established foundational 

information on common and published perceptions that surround the impact 

extracurricular participation has on students in high school. Beginning with a journey 

through multiple historical eras concluding with the creation of No Pass/No Play in 

Texas, the role of exercise as a key component in the educational process was 

established. The current perspectives, both positive and negative, on No Pass/No Play 

were discussed, and revisions to the original policy were detailed. Chapter Two then 

provided consideration to the factors that influence which students do and do not 

participate in extracurricular activities and why. The next two subchapters provided 

essential and key substance to this study. The academic benefits of extracurricular 

benefits, and the personal and social benefits of extracurricular participation were 

reviewed. The shortcomings of extracurricular participation were presented next to offer 

contrasting perspectives on the impact of participation in school-related activities. Since 

the study features feedback from high school principals, the role of school leaders and 

how they influence extracurricular participation on their campuses was reviewed. Lastly, 

the extracurricular opportunities that exist for students in Texas today were provided.  

 This study invited 400 Texas high school principals to participate in the study and 

offer their perceptions on how extracurricular participation impacts their students. The 
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data collection process concluded with 173 principals responding to the questionnaire. 

The information provided from those that participated is summarized below: 

Research Question One - 

How important do principals feel student involvement in extracurricular activities 

influences student academic performance? Specifically, principals were asked to respond 

to the following: 

A. I believe that extracurricular participation has a positive impact on individual 

academic performance. 

B. I endorse extracurricular participation on my campus as a means to provide 

students an academic support system. 

C. The quantity of extracurricular opportunities my school offers to students 

adequately meets the needs of all the students that seek to participate in 

extracurricular activities. 

Research Question One, Statement A was posed to the participants to gauge how 

strongly they felt that extracurricular participation positively impacts student academic 

performance. Statement A was included in the study based on assertions such as Stewart 

(2008) claiming higher academic achievement correlates to an elevated effort to be part 

of the school, which includes some type of extracurricular activity. The responses from 

the principals were nearly unanimous in agreement with Statement A. With 153 of the 

173 responders replying that they strongly agree, and 15 more responders agreeing with 

the statement, it can be clearly determined there is strong agreement from the principals 

in this study that extracurricular participation has a positive impact on students 

academically. Additionally, the data revealed no sizable variation among the responders 
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representing each enrollment classification. Therefore, the principals from each 

respective conference submitted replies that demonstrated substantial agreement with 

Statement A, indicating that students from all school sizes have much to gain from 

participating in extracurricular activities.    

Research Question One, Statement B was presented to the participants in the study to 

evaluate whether principals endorsed students participating in extracurricular activities as 

a means to build academic support. By encouraging students to participate in school 

activities, principals can create a climate that, according to Stewart (2008), offers an 

inviting and supportive atmosphere on their campus, which may be the best method of 

creating an environment needed to promote student success. The responses to this 

statement were similar to those of the first statement in Question One. The data collected 

on Statement B showed that 151 of the 173 participants strongly agreed that they 

endorsed extracurricular participation as a means to provide an academic support system 

for students. In addition, 18 more principals agreed that they used this same endorsement 

strategy. The Statement B responses were also examined by enrollment conference, and 

no contrasting findings were revealed. The subjects from each student enrollment 

grouping reflected the same level of agreement as the total group of participants. The 

responses from Statement B showed there was a strong belief among principals in Texas 

that extracurricular activities are valued and they encourage students to explore the 

benefits that students can receive from participating.  

Question One, Statement C was offered to the principals responding to the 

questionnaire to evaluate whether they felt that their school offered a sufficient quantity 

of extracurricular opportunities to adequately meet the needs of all their students that 
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seek to participate. Principals should be constantly evaluating if there are ample 

opportunities for students to participate in extracurricular activities on their campus. 

Stearns and Glennie (2010) take this notion one step further, claiming “it is not enough 

for schools to provide resources: instead, in order to expect the benefits of extracurricular 

participation, they ought to offer activities that match student interest” (p. 308). 

Statement C received a favorable response from 91% of the subjects, showing that 

principals in Texas believe their school offers an adequate number of extracurricular 

opportunities to their students. Only one group of responders, the principals from the 

Conference AAA schools, issued a favorable response rate that was less than 90%, 

demonstrating that the subjects responding to this study do not have obvious concerns 

with the number of extracurricular opportunities that are offered to students on their 

campuses.  

Research Question Two - 

 What do principals believe happens with students involved in extracurricular 

activities and what type of development do students experience while participating in 

school-related activities? Specifically, principals ranked the following attributes in the 

order that they believe has the most positive impact on students at their school.  

D. Students build relationships with teammates and/or coaches and sponsors. 

E. Students learn the importance of teamwork and commitment.  

F. Students motivate themselves to perform at a higher academic standard.  

G. Students attend school daily to remain engaged with their team, group, or 

organization. 
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H. Students exhibit positive behaviors at school and away from school to not 

jeopardize their role on their team, group or organization. 

Research Question Two was crafted to allow the subjects to assign preference to the 

attributes that they felt impacted the students the most as a result of participating in 

school-related activities. Two attributes, Statement D and Statement E were rated the 

highest by two different calculations used in the study. Statement D, which states 

students build relationships with teammates and/or coaches and sponsors, was ranked the 

highest by the most participants that responded to the survey. There is research that 

supports the correlation between extracurricular participation and relationship building 

such as Harrison and Narayan (2003), reporting that students participating in athletics 

create benefits such as liking school, perceiving other students to be friendly, and 

believing friends, teachers and parents care about them.   

Statement E, which reads, students learn the importance of teamwork and 

commitment through extracurricular participation, received the highest weighted- 

response average from scoring all the votes received by each attribute. Hoff and Mitchell 

(2007) affirmed this attribute as impactful on students by claiming extracurricular 

participation enhances student skills, teaches cooperation and teamwork, and emphasizes 

the advantages of hard work. 

Both, Statement D and E, were ranked as one of the top two attributes by principals 

from five of the six enrollment classifications. Although the results were not as obvious 

as the responses from Question One, the data from Question Two showed that the 

principals concertedly offered replies that showed they believed that students received 

greater impact through extracurricular participation by the relationships those students 
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build and through learning the importance of intangibles such as teamwork and 

commitment.  The data received on the remaining statements provided a mixture of 

results that did not identify any of the remaining attributes as substantial preferences.  

Statement F gauged how principals perceive the impact that extracurricular 

participation has on motivating students to perform at a higher academic standard.  

Bucknavage and Worrell (2005) support this connection by stating that student 

participation in extracurricular activities leads indirectly to improved grades by 

developing within students a strong academic and social self-concept. This attribute had 

the third highest overall weighted-response average, and the percentage of participants 

that voted this as the most impactful attribute was the lowest among the five. Although 

this was the highest-ranked attribute from the principals from the schools in Conferences 

AAA and AAAAAA, it was ranked as one of the bottom three attributes from the 

principals from the other conferences. Considering the weighted-response scores for this 

attribute and lack of high ranking votes, statistical analysis reveals that this is the third-

most impactful attribute presented in the study.  

 Statement G evaluated the principals’ perceptions on whether participation in 

extracurricular activities impacts a students’ desire to attend school daily to remain 

engaged with their team, group, or organization. In a survey of educators, social workers 

and law enforcement officials conducted by Jeziorski (1994), the vast majority of those 

surveyed felt better attendance at school was associated with the benefits of 

extracurricular participation. This attribute received the fourth-most rankings as the top 

attribute, and it also had the fourth-highest overall weighted-response average. None of 

the six enrollment groupings of principals in the study scored this as the highest ranking 
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attribute, nor did it have a weighted-response average that was first or second from the 

principals of any enrollment group. The data collected from Question Two indicated a 

consistent perception that this attribute was one of the lowest selections from the five that 

were evaluated.  

Statement H was included for principals to evaluate the impact extracurricular 

participation has on students’ willingness to exhibit positive behaviors at and away from 

school to not jeopardize their role on their team, group, or organization. The research 

supporting extracurricular participation reducing dangerous behaviors is illustrated by 

Cassell, Chow, Demoulin and Reiger (2000) claiming, generally, students participating in 

extracurricular activities are model students and are less likely to engage in illegal or 

dangerous behaviors. Statement H was ranked as the lowest attribute at a higher 

frequency and percentage than any of the other four in the study. It also had the lowest 

overall weighted-response average. Although this attribute was highly ranked by the 

principals from the AAAAAA schools in the study, it still had one of the two lowest 

weighted-response scores in all six enrollment classifications. The results from Question 

Two show that the school leaders responding to this survey perceive this attribute as 

being one of the least impactful of the five attributes provided in the study.    

Conclusions 

 The introduction of this chapter specified three objectives that developed through 

the research process that this study could effectively conclude. The conclusion of this 

chapter will address those objectives.  

 First, the  primary purpose of the three statements offered in Question One were 

to confirm that the perceptions of the principals in the study supported extracurricular 



108 

 

 

participation, therefore creating foundational data to connect with the literature presented 

in Chapter Two concerning the positive impacts that students experience when they 

extracurricular participate in extracurricular activities. The responses from the three 

questions included in Question One all showed the principals contributing to this study 

firmly agreed that extracurricular participation has a positive impact on students. The 

results from Question One also revealed that principals strongly value the impact of 

extracurricular participation and endorse involvement in school-related activities as a 

strategy to build support for students. The Question One replies lastly indicated that the 

principals that participated in the study felt that their campuses provided sufficient 

extracurricular opportunities for all students that sought to participate. The high 

percentage of agreement from each statement in Question One ultimately specified that 

the beliefs of the principals agreed with the literature in Chapter Two. The literature from 

Chapter Two concurred with the Question One results on the impact extracurricular 

activities have on students that participate, the role that principals can play encouraging 

more students to participate, and how principals play a role in ensuring that their 

campuses offer adequate opportunities for all students.  

 The second objective that developed as this research progressed was to identify, 

based on the perceptions of the principals that participated in the study, the attribute that 

has the most positive impact on students that involve themselves in extracurricular 

activities. Five attributes were ranked in Question Two to determine which of those five 

did the principals believe has the most positive impact. Two of those attributes received 

significantly more support than the other three. More principals that responded to this 

study believed that students building relationships with their teammates, coaches, and/or 
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sponsors was the most impactful attribute. In addition, students learning the importance 

of intangibles such as teamwork and commitment were rated as the attribute that had the 

highest weighted mean among the five in the study. The remaining three attributes were 

given much less recognition than these two. The results from Question Two in this study 

show that the principals clearly believe these two attributes, Statements D and E, have the 

most positive impact of the five on students that participate in extracurricular activities. 

 The third objective that materialized as the study progressed was to determine if 

principals from schools of varying enrollment classifications would have contrasting 

perceptions that relate to extracurricular participation and the impact it has on students. 

The analysis of both questions in this study included examining the responses from each 

enrollment classification of principals that contributed to the study. The responses were 

studied with this approach to determine if principals representing schools of different 

enrollments sizes would have similar or contrasting replies to the research questions. The 

results of the research revealed that although some minor differences surfaced, the 

principals generally offered consistent responses to all the statements incorporated in the 

study. The data from Question One showed a high level of uniformity from the principals 

of all enrollment sizes, ultimately leading to the conclusion that the size of the 

responder’s school had no measurable impact on their perception of extracurricular 

participation and its effects on those students involved. The data from Question Two 

offered less uniformity than the Question One results; however, in multiple methods of 

analysis, two attributes were consistently rated higher than the other three attributes, from 

the perspectives of both the overall group and the enrollment classifications. The 

principals that contributed to this study showed that they perceive students receive the 
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most impact from participating in extracurricular activities by building relationships with 

their teammates, coaches, and/or sponsors and by learning the importance of teamwork 

and commitment.   

Recommendations  

Recommendation for Future Research 

 This study was constructed to determine if participation in extracurricular 

activities has a positive impact on high school students by gauging the perceptions of 

high school principals in Texas. High school principals were invited to participate in a 

brief questionnaire, requesting responses to only two research questions. High school 

principals from all enrollment sizes of schools were asked to participate. The results from 

the responding subjects consistently supported the notion that extracurricular 

participation is beneficial to students. The results also suggested that principals value 

extracurricular participation enough to endorse involvement in school-related activities as 

a means to build support systems for students. The principals that responded also 

indicated that they believe their schools provide sufficient opportunities for all the 

students on their campuses to participate in extracurricular activities. Lastly, the 

principals that participated in the study specified two attributes among a group of five 

that they felt had a more significant positive impact on students through participating in 

school-related activities. The feedback gathered from principals that completed the 

questionnaire showed that they believed students that participated in extracurricular 

activities built relationships with teammates and/or coaches and sponsors that would 

benefit them as a student. The input from the questionnaire also illustrated that principals 

valued the notion that students learn the importance of teamwork and commitment 
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through extracurricular participation. These findings were consistent, regardless of the 

size of school that the participants represented.  

 The results of this study offer multiple opportunities for related or advanced 

research. The nature of this study opens the door for more variables to be considered to 

explore new avenues within this research. One option is to perform related research and 

enhance it with more variables, such as requesting what is the ethnic majority of the 

students of the responders’ school. Another variable that could be considered is whether 

the participants’ school is urban, rural, or suburban. Information from these investigations 

could provide school leaders more relative information from similar schools and lead to 

helpful information or data on how students at their campuses could be helped.  

 Another option to augment this research is to conduct a similar study and 

investigate what types of extracurricular activities the subjects believe provide the most 

support to students. Which activity - academic, athletic, or fine arts competitions - do the 

subjects of the study believe offers the students the most positive support? A study that 

can determine if one of these activities is perceived to be more helpful to students or 

certain groups of students could provide helpful information to school leaders that are 

seeking solutions to providing supports to students.  

 Lastly, constructing a related study and seeking the perceptions that students have 

on the impact that extracurricular participation has on their development could offer 

different and informative perspectives to high school principals that are seeking to further 

explore the benefits of extracurricular participation. Partnering the insight from the 

student research with what has been gathered on the perceptions of principals could 



112 

 

 

present more exact information on how extracurricular participation provides positive 

benefits to students.   

Recommendations for School Leaders 

 The results of the study suggest that the school leaders that responded have clear 

beliefs that extracurricular participation has a positive impact on students. Those same 

subjects also expressed their endorsement for extracurricular participation for students in 

need of a positive support structure that can help them academically, socially, or 

personally. The research and findings from this study bring several recommendations for 

current school leaders to consider to maximize the effects of extracurricular activities on 

their campus.  

 First, principals should assess the participation in the activities that are offered to 

students on their campus. If the levels of participation do not meet the expectations of the 

campus leadership, an examination of those activities should be conducted. Input from 

both students and staff members can provide perspective as to why those activities are not 

meeting the needs of more students. The school leaders can ultimately decide what, if 

any, changes need to be made to entice a higher level of participation from students. 

Ideally, all activities offered to students are at capacity and serve the various needs of the 

students involved. 

Second, school leaders should consider facilitating discussions with their students 

about their involvement in extracurricular activities. By exploring the perspectives of 

students and how they view the impact that extracurricular opportunities has on them as a 

student and person, principals may expand their own understanding of this relationship. 
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Principals can ask if students recognize changes in their own behaviors while engaged in 

activities, and if so, why they think those changes occur.   

 Third, principals should lead trainings or discussions with coaches, sponsors, and 

activity directors as to what are the direct and indirect effects of extracurricular activities 

for students. Obviously, most students that participate want to compete, perform, develop 

their skill level and experience success. Yet, do the coaches and sponsors acknowledge 

what their activity represents to all students. Some students engage to belong, some 

involve themselves for the structure, and some participate for the relationships and 

camaraderie. When the adults that lead those teams or groups lose sight of the needs of 

all the students involved, the effectiveness of those activities begins to decrease. Campus 

leaders can strive to have a culture on their campus that not only promotes extracurricular 

participation, but supports those activities by accentuating the importance of those 

activities beyond the performances and competitions. By having positive role models lead 

students in a direction that promotes cooperation, teamwork, making the right decisions 

and accountability to others, the success that students enjoy through participation will not 

be their greatest accomplishment. The greatest accomplishment students experience from 

participating in extracurricular activities will be becoming a better friend, son, daughter, 

student, and citizen.   
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I am currently a High School Principal in the state of Texas 

Yes  No 

 

Please indicate the current enrollment classification of the campus you lead 

A 0-104 

AA 105-219 

AAA 220-464 

AAAA 465-1059 

AAAAA 1060-2100 

AAAAAA 2100 and greater 

 

1. How important do principals feel student involvement in extracurricular 

activities influences student academic performance? Specifically, 

A. I believe that extracurricular participation has a significant impact on 

individual academic performance. 

“strongly agree,” “agree,” “neutral,” “disagree,” and “strongly disagree.” 

B. I endorse extracurricular participation on my campus as a means to provide 

students an academic support system. 

“strongly agree,” “agree,” “neutral,” “disagree,” and “strongly disagree.” 

C. The quantity of extracurricular opportunities my school offers to students 

adequately meets the needs of all the students that seek to participate in 

extracurricular activities. 

“strongly agree,” “agree,” “neutral,” “disagree,” and “strongly disagree.” 
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2. What do you believe happens with students involved in extracurricular 

activities and what type of development do students experience while 

participating in school related activities? Specifically, rank the following 

attributes in the order that you believe has the most positive impact on 

students at your school. A rank of one signifies the attribute has the most 

positive impact, a rank of five signifies the least positive impact of the 

attributes listed below. 

A. Students build relationships with teammates and/or coaches and sponsors 

1   2  3  4  5 

B. Students learn the importance of intangibles such as teamwork and 

commitment  

1   2  3  4  5 

C. Students are motivated to perform at a higher academic standard 

1   2  3  4  5 

D. Students seek to attend school daily to remain engaged with their team,   

group, or organization 

1   2  3  4  5 

E. Students exhibit positive behaviors at school and away from school to not 

jeopardize their role on their team, group or organization 

1   2  3  4  5 
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