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Abstract 

The purpose of the study is to examine how CRI was able to make a difference in 

the communities that they service.  This research study will focus on how the community 

has changed post CRI ARA intervention.  It will also study adults in the CRI intervention 

areas in order to understand how individuals have become agents of change to improve 

community conditions in learning environments.  Key elements provided by the CRI 

model will be studied to measure if changes have occurred (how, what, why). Key 

concepts include social capital, learner persistence, self-efficacy, collective efficacy, and 

learner identification. The study will involve the five neighborhoods where CRI has a 

presence.  The data to be collected will include quantitative and qualitative methods of 

collection.
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Chapter I 

Introduction 

Shreveport-Bossier Community Renewal (SBRC) was founded by Mack 

McCarter in 1994. SBRC was created to address the lack of community caring by 

rebuilding broken relationships in area neighborhoods.  Through SBRC three strategies 

were implemented, these were the Renewal Team, Friendship House, and Haven House. 

Renewal Team is a large and diverse group of caring partners connected together due to a 

desire to care for others and improve communities for all of those that reside there 

(Community Renewal International (CRI), 2014).  Friendship Houses are (homes with 

large community rooms) placed in areas where there is high crime and low income,in 

which CRI team members live with their families to aid in the rebuilding of a caring 

infrastructure (Community Renewal International (CRI), 2014).  Lastly, are the Haven 

Houses which are block homes where volunteers are trained to reach out to neighbors in 

order to restore relationships (Community Renewal International (CRI), 2014). In 1997 

two of the first Friendship Houses were built in Shreveport-Bossier impoverished 

neighborhoods.  Soon after the implementation of the SBRC strategies, thesebecame the 

community building model endorsed by InforpovertyProgrammefor worldwide use 

which, is supported by the Observatory for Cultural and Audiovisual Communication in 

the Mediterranean (OCCAM), a charter office within the United Nations.Due to the fact 

that the model is now being implemented worldwide; Shreveport-Bossier Community 

Renewal became Community Renewal International (CRI).  

 The Shreveport-Bossier communities that are served by CRI are mainly low 

incomewith all of the social issues that are associated with poverty.  In fact, in the 
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Shreveport areas over 21% of the residents live below the poverty line (U.S. Census 

Bureau, 2011).  This is higher than the state percentage of 20.4% (U.S. Census Bureau, 

2011).  When a community suffers from poverty many issues are created such as loss of 

job market, inadequate systems of education, loss of a collective voice and community 

bonding, loss of resources, loss in political influences, and the loss of trusting 

relationships (Bradshaw, 2006).  

 The CRI model focuses on several main elements which include safety, adequate 

housing, meaningful work, access to healthcare, leadership, culture, and education.   All 

of these elements are critical to rebuilding a “village”, however for this research study 

only one of the elements will be the focus; education.  In the state of Louisiana, there is a 

crisis of high school students dropping out (Picard Center, 2012).  Louisiana ranked 44
th

 

in the nation for graduation rates; only 65.9% of 9
th

 graders will make it to graduation 

(Picard Center, 2012). In Shreveport, the dropout rate is 7.3% (grades 9-12) while the 

state dropout rate is 4.1% (grades 9-12). 

The impacts of dropping out of high school are devastating especially to a 

community that is impoverished.  These impacts include finding employment and 

keeping a job, lower wages, unemployment, crime, and costs for the tax payer and the 

state (Picard Center, 2012).  Therefore, due to high rates of individuals dropping out of 

high school, there are many Shreveport-Bossier CRI residents that are in need of 

education in the form of skills training or formal education training (GED).  If these 

residents get a strong educational foundation then the hope is they can obtain 

employment which in turn, can lead to the development of other successes such as 

adequate housing, health care, and so on.  
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Through the CRI model, social capital (defined below) is built in these 

communities through the Friendship Houses and the Haven Houses; networks.   These 

networks in the community allow for the building of trust, collective efficacy, and the 

exchanging of things for mutual benefit (reciprocity) (Coleman, 1988).  This allows 

residents to share their talents with each other in informal and formal educational 

services/exchanges.  For example, a retired high school teacher works with a group of 

young mothers at the Friendship House to earn their General Educational Development 

equivalent or GED.  Both the retired teacher and the students are part of the Friendship 

House in their neighborhood.  In return, the young mothers may aid the retired teacher in 

cleaning up the Friendship House classroom. It is this mutual exchange that is important.  

The Friendship House and the coordinator that lives there provide/facilitate the resources; 

such as the classroom and learning environment.  Each of these Friendship Houses are 

located in such a way that they are easily accessible to the residents (they can walk there 

if needed).  

Residents being able to access these resources (social capital) give them support 

to be successful in their educational endeavors.  These resources range from offering 

GED programs to keeping the lights turned on by paying someone’s light bill.  The 

resources aid in the breaking down of day to day barriers that so frequently cause youth 

and adults to drop either out of school or GED programs.  If residents have the 

knowledge that these resources are there for them to access (and they do), then students 

can plan for these negative forces (though Friendship House resources) that are 

destructive for their learning persistence and in turn reach their learning goal (GED) 

(Comings, Parrella, &Soricone, 2014).  
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The key component of the CRI model is the mutually enhanced relationship, the 

creation of healthy sustainable relationships that encourage community members to care 

for one another and their community.  Through repeated evaluation research by CRI 

evaluators-Research and Educational Services, it has been shown that CRI has been 

successful in creating these mutually enhanced relationships and community trust 

amongst the Renewal Team, the residents, and the community as a whole.  The strength 

of CRI lies within the Friendship House-members of the Renewal Team living within the 

communities they serve; they are not outsiders.  The Renewal Team member is part of the 

community and shares the same concerns and issues as the rest of the neighbors; they 

have a vested interest.  

Purpose of the Research Study 

The Stanford Center on Poverty and Inequality Report (2014), found that those 

adults without a college degree fared badly but those without a high school diploma 

increased their poverty rate by almost 20 percentage points.  This same report has shown 

that there is a continued widening in the income achievement gap in American schools.  

Also, found in the report was that certain school factors have played a large role in 

shaping theseincome achievement gaps (Stanford Center on Poverty and Inequality 

Report, 2014).  One factor is that high income families earn 11 times more than low 

income families; this means that high income families have more resources to invest in 

their children’s development and schooling (Reardon, 2013).  They can afford to help 

their children by providing, for example- extra resources such as tutors, additional school 

supplies, extra lessons, donations to the school, etc.  
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Factor two, upward social mobility is more difficult now than in the past due to 

high income inequality and low economic growth.  Today there are less skilled labor jobs 

(such manufacturing jobs) available to support middle class wages without a college 

degree, therefore increasing the need for educational success (Reardon, 2013). For the 

youth of today educational success equals to economic success.  

Factor three, children from high income families are more likely to be raised by 

two parents, while those from low income families tend to be raised in single parent 

households. The single parent is typically a single mother with a low education herself 

(Reardon, 2013).  Again family characteristics play a role in the availability of resources 

to children to further their educational development.  

What has happened is that educational equality has widened mainly due to the 

fact that resources have become increasingly unequal. There are vast differences in the 

amount of money and/or time a parent can put into their child’s education.  It is a fact that 

higher income families spend 7 times more on their children’s educational development 

than lower income families (Reardon, 2013). When students from low income families do 

not have the resources available to them for educational success, many times they drop 

out of school.   

The purpose of this research study is to examine how community renewal 

international is able to aidin the success of high school dropouts obtaining their GED or 

other higher education knowledge (college hours) in their neighborhoods.  These students 

attend the Adult Renewal Academy (ARA) program implemented by CRI.  Between the 

years of 2009 and 2013 there have been 70 participants receive their GED-that’s 17.5 

students per year. Another 410 participants earned college credit (college offered skills 
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courses) through the ARA program. These are persons that have been described as 

“unteachable” or “unreachable”.  There are also many other participants receiving various 

types of informal learning which encourages lifelong learning skills (balancing 

checkbook, literacy, health/ nutrition/ medication skills, etc.).  

Community Renewal International’s Adult Renewal Academy is important to 

study due to the fact that if CRI resources are supplementing resources that low income 

parents cannot provide to their children, and results are being seen-this could be an area 

of more study that could potential help other cities with their dropout issues. Resources 

are so important to communities especially when they are accessible.  According to the 

Casey Foundation, Kids Count (2013), it is important to offer resources to the whole 

family in order to break the cycle of poverty. GED programs should offer resources such 

as parenting classes and other wrap around services in order to provide family 

development (Casey Foundation, 2013).  Those programs that can provide resources to 

the family as a whole have students with better success and are using best practices 

(Casey Foundation, 2013).   

Research examining education in impoverished areas is important for several 

other reasons, a) to improve education for those in poverty, 2) to stop generational cycles, 

3) to stop the stereotyping of one type of people, 4) to bring renewal to communities and 

stop up and out,and 5) to change the lives of children.  In order to improve education for 

those in poverty there needs to be improved community programs that address the 

particular issues faced by individuals that live in impoverished areas.  Teachers need to 

be prepared on how to handle the issues of poverty and know what their students face 

daily in their lives.  Issues that include dealing with daily needs such as food, shelter, 
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clean clothing, and other essentials that they may not have.   Lives of students in poverty 

may require more than what the average teacher is equipped to handle, therefore good 

training or available information about resources is something that teachers working in 

areas of poverty must have on hand to help their students.  Education is a way to stop 

generational cycles of poverty, stop up and out-and begin up and renew, and change the 

lives of children.  

 

 



 

 

Chapter II 

Literature Review 

Theoretical Framework 

 The following literature review is a theoretical framework that will cover five 

areas-a) the cycle of poverty and powerlessness, b) social capital,c) collective efficacyd) 

learner persistence and e) resilience for education.Each of these areas add to the 

discussion and examination of a) how communities and residents become isolated in turn, 

creating community problems/symptoms such as high rates of dropouts, b) how residents 

of certain communities lose their “voice” become powerless and how that effects their 

own learner identities, and c) what can a community group do through caring relationship 

building and outreach change learner perceptions and persistence.  

The Cycle of Poverty and Powerlessness 

  Many times when groups of persons suffer from poverty they become stuck in a 

cycle of poverty.   There are several barriers that create a cycle of poverty which include, 

race, education, political influence, and lack of meaningful work (Bradshaw, 2006).  

Some examples of these barriers are discussed here in this section to give a clear picture 

of what takes place in certain communities where the cycle of poverty occurs and/or there 

is little or no social capital.  

 For example, in many cities schools are not equal, especially for those in low 

income areas.  In poorer neighborhoods there is less spent per child than their richer 

neighborhood counterparts and materials are often out of date or lacking (Bradshaw, 

2006).  Due to issues such as these, many schools have low graduation rates, students 

with lower achievement, and fewer students seeking a higher education (Bradshaw, 
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2006).  Therefore, residents in the community are not adequately educated or trained in 

skills to get the jobs that offer a comfortable life.   

 Inadequately educated populations create a work force of low skill laborers.  Most 

jobs that are offered to low skill laborers are paid minimum wage which does not pay 

enough to keep a family above poverty lines.   The work for low skilled workers is 

available in a community but the pay is worse than it used to be for the same job; thus 

aiding in the dependence on government support to make ends meet (Bradshaw, 2006).   

 Another barrier is political involvement, many people that suffer from poverty are 

void/unnoticed when it comes to political decisions; wealth and knowledge is power 

(Bradshaw, 2006).  People in poor areas often have no influence when it comes to 

politics; their voices are not heard.  This can lead to isolation and disconnect.  Residents 

begin to lose confidence that they can use their voice to get things done in their own 

neighborhoods and communities.   Other barriers of those in poverty are ones associated 

with social stigmatisms simply due to their race.  Many groups suffer from discrimination 

which prevents them from certain opportunities; an infringement on their legal rights 

(Bradshaw, 2006).    

 Spatial or geographical barriers can also occur that create areas of poverty.  

Certain neighborhoods are spatially isolated and separated creating a lack of economic 

development, increase in crime, and social and political isolation (Bradshaw, 2006).   A 

downward spiral begins in which the area loses property value attracting more 

impoverished people and losing the attraction for businesses and investors; creating even 

more isolation.  Once businesses, jobs, and other infrastructure leave an area, residents 

are left with very limited human resources. Therefore, when the infrastructure has broken 
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down and the human resources are no longer available, people are affected at the 

individual psychological level.  When the cycle is in motion, multiple problems 

accumulate to produce serious poverty issues that do not get resolved on their own. 

One of the main variables for the cycle of poverty is the loss of power in the 

community- often those in poverty observe powerlessness. At an individual level, 

powerlessness can be ones expectation that they have no control over the outcome of 

their life events (Lord & Hutchison, 1993).  At a community level, two types of 

powerlessness can occur, real powerlessness which results from economic inequities and 

oppressive control by systems and other people, and surplus powerlessness in which 

residents have internalized beliefs that change cannot occur (Lerner, 1986).   

 Lord and Hutchison (1993), state that powerlessness is viewed as an objective 

phenomenon in which people with little or no political or economic power lack the means 

to gain greater control or resources in their lives Therefore, communities caught in the 

cycle of poverty are doomed to become powerless.  Once a community has developed the 

feeling of powerlessness and a loss of their voice; isolation and hopelessness can occur.  

However, there are some key factors that can aid individuals and communities in 

regaining their sense of power.   These key factors include self-development, support 

from people, participation, and access to resources.  

 Other key factors in helping communities stuck in the cycle of poverty and 

powerlessness is to offer support and services (Bradshaw, 2006).  There are six key 

identifiers to consider when aiding a community in poverty which include income and 

economic assets, education and skills, housing and safety,  access to resources (for 

example, health care), relationships (close ties and network to others), and leadership 
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abilities, which all can be considered social capital.  Creating strong interpersonal ties 

(also considered social capital) and building supportive communities with shared trust 

and mutuality is the key to breaking the cycle of poverty and devaluing of communities 

(Miller, 2004).   

There are neighborhoods in communities all across the United States that are in 

the cycle of poverty and powerless. Examining those communities that have managed to 

be successful in taking strides against the cycle of poverty and powerless is important in 

the understanding of how to build resources in the form of social capital for all 

communities in need. Social Capital is an important social phenomenon that occurs 

within communities; it is associated with better health, higher educational achievement, 

better employment outcomes, and lower crime rates (Office for National Statistics, 2014).    

Social Capital 

 There are many definitions of social capital; three main definitions are supplied 

by founding researchers- Bourdieu, Coleman, and Putnam.  Bourdieu defined social 

capital as combined (actual or potential) resources through networks of people with 

relationships that collectively support members within these networks with collectively 

owned resources i.e. capital (Bourdieu, 1986). The replication of such relationships is 

essential for these networks or resources to be used in the short or the long term, and the 

institutionalization of social capital insures social relationships in lasting ways (Bourdieu, 

1986).   

 Coleman defines social capital as social structures that facilitate the action of 

certain actors. He also describes social capital as “public good” that structures the 

relationships between actors and among actors (Coleman, 1988).  There are three main 
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concepts of Coleman’s work; 1) the importance of trust as it pertains to obligations and 

expectations, 2) the importance of information that is gained through social relationships, 

and 3) the existence of norms which facilitate action (Coleman, 1988). 

 Putnam defines social capital as community level features of social organization 

that include trust, norms, and networks which can improve upon the efficiency of society 

by facilitating action  (Putman, 2002).  He also notes that trust is important for the 

collaboration that takes place. Social trust arises due to social networks and the norms of 

reciprocity (Putman, 2002).  The more closely knitted or tight knitted a group the more 

the likelihood of cooperation for mutual benefit.  

 Therefore, social capital is when actors are able to obtain benefits due to their 

membership within a social network or other social structures (Portes, 1998).  It is also 

important that these social relationships extend beyond the family and into community 

social supports (Portes, 1998).  In order for community social supports or social capital to 

occur trust must exist within the community members (Sander &Lowney, 2006).   

 There are two types of trust associated with social capital “thick” trust and “thin” 

trust.  Thick trust is where individuals only extend trust to friends, family, and associates 

(personal networks). Thin trust is where individuals extend trust to friends, family, 

associates, and strangers (extended networks) (Sander &Lowney, 2006).  The more 

extended the networks; the more trust.  When the norms of trust are established in a 

community then people engage in reciprocity; this is where thin trust is important it 

“lubricates social interactions” (Sander &Lowney, 2006).   Once trust is established, 

these social interactions begin to develop(relationships/social ties).  
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 There are two types of social ties 1) bridging social capital and 2) bonding social 

capital.  Bridging social capital are social ties that include people’s individual differences 

such as race, class, or ethnicity. Bonding social capital are social ties that include people 

that are homogeneous (Sander &Lowney, 2006).  Both types of social capital are 

important for communities and serve different purposes.  Bridging social capital creates 

more unity throughout the community, brings people out of isolation, and breaks down 

stereotypes (Sander &Lowney, 2006). Bonding social capital can bring people together 

collectively to address collective goals (Adler & Kwon, 2009). If a community acquires 

both types of social capital then it increases its capacity for effective action (Sander 

&Lowney, 2006).    Thus, an individual’s social network (social ties) creates opportunity 

for social capital transactions (Adler & Kwon, 2009).  

 Field, Schuller, and Baron (2000) found that strong networks and educational 

achievement are mutually reinforcing.  The more social capital a neighborhood or 

community has, the greater the capacity for learning (Field, 2003).  In fact, the Fields 

(2003) study had many interesting finds that shows several clear associations between 

social capital and lifelong learning. He found that those individuals that had the most 

positive attitudes about civic engagement are also those that have the most positive 

attitudes about lifelong learning (Field, 2003).  In fact, the highest level of positive 

attitudes towards an active approach to learning was found among those who are actively 

engaged (whatever the activity) (Field, 2003).  Therefore, he concludes that there is a 

mutually beneficial relationship between social capital and lifelong learning.  

  Strawn (2003) also found that social capital influenced participation in lifelong 

learning and that it predicts engagement in informal learning specifically. Strawn (2003) 
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reports that people with all family networks and people with high social capital 

(relationships via networks) are more likely to engage in informal learning. Interacting 

with more people stimulates informal learning whether one is learning alone or with 

others.   When Strawn (2003) examined civic engagement her results showed that people 

who are more involved in community are also more engaged in informal literacy 

practices.  Also, those people that do more than one activity are more likely to engage in 

more than one informal learning activity.  This may support the statement that learning is 

a social activity that includes past experiences, family influences, and social influences 

such as norms and values (particularly of social networks in which one belong) 

(Tett&Maclachlan, 2007).   

Collective Efficacy 

 Lord and Hutchison (1993) stated that support from others (bonding or bridging 

social capital) “provided people with an opportunity to confirm their own intuition, 

increase their belief in themselves, and recognize their own strengths and potential 

capacities (p. 14)”.  Bandura (2011) says that “people do not live in isolation and that 

people often have to work in coordination with others to secure what they cannot 

accomplish on their own” (p.13).   

 Collective efficacy is when persons share the same belief in their collective power 

to produce results (Bandura, 2011).  A part of collective power is participation/ 

involvement.  According to Lord and Hutchison (1993) participation contributes to 

personal empowerment in three ways, the reduction in isolation (creation of 

relationships), the enhancement of participatory competence, and the creation of 

collective experience.  When residents in communities participate in activities and social 
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opportunities it brings the individual and the community out of isolation.  This social 

interaction aids people in feelings of self-worth and confidence through social roles and 

leadership opportunities (Lord and Hutchison, 1993).    

      Collective efficacy begins when shared beliefs occur with the individual members of 

a society.   The stronger a network (bonding ties or bridging ties) of individuals perceive 

collective efficacy, the stronger the aspirations, and the stronger the motivation to achieve 

their goals.   Also, with stronger efficacy, a network has stronger staying power even 

when they face setbacks.  The higher the community is with morale, hope, and resilience 

to stressors; the greater their accomplishments (Bandura, 2001).   Bandura (2011) states 

that, “a high sense of collective efficacy promotes pro-social orientation characterized by 

cooperativeness, helpfulness, sharing, and a vested interest in each other’s welfare”.  

Bandura (2000) states that “people’s shared beliefs in their collective efficacy influence 

the types of futures they seek to achieve through collective action” (p.76).  If community 

members are able to use their resources, continue forward when collective efforts at first 

fail (staying power), then they should be able to take on the tough social problems 

associated with day to day life such as education (Bandura, 2000).  

 Each person within the network (bridging ties or bonding ties) must have self-

efficacy within the role that they contribute to the group. For example, a tutor at the 

community center must feel capable and able to teach others the skill that he or she is 

offering as a tutor.  The adult learner must have self-efficacy that they can learn.  

Therefore, “a group’s/networks attainments are the product not only of shared knowledge 

and skills of its different members, but also of the interactive, coordinative, and 

synergistic dynamics of their transactions (Bandura, 2000 p.75)”.   If a 
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neighborhood/network wants to improve the education of its members then it is important 

that they can work collectively to produce results (Bandura, 2000).  Social capital plays a 

key role in (though networks of either bonding ties or bridging ties) coordinating shared 

beliefs to get people to act. 

 In order for adult lifelong learning (informal or formal learning) to occur in a 

neighborhood/network, collective action through collective efficacy (the community’s 

belief that they can coordinate learning) must be able to happen.  This takes members that 

have self-efficacy about their own skills and knowledge and norms of reciprocity(the 

exchanging of things with others for mutual benefit (social capital).  Studies in children 

have found that social support raises perceived efficacy.  With the increase in self-

efficacy there are increases in academic achievement (Park, Chung, Lee, Kwon, & Yang, 

2000). If this finding was found in children it isalso possible it can occur in adult 

populations. Therefore, if adults have neighborhoods/networks with collective positive 

norms and values for education, a collective efficacy that the neighbors/members feel as a 

unit they can provide social support/social capital for education to aid it’s members, then 

with this social support/social capital adult learners should have raised self-efficacy for 

their learning, and therefore have greater academic achievement. 

Learner Identity 

 A learner’s identity develops over time through experiences in one’s life, one’s 

confidence in learning, one’s learning in certain context, and in one’s identity as a learner 

that has permeated throughout an individual’s life (Kolb & Kolb, nd). Learning identity is 

strongly influenced by one’s important relationships (Kolb & Kolb, nd). These important 

relationships can be responsible for an individual’s attributes about theirfailures and 
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successes in learning experiences.  What others say or do can influence an individual’s 

learning identity (no matter how subtle). Therefore, a caring and nurturing environment is 

critical to a learner’s identity, where all are encouraged and where learning is promoted 

(Kolb & Kolb, nd). Creating a space where learners feel they can make the learning space 

their own, gives students’ ownership of their learning- allowing for a participant to feel 

more participatory in their learning experience (Kolb & Kolb, nd).  

A learner’s identity is one’s conscious recognition of their ability to learn; “I can 

learn” (Tett&Maclachlan, 2007).  For many adult learners this can be very empowering, 

especially for those that have dropped out of school or are illiterate.  It is not uncommon 

for learners in low SES situations to be referred to as “lazy”, “unable to learn”, 

“incapable of learning”, “don’t want to learn”, “the unteachable”, and so on.  It has been 

shown that school systems in low SES communities are under resourced which 

negatively affect student’s academic progress; therefore these students are often behind 

their counterparts in wealthier community school systems (American Psychological 

Association (APA), 2014; Freire, 1970).  

 Learners are none of the stereotypes that they have been labeled and in turn may 

believe; they simply were poor and went to an educational institution that could not 

provide adequate resources. Many individuals in low SES areas may experience negative 

educational situations due to poor or substandard formal education institutions; leaving 

them feeling unprepared and incapable as compared to those individuals in better 

educational institutions (poor neighborhood vs. rich neighborhood schools).  Also, 

individuals or collective groups of individuals may feel that they are not able or not 

competent learners due to the fact that is how they have been labeled by the greater 
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society because of their living (low SES neighborhood) situations (Tett&Maclachlan, 

2007).   If resources become available through social capital and offer these adult learners 

opportunities for learning that they were deprived of in the inadequate educational 

institution, their learner identity may change from “I can’t learn” to “I can learn”.  Adult 

learning for the purpose of this study is examining lifelong learning; both formal learning 

(ABE or GED) and informal learning (Self-directed).  

Learner Persistence 

 Adultlearner persistence can be defined as staying in a program for as long as 

possible, engaging in self-directed study when they must drop out of their program, and 

returning to a program as soon as the demands of their lives allow (Comings, Parrella, 

&Soricone, 1999). In additionto the above definition,persistent participation would 

acknowledge that learning can take place outside of formal programs.  Programs could 

increase persistence by continuing to support learning when students cannot attend 

classes or participate in formal arrangements (ex. the CRI Friendship House) (Comings, 

2007).With this definition programs can support learning when negative forces or barriers 

keep students from participation in a formal learning situation (Comings, 2007). Those 

programs that can help students persists by aiding in building positive forces and 

decreasing or putting road blocks to negative forces or barriers have students that persist 

(Comings, 2007). 

There are two types of forces that enable adult learners to be persistent, 1) 

positive force-confidence, support, and motivation towards something better and 

2)negative forces- barriers to leaning (such as no study time), no support, lack of 

confidence, and no motivation (Comings, Parrella, &Soricone, 1999).   Students ability to 
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navigate these forces are essential to success; having a plan and support.  Therefore, 

programs must aid students in strengthening the positive forces and lessening the 

negative forces (Comings, Parrella, &Soricone, 1999). When programs can determine 

how many forces are on each side of the persistence equation then they can identify the 

strongest forces and build strategies on how to address these forces for each individual so 

that the student can reach their educational goals (Comings, 2007).The most critical 

element to increasing student persistence is to build positive supports; even more so than 

removing barriers (Comings, 2007). 

 There are many positive forces that aids in persistence this include relationships, 

goals, teachers, fellow students, and self-determination. Two important types of positive 

support are self-efficacy and relationships with others. Comings, Parella, &Soricone 

(1999) reported that the strongest positive force was the support of others which included 

friends, families, teachers, and fellow classmates.  The main type of support offered from 

relationships is the support from others that reinforce self-efficacy. The verbal assurances 

that one can learn and can accomplish tasks; this counters negative support received in 

earlier negative schooling experiences (Comings, Parrella, &Soricone, 1999). Developing 

a culture of caring in the classroom among students is an important positive force.  

There are some other things that a program can do to help students become more 

efficious.  Students should be introduced to others that are like them who have already 

been successful at learning.  They should be challenged in their programs but not 

overwhelmed, they should be helped to address feelings of anxiety or failure or slow 

progress, and they students should be encouraged that they can succeed (Comings, 2007).  
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 A program for adult students (such as GED) needs to help students understand the 

negative and positive forces in their lives and how to manage them.  If the student 

understands these forces and knows how to manage them, planning out management 

strategies, they are more likely to persist (Comings, 2007). Programs that allow for 

planning that places the participant into instruction that fits their pattern of participation, 

and that aids the student in addressing their particular persistence needs- will have 

students that are successful in finishing their educational goals (Comings, 2007). 

Persistence services which include anything from a car ride to class to calling a student 

that has been missing class are all part of building positive forces for students. 

Trusting relationships is also important for adult student learners.  Royce and 

Gacka (2001) found that the “relationship between students and staff are critical” and that 

the initial contact between teachers and staff and students must establish trusting 

relationships. This trusting relationship where there is a bond between the learner and the 

“caring” educator is a crucial catalyst to the learning process.  With these trusting bonds 

students had a strengthened determination to succeed (Royce &Gacka, 2001).  The study 

found that using experienced, concerned adult teachers, mentors, and tutors built student 

self-esteem and encouraged leadership skills (Royce &Gacka, 2001).  Reio, Marcus, & 

Sander-Reio (2010) research results showed that forming better student-instructor 

relationships built on personal contact with instructors and the receipt of advice and 

guidance increased the likelihood of school completion.  Also, quality student-teacher 

relationships have an effect on school completion for at-risk students (Reio, Marcus, 

&Sanders-Reio, 2010).  Therefore, building positive mutually enhanced relationships 

between student and instructors/teachers is of great importance to GED completion. 
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Resiliency in Education 

Educationalresiliency actually starts with the children in communities.  Resiliency 

can be fostered through protective factors established within the community to reduce 

risk of failure in education (Bryan, 2005).  One important protective factor that can be 

established is that of caring and supportive adult relationships (Bryan, 2005).  These 

caring and supportive adults work together to improve the academic emotional and social 

success of learners.  A study done by Herbert (1999) revealed that supportive adults at 

home, at school, and in the community enhanced students abilities to be resilient despite 

issues with poverty, poor family management, and other adverse factors.   

School-family-community partnerships are critical to building resiliency for 

students.  These partnerships are instrumental in developing protective factors that help 

learners overcome some of the barriers and risks that they encounter in their communities 

on a daily basis (Bryan, 2005).  These partnerships work together to build supportive 

relationships that help with the implementation of programs that promote academic 

success for students in the community (Bryan, 2005).  Putting protective factors in place 

reduce the risk factors in four ways (1) leaners are less impacted by the effects of risks 

that they have direct contact with, (2) danger to risks are reduced or the risk is modified, 

(3) learner efficacy and self-esteem are enhanced, and (4) learners are provided 

opportunities for meaningful involvement in their environments (Benard, 1991, 1995).   

Through community partnerships with school systems, social capital or networks 

of trust are built that families draw from to help a learner succeed (Bryan, 2005).  Good 

partnerships can create networks of trust that are formed among administrators, teachers, 

family, and community members. These networks of trust provide a source of 
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connections, information, and understanding that also allowdisadvantaged learners to feel 

success (Bryan, 2005).  Therefore, community partnerships promote success by relieving 

stressors and barriers for the disadvantaged student (Taylor & Adelman, 2000).   

Present Study 

In summary, understanding how a mutually enhanced relationship, created and 

nurtured by social capital, by an inner city community program to aid dropouts in 

completing their educational goals, is an understudied subject worth being examined.  

This study will be examining theories and themes in the literature to understand a model 

that works for adult dropout learners that persist to meet their learning goals.  These 

themes are a) relationships and their importance to persistent learners, b) the exchange 

created by social capital, c) collective and self-efficacy, and d) learner identity.  How 

does CRI succeed in the making all of these themes to work together for success?  

 This study can aid in the understanding of how a community can create or 

replicate a model for learner persistence and success.  Many GED and other related type 

courses do not consider what some of these learners need to be successful.  The 

traditional classroom was not successful for many of the students that have dropped out 

therefore; it is most likely not going to be successful for an alternative learning situation 

either such as GED instruction.   

Research Questions 

Research Question 1: How does the CRI program support the high school dropouts in the 

neighborhoods that it serves?  

Research Question 2: How does CRI Adult Renewal Academy (ARA) impact high school 

dropouts in the neighborhoods that they serve?



 

 

Chapter III  

Methods 

This study utilizes a case study design, which is a type of study used to contribute 

knowledge to an individual group, organization, social politics, and related phenomena 

(Yin, 2014).  A case study explains the “how” or “why” a social phenomenon works and 

gives an in-depth description of that phenomenon (Yin, 2014).    It allows an investigator 

to focus on a “case” in order to retain a holistic or real-world perspective to the research 

(Yin, 2014).  Case studies are used to bring about the mechanisms that are brought into 

being.   

Sample and Participant Selection 

 There were three types of participants that were involved in this research case 

study.   Participants consisted of key informants (CRI staff-administrative level), 

Friendship House coordinators (community level coordinators), and students or former 

students (those that participate or participated in the ARA program).  Participants were 

adults over the age of eighteen, which either resided in or worked in one of five 

neighborhoods in the Shreveport Bossier communities.  All of the five neighborhoods are 

those that have received intervention through CRI.  These five neighborhoods are 

Allendale, Barksdale Annex, Cedar Grove, Highland, and Queensborough.    

Key Informants.Key Informants included personsthat provided detailed 

historical data, knowledge about interpersonal relationships, and werethose with a wealth 

of information about everyday life within the CRI communities.  For this study these key 

informants were those withextensive knowledge about the CRI model, processes, history, 
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communities, ARA, and students.  They werealso those participants that had access to 

critical archival and historical documentation necessary to the research.   

Key informant participants also acted as “gatekeepers” when planning and 

scheduling for student interviews and data collection.  Key informants included but were 

not limited to CRIstaff,ARA director, the volunteer coordinator, members of the CRI 

evaluation team, and the founder of Community Renewal International.   Participants 

were over the age of eighteen and were part of the CRI organization.  Key informants 

were selected based on their knowledge of CRI, experience with the CRI communities, 

and access to vital information needed for the research project.  

Community Coordinators.Each neighborhood has two Friendship Houses; 

within each Friendship House resides one coordinator and their family.   These are the 

individuals that coordinate and facilitate activities and programs that occur in the 

Friendship Houses.  They are also the persons that have contact with neighborhood 

residents, ARA programming, and students.   

These individuals were over the age of eighteen and lived within one of the five 

neighborhoods that have received CRI strategies/ interventions. The only criteria for the 

coordinators were that they work in the Friendship House as the current coordinator. 

There were a total of ten coordinators; two for each neighborhood.   

ARA Students.Interviews were conducted with as many adult ARA students that 

could be done.  However, the neighborhoods in which the students reside and participate 

in ARA programming have trust issues.  A “gatekeeper” is a person that aids the 

researcher in gaining access and trust with the community/groups of study (Hatch, 2002). 

“Gatekeepers” contacted the students that were interviewed and requested their 
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participation in the study.  Some of those students approached did agree to do the 

interview; a meeting was set up in a comfortable environment (some were interviewed at 

Adult Renewal Academy and some at their Friendship House) for them in which the 

researcher did engage with them.  The criteria for the students to be interviewed was that 

they were over eighteen, were enrolled or had been enrolled in the ARA program, and 

have been identified by the ARA instructors and other ARA staff as showing persistence 

or success in the GED program.  A total of five students agreed to be interviewed which 

was to be expected due to the population being studied.  

Consent.Consent was collected on all of the participant types.  Each 

participantfilled out the University of Houston consent to participate in research form (an 

example is attached in the Appendix) at the time they were interviewed or participated in 

a focus group.  Participants were also told what the topic of the research was about, what 

part their contribution to the research will be used for, and what this study wants to 

contribute to the literature. The interviews took between 20 -35 minutes and the focus 

grouptook a little over 60 minutes(interview questions in the Appendix).  

The participants were told that they will not be directly identified by name and 

that they will be identified by an assigned case number (example, coordinator case 01).  

All names and case numbers are to be kept in confidentiality and the participants were 

told such.  Proper confidentiality protocols have been followed by the researcher based 

on the University of Houston guidelines.  Participants were told that the interview was 

voluntary and that they may skip questions or topics that they do not wish to engage in 

and that they may quit at any time during the interviewing process.  
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In order to collect historical and archival data a letter of collaboration was signed 

by CRI and the principal research investigator Neely Kim (an example is attached in the 

Appendix).  This was done prior to the collection of any data and/ or interviews. CRI was 

told that this data may not be confidential and that it might be made public in order to 

describe essential portions of the CRI model.   All data was discussed with the CRI team 

before its use and it was explained that using unbiased data is important to the 

study/research.  

Measures and Data Collection Techniques 

 Grand Tour Questions.Researchers seeking to elaborate on findings of one 

method (survey data) with another method (qualitative data) are using sequential 

procedures (Cresswell, 2003).  Getting survey data that will aid in a research study that is 

mainly qualitative is common. These surveys usually take place prior to the collection of 

the qualitative data and give upfront information about the community under study.   

 Fetterman’s (2010) “Grand Tour Questions” are similar in that surveys are used to 

get a broad picture of the participant’s or native’s world, to “map the cultural terrain” 

before collecting the qualitative data.  Therefore, the survey will serve multiple purposes 

which is to collect initial data on an area of study in order to aid in the basic mapping of a 

place, develop how a model works, eliminate topics that will enable a researcher to use 

their time wisely,  and gather other information that is beneficial to the research 

study(Fetterman, 2010).   

This study incorporated this method in order to collect preliminary data on the 

CRI community and its residents.  The quantitative piece wasdone by CRI and was used 

before the qualitative pieces; in order to test various theories and concepts about the 



 

27 

 

 

community as a whole.Then,qualitative methods were used involving detailed 

exploration with individuals in the community.  CRI sends there surveys to all of its 

members and those in the CRI areas.  CRI handles all of the consent details, collection, 

and analysis.  The research investigator used the survey results for the research study.  

 Document data.  Archival and historical document data wascollected;printed and 

electronic materials were included. Data collected included; evaluation reports, 

presentations, newsletters, handouts, brochures, written and recorded testimonies, notes, 

research studies, and other various documents.  This data was collected in order to 

examine and interpret meaning, gain in understanding, and used to develop empirical 

knowledge about the topic.  Bowmen (2009), defines a document as one that “contains 

text (words) and images that have been recorded without a researcher’s intervention.”   

  Using existing documentation was one of the data sources within multiple 

sources in order to triangulate the data.  According to Bowmen (2009), there are five 

functions of using documentary material.  One, to provide background information and 

historical roots, 2) information in the documentation can lead to questions that need to be 

asked or situation to be observed in the research, 3) supply supplementary research data, 

4) provide a way of tracking change and development, and 5) can be analyzed in a way 

that verifies findings or corroborates evidence from other sources.  

 Interviews.Interviewing is a technique used to elicit a picture of the participant’s 

perspective on the research topic (Mack, Woodsong, MacQueen, Guest, &Namey, 2011).  

Interviews are typically conducted face-to-face and involve one participant and one 

interviewer (Mack et al., 2011).  However, at times, it is appropriate that more than one 

participant be interviewed at one time; this will still qualify as an interview (Mack et al., 
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2011). During this study this did occur with some of the students.  They felt more 

comfortable talking together than one on one. Interviewers act as listeners, are neutral, do 

not lead the participant, or indicate if a response is right or wrong (approve or 

disapprove) (Mack et al., 2011).   Interviews are used to gather perspectives of an 

individual while a focus group may be used to examine community norms (Mack et al., 

2011).   

 Interview questions for the study were open ended and did not contain questions 

that encourage yes/no or one word responses.   The interview questions had six sections 

1) demographics, 2) schooling information, 3) the CRI experience, 4) learner self-

efficacy/ collective efficacy, 5) learner identity, and 6) learner persistence (questions 

available in the Appendix). These questions were used as a guide in the interviews in 

order to ensure the correct information was gathered and information wascollected in the 

most natural way possible.  

 Interviews were tape recorded when the participant felt comfortable with this 

technique. Three of the six participants agreed to be tape recorded. The three participants 

that did not want to be tape recorded; notes were taken on the interview.  There were no 

incentives being offered to participants; interviews were done based on participant 

volunteerism. Interviews were conducted at a location convenient and comfortable for the 

participants (such as the Friendship House near them).  Participants were informed that 

their names would not be used and that they would have a participant code (ex, 

participant 01).  Individuals also were told how the interview would take place, so that 

they understood what was expected, and what was going to occur.  When the participant 

had completed the consent form, they were read a script about the research; including 
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what the research was about, what their information would be used for, and what the 

information would contribute to the literature.  Once the participant agreed with what was 

read to them the interview began.  

All interviews were labeled, with the field notes to match the recordings.   For 

example, in the recorder the recording  saved as file A was then coordinated with the 

field notes labeled with the person’s name, participant code, and recorder file A.  

Protocol and guidelines provided by “A Collector’s Field Guide” by Family Health 

International (2011) was used to conduct the interviews.  The field guide also aided 

(skills for interviewing) the interviewer on how to probe the participant, how to use 

proper tone for the interview, how to use proper body language for the interview, present 

proper follow-up questioning, and how to avoid leading questions ( to ensure unbiased 

questioning).    

 Focus group. A focus group is when one or two researchers and several 

participants meet as a group to discuss a given research topic (Mack et al., 2011).  Focus 

groups allow a researcher to collect large amounts of data in a short period of time.  A 

researcher/facilitator leads the group in a discussion through asking participants open-

ended questions (not yes/no questions) (Mack et al, 2011).   Focus groups are particularly 

effective for capturing data about social norms and offer a variety of opinions or views 

from the population (Mack et al., 2011).  The focus group method/technique also allows 

for the complete picture of how a given issue affects a community, gives data about 

cultural norms, and about community values (Mack et al., 2011).  The focus group was 

guided by a series of eighteen questions that pertain to learners in the Friendship Houses 

and their neighborhoods (questions provided in Appendix).  
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 The Friendship House Coordinators focus groupoccurred at CRI offices in a 

conference room typically used for their monthly meetings.  The focus group occurred on 

a day that they were already expected to be at the CRI office; in order not to 

inconvenience the coordinators. Consent was collected by all those participating in the 

focus group before the discussion was started.   After consent was taken and all those that 

agreed to participate were ready to begin the group wasread a script explaining what was 

taking place, why the data was being collected, how the data would be used, and that 

their names in the reporting would be coded ( example, coordinator 01).  Also explained, 

was the use of a recording devise and the use of note taking during the session.  After the 

information was given to the coordinators anyone that did not wish to participate at that 

time was free to excuse themselves; no one left.   

Again, protocol and guidelines provided by “A Collector’s Field Guide” by 

Family Health International (2011) was used to conduct the focus groups.  The guide also 

aided (skills for facilitating) the researcher in how to probe the group, how to use proper 

tone for the facilitator,how to use proper body language for the facilitator,how to conduct 

follow-up questioning, and how to avoid leading questions (to ensure unbiased 

questioning).   There were no incentives used for participation; it was all based on 

volunteerism.  

 Participant Observation. In order for a researcher to understand the daily 

interactions in a community observation and participation is important (Mack et al., 

2011).  Observations and participation should take place in community settings and 

locations that are important to the research study (Mack et al., 2011).   The locations in 

the community where participant observations did take place were the Friendship Houses, 
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CRI offices, and CRI Adult Renewal Academy.   Field notes were taken by the researcher 

about what was seen, discussed, and the interactions that took place. 

 The researcher went to each location with a gatekeeper (key informant) or with a 

Friendship House coordinator.   This created nothing unusual for those being observed 

and was something quite normal to occur in the Friendship House; people coming and 

going for different reasons.  When asked about the research, the researcher did divulge 

who they were and what they were doing.   Everyone that asked about the occurring 

research was very positive and open to it; no issues occurred.  

 Confidentiality wasused with the observations; no one in the resultshas their name 

mentioned in the reporting of the data or in conversations with other residents/students.  

Any indicators that would have a person stand out based on information unique to that 

person are not included in the final reporting. Key  

Informants / gatekeepers aidedthe researcher in scheduling times for participation and 

observation at the proper locations.   

Protocol and guidelines provided by “A Collector’s Field Guide” by Family 

Health International (2011) was used to conduct participant observations. The guide also 

aided (logistics for participant observation) the researcher in how to participate and 

observe persons of interest. Examples of what was observed: 1) appearances, 2) verbal 

behavior and interactions, 3) physical behavior and gestures, 4) personal space, 5) human 

traffic, and 6) people who stood out (Mack et al., 2011).  Audio or video was not used 

based on the ethics used by public health or international development research teams 

due to the lack of getting informed consent (Mack et al., 2011). 



 

Chapter IV 

Analysis 

 Triangulation.Triangulation tests one source of information against another to 

eliminate alternative explanations and to attempt to prove the hypothesis (Fetterman, 

2010).  It is used in order to establish validity by ensuring the findings of the study is an 

accurate reflection of the situation/ phenomena and supported by the evidence ( Guion, 

Diehl, & McDonald, 2002).  Various types of triangulation exist; the four types are 

triangulation of data methods, triangulation of data sources, theoretical triangulation, and 

triangulation of investigators (Krefting, 1990).  Only two types of triangulation were used 

in the analysis of this research study; triangulation of data methods and triangulation of 

data sources.  Data from interviews, participant observation, focus groups and life 

histories (from document data) and other documentation were used to analyze the CRI 

phenomena; triangulation of methods.  Also, to understand CRI concepts and phenomena, 

interviews, focus groups, and participant observations were done in various settings with 

various groups (students, key informants, and coordinators), at different days and times; 

triangulation of data sources.  

Document analysis.Document analysis includes skimming, reading, and 

interpretation of CRI archival documentation.   This process includes content analysis of 

the documents supplied by the CRI team.  According to Bowen (2009), “content analysis 

is the process of organizing information into categories related to the central questions of 

research.” Documents were studied in order to establish meanings and what those 

meanings contribute to the issue being researched (Bowmen, 2009).   There are several 

things to consider for document analysis, these include but are not limited to: the 
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relevance of the document, does the documentation fit the conceptual framework of the 

study, are the documents authentic, creditable, accurate, and representative, assessed for 

completeness, purpose of the document, the author of the document, written firsthand or 

experiences from a secondary source, and the reliability and validity of the document 

(Bowmen, 2009).   Coding was used to determine the patterns that emerged from the 

context and cultural settings (Fetterman, 2010).  Category instruction was used as an 

important tool to determine data characteristics and themes pertinent to the phenomena 

being studied (Bowmen, 2009).  

Patterns.Patterns are also used as a form of reliability (Fetterman, 2010).  

Patterns of thought and action should repeat in various situations and with various 

individuals (Fetterman, 2010).  Information was collected, compared, contrasted, and 

sorted into categories so that thoughts and behaviors became identifiable. The researcher 

compared observations until variations of themes were detected.  Patterns emerged aiding 

in the building of theory.  A database program was used in order to save time, look at 

frequencies of behaviors, test hypotheses, and provide insight into the data.   A code book 

and SPSS was used to track the occurrence of themes in the data. The database allowed 

for the development of emergent themes and aided in the visualization and organization 

of data into categories. 

Mapping, flowcharts, and organizational charts.Mapping is the visual 

representation which can be used to draw a map of the community and aides the 

researcher with an understanding of the community under study; the physical layout 

(Fetterman, 2010).  Mapping was used to create a visual of concepts such as concept 

maps of ideas and information.  This aided in the crystallization of images, networks, and 
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understandings.Flowcharts were used to examine the production line of the CRI 

operations.  Captured was the analytical process of mapping the flow of activity and 

information of CRI.  Organizational charts were used to examine the formal and informal 

organizational hierarchies.  Also measuredwas the structure and functions of the 

organization.  Various types of mapping and charts were provided to interpret the skeletal 

structure of the organization.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Chapter V 

Research Findings 

 The results are divided into three main sections (1) grand tour survey results, (2) 

historical and other relevant documentation, and (3) focus group and interview data.  In 

the first section, the results of the grand tour survey will be presented in order to give 

some upfront information collected from the CRI community as a whole.  Secondly, CRI 

historical and other various types of archival data are used in order to show the full 

concepts and depth of the CRI program. Lastly, results from the focus group and 

interviews are explored to examine participant’s perspectives on the CRI program and 

ARA.  

Grand Tour Survey. The hope was to do a Grand Tour Survey just prior to the 

research project however; CRI was unable to do that due to logistical reasons.  What CRI 

was able to do was provide me with the data from the last time that they had done their 

community survey (CRI Community Survey Results, 2010.  This data is presented below 

with a brief overview of their survey administration procedures, analysis, participant 

information, and an interpretation of the results. 

 Surveys were administered as one complete survey.  Either the survey was mailed 

to community residents or residents were sent an email with a survey link in which the 

survey was taken online. The surveys that were mailed were then collected by the CRI 

team and staff.  The online surveys were directly collected by the evaluation/research 

team. The surveys were anonymous and a sample of convenience was used surveying all 

of those in the CRI neighborhoods.   
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 The data collected online is imported from the online source to SPSS software 

and prepared for analysis. The data collected out in the field is processed (entered, 

cleaned, etc…) and then merged with the online database.   The collected data was then 

analyzed using descriptive statistics (using SPSS) to examine frequencies and measures 

of “Central Tendency” in order to make establish inferences about the perceptions and 

behaviors surveyed.   This data collection is to be examined longitudinally to look for 

changes in perception and behaviors over time.  

CRI collected survey data from participants within the five neighborhood areas 

with 179 people responding to the survey.  Participants were over the age of eighteen and 

were encouraged to fill out the survey and send it back to CRI main office by mail with 

the self-addressed envelope provided or to take it online.  They were told it was voluntary 

and no incentives were offered to participants.  Consent was handled by CRI through 

their consent collection methods.  

The general survey asked questions that pertain to reducing isolation through 

Mutually Enhanced Relationships (MERs) and CRI community involvement.  The survey 

consisted of 20 items with a series of questions pertaining to trust, for example “Would 

you say that you can trust people?”with a Lickert scale of (1) Trust them a lot, (2) Trust 

them some, (3) Trust them only a little, (4) Trust them not at all. Alpha=.83 which as 

good reliability for the scale.  Questions pertaining to friendship/connectedness, for 

example “About how many close friends do you have in the neighborhood these days 

(including family and not including family; two separate questions)” with a Lickert scale 

of (1) No close friends, (2) 1-2 close friends, (3) 3-5 close friends, (4) 6-10 close friends, 

(5) More than 10 close friends. Alpha=.89 which is a good reliability for the scale.  
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Questions pertaining to CRI community involvement, for example “Since being involved 

with CRI, I have more friends in my community” using a Lickert scale of (1) Very 

strongly disagree, (2) Strongly disagree, (3) Disagree, (4) Agree, (5) Strongly Agree, (6) 

Very strongly agree. Alpha=.96 which is a good reliability for the scale.  Results are 

below.  

• 50.5% of respondents say that you cannot be too careful in dealing with 

people. 

• 84.3% of respondents say that you can trust people in your neighborhood 

some or a lot.  

• 85.0% of respondents say that you can trust people of other races. 

• 57.0% (the majority) of respondents said that they had 1-5 close friends 

(including family) in their neighborhood.  

• 61.7% (the majority) of respondents said that they had 1-5 close friends (not 

including family) in their neighborhood.  

• 76.3% of respondents indicated that they had three or more people in their 

lives (including family) that they can share confidences or difficult decisions 

with.  

• 80.1% of respondents have been involved with community renewal from 0 to 

10+ years with majority reporting 1 to 5 years (34.6%). 

• 63.2% of the respondents say that they agree in (agree, strongly agree, and 

very strongly agree) that they have more friends in their neighborhood. 

• 78.1% of the respondents say that they agree in (agree, strongly agree, and 

very strongly agree) that they have more friends in their community/city. 

• 84.5% of the respondents agreed that since being involved with community 

renewal they have a better understanding of how to work with others to get 

things done. 

• 78.8% of the respondents agree that since being involved with community 

renewal they have more people in their life that care. 

• 73.2% of the respondents agree that since being involved with community 

renewal they believe their opinions matter more to people.  

• 78.0% of the respondents agree that since being involved with community 

renewal they feel that they and their friends are more capable of making 

changes in their neighborhood. 

• 75.3% of the respondents agree that since being involved with community 

renewal they feel that they and their friends are more capable of making 

changes in the city. 
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Figure 1. General Survey Results.  Results above examine areas of trust, growth in 

relationships, and collective efficacy within the CRI neighborhoods were CRI social 

technologies are established.  

 

As indicated in the responses above, people in the community report feeling the 

benefits of CRI involvement in their communities.  The series of questions above are 

related to community bonding and community efficacy.   Community efficacy or 

collective efficacy is when a community feels that they are competent or capable of 

generating social change. Over eighty percent of the participants expressed that they 

understand how to work with others to get things done.  Over seventy-five percent of the 

participants expressed that they have increased caring relationships, that they feel their 

opinions matter to people, and that they are capable of making changes in their 

0 20 40 60 80 100

Trust

Thick Trust 

Thin Trust

Growth in Relationship, have 

more friends in neighborhood

Growth in Relationship, have 

more friends in city

Growth in Relationship, have 

more people in their life that care

Collective Efficacy, my opinions 

matter to more people

Collective Efficacy, capable of 

making changes in their …

Collective Efficacy, capable of 

making changes in their city

Percent of Responses

General Survey Results



39 

 

 

neighborhood.  These are crucial components that make individuals believe their actions 

can effect social change. Groups that display high levels of collective efficacy have been 

shown to be more effective at addressing local challenges such as issues surrounding 

education. 

 The Haven House surveyexamined the perceptions and behaviors of the Haven 

House leaders in the CRI neighborhoods.  Questions asked about experience and 

participation as a Haven House leader.  For example, “Do you have a Haven House sign 

displayed in the front of your house?” (Yes=1, No=2).  Also asked is a series of question 

that pertain to neighbor connectedness for example, “Do neighbors solve problems 

together?” which uses a three point scale of Yes=1, No=2, and “I don’t know”=3. Alpha= 

.85 which is a good reliability for the scale.  

Participants answers of agree include the scales agree, strongly agree, and very 

strongly agree. Ninety four percent of the haven house respondents have developed closer 

relationships with 2 or more people. 

• 75.0% of the respondents say that neighbors do know each other better 

• 53.8% of the respondents say that neighbors do talk to each other more 

• 46.2% of the respondents say that neighbors do solve problems together 

• 64.7% of the respondents say that neighbors are more connected to one another 

• 42.3% of the respondents say that neighbors are more trusting of one another 
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Figure 2.Haven House Survey Results.  Results above examine areas of trust, growth in 

relationships, and collective efficacy within the CRI neighborhoods were CRI social 

technologies are established.  

 

 

The Haven House participants responded to questions that directly refer to the 

increase of relationships and bonding within their neighborhoods.  CRI community 

participants report that since Haven House has been initiated on their block they have 

developed closer relationships (94% of respondents).  They also report that they know 

their neighbors better, they talk more, and that they are more connected to one another.  

All of these responses included over 50% of the participants.   

 The Internal Care Unit: Friendship House survey examines Friendship House 

activities, resources, and presence within the CRI neighborhoods.  For example, 

“Because of the Friendship House presence, there is increased cooperation among 
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residents. “These set of questions use a Lickert scale with (1) Very strongly disagree, (2) 

Strongly disagree, (3) Disagree, (4) Agree, (5) Strongly Agree, (6) Very strongly agree 

used. Alpha= .94 which is a good reliability for the scale. Another series of questions ask 

about Friendship House participation of the staff and resources, for example “I receive 

correspondence (neighborhood newsletters, brochures, invitations, etc.) from the 

Friendship House on a regular basis.” A dichotomous scale of Yes=1, No=2 is used.  

Alpha=.52 which is a weak reliability for the scale. Lastly, there is a set of questions that 

asks about Friendship House activities, for example “I have participated in Friendship 

House activities: Community service Super Saturday activities (skating, movies, etc.)” 

using a dichotomous scale with Yes=1, No=2. Alpha=.75 which is an acceptable 

reliability for the scale.  

Participants answers of agree include the scales agree, strongly agree, and very 

strongly agree.  

• 84.9% of the respondents said the Friendship House is well known in their 

neighborhood.  

• 92.3% of the respondents said the Friendship House provides a safe place to be 

for those residents that participate in its activities.  

• 77.8% of the respondents said that because of the Friendship House presence, 

residents are more familiar with their neighbors.  

• 80.6% of the respondents said that because of the Friendship House presence, 

there is increased cooperation among residents. 

• 92.4% of the respondents said that the Friendship House promotes caring 

relationships.  

• 87.7% of the respondents said that Friendship House promotes greater 

involvement in the neighborhood. 

• 89.0% of the respondents said that Friendship House can help connect residents to 

health and other social services.  

• 88.8% of the respondents said that Friendship House partners with other 

organizations to improve the neighborhood.  

• 88.1% of the respondents said that children/youth in the Friendship House do 

better in school and in their personal lives. 
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Figure 3.Friendship House Survey Results. Results above examine areas of trust, growth 

in relationships, and collective efficacy within the CRI neighborhoods were CRI social 

technologies are established.  

 

 Friendship House participants responses indicate that there are strong increases in 

relationships due to Friendship House participation.  Through the items examined above 

the Friendship house is well known as a neighborhood resource.  Participants feel that 

Friendship House has created a safe place for residents to participate in neighborhood 

activities, it is a resource for health and other social services, and it is a place to create 

community partnerships in order to implement and improve neighborhood efforts.  

 Residents report an increase in neighborhood involvement, improvement in the 

lives of the youth that live there, more caring relationships among neighbors, and more 
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familiarity with neighbors.  These questions relate to neighborhood/community bonding.   

Residents not only report increased relationships with neighbors but they also show 

through these responses increased and vested bonding in their neighborhood. Again this 

is a critical component for social change, being vested (caring) in the neighborhood leads 

to increased involvement in community activities 

Background Information and other Documentation.Community Renewal 

International is the idea and vision of Mack McCarter.  If 

one ever has a conversation with him, he often will share 

the story of how he developed the idea of CRI on a series of 

notecards in his office. Mack McCarter is an intelligent 

man, with a determination to improve our world one block, one neighborhood, one city at 

a time.  He is driven, humble, devoted, caring, and inspirational to those that know him. 

Through his leadership CRI has grown into an internationally recognized program that 

has received national and international attention for its life changing impacts.   Before 

starting Community Renewal he had been a pastor in Texas, but returned to Shreveport to 

begin implementing his vision of CRI.  In 1991 he arrived in Shreveport and by 1994 he 

had begun the CRI organization.  He attended Texas Christian University and holds a 

B.A. in religion and then went on to Brite Divinity School to earn a Masters of Divinity 

Degree.  

 When Mack is asked about the CRI process, he often describes it through the 

example of a dirty swimming pool; the “swimming pool analogy”. I personally will never 

forget when he shared this analogy on a napkin in a restaurant with my father and me.  A 

simplistic yet innovative idea that literally changes ones views about relationships 
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forever; the strength of caring.  If you look at a community as if it was a dirty swimming 

pool and people are the dirty molecules, CRI would be the filter, cleaning the molecules 

to create a clean swimming pool.  In other words, communities thrive when there are, as 

Mack would put it, “intentional, methodological, and sustainable systems for nurturing 

networks of caring relationships”.  Healthy communities begin to collapse when it stops 

this intentional process of nurturing networks of caring relationships and decay (dirty 

pool). Once this has occurred people within this community also decline and become less 

competent and compassionate (molecules).   CRI joins these neighborhoods to rebuild the 

community starting with the foundation of caring relationships amongst its residents. 

They restore peoples competencies and compassion through the CRI Paradigm (filter) 

creating a healthier community with whole people residing in them.  

 

Figure 4.The Swimming Pool Analogy.The image above represents the “swimming pool” 

analogy, where the swimming pool is the community and CRI is the filter used to “clean” 

the pool. 

  

 How does community renewal restore communities and create whole people?  

CRI creates whole people through competencies and compassion.  Competent persons 

are defined by CRI as those “that have the willingness and ability to access and 
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appropriate resources outside of themselves which enable them to grow skillfully, 

socially, spiritually, physically, intellectually, and emotionally”.  Compassion is defined 

by CRI as “those people who live a lifestyle devoted to seeking the good of others as 

they seek their own good”.   A healthy community is one built on the foundation of 

mutually enhanced relationships which is created by CRI’s social technology (Renewal 

Team, Haven House, and Friendship House). Through CRI’s social technology and the 

foundation of mutually enhanced relationships a community can nourish and sustain 

other elements in the community such as education, safety, adequate housing, 

meaningful work, access to health care, leadership, and a culture of caring (the eight 

elements of CRI).  CRI’s social technology, the foundation of mutually enhanced 

relationships, and the eight elements are shown in figure 4 below in the CRI paradigm.  

Elements of The Village
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Work
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Relational 

Foundation/Social 
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Figure 5.The Community Renewal Paradigm. This is a representation of the Village 

Elements showing the mutually enhanced relationship as the relational foundation or 

social capital, the social technology, and the eight elements of CRI that create a whole 

person.  
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 Since CRI began in 1994 as a 501(C) (3) organization, it has worked tirelessly to 

rebuild human relationships through creating and harnessing networks of caring.  These 

networks of caring are called mutually enhanced relationships and as can be seen is one 

of the foundational components of the CRI paradigm.  Resources must be able to be 

reached by those most vulnerable in a city therefore, CRI has strategies in place that bring 

together neighbors, organizations, and institutions to delivery these resources in the form 

of friends helping friends in a culture of caring. Mack has often talked about his hope for 

all of our children and grandchildren, which “is to have every child feel safe and loved; 

where city streets are safer, students remain in school, and strangers become friends.” 

This would seem like a grand dream or vision but it’s real and happening in Shreveport 

Louisiana.  

 Currently, CRI has programs in Shreveport, Louisiana, Abilene, Texas, 

Texas Christian University Campus, Minneapolis, Minnesota, Washington D.C., 

Shawnee, Oklahoma, and Cameroon, Africa.  They currently have 52,000 members, they 

have helped over 3000 children through the Friendship Houses, they have 1,400 trained 

Haven House leaders, they have 1,600 volunteers helping residents, 85 participants have 

received their high school equivalency (GED or HiSET), 187 have obtained High School 

Plus and college level courses, and 408 have earned credit hours in college level courses.  

There has been a total of 1,386 students pass through the ARA doors.  CRI serves over 

600 families in the Shreveport/Bossier areas.  

 The foundations of the CRI process consist of three interlocking strategies-The 

Renewal Team, The Haven Houses, and The Friendship Houses (CRI’s Social 

Technology). Through CRIsocial technology, neighborhoods can build a platform for a 
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delivery system of social services which neighbors, neighborhoods, and whole 

communities can access.  It takes the three strategies working together continuously for a 

whole community to be maintained, sustained, and constantly creating renewal.  

One type of social technology is the Renewal Team whichconsists of people of all 

races, faiths, and backgrounds in the communities whom have made a commitment to 

support the efforts to rebuild the foundation of relationships to establish caring 

communities.  Collaborations 

and relationships are 

established with service 

providers, various 

organizations, local churches, 

and other institutions to meet 

common goals in the 

communities served.  Theseindividuals are there to help improve the quality of life for 

everyone in the city. Through Renewal Team people are connected together and then they 

engage in making more connections.  These connections of caring are shown with “We 

Care Signs” displayed in the community.   Displayed signs are important to create 

visibility to show how many residents are participating in the caring culture and that 

those that care outnumber those that do not. It is always impressive to see blocks of signs 

out in yards and businesses committing to a caring community.  Those persons that 

belong to the Renewal Team also wear pins on their collars or bumper stickers on their 

cars.  It is showing everyone in the community that people do care for them. One other 
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thing that is so impressive about Renewal Team, is that there really is diversity in the 

members; people from all types of life come together to care.  

 

Figure 6.Model of the Caring Network.The image above displays the model of caring 

networks. 

 

Another type of social technology are Haven Houses.  These are homes of 

community renewal volunteers that unite neighbors on the blocks were they live. These 

volunteers (Haven House 

Leaders) are a trained 

group of people that hold 

regular activities on their 

block in order to connect 

people together.  Some of 

the things that the Haven 
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House leaders do are host block parties, send out birthday cards, help a sick neighbor, 

help to find a lost pet, mow a neighbor’s yard, and just about anything else needed.   

These leaders meet monthly in order to share experiences, broaden relationships, talk 

about best practices, and more. They are literally helping CRI take the community back 

one block at a time. The map below shows an example (on a smaller scale) of what a 

neighborhood may look like with the placement of Haven Houses and a Friendship 

House.   CRI strategies involve 30 blocks with each block containing a Haven House and 

two Friendship Houses.   

 

Figure 7.CRI Social Technology Block Placement.CRI strategies involve 30 blocks with 

each block containing a Haven House and two Friendship Houses.   

 



50 

 

 

The Friendship Houses are the most intense of all the strategies of CRI social 

technologies.   With the help of volunteer contractors and key community partners, two 

homes are built in a low-income, 

high crime, high risk area.  There are 

two houses per 30 blocks and the 

homes come with large community 

rooms used to service the residents.  

Friendship Houses provide direct 

services to families in the community 

with programs such as kids club and 

youth club-after school programs for children, educational programs, life skills, conflict 

resolution, parenting skills training, and family support strategies (to name a few).   

These houses serve as a catalyst to bring resources to the neighborhood.   

 Staff that work in the Friendship Houses are called Community Coordinators and 

receive three to six months of rigorous training and apprenticeship.  These individuals 

must go through a probation period in order to make certain they are a fit for CRI.  Once 

trained, Community Coordinators are able to facilitate day to day operations that include 

building a caring infrastructure, coordinating with local partners and providers, 

cultivating relationships, creating a platform to deliver social services, and allow 

neighbors to have access to basic needs, as seen in figure 5 below.  
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Figure 8.CRI Foundational System of Caring. The figure above shows the CRI 

Foundational System of Caring and all of the CRI social technologies. 
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There are currently five CRI neighborhoods Allendale, Barksdale Annex, Cedar 

Grove, Highland, and Queensborough.  Maps of each of the 30 block areas are presented 

below.  

 

Allendale is one of the city's most distressed areas, with an abundance of crime 

and unemployment, Allendale was a neglected area where many families still lived in 

"shotgun houses" that had deteriorated into miserable states of decay and disrepair. Two 
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Friendship Houses opened here in 2002, having an immediate impact on the crime rate 

and the education levels of youth in the neighborhood. In 2006, the Friendship Houses 

also started serving as an anchor for the "Building on Higher Ground" initiative for 

Hurricane Katrina evacuees from New Orleans and other cities. 

 

In Barksdale Annex crime was so rampant in this Bossier City neighborhood that 

even taxi drivers, who had been robbed and had their cars stolen there, refused to go into 

the neighborhood. The first Friendship House opened in 2003 – and taxi drivers returned 
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a short time later. Today, civic groups, churches, businesses and other groups work with 

the Friendship House to continue the renewal in the neighborhood. 

 

Cedar Grovewas the site of a drug-related shooting and subsequent riot that drew 

national headlines, this Shreveport neighborhood is also site of one of the first Friendship 

Houses to be constructed for Community Renewal. Two opened one in 1997 and one 

1998. Drug traffic was so intense on the street where the first Friendship House was built 

that the street was referred to as “crack alley.” Today, the crack houses are gone and 
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children can be seen daily at the Friendship House, completing homework, building 

positive relationships andworking on service projects to further improve their 

neighborhood. The Friendship House was also the first home of the Adult Renewal 

Academy. 

 

Highland was where another one of the first Friendship Houseswas opened in 

Shreveport in May of 1997. A transitional neighborhood with a growing crime problem, 

Highland posed its own unique challenges. The second Highland Friendship House 
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opened in 1998 and the community coordinators gradually brought some unity to a 

diverse population. More than 400 children have now passed through the doors of the 

first Friendship House and many of them have returned to serve as volunteers and to 

continue community renewal programming in Highland. 

 

Queensborough was the first Friendship House built by professional golfer David 

Toms and the David Toms Building Team opened in this inner-city neighborhood 

in2006. During construction, builders noted that residents showed great interest and great 
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hope in the house. As in other areas, the Friendship House has helped to reduce crime and 

unify residents while providing educational opportunities and service projects for 

neighborhood youth. 

CRI has several other programs in place such as Yellow House (an intern 

program), Operation Hope (aids college bound residents), and Adult Renewal Academy 

(ARA) (GED and Higher Education program).  The focus is on ARA and so the history 

and context of this program is important.  ARA is faith based, holistic, educational 

program, for adults located in the neighborhoods where the Friendship Houses are placed.   

ARA was a vision of Gloria Millender (or Ms. Gloria) in 2003; she is the director and 

champion of the ARA program.  Ms. Gloria worked with an inner city ministry called 

“Winners Circle” for many years.  She worked with children of all ages and felt for the 

children that reported issues with their families at home.  She decided that in order to 

help these children she needed to help their parents and other adults that touched their 

lives.  Ms. Gloria chose to help these parents and adults by providing them with an 

education and a way to have hope for their futures.   An education can help break 

generational cycles that aid in the brokenness of communities.   

ARA began with one class offered in Cedar Grove and has now grown to nine 

classes being held in five Friendship Houses.  Students in the ARA program range from 

17 to 77.  What is nice about ARA is that graduates of the program move on to college, 

skilled jobs, they volunteer for the program to help others; even paying for others to take 

the GED test.   Many of the graduates put back resources into their communities which is 

part of the strengthening and the rebuilding of the communities. Ms. Gloria is currently 

working tirelessly for these students every day; she is an inspiration to many.   
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Students come to ARA to get their GED’s and college course credit hours in order 

to secure their futures.  Every student that attends the ARA classes take it serious and 

have a great appreciation for what is being provided to them; a second chance at their 

education.  Since the ARA program has begun, 85 participants have received their high 

school equivalency (GED or HiSET), 187 have obtained High School Plus and college 

level courses, and 408 have earned credit hours in college level courses.  These are 

students that most had given up on; the unteachable.  There has been a total of 1,386 

students pass through the ARA doors since Ms. Gloria started the ARA program; all 

receiving some type of education.  

Other documentation.Data was also collected by the researcher from several 

Community Renewal International (CRI) neighborhood newsletters, a compilation of 

stories written by CRI staff during the year of 2014.  These stories/entries focus on CRI’s 

involvement in low-income, high crime areas of Shreveport-Bossier, Louisiana, including 

the neighborhoods of Allendale, Barksdale Annex, Cedar Grove, Highland, and 

Queensborough.  

 The stories/entries report when an individual or a community was impacted as a 

direct result of CRI.  A code book was developed to score stories/entries.  These 

stories/entries were read and rated by the researcher.  A code book with codes reflected 

individual competency and community elements.   The researcher coded the 

stories/entries based on an individual’s change in competency. An extra rater familiar 

with the program was also used in order to create reliable data.  

The total number of stories of individual and/or community change was 77. Of 

these, there were 34stories related to the lives of individuals and 22 individual 



 

 

families.The other 64 stories

stories described an individual growing in compassion

growing in competence as a result of CRI programs. 

Figure 9.Results for Individual Competencies.
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stories involved larger groups of individuals.  Sixty

stories described an individual growing in compassion and 59 stories described people 

as a result of CRI programs.  
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Figure 10.Results for Community Elements.
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Results for Community Elements.Neighborhood Newsletter Results for CRI 

Stories that mentioned individual’s growth in compassion was reported the most 

competency being socially competent.  This is a strong indicator that 

residents are involved in their communities which is a factor of collective efficacy.  

Residents are working together to get things accomplished in their neighborhoods.  

at fulfill individuals spiritually, intellectually, skillfully, physically, and 

emotionally are an indication that residents are reaching psychological well

associated with the development of the whole person.  Newsletter stories indicated that 

ompetence skillfully was talked about most in the community.  
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Stories that mentioned individual’s growth in compassion was reported the most 

competency being socially competent.  This is a strong indicator that 

residents are involved in their communities which is a factor of collective efficacy.  

Residents are working together to get things accomplished in their neighborhoods.  

at fulfill individuals spiritually, intellectually, skillfully, physically, and 

emotionally are an indication that residents are reaching psychological well-being 

associated with the development of the whole person.  Newsletter stories indicated that 
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Meaningful work is most reported in the newsletters, followed by culture of 

caring.  Culture of caring is a central message in the CRI model of change.  This supports 

messages of building caring and positive relationships in the communities.  Stories 

reported accounts of education and housing taking place in the communities with 

education being the third most reported element.   However, healthcare, safety, and 

leadership were mentioned the least.  This could either be an indication that more needs 

to be going on in the community or it could mean that these elements are being met and 

no longer need as much reporting.  

 Focus Group Results.The focus group included all of the community 

coordinators from the Friendship Houses.   A key informant acting as a “gatekeeper” 

arranged the focus group for the researcher.  It was held at the CRI main office in the 

meeting room where the coordinators typically meet for their monthly staff meetings.   

The focus group was done on one of their meeting days as not to take them away from 

their usual work in the Friendship Houses.  Out of the ten coordinators eight were very 

active participants.  The room was charged (in a positive way) and the conversations that 

arose from the researchers questions were dynamic and informational. 

 These coordinators come from various backgrounds, cultures, education, and 

experiences; all of them taking the challenge to better the world we live in one 

neighborhood at a time.  These are passionate people that provide and care for others that 

need them; a very unselfish group of people.   Eachof the coordinators has very diverse 

talents and strengths to offer CRI residents.   

 Everyone entered the meeting room with excitement as usual, greeting one 

another, and discussing events in their neighborhoods.  The community coordinators did 
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know that they were going to participate in a focus group that day.  At the usual meeting 

time, the room came to order and the researcher began to explain how the focus group 

would proceed.  The script was read to them about participation, confidentiality, and then 

the UH consent form wasreviewed as a group.  The researcher asked if anyone had 

questions about the consent form or anything else about the focus group.No questions 

were asked and all of the consent forms were signed and returned.  The focus group was 

ready to begin and the recorder started; questions and discussions lasted for one hour 

eighteen minutes.  

 The focus group was prompted by several questions which included (1) with 

involvement of the Friendship House how had the neighborhood residents, as a whole, 

grown in reaching their educational goals?, (2) have you (the coordinator) seen people 

that have experienced success, and gained the confidence to go on and do more than that 

first step of getting their GED?, (3) so, overall in the community, for those of you that 

have been here the longest, have you seen that people are now using these educational 

resources (including lifelong learning)?, (4) what in particular do you see as changes in 

attitudes that the neighborhood has in respect to education that wasn’t there before?, (5) 

how do the Friendship Houses get the resources that they provide to their neighborhood; 

how do you develop the resources and partnerships?, (6) questioned about volunteers-

used a particular volunteer to start the conversation (a well known and loved volunteer; 

Ms. Mary), (7) can we talk about trust; do you see trust being built in your 

neighborhoods? , (8) about trust, do you feel that because you live in the neighborhood-it 

makes a difference?  
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The conversation really ended up taking on a life of its own to some degree. 

Almost everyone had something to talk about and seemed to really enjoy the 

conversation (there were a few shy ones). The conversation continued even after the 

focus group was technically over and was recorded (with participant knowledge of 

course).   

 Examining responses to question one, “with involvement of the Friendship House 

how had the neighborhood residents, as a whole, grown in reaching their educational 

goals?” respondents had lengthy responses. One main theme emerged with conversations 

about this first question whichhas to do with expectations.  As Schunk (2008) states, in 

his bookMotivation in Education, “Lewin’s level of aspirations is the goal or standard 

that individuals set for themselves in a task, based on past experience and familiarity of 

the task.” He also states that “expectancies are people’s belief and judgements about their 

capabilities to perform a task successfully.” For the community residents, it is about the 

judgment or value of the task, past social experiences (created attributes about the task-

the perceived cause of an outcome), and the fear of failure;this ties back to learner 

identity. Respondent ones’s description is below.  

Researcher: “With involvement of the Friendship House how have the 

neighborhood residents, as a whole, grown in reaching their educational goals?” 

 

Respondent 1: “I’ll start-there’s been no educational standards for anyone to 

meet (ARA perspective and Kids perspective), by either the adults or the children 

that live in the neighborhoods. I mean if you don’t know where you’re going, how 

you’re going to get there, you know- you wonder does anyone even care. That 

type of thing.   We try to get the word out about education in the community. I try 

to tell people that live here, I will ask them ‘how are you going to get a job or live 

a good life if you don’t even have your GED?’ We kind of establish a standard in 

the community.  Friendship Houses set standards for the people that live here- for 

the older residents and the younger residents.  We have senior citizens now 

enrolling for education programs to get their high school diplomas. They think 

you know, ‘I don’t even have my high school diploma.’  They’re getting it from 
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that perspective.   From the younger persons perspective there is no standard, I 

mean there is nothing in the community that these kids have to obtain to; I think 

the Friendship House provides that.  With the afternoon programs with the kids 

we are able to say that ‘hey it’s important, it’s important to get good grades, to 

promote to the next grade-it’s important.  You know, a lot of them don’t have 

that.” 

 

 Respondent one is testifying to the fact that neither the adults in the community 

nor the youth were held to certain standards of performance or strived for any educational 

goals.  Based on their past experiences they were expected to be like everyone else before 

them. There was a cycle that had developed where the adults didn’t expect to get very far 

with their education and this was just the standard or the norm.  Therefore, many did not 

have any standards for their children.The mentality was “this is the life that my parents 

lived, this is the life that I live, and this will be the life that my children live”. The other 

mentality was that “why even try? I’m not going anywhere any way-no one cares, it’s too 

difficult-I have too many challenges, etc.”  

 Respondent one is saying that the Friendship House has set the standards for the 

neighborhoods. Coordinators talk to the residents about standards and goals for their 

lives.  The coordinators and others involved with the residents now have expectations for 

people.  They are rewriting the norms. They are letting the people know that there are 

resources available to help them create a better quality of life for themselves. Even the 

adults that had lost hope in ever obtaining their degrees (seniors) are now enrolled and 

trying to reach their goals. They now see that it’s possible. This is a very encouraging 

thing for the youth to witness.  

 Respondent two describes a group of people that also do not expect to be 

successful in their educational goals due to continued failed efforts to reach the goal.  

They do not feel that they are capable of success due to various barriers. However, CRI is 
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designed to help those people with those obstacles in order for them to feel success. 

Respondent two’s description is below.  

Respondent 2: “My experience is a bit different, I have met people in the 

neighborhood that have dreams and desires and they have tried to accomplish 

them but they have so many obstacles.  The way we run the ARA program is we do 

everything we can to alleviate those obstacles. So that from picking them up, 

paying for the test, picking their child up and putting them into club programs-so 

that child care is not an issue for them. I think that has been a big difference with 

people in that they don’t feel beaten down due to the fact that they have tried and 

tried so many times or even just a few times to achieve their goal.  And they feel 

that it’s just not going to happen due to all these reasons and for some it is hard 

to take the first step to their education.  They need encouragement and the hope 

that ‘yes I can do it and there are people that will help you do it’.  Then they will 

just come and try and then they see success and that helps them go on with it.  It’s 

great to see them go on to fulfill their dreams. Us being in the neighborhood is 

another big thing-they don’t have to worry about transportation-they don’t have 

to drive-or ride a bus an hour across town to somewhere that they can get this 

done.”  

 

So, from these two responses one group of residents do not even feel like they can 

have dreams or desires in the first place due to past experiences as a group of people.  

The other group has dreams and desires but cannot figure out how to reach them due to 

barriers.  For both of these groups fear of failure is so great that they do not even try 

anymore. Friendship Houses are changing the beliefs and judgements that residents had 

or have about their capabilities to reach their educational goals. They are changing 

attributes created by past social experiences, and they are crushing the fears of failure.  

 There is a level of collective efficacy happening with the residents.  They are 

realizing they can create change in the neighborhood by improving their quality of life 

through their education.  The adults are realizing the value in education as it relates to the 

new norms being set in the community; increasing senior enrollment.  Adults (seniors) 

hear the Friendship House coordinators talk about education and they come to realize as 

respondent one remarked, “I don’t even have my high school diploma” which then leads 
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to them enrolling into education programs. Residents are changing their self-schemas 

reflecting on what type of person they are and what person they would like to be. 

Question number two asked, “Have you (the coordinator) seen people that have 

experienced success, and gained the confidence to go on and do more than that first step 

of getting their GED?” There was really only one response to this and it was a great 

example of those that received their GED and go on to reach other goals such as the 

military, college, trade school, and so on. Usually this is why they come to the Friendship 

House; they really want to achieve their goals but have this huge barrier (the GED) in 

their way.  It’s a good description of how CRI resources provide people with the skills to 

better their lives. Respondent two’s description is below.  

Researcher: “Have you seen people that once they experience success they have 

the confidence to go on and do more than that first step of getting their GED?”   

 

Respondent 2: “I don’t want to monopolize but I’ve seen it.  In our first adult that 

got their GED, I met him at a block party, he had been very discouraged; he had 

been to various places for help with his GED, he actually wanted to be a 

paratrooper but he was always rejected from the military because he did not have 

a GED.  So, that’s why he had been to various places to try but he could never get 

it.  All he needed was a little support, one on one support-so I told him we had 

just started our GED program ARA. It wasn’t even up and going completely, we 

just got the laptops-nothing was on them yet, but I told him ‘just try- just come, 

one time.’ I really didn’t think he was going to come, but he did.  I came and I 

asked a person from my church to come tutor him and we helped him.  Within six 

months he had his GED. He then went on to join the Army and basic training to 

begin his life as a paratrooper.” 

 

The researcher then made a comment about how respondent two had so much 

knowledge about this person she helped.  This then sparked an interesting comment from 

respondent one about how they do know their participants, they know them personally, 

and they know when they are missing from ARA.  He demonstrates how the coordinators 
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hold the residents accountable for their actions- in this case not showing up for ARA. 

Respondent one and two commented that if they do not show up, they go visit them.  

 

 Researcher: “You seem to know everyone by name and what they’re doing- it  

 seems so personal-one on one for the students”  

 

Respondent 1: “It’s not only that. If someone doesn’t show up when they are 

supposed to-I don’t like lip service, so when they tell me ‘I’m going to come and 

then they don’t come-we see that they’re not there-we know them personally. We 

will go follow-up with them.” 

 

Respondent 2: “Yea, we go visit them when they don’t come.” 

 

Respondent 1: “What I see with ARA is that people learn to be responsible for 

themselves, you see students coming together to keep each other on track, you 

don’t see that in a traditional classroom.” 

 
 CRI Friendship House coordinators not only encourage and facilitate resources 

for people to allow them to reach their goals; they actually are the folks that hold people 

accountable for their actions. The coordinator is showing an act of caring, they are letting 

that person know they are a part of a learning community that relies on their participation.  

Therefore, their participation is important and if there are barriers as to why they are not 

there, they need to work them out with the help of the coordinator so they may return to 

participating in the program.  

 Questions three and four asked “so overall, in the community, for those of you 

that have been here the longest, have you seen that people are now using the educational 

resources of the Friendship Houses? And, “what in particular do you see as changes in 

attitudes the community has towards education that wasn’t there before?” Respondent 

three had quite a bit of input on this topic and a good conversation proceeded.  According 

to her and the other coordinators it seems as though people are realizing the resources 
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that can be offered to them at the Friendship House and that they are using them.  Several 

examples emerged from this question; the responses are below.  

Researcher: “So, overall in the community, for those of you that have been here 

the longest, have you seen that people are now using this resource; even people 

experiencing lifelong learning?” 

 

Respondent 3: “Yes, the other day, one of the ladies in the neighborhood needed 

help filling out paper work-I had never done it before, so we did it together. I’m 

learning and she’s learning. There was also a man that comes to the house that 

needed help understanding the computer and emails.  I took the time to show him 

how to work the computer and how to send an email. Sometimes it’s helping 

people with the modern necessary skills they need to do things.”  

 

Researcher: “Great, I’ll send my mother over to you-she needs to learn some of 

those skills. So, what in particular do you see as changes in attitudes the 

community has towards education that wasn’t there before?” 

 

Respondent 3: “We had a guy come in last night.  I know he was a student that 

had dropped out. He was a hard case in the neighborhood-he didn’t come to 

Friendship House. Well, he came to the Friendship House and said that he 

wanted his GED so that he could cut hair.  He wanted to be a barber.  He 

couldn’t get his license to cut hair without his GED.  So, he came to us to help 

him.  There are some challenges that come with helping him but we’re helping 

him.” 

 

Respondent 4: “Well we try to put the word out for people.  When someone 

experiences educational success we put it into the newsletter, make a big deal.  

This way others can see that they can do it too. That it’s a good thing.” 

 

Respondent 2: “Yea, we had a group graduate and we put all of their pictures in 

the newsletter.  Other kids would see it and they would say ‘I saw so in so in the 

newsletter, I saw she/he got their GED.’  It encourages them to do it-they feel that 

they can do it too.  Some have stopped GED class but when they see that others 

did go on to get their GED’s they feel that they can go back to it and finish.” 

 

Respondent 1: “One thing I would like to add is people that have gotten used to 

certain social services- that they have always received and now find themselves 

scrambling to keep those benefits.  They need another way.  Friendship House 

can act as a bridge for people to get skills and jobs”  

 

Respondent 3: “There was one woman that wanted just help refining her math 

skills. So, she came to Friendship House and asked if she could get one on one 

help. She had been part of ARA and got her GED but needed some extra help. She 

knew she could come back to the Friendship House for help.” 
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 According to the respondents, residents will use the CRI Friendship House 

resources to meet their needs.  Trust has a lot to do with this.  Expanding on respondent 

three’s response (about the person wanting to get his GED so he could be a barber), this 

particular person had not been one to trust or engage in Friendship House activities.   

However, he experienced some life changing events that made him realize he needed to 

better his life.  He knew about the Friendship House and he knew about the resources 

there to help him reach his goal.  He decided to trust respondent three and come to her 

ARA program.  This example shows that even those deemed “hard cases” will utilize the 

Friendship House resources now in these neighborhoods. The resources are reaching 

some of those that need it most.  

 The other responses above touch on various ways attitudes have changed in the 

neighborhoods about education.  Friendship House coordinators are trying to change 

perceptions and attitudes of the residents by modeling successes. When they place 

pictures in the newsletter about GED graduates and their successes, it contradicts those 

negative perceptions and attitudes of “I can’t do it, I have too many barriers, I’m not 

smart, no one cares, etc.”  Residents see that if my neighbor can do this and they have the 

same barriers as I do, then I can do it too. Resident one brought up a good point-residents 

are realizing that instead of struggling for social service benefits they need to be learning 

skills that can get them good paying jobs. Therefore, Friendship House acts as a bridge 

for people to obtain these skills and get those jobs.  

 Questionsfive and six asks the questions“how do the Friendship Houses get the 

resources that they provide to their neighborhood; how do you develop the resources and 

partnerships? Six, questioned about volunteers, the researcher used a particular volunteer 
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to start the conversation (a well known and loved volunteer; Ms. Mary).  These questions 

explore how the Friendship Houses are able to connect people to resources and how they 

are able to collect a pool of volunteers to the houses to provide services to residents. The 

responses are as follows. 

Researcher: “The next question I have for you guys is about how the Friendship 

House works to get the resources to help those that come there?  You know, how 

do you develop your resources? Tell me a little about how you develop the 

relationships that are your resources.” 

 

Respondent 3: “We first try to look at what the needs are of the people and then 

we see what skills sets the volunteers have and we try to match them up with each 

other. We will also see what types of problems that they may have and get them 

connected to the right partners that we have access to.” 

 

Respondent 4: “I have an interesting story, a women’s group put on an activity 

called the reading rally that club kids participated in, the kids in club had an 

assignment to read a book (the same book), and then they had to come up with a 

song, a skit, or whatever.  One of the women at the rally just fell in love with all of 

the children and just started regularly volunteering. It was neat that the original 

partnership was for another reason but lead to her helping the kids in club.” 

 

Researcher: “Do you guys tend to see people come to volunteer once and then 

decide to stay, become regular volunteers? Any long-term volunteers? In my work 

with CRI, it seems like I see many people that become regular volunteers. Why do 

you think that is? What is it that makes them keep volunteering?” 

 

Respondent 2: “It’s about the relationship, I got a lady that’s been with me for 

long-term and then I also had a family that was with me for three years-until their 

kids grew up and went on to college. It is the community coordinator and the 

environment that we establish that makes the difference.  If they feel that they can 

work for them (the coordinator) and that the kids actually benefit from it, then 

they will keep volunteering.  They can get as deep as they are comfortable getting 

with them (the kids) or they can just help out.  I had one person that came on to 

help with birthdays.  They were a birthday person and then three years ago they 

started cooking all the food for the House (for the kids at club).  She then got 

other women to also start making food for other clubs at other Friendship 

Houses.  It’s the caring relationship. We adopt these kids as our own-we do things 

with them in the community.” 

 

Respondent 3: “It gives people in the community ownership; they are part of the 

change. Meaning and purpose are important. They want to know that they are a 

part of something with purpose.”  
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Researcher: “What about Ms. Mary? How long has she been a part of Friendship 

House?” 

 

Respondent 5: “Ms. Mary has had a relationship with us for at least ten years, 

maybe even more. She has been a volunteer and Ms. Mary was in ARA-that is a 

success story in itself.  She was a part of it for quite a few years.  Once she got her 

GED she came back and well now she’s helping me; even helping out with some 

of the GED instruction.” 

 

Respondent 2: “Well look at Ms. Penny, she started helping out Ms. Diamond. 

She’s another success story.” 

 

Researcher: “Yes it is nice to see someone bloom”  

Respondent 5: “You know what’s nice is when we came in we all came with 

different circumstances-from all areas of community outreach and services. But to 

do the work on this level it changes you, it really has dissolved into our hearts-the 

people, you are really able to establish true relationships, I’m not talking about a 

hand shake every once in a while when I see you-these people are part of our 

lives. I have been here three years going on four years and I have noticed a 

difference.” 

 

Researcher: “The day I observed you were giving the young adults all haircuts.  I 

stayed late that day just to hang out and observe the relationship.” 

 

Respondent 5: “A challenge for these kids will help them grow. If you look 

around and you look at the people living around you, you start to feel responsible 

for their kids.  It keeps you going because you say to yourself ‘I have a 

responsibility to care for you- to love you because you may not be getting any of 

that’. So, it’s our responsibility to care for them.” 

 

Respondent 5: “I was thinking while you were speaking, there are certain kids 

that we have that know we care about them. When the kids get out of school-we’re 

happy to see them. Another coordinator has one of my former students and when I 

went over there one day I seen him.  I didn’t know he was in that persons club. 

When we ran across each he was lit up like he’d seen Santa Clause or something. 

The thing is that it’s the impact that we should have.  I believe that this is the type 

of reaction our teachers should have when they see these kids; regardless of these 

kids background. It’s hard, these are tuff kids sometimes. Some of these kids in 

our neighborhoods are in some really tough situations; some really bad living 

conditions.  But even some of the worst kids that I have come across are in my 

club now they are coming to club now and are changing.  They show respect.” 
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Researcher: “Yes, the day I came to observe I noticed the respect. I remember 

you were talking to them about going into the military because they were 

interested. They were listening to everything you were saying.” 

 

Respondent 5: “Oh yea, all three of those kids are gone.  They went into the 

military.” 

 

 This conversation is a bit all over the place but makes some sense. Respondent 

three started the conversation by explaining the CRI process in the houses of getting 

those in need connected with those that can help. When someone has a need and come to 

the Friendship House for help, the coordinators will pool from a “bank” of resources and 

volunteers that CRI has to match the need with the best resource. Respondent four 

touched on more on what the question was about; which is how are relationships/ 

partnerships that create resources typically formed by the coordinators themselves.  What 

is meant by typical is that often people will come to the Friendship Houses through some 

form of service (in this case a women’s group), once they witness what is happening in 

the houses they continue to serve as a We Care Team member; providing resources.  

Respondent two describes the same scenario; again, very common. 

Then respondent three brings up an important point, about people want 

ownership, they want to belong to something with purpose. The residents want to belong 

to something with purpose.  The researcher thought about a particular volunteer, Ms. 

Mary that all the coordinators know and asked about her in particular.  This was done to 

get the coordinators thinking about those people that have been in the CRI programs and 

have now put their learned talents and efforts back into CRI neighborhoods as part of the 

We Care Renewal Team (like Ms. Mary and Ms. Penny).  So, not only did CRI better 

their lives but they stayed and are working to better other resident’s lives with what they 
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now know.  This is part of that continuous renewal of the community.   These are lifelong 

resources for the community.  

These points of conversation lead respondent five to thoughts about his own 

service in the Friendship House and in the neighborhood. He talks about how the work he 

does for the neighborhood touches him in a deep way. He can see that true relationships 

have been established now in these neighborhoods. A great point of his was “I’m not 

talking about a hand shake every once in a while when I see you out. These people are 

part of our lives.”  What he is expressing is the mutually enhanced relationship.  As 

people we often live on a block and we know our neighbors, we might wave, or shake 

hands here or there, but usually that’s where it stops.  We may have a couple that 

arecloser than others but would you say that they are part of your life (in a meaningful 

way)?  For respondent five and his neighbors it is on a whole another level, they are truly 

apart of each other’s lives, they “break bread together”, they raise kids together, they help 

each other, and they pray together.  After the “official” focus group was over, this is what 

respondent five talked about; his response is below.  

Respondent 5: “the other weekend Respondent 1 came over and we were cooking 

in the yard and we ended up with about 60 people in the yard.   We had a great 

time-some people were doing their own barbeque but they came over to be a part 

of what we were doing.  Neighbors told me as long as you’re doing this I’m going 

to help you.  I’m with you. On that day I went down to the bbq place down the 

street to get more wood.  When I got there the owner and I,  we started talking 

and I told him about what was going on-he ended up giving me the wood and then 

Abraham was walking down to the corner store with a cart and he saw him-he 

told him ‘hey take this meat and stuff over to the house-I want to help-I want to be 

a part of this- he gave us50 hamburgers for free to help.’ I mean he’s trying to 

run a business and he gave this to us.  We sat there from 11:00 in the morning til 

5:00 at night talking and having really good discussions about meaningful things-

I mean we broke bread there that day.A good day, really good day.” 
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Respondent five also said that he has been there four years now and just since 

he’s been there he has seen the difference in the neighborhood due to Friendship House.   

Respondent five runs the youth/young adult club in his Friendship House (the kids 

club is held at the other Friendship House in the 30 block area).  As he is expressing, the 

coordinators are tightly connected with the children they serve. They love these kids and 

they mentor them.  As respondent five said they may not feel loved at home or they may 

not be receiving the level of care they need from the adult they live with.  This is where 

the concept of “it takes a village” comes into play for CRI.  Sometimes people need help 

with their kids because for whatever the reason they are not available to them.  With love 

and care even some of the toughest kids have come around; even shown respect.   

 Respondent six wanted to express her feelings about how responsibility for these 

kids is a very real thing.  Many times she is called by local schools when there are 

problems before the parents are even called.  

Respondent 6: “I want to say something about one of the schools in my 

neighborhood. The school district is turning around. The principle and the 

teachers come to the Friendship House for a tour.  They visited the Friendship 

House, one of the churches, and our head start program. It was very personal to 

them when they saw what we do and then it was the connection that when they 

have difficulty with a child and they cannot reach a parent they can call me and 

say ‘I can’t reach mom, do you know what is going on?’  They seem like they 

want to help. Yesterday, there was an incident and I didn’t know that what was 

going on-I noticed that the child had been acting out.  She wasn’t listening when I 

was telling her what to do-she was acting different.  It ended up she was hanging 

out in places that she didn’t need to be.  She was staying at another relative’s 

house in order to take care of the relative that lives there.  She is too young to be 

doing that-our kids have it hard.  Sometime they have circumstances where they 

have no water, no electricity, no phone-it’s so hard (the child was also acting out 

at school) So, I called mom and told her what was going on but that’s all I can do. 

I can’t stop her from going over there.  The teacher will have to understand that 

this is what some of our kids are going through. Hard stuff.” 
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Respondent six brings up a good observation.  Many times these coordinators 

become known to the schools and other agencies as points of contacts for the children 

they serve.  Many times the household may not have a phone or the parents are not 

involved and hard to locate.  The schools will often contact the Friendship House 

coordinators to locate a child’s family or to see if the coordinator can help them with an 

issue.  This coordinator also expresses the frustrations of this situation because she can 

only do so much to help.  Coordinators take children to college visits, to appointments, to 

school, and much more. In a way they are surrogate parents for some of these children in 

club. The Friendship House acts as a bridge at times; bridging the education systems with 

the parents.  

Questions seven and eight have to do with trust, “can we talk about trust; do you 

see trust being built in your neighborhoods?” and “do you feel that because you live in 

the neighborhood it makes a difference (as it relates to trust)?”   Respondent one and 

three had good examples of how they are helping to change norms for children therefore 

increasing their trust for them.  The responses are below.  

Researcher: “Can we talk briefly about trust.  How do you guys able to create 

trust? Like the child we just heard.  It takes a lot of trust for her to tell the 

coordinator where she was going.” How is that trust established? Do you see 

trust being built in the neighborhoods where you are at?” 

 

Respondent 1: “Kids have come to me to share with me about their experiences 

and I think the reason they come to me is that I’m tolerant and I’ve learned to 

‘chill out’.  I think it might come easier for the ladies then us men.  These kids are 

not dumb-they see that I’m not quickly responsive/reactive-they started to open up 

because they saw I was not going to react the way that they thought I would react 

to what they told me. They open up and sometimes I wonder if that’s a good thing 

or a bad thing. Sometimes it’s like TMI.” 

 

Respondent 3: “That made me think about one of my students.  I invited her out 

and she called me a bad name. The next day her mom needed me to take her to 

school and used to, I would be like-no way.  But through compassion I’ve learned 
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not to be that way.  I try to understand what maybe she has been through-what 

made her act that way.”   

 

 Friendship House coordinators are norm changers.  From what respondent one 

said it seems that these children are used to people reacting in an abrupt fashion; quick on 

the response.  However, respondent one is reacting differently than the apparent norm.  

He is slow to react and seems to be a good listener-someone the children can trust with 

their thoughts and possibly secrets.  Respondent three is changing norms in the same 

way.  It sounds like her old reaction would be what was expected by people but she has 

decided to react outside the norm and try something different.  So, she gave the child a 

ride to school despite what had happened the day before. When children see that someone 

is there for them no matter what-good or bad, it offers consistency and trust.  

 Question eight took the question of trust a step further and asked if the Friendship 

House locations in the neighborhoods made any difference when it came to trust.  The 

responses are as follows.  

Researcher: “About trust-do you feel that because you are in that community-you 

live there it makes a difference?” 

 

Respondent 5: “In my neighborhood if there was no trust our Friendship House 

would probably not have one brick. The neighbors now look out for the House-

nothing is going to happen to our property when we are not there. If we lived 

there but never reached out- no one would be looking out-they just wouldn’t care. 

The relationship and them becoming family-we may be the only person on the 

street with integrity.” 

 

Respondent 7: “I have a story to tell; the mulch story”. I had mulch outside 

because we were working on a project and the mulch had been sitting out there 

about a month (due to the weather-delayed).  The day before we were going to the 

project- I left the House and I wasn’t gone not even 15 minutes and I got a call 

from the neighbor telling me that they took my mulch.  I went back home asked 

who did it?  I went down the alley way and I was like who took my mulch?  The 

guys who took it said ‘well we didn’t take it but we can get it back for you for a 

price. So, I said no ‘what you can do is give me my mulch or you can go to 
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jail.’So I got on my phone and told the police what they looked like. I told them I 

need my mulch for my project.  They got my mulch and was trying to sell it back 

to me.  The next morning I had to apologize for not having the mulch. They (kids 

that took mulch) showed up with a shopping cart with my mulch and an older 

gentleman with them.  They were hanging their heads. They said they did steal the 

mulch-one of the boys Daddy caught him and made him bring me back my mulch 

and say sorry to me. I found out- they were down the street and a neighbor told 

me that they ragged them so bad about stealing the mulch-gave them a hard time.  

They asked: How you going to steal from the WE CARE lady? All she’s doing is 

trying to help everybody-how can you do that to her? So, I got my mulch back and 

they said sorry” 

 

Respondent 8: “I think just being in one place and them knowing that the house is 

there and we are there.  I have one kid and mom works-she knows that we are 

there. I had a 15 year old come to the door asking if there was anything that we 

had for her to do to stay out of trouble. Consistency helps build the trust.  In most 

projects that I have worked with it always seems that I’m the superior person-I 

come in and try to tell them what to do and then I leave.  With the friendship 

house we’re equals-I’m there with them. It’s the way you make people feel.  We 

try to understand what the people are going through.  Not just coming in with a 

bunch of judgmental questions.” 

 

Respondent 5: “if we really want to know how we are doing in our communities 

we just ask them-ask our neighbors and they will tell us-they will give us the 

feedback. “ 

 
Respondent 1: “about trust- the neighbors thought that when some bad things 

started to happen I was going to leave-they were watching for that.  But I didn’t I 

stayed-and they noticed that-I was with them.” 

 

 The overall theme is that the Friendship Houses help with long term trust being 

established within the neighborhoods.  At first residents did not know what to think about 

CRI and Friendship Houses; respondent one is commenting on this. However, as he said 

when things got tough he did not leave. He was going to stay there good or bad. The 

neighbors noticed and now know he is with them on this journey of renewal.  

Respondent eight made another good point that when the Friendship Houses are 

in the neighborhoods and the coordinator lives there with them; they are equals (just 

neighbors helping neighbors). This changes the dynamic from “you think you can come 
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in here and just change things-you don’t live here-you don’t understand”   to “we can do 

this together-neighbors helping neighbors”. You are more likely to trust your neighbor 

then someone from an organization that says they want to help with problems.   

Respondents five and seven tell how the neighbors now look out for their homes 

and won’t let anything happen to the Friendship Houses.  This describes a level of trust 

and caring.  The neighbors are now letting coordinators know that they can trust them 

too.   

Key Informant Interviews.As part of understanding the process and supports 

that CRI provides to residents in the neighborhoods and the students in ARA, an open 

ended question survey was administered to five key informants.  Four of the key 

informants took an online survey and one wanted to complete an interview. All of the 

participants were over the age of eighteen and all of them gave consent to take the 

survey.  The participants were asked sixteen questions about (1) residents educational 

experiences, (2) attitudes about education in the neighborhoods, (3) ARA resources, (4) 

How MRE’s have had a role in adult learning, (5) trust and quality learning experiences, 

(6) student persistence, (7) student participation, and (8) student barriers. Only questions 

7-16 will be analyzed for the paper due to the fact that there are only four surveys, data 

from questions 1-6 could give away identities. A summary of the results are below.  

When examining all of the responses what has changed for the residents is that 

they no longer fear failure, they like to learn and enjoy classes, and they feel welcomed 

and valued as students.  Many of the students in ARA did not have pleasant educational 

institution experiences.  Many of them feel shame and embarrassment due to the fact that 

they never finished high school or that they feel they are not capable of doing the work 
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(not smart enough). ARA takes these students build their spirits along with their minds, 

changing preconceived notions about their learner identities.  This group of people 

become the “teachable”, the “successful’, instead of the “unteachable”.  ARA aids in 

reinventing learner identities in the residents.  

Attitudes of the residents went from the attitude that a GED was not attainable to 

it is attainable for them.  Many of the residents have seen this as an unattainable goal in 

the past. Education has become something that is recognized as important and needed in 

one’s life. It is changing the fears of the unknown that comes with success.  The concept 

of success is scary for some in these neighborhoods; again this comes back to 

expectations.  One key informant explains the thought process of residents which is “if 

I’m successful what will be expected of me?  Will I need a better job? Will I leave the 

neighborhood?”  The same key informant stated “for some residents the thought of 

navigating middle class norms is very scary.” Therefore, easing these fears change 

negative attitudes about how residents might perceive education.  

When asked about resources, informant responses talk about the free GED 

courses offered, free materials, tutoring availability, one on one student attention, skilled 

instructors and staff, a safe environment, heat in winter and coolness in summer, 

scholarships to pay for the GED test, small classes, food, child care, and transportation. 

Some of these items mentioned could be seen in other GED programs (not all but some).   

So, what makes CRI different in the resources they offer to residents than other 

GED programs?  They offer counseling to students with mental problems, they offer 

anger management classes, they offer financial management classes, parenting classes, a 

place to stay for homeless ARA students, groceries, haircuts, and one family even 
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received a refrigerator to store cold items in so a parent could keep working on their 

GED.  These examples demonstrate to what length CRI ARA will go to help its residents 

reach their educational goals.  They have a bank of incredible resources to help those that 

need it.  

ARA sets a tone that this is a caring learning community and students and 

teachers show respect to one another (like friends).  ARA does seem to do a great job of 

creating caring learning communities where there is mutual respect and caring taking 

place.  However, one response really stood out as capturing the true nature of why CRI 

MER’s play such a role in adult learner’s success and it is the fact that the staff, teachers, 

and students are in this journey together.  The student never feels alone in their barriers 

and challenges, the staff works with the student through the hard times; working tirelessly 

to help them resolve issues. To know you’re not alone, that someone cares and is there 

with you in your time of need is huge for some residents.   

Consistency is mentioned as a trust builder;staff showing up to teach ARA every 

scheduled time; being dedicated and not missing create trust.  Another key informant 

mentioned modeling love and caring programs that turn out successful students.  When 

one student tells another about their positive experience with ARA it models trust for new 

students.  ARA has a family type feeling; where the staff and students are a learning 

family.  This tight unit creates trust among its members.  

It appears that the types of students that tend to persist in ARA are those that 

experience some success in the program.  Once they experience that they can be 

successful at something they continue to persist in the program or in lifelong learning.  

One of the respondents gave an example of a 60 year old woman in the neighborhood, 
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which came to ARA to learn how to do higher level math.  Once she felt that she had 

mastered the math she wanted to learn she felt successful and good about her 

accomplishment.  The hope is that if she wants to learn something else in the future she 

will have the confidence to do it now.  The thing to recognize here is that she finished the 

task; she persisted until she reached her goal.  Another thing mentioned is about the ARA 

environment which is one of love, caring, and encouragement. 

When a student is in the ARA program they experience a caring learning 

community where they build relationships with staff and other students.  For some of 

them for the first time in their life they experience consistency with scheduled start times, 

class times, consistent food to eat, a consistent place to be everyday with people that are 

always there for them, and consistent care that address their needs.  For others it is the 

first time that they have ever experienced success in an academic setting, or has 

experienced someone acknowledging them or praising them for their good work or 

efforts.  It may be the first time that they experience attention from their teacher or other 

students; the first time that they feel like they belong to a group.  Students that begin in 

ARA most likely experience a lot of “firsts”, things that they have never experienced 

before in traditional educational setting.  

There are various reasons why students continue to come to ARA courses, they 

want a better life, they like the consistency and care, they want to set an example for 

others in their lives. With good supports and resources that take care of their barriers (as 

seen above), they do not have the stressors experienced in the past.   Due to a strong 

learning community, low stress and consistency, help with barriers, and staff committed 
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to making students experience success; CRI is able to create an environment that 

promotes successful students.  

Student Interviews.Five students were interviewed that were identified as 

students that persist in the ARA program by staff or have previously shown success in the 

ARA program.  All of the students were eighteen or older and all gave consent to be 

interviewed.  Two of those interviewed did not want to be tape recorded and three did 

agree to be tape recorded but wanted to be interviewed in a group setting.  One student 

was interviewed at the CRI offices, one was interviewed at a Friendship House, and three 

were interviewed at the ARA at the church. Two students had graduated from the GED 

program while three were still working towards their GED. Interview results are below.  

The first person to be interviewed already got her GED through the ARA 

program.   This particular student experienced some really rough times in her life that 

started with the loss of her mother.  Her mother had been her backbone and when she 

passed she felt helplessness.  She began a cycle of partying to escape the pain of losing 

her mother, she got into an abusive relationship, and began getting into trouble; making 

matters worse. Getting into trouble created more pain and hopelessness in her life and she 

was spiraling in a downward direction.  During all of this she was trying to care for her 

children and make ends meet.  Her life was chaotic and she needed love and guidance 

from someone, someone like her mother.  

One of the CRI coordinators located in her neighborhood at the time became 

involved with her.  She showed her love and attention, encouraged her, and helped her 

start to change her life.  She was like a mother figure for interviewee one.  That love is 

what turned interviewee one’s life around.  Interviewee one started becoming involved in 
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Friendship House activities and realized she wanted more for her life and her children’s 

life.  She started volunteering, going to church, and taking ARA classes.  With the help of 

the coordinator she was able to make goals for herself. She says that“I became a brand 

new person.” 

When asked what helped her to persist, to stay on course to meet her goals, she 

responded “love helped me to persist-I felt like I had a big family of support”.  She also 

stated that she had the feeling that failure was not an option. She felt like she had a 

network of support. She knew her kids needed a mom and they needed a role model. 

These things helped to make interviewee one persist and she says that now “I have the 

confidence to reach all my goals I want to do”.  ARA staff told her “no matter how bad it 

gets, you can do it” she says “that motivated me to keep going”.  This person that did not 

have much love for herself and never spoke to her neighbors now says “I have the heart 

now to help anybody” and she does; she helps lots of people.  Many of them just like her 

old self.  

The second person to be interviewed also had been a student in the ARA program 

at one time.  She decided in the eleventh grade that the ARA GED program was a better 

fit for her than the traditional class room.  This person struggled with some family issues 

that created some pain and challenges in her life.  She too like interviewee one, found 

herself in pain and hurting needing the care of a mother figure in her life.  Again, the 

same Friendship House coordinator that was involved with interviewee one became a 

person of support for interviewee two.   The coordinator made her feel loved and cared 

for which helped with her the pain caused by family members.   
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Interviewee two felt empowerment and the relationships made her feel love, these 

things made her change, and she grew with CRI involvement.  She says that “without 

ARA I may not have moved forward in my life”.  When she was asked what made her 

persist to get her GED, she replied that “teachers pushed me. They pushed me to be at 

school and the staff supported me.”  She also describes how love and support helped her 

stay with the program.  Her daughter was a reason for staying in the program too-the idea 

of being a better parent for her.   

She says “I feel a calling to help guide others in similar situations as mine”. The 

families in the neighborhood touched her heart and being a part of CRI makes her have a 

since of pride.  She wants to support other single parents that are trying to get an 

education for their children.  She also says that she has the confidence now to reach other 

goals that she may set for herself.  She wants to remain a part of the CRI We Care 

Renewal Team and help others.    

In observing this particular person she wears many hats for the Friendship House.  

She is involved in many aspects of the daily operations.  The children respect her and she 

is a good role model for them.  She has been observed tending to babies while the mom is 

getting her ARA lessons done.  She has been observed cooking for club to feed the kids 

when they come in from school.  She helps with homework, cleaning, instruction, and 

much more.  She has much knowledge about CRI and is a joy to talk with.   

The last three students interviewed were still in the ARA program and were 

younger than the other two participants.  The three of them wanted to be interviewed 

together which was fine with the researcher.  The interview lasted thirty minutes.  
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These individuals had stopped their schooling at different times in their 

lives.Student one had stopped in eighth grade, student two reported in high school- 

stating that“they said I  had no records of ever going to school-so when I tried to enroll 

into Louisiana public school I had problems with enrollment”,  and student three did not 

want to discuss it-she wanted to pass.   

When asked about why they wanted to go to the ARA program, student one 

commented her mother and her daughter.  She wanted to be able to afford to get her 

mother and daughter nice things.  Her mother told her “then go to school and finish your 

diploma and then you can get nice things”.  She said that right now “I can’t afford to get 

my daughter things she needs and I want to be able to do that”.  She went back to school 

to better her life.  Student two remarked that “I was always a school person –I always 

liked to go to school”.  He liked the social life of school.   Student number three stated 

that she wanted to go back so that she could “get a good job”.   

 When asked if they felt that the ARA program could help them to be 

successful at reaching their goals, right away student two said “I don’t feel like they can- 

I know they can help me be successful”.  Student one remarked that another program she 

had been involved with had teachers that would just hand her the papers and go sit at 

their desk.  She said “this program, they help you, they explain it, they put their hands to 

it, and that is why I picked this program.”  She liked the hands on approach that ARA 

offers. Student two said that he chose ARA because he felt it was more exciting than 

other programs.   

When the researcher asked the students about being persistent, student one 

commented that she feels that the spiritual lessons help to motivate her and help her to 
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remain persistent.  Student two says“I love to learn and I feel determined to keep going”-

persistence. Student three says she feels different because she now believes in herself. All 

of the students reported that the one on one experience is what really helps them stay 

working through the program no matter how hard it gets.  The one on one helps with 

persistence.   

Each student was asked how they would describe themselves as a learner-student 

one replied as a scientist, student two describes himself as someone that loves to learn-he 

even describes himself as a genius.  Student three says she does not like to learn-at all, 

but now she likes learning. Before she felt like just a body in a chair. She says that ARA 

makes her feel different-“it’s not just coming to class and sitting there-it’s fun” and she 

says “I feel like I’m part of something”.  She says that is what also makes her come to 

ARA.   

Students described their relationship with staff and teachers as family.  Student 

three specifically said the relationship feels “like family”.  Student two commented that 

other teachers he had before “wouldn’t even remember my name and yet they were so 

important to me”.  At ARA that does not happen; the teachers know who you are.  

Student one said that she did not like her teachers before ARA, now she likes all of her 

teachers.  ARA provides more support than other places that they had been to before.   

Student two says he has positive role models at home and ARA-this helps him.  Student 

three chimes in about how ARA provides her with a “nice and safe environment” were 

she can learn. Student one says she is surrounded by negative role models-ones that do 

not go school and do not have anything going for them. She does not want to end up like 

that she says.  Student three agrees, she has that too, but at ARA she feels supported.    
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When asked about neighbor attitudes towards education, student one says that she 

is trying to change the way others think by talking to them about her success. Student 

three says that people in the neighborhood notice the way that ARA has changed her-she 

says that she likes that feeling.  Student three feels after she finishes her GED she wants 

go to school some more so she can be a chef.  She wants to open her own restaurant 

someday.  Student one wants to continue her education at the Houston art institute-she 

likes to draw things and build things.  Student two wants to stay in school and gain as 

much knowledge as he can.  He is also thinking about trying to go into the air force.   

When asked how they deal with obstacles with ARA support, they replied ARA 

helps with transportation and they all stated that they feel that they can talk with their 

instructors about problems.  Student three brings up the mental health counselor, she uses 

that resource, and says that it is very important to her; it helps her continue in the 

program. She says that she has a lot of trust with her (the counselor) and that trust helps 

her stay in the program.  Student one says that if she calls in with a problem they tell her 

that they will help her find a solution so that she can get to class and be successful.   

 

 

 

 

 



 

 

  Chapter V 

Discussion 

The purpose of this research study was to examine two phenomena, (1) was to 

determine how CRI ARA program supports neighborhood high school dropouts through 

resources and supports, and (2) was to determine what impacts CRI ARA program had on 

neighborhood dropouts.  In order to start to understand the CRI phenomena, one must 

understand the type of communities in which the dropout population resides.  This study 

looked at a theoretical framework, The Cycle of Poverty and Powerlessness, which 

explained how communities end up in situations where decline and devaluing can 

happen.  Also explained, were all of the consequences that happen due to this decline.  

One of those consequences is issues with education and issues with high rates of high 

school dropouts.   

The previous literature talked about social capital explaining what social capital 

is; the definition.  Mentioned,was the type of social capital ties/bonds, types of trust-thick 

or thin trust, norms, networks, and what social capital can do for the leaner.  However, it 

does not describe how or where this social capital begins; how does an organization 

deliberately build social capital-especially in one that is in decay?   So, the literature 

explains the mechanics of various theoretic concepts, which are essential to know, but the 

question remains- how do you deliberately rebuild collective efficacy in a community, 

create new learner identities, sustain learner persistence, and develop resiliency in 

education?  Study results have the answers to these questions and can add an important 

piece to the literature; the deliberate construction of each of these mechanisms.  
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ARA is one of the programs within one of the CRI strategies (Friendship House), 

and it takes all of the strategies and programs working together to create the resources 

and supports that aid high school dropout’s success in CRI neighborhoods. It is important 

to understand how all these strategies work together to truly grasp how CRI creates 

resources and supports that create successful ARA students.  As seen in the historical 

documentation, CRI has a model that it strictly follows and the foundation of that model 

is the Mutually Enhanced Relationship.  The most basic beginning of social capital starts 

with a relationship.  The most fundamental job of CRI is creating caring relationships 

between people and then nurturing them. It is literally meeting one person at a time and 

growing the relationship.   

The three strategies of CRI were developed to one, create relationships- Renewal 

Team members are the foundation builders. First, they intentionally work to create caring 

relationships and secondly, they connect these caring relationships together to form 

networks.  They literally hit the ground running spreading that mission of community 

caring (hence the signs, the bumper stickers, the pins, etc).   They are like honey bees, 

they go out and get the nectar (build the relationships and collect the resources), and 

bring it back to the hive where it is made into honey and distributed (CRI and Friendship 

House platform)-while also re-populating the flowers that make the nectar (continuously 

growing caring connections in the community).  They are continually working on 

relationships.  That is their job.  

The second CRI strategy are the Haven Houses and they also work on 

relationships but they do it at the neighborhood level while Renewal Team does it on a 

community level.  Haven House builds relationships block by block by engaging the 
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neighbors that live there. They are intentionally and deliberately creating a close knit 

community of neighbors. They are also intentionally building bonding ties and thick trust 

which help to bring people together to work towards common goals.  They are creating 

not only one of the foundations of social capital but they are also building collective 

efficacy.  

 When Haven House leaders have a block party, have a birthday celebration, help 

a neighbor, coordinate events, they are reducing neighborhood isolation, they are 

increasing involvement by neighbors, they are creating a collective experience, and 

creating self-worth and confidences in the residents through social roles and leadership-

all of which are part of collective power.  Haven House leaders are creating 

neighborhood networks and collective efficacy so that residents can reach common goals. 

Hence is the beginning of restructuring norms. 

The third of the CRI strategies are the Friendship Houses which also work on 

relationships, however they are the “mother ship”, they are the platform in which all 

resources are harvested and distributed.  So, all of the resources that are collect by 

Renewal Team whether that is human resources or community services it is distributed to 

the neighborhoods through the Friendship Houses.  They are the creators of the bridging 

ties and the thin trust.  Before Friendship House “outsiders” did not just go into these 

neighborhoods; the residents did not trust the “outsiders” and the “outsiders” did not trust 

the residents.  That made getting help from various agencies difficult.  What the 

Friendship Houses have done is create trust between the “outsiders” and the residents, 

therefore opening the flow of resources.  
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The Grand Tour Survey confirms that the strategies are already showing effective 

implementation. Results of the Community Survey tell us that each strategy is doing what 

it supposed to be doing because each of the elements of their jobs has high responses.  

The job of Renewal Team is to build caring relationships, survey results showed that 

78.8% of residents did agree that since being involved with community renewal, they 

have more people in their life that care. This shows the purposeful caring relationship 

building that Renewal Team develops and nurtures on a continual basis.   

Survey results also support that the work of the Haven Houses are working.  

Survey results reveal that Haven House leaders are creating “thick” trust and bonding ties 

within the neighborhoods.  Over eighty four percent of the respondents reported that you 

can trust people in your neighborhood (some or a lot).  Another, 61.7% said that they had 

1 to 5 close friends in their neighborhood that were not family.   Of the residents that 

responded, 63.2% said that they had more friends in the neighborhood since involvement 

with CRI.   Collective efficacydevelopment is also supported through survey results with 

84.5% of residents reporting that they have a better understanding of how to work with 

others in order to get things done (since being involved with CRI).  About 82.0% 

responded that they make more of a difference in their community since being involved 

with CRI. Another 73.2% of residents said that they believe that their opinions matter to 

more people since CRI involvement.  Also, 74.0% reported that they have skills to solve 

problems, reach goals, and have a better understanding of the community since CRI 

involvement. Lastly, 78.0% of residents felt that they and their friends are capable of 

making changes in their neighborhood and another 75.3% felt they could make changes 

in their city since CRI involvement.  
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Lastly, the Friendship House survey results were examined.  Eighty-five percent 

of residents reported that the Friendship House is well known in their neighborhood.  

Seventy-eight percent reported that they are more familiar with their neighbors due to 

Friendship House.  It appears that residents know about the Friendship House and are 

making connections with neighbors while going there.  Also, residents reported that they 

feel that there is increased cooperation among residents (80.6%) and that Friendship 

House promotes caring relationships (92.4%).  Eighty-eight said that the Friendship 

House promotes greater involvement in the neighborhood with 89.0% of residents 

reporting that Friendship House can connect them to other social services.It seems that 

Friendship House is doing its intended job of being a platform for the distribution of 

resources.  If survey results can determine that all of the CRI technologies are doing their 

intended jobs then, it is possible that elements of social capital are also occurring in some 

capacity, and so is collective efficacy.   

When the three strategies are working hard together to create caring and 

supportive relationships resiliency begins to emerge for the children, youth, and young 

adults that live there.  This resiliency is in the form of protective factors.  In fact the 

literature reported that the one most important protective factor that can be established is 

that of a caring and supportive adult relationship.  Friendship Houses have done an 

excellent job of creating this protective factor and the two ARA graduates interviewed 

talked about it being the main reason they were successful.  Both of the ARA graduates 

had a Friendship House community coordinator that showed love to them. She presented 

them with a caring relationship (a mother figure) which enhanced their ability to be 

resilient despite the challenges they had in their lives. There are several examples in the 
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results that support this one important protective factor.  Respondent five talked about it 

in the focus group on several occasions.  He talks about feeling a responsibility to love 

and care for the kids, youth, and young adults in his Friendship House, he talked about 

how the kids light up when they see him and the respect that they have for him, this one 

protective factor is a reoccurring theme throughout the data.   

Also, when all of the strategies are working together (and apparently they are) 

social capital is developed and flourishes.  Trust is built in the neighborhood and 

networks evolve.  With those networks come innovative programs and supports for 

creative thinking such as Ms. Gloria’s ARA program.  These networks allow for all of the 

resources used by CRI and ARA to increase high school dropout success in GED 

programming.  

As seen above and in the data, students are supported in three main ways. One, 

they are supported by caring relationships in which MER’s are created between the 

students and the teacher (adult relationship) and then between students. This creates 

caring and supportive learning environments for the ARA students (high school 

dropouts). These learning communities and caring relationships are positive 

forces/supports that help the students persist.   

In fact, in the interviews, with the three students (students one, two, and three), 

the caring relationships were sited at the main reason they kept coming to ARA every 

day.  They even went as far as commenting that their learning community felt like “a 

family”.  They remarked how the teachers know them, know their names. With the 

relationships and the support they feel from the learning community self-efficacy is 

emerging.  One interviewee said that she “believes in herself now” and others feel like 
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they can reach any goal that want to accomplish. With this self-efficacy come changes in 

learner identities.  Key informants reported that learners come to ARA at times with 

feelings of shame and embarrassment, the fear that they will fail, they feel that they are 

not smart enough to do the work, and all types of negative learner identities.  ARA staff 

builds up their confidences by allowing them to feel success and increasing efficacy.  

ARA staff work very hard to change negative learner identities.  Throughout the 

responses from the Key Informants this is a repeating theme.  

The second type of support ismore concrete, they are the day to day physical 

barriers that students encounter.  CRI ARA offers all types of resources to support these 

students success such as transportation, child care, materials, free courses, scholarships 

for GED test, food,  a safe environment, one on one tutoring, skilled staff, wake up calls, 

home visits, and anything else that a student might need.  Many times students do not 

even need to ask for help.  The staff is so close to the student that they will intervene 

when they see a student is at risk of failure.  For example, if they do not show up for 

ARA, someone is going to visit them and check on them.  This was demonstrated in the 

focus group.  These coordinators and ARA staff are pro-active with students not reactive.   

Lastly, students have an array of service supports that they have access to through 

CRI ARA.  These services can be mental health care, health care, anger management 

classes, financial classes, parenting classes, homes for the homeless, help to pay bills, 

groceries, haircuts, interview preparation, and so on.  Literally, any need that they present 

CRI will help that student.  As one of the ARA graduates interviewed said “failure was 

not an option”, the ARA staff was going to make sure she was a success and in her case 
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she was.  As one of the Key Informants put it, the student is never alone in their barriers 

and challenges, “the staff is there with them; we are in it together.” 

There are several impacts that CRI has on neighborhood dropouts such as changes 

in perceived learner identities, reinventing lives and giving them futures, helping them to 

reach their goals, give them confidence, teach them trust, and so much more.  The two 

ARA graduates both were impacted profoundly.  They each had a total life changing 

event occur for them.  Both of them went from lifestyles that were hurting themselves 

and their children to two of the most remarkable women and role models.  They are able 

to support themselves and their children now.  They are symbols of hope and resilience in 

the community. These ladies are now living to serve and help others;to give back what 

they had received from their community coordinator.  The example of the paratrooper, 

the impact was also huge.  He was able to pursue what he really wanted to do which was 

to join the military.  Before CRI ARA he had not experienced any success in 

accomplishing his goal of completing his GED.    He was discouraged and felt hopeless.  

Defeating that hurdle for him was a complete game changer in his life.   

There are also small impacts made daily for example, when student three is able 

to trust people because she got access to a counselor.  She is trusting people she is 

opening up; which is what she did with me, the interviewer.  She is beginning to “feel 

different and she likes it”.  ARA has impacted her self-esteem and confidence she said “I 

believe in myself”.  The impacts for some of these ARA graduates are so deep that they 

want to pay it forward.  Past ARA graduates have paid for upcoming graduate’s tests.  

For some of them it allowed them to go to college.  For many of them it has opened the 

door to opportunities they did not realize they had.  In these neighborhoods it can be a life 
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changing experience. They can get a job, go to college, go to the military, get a barber or 

beautician license, or other trade school certifications; it truly opens the door for them.  

They can care for their children, one women was just happy that she could finally help 

her kids with their homework.   The impact for her was she could be a better parent.  

Many people in our society are treated as though the situation that they are in is 

their fault. “If they just did XYZ then they wouldn’t have to live like that. People are 

stereotyped, judged, and oppressed because of their life circumstances.  Through years 

and years of being beat down and living through many generations of cycles of the same 

issues, people can give up.To look at children and hear all of their dreams and aspirations 

of what they want to become, none say a drug addict, a single mom, a dropout, etc.    All 

of us should want these children’s dreams to come true or at least the opportunity for 

them to come true.    

It is very hard to look into those cute little faces and not be moved by their 

circumstances.  They see and hear things that most adults never even experience.  They 

do not always have clean clothes, running water, lights, or other things that most of us 

take for granted.  Many of these children are being raised by a young single mom with no 

education, and they live in grave poverty.  Many times the cycle is then repeated for 

generations.  How can we as a society keep telling ourselves that this is okay and that 

they deserve to live that way because their “lazy”, “they don’t want to change”, or “they 

like living like that”.   No, none of that is true but for some it is all they know-their 

families have been in these areas for generations.  So, why would anyone want to leave, 

instead of encouraging up and out, let’s encourage change and renew.  
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What CRI is doing is changing lives and ending generational cycles that trap 

people into certain circumstances.  Education is so important in changing lives. It is the 

gateway to opportunity.  Stopping the cycle of dropouts in these neighborhoods can 

change generational issues that have existed for a long time. To think that by offering 

someone a second chance (getting a high school diploma) the life of a child could change 

forever, because if their parent gets educated then they can get a good job, afford clothes, 

water, electricity, and so on. Every mother wants that for their child no matter where they 

live or what’s in their back account.  

This study was done in the hopes that if the right people read it they will be 

moved or inspired to care for others and become a part of the caring relationship 

experience.  It is done to show that this process really works.  It is not full proof not 

everyone has a life change but for the ones that do it can make all the difference.  What is 

nice about studying this phenomenon is that the relationships are mutual; all of those that 

serve for CRI have grown in their lives from knowing these residents.  Those that study it 

or those that work in the field learn from the participants as well.  Learn about courage, 

strength, resilience, love, and much more.  

There are some limitations to the study with one being that a more recent Grand 

Tour Survey would have captured more recent information about the neighborhoods.  

Also, more ARA student interviews might have been good to have however, there 

multiple resources of data that contained rich data. 



 

Chapter VI 

Conclusion 

 Studies of caring mutually enhanced relationships are new and so there is 

much left to be studied in this area.  Even though there was a rich amount of data 

collected for this research study over the area of CRI community education efforts 

through ARA, even more research can be done on this element.  Further research is 

anticipated from this researcher on the subject of CRI adult learners.   

Limitations to the Study 

Some limitations for this study include a) limited amount of interviews, b) need 

for a more current grand tour survey, c) more time needed for more specific observations 

of ARA, d) more male participants would be beneficial, and e) the research is not 

generalizable.  Unfortunately, there were only five interviews in the current study.   

Having more students to interview would enrich the current data and would provide 

information from a more diverse group of students.  To have a more diverse group with 

various ages, backgrounds, educational experiences, and family backgrounds would 

expand upon the data already collected.  Therefore, more efforts will be used in the future 

to collect more interviews with a more diverse group.   The current grand tour survey 

used in the study is dated back to 2009; a more current survey would be beneficial to a) 

get a more current idea of what is occurring in the community but also for b) to have a 

comparison between the first data collection at 2009 and a more recent data collection 

from this year; in order to see what growth has occurred in the CRI neighborhoods in the 

form of trust, growth in relationships, collective efficacy, and perceptions about Haven 

Houses and Friendship Houses.   While participant observations did occur there were not 
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as many hours as the researcher would have liked.  More intentional observations would 

have been better; meaning more time in the ARA classrooms observing students than out 

in the Friendship Houses observing residents as a whole.   The focus group did include as 

many male participants as female; the interviews included more females than males.  

More male interviews are needed to see if the same results are seen in males as what was 

learned from the female participants.  Due to the fact that this was a case study about a 

particular phenomenon that happened in a specific location, generalizations about the 

CRI program cannot be made.  The data only relates to the CRI program in 

Shreveport/Bossier, Louisiana.  

Future Research 

 The CRI program is so complex that there are many areas of study.  Future 

research might include studying the CRI program in another sister city.  This could 

examine if CRI has the same effects on residents across the various cities it serves.  

Comparison data could also be done in order to learn how CRI is different from city to 

city.  Future research could examine how CRI kids and youth programs create resilience 

in order to reduce the risk of a dropout population in their neighborhoods.   Another area 

of research would be to study one of the other elements that the CRI paradigm includes, 

for example meaningful work.   There is still much to be studied within the CRI 

phenomena.   

 For the current research, more interviews will be done in order to expand on the 

current data.   More focus will be put on the collection of a sample that includes equal 

amounts of male and female input.   Also to be collected is another grand tour survey in 

order to compare the current 2009 data in order to observe changes in the data.  
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Continued examination both in the form of qualitative and quantitative data will continue 

to be collected in order to further understand the CRI phenomena of educating 

community residents.  

Conclusion 

 CRI has been able to mobilize Shreveport/Bossier residents collectively to change 

perceptions, attitudes, and behaviors about education in their neighborhoods.   By 

providing hope to residents through creating caring relationships, trust, and offering 

support and resources; residents realize that they are not alone in their efforts to getting 

an education.  As a collective group they have organized their ARA programming, 

become volunteers, become advocates for education, and taken on the task of educating 

their neighbors.  Those that have the skills to teach are doing so to help people in their 

community.   

One example of collective change involves neighborhood senior citizens that did 

not get their High School diplomas in the past are realizing that they can do it now.  They 

realize that when they get their diplomas it sets a standard for all of those younger than 

them.   They are collectively recreating standards in their neighborhoods for education by 

taking the lead and becoming good role models.  This is the type of change that is 

happening in these neighborhoods due to gains in collective efficacy.  Those students that 

have success in the ARA program are putting their skills back into the community.  They 

are actively creating renewal by staying in the neighborhood and helping residents in the 

way that were helped.   Some previous ARA students tutor others after work, pay for 

others to get a free GED test, become involved with renewal in the community, and so 

much more.   
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Interview Questions 

Interviewer # ____ Neighborhood ___________________ Male: ____ Female: ____ 

Age: _____ Educational Program: ____________ Days of Instruction: __________ 

Length of participation: _______  

 

Length of time you have lived in the neighborhood: _________ 

 

What is your ethnicity?  

a. Native American/American Indian 

b. Black or African American 

c. Hispanic or Mexican American 

d. White or Caucasian 

e. Asian American 

f. Other: Please let us know which _____________________________________ 

 

1. When did you stop your schooling? 

2. Why did you stop your schooling? 

3. What made you decide to go back and get your education? 

4. How does it make you feel to be a successful learner? 

5. How has CRI helped you to be successful in your educational goals? 

 

CRI experience 

1. What does CRI mean to you? 

2. What is your personal relationship with CRI? 

3. Describe how CRI involvement in your neighborhood, has created more trust in 

your neighborhood/community. 

4. Describe how CRI participation has created more trust for you towards others in 

your neighborhood/community.  

5. What part has CRI played in your educational experience? 

6. Describe how participation in CRI friendship house has led to more opportunities 

for educational experiences.  

Learner Self-efficacy/collective efficacy 

1. Through your connection with CRI describe what  educational changes you and 

your neighbors have been able to help generate in your community: 

2. Through the participation of CRI and Friendship house, describe why you feel 

you can achieve your educational goals?  

3. When you feel that what you are learning is new, hard, or tough, what gives you 

the confidence that you can complete the task based on what you have learned 

through friendship house participation? 

4. What about friendship house makes you feel that you are a successful learner? 
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Learner identity 

1. Before your involvement with CRI how would you describe yourself as a learner?  

How did the community support you as a learner? 

2. After your involvement with CRI how would you describe yourself as a learner? 

How does the community support you as a learner now? 

3. How has the community/neighborhood value about education changed with CRI 

involvement? 

4. How have your own personal values about education changed with CRI 

involvement?  

Learner persistence 

1. What is it about the CRI friendship house that supports your continued education 

involvement? 

2. How has your participation with the CRI friendship house decreased barriers that 

used to inhibit your participation in adult education? 

3. How has CRI friendship house learning experience been different than past 

experiences with learning that you might have had? 

4. What are your educational goals? What do you hope to achieve through your 

learning experience with CRI friendship house? 

5. How have the relationships that you have developed through participation in the 

CRI friendship house encouraged you to stay motivated as a learner?  
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Key Informant Questions  

1. How are you associated with Community Renewal International? 

2.  What is your sex? 

3. What is your age? 

4. What is your ethnicity? 

5. How long have you been involved with CRI? 

6. Describe in detail how CRI involvement in the communities it serves has changed 

educational experiences for the residents as a whole: 

7.Describe in detail how CRI involvement in the communities and neighborhoods that it 

serves has changed attitudes towards education in the neighborhood: 

8. Explain in detail what resources ARA provides to community residents that aids them 

in opportunities for learning: 

9. Describe in detail how mutually enhanced relationships have had a role in adult 

learning success: 

10. Describe in detail how ARA has helped to create trust in the community that has 

allowed for quality learning experiences for residents/participants: 

11. How would you describe ARA participants that have been successful in the ARA 

program from start to finish? For example, the learner persisted despite obstacles, the 

learner is more confident about themselves; the learner did not like to learn at first but 

now loves it, etc. 

12. On average, what is the experience of a participant in the ARA program? 

13. Tell us, what makes an adult learner continue to come to the ARA program for 

instruction (what makes them persist).Key Informant Survey 

14. Describe in detail how the ARA program and CRI help participants overcome barriers 

to education: 

15. Describe in detail how CRI and the ARA program create successful (success meaning 

they earn college credit hours or their GED) adult learners: 
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Friendship House Coordinator Focus Group Questions 

  

1. Please acknowledge you have read the consent form: 

2. Which Friendship House do you live in? 

3. What is your sex? 

4. What is your age? 

5. How long have you been a Friendship House participant? 

6. How long have you lived in the Friendship House neighborhood that you serve? 

7. How long have you lived in a Friendship House? 

8. How long have you been a Friendship Coordinator? 

9. What is your ethnicity? 

10. Describe in detail how CRI Friendship House involvement in the neighborhood you 

serve has changed educational experiences for the residents as a whole. 

11. Describe in detail how CRI Friendship House involvement in the neighborhood you 

serve has changed attitudes towards education in the neighborhood as a whole. 

12. Explain in detail what resources CRI Friendship House provides that aids the 

neighborhood residents in opportunities for learning (formal learning such as 

GEDprogram or informal learning such as balancing a checkbook). 

13. Describe in detail how mutually enhanced relationships have had a role in 

neighborhood adult lifelong learning. 6 

14. Describe in detail how CRI Friendship House has helped to create trust in your 

neighborhood that has allowed for quality learning experiences for residents/participants 

(Adult residents).Coordinator Survey 

15. Within your Friendship House adult learner members/participants, how would you 

describe them since their initial start in participating with formal or informal learning? 

For example, are they staying in the program despite obstacles, have they become more 

confident learners, did they use to not like learning but now they do, etc. 

16. On average, describe an adult learners experience in your Friendship House. 

17. Tell us, what makes an adult learner continue to come to the Friendship House for 

instruction and help with learning whether formal or informal. 

18. Describe in detail how your Friendship House has helped adult members overcome 

barriers to education: For example, offering to watch their child, pay their bills, offering 

them encouragement, purchasing supplies for them, etc. 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

Appendix B 
 

Consent Form



 

 

Participant ARA Student Consent  

UNIVERSITY OF HOUSTON 

CONSENT TO PARTICIPATE IN RESEARCH 

 

PROJECT TITLE: Community Renewal International:  The Creation of Lifelong 

Learning through Self-Efficacy, Persistence, and Caring Relationships.  

You are being invited to take part in a research project conducted by Neely Kim from the 

Educational Psychology Department at the University of Houston. This project is part of 

a Dissertation study being conducted under the supervision of Dr. Yali Zou.   

 

NON-PARTICIPATION STATEMENT 

Please know that your participation is completely voluntary and that you may stop at any 

time. Also, you can refuse to answer any of the questions that you do not feel comfortable 

answering.  

 

PURPOSE OF THE STUDY 

The purpose of this study is to examine how CRI aids students in the success of formal or 

informal learning (lifelong learning).  The study will last approximately three weeks.  

However, your participation will consist of a onetime interview for a period 60 minutes.  

 

PROCEDURES 

This project will request you to participate in an interview that will ask a series of 

questions about CRI neighborhood involvement and its influences on adult learning 

within your Friendship House and neighborhood. It will also ask a few questions about 

your personal demographics.  Again, this will include a 60 minute interview and a 

possible follow up to confirm meaning of answers.  

 

CONFIDENTIALITY 

The information that you are about to provide will be confidential.  There will be no 

person indicators associated with the information that you are providing.  You will be 

simply indicated by you interview number (ex: Interviewer #1). 

 

Every effort will be made to maintain the confidentiality of your participation in this 

project. Each subject’s name will be paired with a code number by the principal 

investigator. This code number will appear on all written materials. The list pairing the 

subject’s name to the assigned code number will be kept separate from all research 

materials and will be available only to the principal investigator. Confidentiality will be 

maintained within legal limits. 

 

BENEFITS 

While you will not directly benefit from participation, your participation may help 

investigators better understand CRI resources and influences on adult lifelong learning. It 
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will also aid in the improvement of understanding what is contributing to resident’s 

educational successes and growth through caring relationships.  

 

ALTERNATIVES 

Participation in this project is voluntary and the only alternative to this project is non-

participation. 

 

PUBLICATION STATEMENT 

The results of this study may be published in scientific journals, professional 

publications, or educational presentations; however, no individual subject will be 

identified.   

 

AGREEMENT FOR THE USE OF AUDIO TAPES 

If you consent to take part in this study, please indicate whether you agree to be audio 

taped during the study by checking the appropriate box below. If you agree, please also 

indicate whether the audio taped can be used for publication/presentations. 

 

� I agree to be audio taped during the interview. 

� I agree that the audio(s) can be used in publication/presentations. 

 

� I do not agree that the audio(s) can be used in publication/presentations. 

� I do not agree to be audio taped during the interview.  

 

You may still participate in the study even if you do not feel comfortable being audio 

taped. 

 

SUBJECT RIGHTS 

 

1. I understand that informed consent is required of all persons participating in this 

project.  

 

2. I have been told that I may refuse to participate or to stop my participation in this 

project at any time before or during the project. I may also refuse to answer any 

question. 

 

3. Any risks and/or discomforts have been explained to me, as have any potential 

benefits.  

 

4. I understand the protections in place to safeguard any personally identifiable 

information related to my participation. 

 

5. I understand that, if I have any questions, I may contact Neely Kim at Research and 

Educational Services.  I may also contact Yali Zoe, faculty sponsor, at 713-743-4982 

 

6. Any questions regarding my rights as a research subject may be addressed to the 

University of Houston Committee for the Protection of Human Subjects (713-743-
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9204). All research projects that are carried out by Investigators at the University of 

Houston are governed be requirements of the University and the federal government. 

 

SIGNATURES 

 

I have read (or have had read to me) the contents of this consent form and have been 

encouraged to ask questions. I have received answers to my questions to my satisfaction. 

I give my consent to participate in this study, and have been provided with a copy of this 

form for my records and in case I have questions as the research progresses. 

Study Subject (print name): _______________________________________________________ 

Signature of Study Subject: _______________________________________________________ 

Date: _________________________________________________________________________ 

------------------------------------------------------------------------------------------------------------

--------- 

I have read this form to the subject and/or the subject has read this form. An explanation 

of the research was provided and questions from the subject were solicited and answered 

to the subject’s satisfaction. In my judgment, the subject has demonstrated 

comprehension of the information.  

 

Principal Investigator (print name and title): __________________________________________ 

Signature of Principal Investigator: _________________________________________________ 

Date: _________________________________________________________________________ 
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CRI Key Informant Consent Form  

UNIVERSITY OF HOUSTON 

CONSENT TO PARTICIPATE IN RESEARCH 

 

PROJECT TITLE: Community Renewal International:  The Creation of Lifelong 

Learning through Self-Efficacy, Persistence, and Caring Relationships.  

You are being invited to take part in a research project conducted by Neely Kim from the 

Educational Psychology Department at the University of Houston. This project is part of 

a Dissertation study being conducted under the supervision of Dr. Yali Zou.   

NON-PARTICIPATION STATEMENT 

Please know that your participation is completely voluntary and that you may stop at any 

time. Also, you can refuse to answer any of the questions that you do not feel comfortable 

answering.  

PURPOSE OF THE STUDY 

The purpose of this study is to examine how CRI aids students in the success of formal or 

informal learning (lifelong learning).  The study will last approximately three weeks.  

However, your participation will last one time for a period of 45 minutes to 60 minutes.  

PROCEDURES 

You will be one of approximately twelve subjects invited to take part in this project 

This project will request you to fill out a onetime open ended survey that will ask a series 

of questions about CRI neighborhood involvement and its influences on adult learning 

within your Friendship House and neighborhood. It will also ask a few questions about 

your personal demographics.  Again, this will include a 45-60 minute 

questionnaire/interview and a possible follow up to confirm meaning of answers.  

CONFIDENTIALITY 

The information that you are about to provide will be confidential.  There will be no 

person indicators associated with the information that you are providing.  You will be 

simply indicated by your Key Informant number (ex: Key Informant #1). 

Every effort will be made to maintain the confidentiality of your participation in this 

project. Each subject’s name will be paired with a code number by the principal 

investigator. This code number will appear on all written materials. The list pairing the 

subject’s name to the assigned code number will be kept separate from all research 

materials and will be available only to the principal investigator. Confidentiality will be 

maintained within legal limits. 

BENEFITS 

While you will not directly benefit from participation, your participation may help 

investigators better understand CRI resources and influences on adult lifelong learning. It 



116 

 

 

will also aid in the improvement of understanding what is contributing to resident’s 

educational successes and growth through caring relationships.  

ALTERNATIVES 

Participation in this project is voluntary and the only alternative to this project is non-

participation. 

PUBLICATION STATEMENT 

The results of this study may be published in scientific journals, professional 

publications, or educational presentations; however, no individual subject will be 

identified.   

AGREEMENT FOR THE USE OF AUDIO TAPES 

If you consent to take part in this study, please indicate whether you agree to be audio 

taped during the study by checking the appropriate box below. If you agree, please also 

indicate whether the audio taped can be used for publication/presentations. 

� I agree to be audio taped during the interview. 

� I agree that the audio tape(s) can be used in publication/presentations. 

 

� I do not agree that the audio tape(s) can be used in 

publication/presentations. 

� I do not agree to be audio taped during the interview.  

 

You may still participate in the study even if you do not feel comfortable being audio 

taped. 

 

SUBJECT RIGHTS 

7. I understand that informed consent is required of all persons participating in this 

project.  

 

8. I have been told that I may refuse to participate or to stop my participation in this 

project at any time before or during the project. I may also refuse to answer any 

question. 

 

9. Any risks and/or discomforts have been explained to me, as have any potential 

benefits.  

 

10. I understand the protections in place to safeguard any personally identifiable 

information related to my participation. 
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11. I understand that, if I have any questions, I may contact Neely Kim at Research and 

Educational Services.  I may also contact Yali Zoe, faculty sponsor, at 713-743-4982 

 

12. Any questions regarding my rights as a research subject may be addressed to the 

University of Houston Committee for the Protection of Human Subjects (713-743-

9204). All research projects that are carried out by Investigators at the University of 

Houston are governed be requirements of the University and the federal government. 

 

SIGNATURES 

I have read (or have had read to me) the contents of this consent form and have been 

encouraged to ask questions. I have received answers to my questions to my satisfaction. 

I give my consent to participate in this study, and have been provided with a copy of this 

form for my records and in case I have questions as the research progresses. 

Study Subject (print name): _______________________________________________________ 

Signature of Study Subject: _______________________________________________________ 

Date: _________________________________________________________________________ 

------------------------------------------------------------------------------------------------------------

--------- 

I have read this form to the subject and/or the subject has read this form. An explanation 

of the research was provided and questions from the subject were solicited and answered 

to the subject’s satisfaction. In my judgment, the subject has demonstrated 

comprehension of the information.  

Principal Investigator (print name and title): __________________________________________ 

Signature of Principal Investigator: _________________________________________________ 

Date: _________________________________________________________________________ 
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Friendship House Coordinator Consent Form  

 

UNIVERSITY OF HOUSTON 

CONSENT TO PARTICIPATE IN RESEARCH 

 

PROJECT TITLE: Community Renewal International:  The Creation of Lifelong 

Learning through Self-Efficacy, Persistence, and Caring Relationships. You are being 

invited to take part in a research project conducted by Neely Kim from the Educational 

Psychology Department at the University of Houston. This project is part of a 

Dissertation study being conducted under the supervision of Dr. Yali Zou.   

NON-PARTICIPATION STATEMENT 

Please know that your participation is completely voluntary and that you may stop at any 

time. Also, you can refuse to answer any of the questions that you do not feel comfortable 

answering.  

PURPOSE OF THE STUDY 

The purpose of this study is to examine how CRI aids students in the success of formal or 

informal learning (lifelong learning).  The study will last approximately three weeks.  

However, your participation will last one time for a period of 45 minutes to 60 minutes.  

PROCEDURES 

You will be one of approximately twelve subjects invited to take part in this project 

This project will request you to fill out a onetime open ended survey that will ask a series 

of questions about CRI neighborhood involvement and its influences on adult learning 

within your Friendship House and neighborhood. It will also ask a few questions about 

your personal demographics.  Again, this will include a 45-60 minute focus group and a 

possible follow up to confirm meaning of answers.  

CONFIDENTIALITY 

The information that you are about to provide will be confidential.  There will be no 

person indicators associated with the information that you are providing.  You will be 

simply indicated by your coordinator number (ex: Community Coordinator #1). 

Every effort will be made to maintain the confidentiality of your participation in this 

project. Each subject’s name will be paired with a code number by the principal 

investigator. This code number will appear on all written materials. The list pairing the 

subject’s name to the assigned code number will be kept separate from all research 

materials and will be available only to the principal investigator. Confidentiality will be 

maintained within legal limits. 
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BENEFITS 

While you will not directly benefit from participation, your participation may help 

investigators better understand CRI resources and influences on adult lifelong learning. It 

will also aid in the improvement of understanding what is contributing to resident’s 

educational successes and growth through caring relationships.  

ALTERNATIVES 

Participation in this project is voluntary and the only alternative to this project is non-

participation. 

PUBLICATION STATEMENT 

The results of this study may be published in scientific journals, professional 

publications, or educational presentations; however, no individual subject will be 

identified.   

AGREEMENT FOR THE USE OF AUDIO TAPES 

If you consent to take part in this study, please indicate whether you agree to be audio 

taped during the study by checking the appropriate box below. If you agree, please also 

indicate whether the audio tapes can be used for publication/presentations. 

� I agree to be audio taped during the interview. 

� I agree that the audio tape(s) can be used in publication/presentations. 

 

� I do not agree that the audio tape(s) can be used in 

publication/presentations. 

� I do not agree to be audio/video taped during the interview.  

 

You may still participate in the study even if you do not feel comfortable being audio 

taped. 

 

SUBJECT RIGHTS 

13. I understand that informed consent is required of all persons participating in this 

project.  

 

14. I have been told that I may refuse to participate or to stop my participation in this 

project at any time before or during the project. I may also refuse to answer any 

question. 

 

15. Any risks and/or discomforts have been explained to me, as have any potential 

benefits.  
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16. I understand the protections in place to safeguard any personally identifiable 

information related to my participation. 

 

17. I understand that, if I have any questions, I may contact Neely Kim at Research and 

Educational Services.  I may also contact Yali Zoe, faculty sponsor, at 713-743-4982 

 

18. Any questions regarding my rights as a research subject may be addressed to the 

University of Houston Committee for the Protection of Human Subjects (713-743-

9204). All research projects that are carried out by Investigators at the University of 

Houston are governed be requirements of the University and the federal government. 

 

SIGNATURES 

I have read (or have had read to me) the contents of this consent form and have been 

encouraged to ask questions. I have received answers to my questions to my satisfaction. 

I give my consent to participate in this study, and have been provided with a copy of this 

form for my records and in case I have questions as the research progresses. 

Study Subject (print name): _______________________________________________________ 

Signature of Study Subject: _______________________________________________________ 

Date: _________________________________________________________________________ 

I have read this form to the subject and/or the subject has read this form. An explanation 

of the research was provided and questions from the subject were solicited and answered 

to the subject’s satisfaction. In my judgment, the subject has demonstrated 

comprehension of the information.  

Principal Investigator (print name and title): __________________________________________ 

Signature of Principal Investigator: _________________________________________________ 

Date: _________________________________________________________________ 
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Collaboration Letter 
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