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Abstract 

The Hispanic population in the United States has increased exponentially in the 

past 10 years.   As many Hispanics enter the United States and the public education 

system, far too many do not graduate.  During the 2010 -2011 school year, the total 

enrollment of Hispanics in grades 9th through 12th in Texas was 652,154, making up 

47% of the student population (Texas Education Agency [TEA], 2012).  School 

accountability dropout reports show that over a thirty-six year span (1972-2008), the 

percentages of Hispanic dropouts ages 16-24, are consistently higher than those of 

African American and Caucasians  (National Center for Educational Statistics, 2010).   

This study was a qualitative analysis of data derived from a series of focus group 

sessions conducted in a large urban school district in Texas.  The four focus groups 

included school administrators, high school teachers, mothers of Hispanic males who 

dropped out of school, and Hispanic male dropouts.   Each group was asked a series of 

open-ended questions to explore the reasons behind the dropout rate of Hispanic males.  

Each session was audio taped, transcribed, and systematically organized into themes.  

Six common themes emerged from the analysis.  All four focus groups identified 

parent involvement, employment, relationships, motivation, interpreters, and grades as 

contributors to the issue of Hispanic males dropping out of the school.  The results 
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provide school leaders suggestions on developing interventions to improve high school 

graduation rates for Hispanic males. 
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Chapter I   

Introduction 

All parents want to see their children grow up to be successful, productive 

citizens.  As children move through elementary and middle schools, parents anxiously 

anticipate the day when they will watch their children cross a high school stage, graduate, 

and receive a diploma.  Public education in the United States is better than most 

educational systems around the world.  In 2010, the Program for International Student 

Assessment (PISA), a Paris-based Organization for Economic Co-operation and 

Development (OECD) has ranked the United States 14
th

 out of 34 major countries 

(Shepherd, 2010).  U.S. students are fortunate to receive a tax-based, quality education.  

Additionally, students have access to numerous special programs that can improve their 

school experience and academic achievement.  Free and reduced cost meal programs, 

along with programs for gifted students, second language speakers, and special education 

students are available.  Unfortunately, even with all the opportunities high schools 

present, not all students succeed.  Some students drop out of school without earning their 

high school diploma. 

It is common knowledge that education opens many doors of opportunity.  The 

higher the level of education attained, the greater the likelihood of obtaining satisfying, 

high-paying employment.  The message that school leads to success is ingrained from 

childhood.  The more time a student gives to education, the more knowledge he or she 

will acquire.  According to common belief, in the Land of Opportunity, knowledge will 

supposedly translate into employment. 
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The United States is known as the “Land of Opportunity”, particularly among 

Hispanics arriving from Central and South America as well as Mexico.  Regardless of 

how difficult life may be in the United States, for many, that life is better than the life 

they leave behind in their country of origin.  Parents often find better paying jobs, a place 

to live, and schools that will provide a quality education for their children.  Many parents 

bring their children to this country to access increased opportunities and the chance to 

have a prosperous life.  However, this parental dream is not always realized.   

Brief Review 

Hispanic males dropping out of school is a crisis in this nation, and a topic of 

importance to all educators.  School accountability dropout reports show that over a 

thirty-six year span (1972-2008), the percentages of Hispanic dropouts ages 16-24, are 

consistently higher than those of African American and Caucasians  (National Center for 

Educational Statistics, 2010).  Even though the Hispanic population is considered a 

minority group, the number of Hispanics in the United States has steadily increased in the 

last couple of decades.  According to the U.S. Census Bureau, the estimated Hispanic 

population of the United States as of July 1, 2008, is 46.9 million, making people of 

Hispanic origin the nation’s largest ethnic minority group.  Hispanics now constitute 15% 

of the nation’s total population, and 20% of all dropouts (U.S. Census Bureau, 2011).  In 

Harris County in Houston, Texas, the number of Hispanics has increased from 6% in the 

1960’s to 39.3% in 2008 (Klineberg, 2010).  With the Hispanic ethnic group at 39.9%, it 

has become the number one ethnic group in Harris County.  The second largest group is 

the Caucasian with 36% of the population (Klineberg, 2010).  Within these segments of 
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the population, the magic formula for decreasing the number of dropouts and increasing 

opportunities for Hispanics and Caucasians has yet to be revealed. 

As immigrant children become Americanized, they begin to reflect American 

culture rather than the culture of their home country.  As a result, their parents begin 

depending on them for help as they navigate from familiar to new environments.  Parents 

who do not speak English can become dependent on their children to act as translators for 

them.  This inability to communicate directly means parents often become isolated from 

American society, including the school system.  After enrolling their children in school, 

many parents do not involve themselves in their children’s education.  This is not due to 

lack of interest, but often stems from a lack of knowledge related to English-based 

communication and school processes.  The lack of facility with the English language 

prevents parents from communicating effectively with school personnel and as well as 

from helping their children with homework, isolating them even further (Smith, Stern, & 

Shatrova, 2008).  As a result of the lack of parental involvement, Hispanic students may 

feel as if they have complete control of their lives; this compounds their problems in 

school.  They lose the motivation and desire to work hard and achieve academic success.  

While in school, students at risk of dropping out of school can become discipline 

problems and may tend to skip classes, becoming truant.  So what motivates these 

students?  When students understand that staying in school will benefit them, they are 

often motivated to work harder.  However, by the time they enter high school, many 

students must repeat required courses due to lack of credits or absences from middle 

school.  Overwhelmed by the magnitude of their credit deficit, some simply choose to 

drop out of school.   
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 The goal of secondary educators is to graduate every student who enters high 

school.  With changing demographics, educators are now faced with the challenge of 

teaching both U.S. born and immigrant students.  Interestingly, students in either category 

may or may not be proficient in English.  Many also lack the grade-level reading and 

math skills necessary for achieving academic success. If these students are not motivated 

and supported throughout their educational journey, it is unlikely that they will earn a 

diploma. 

High school dropout rates are a key performance measure for the American 

education system (Fry, 2003).  Between the years of 1989 and 1999, the dropout rate 

among 16 to 24-year-olds (including students who completed the GED) declined 3.4% 

(National Center for Education Statistics, 2001).  Different results are found for native 

and foreign born Hispanics.  Between 1990 and 2000, the percentage of native born 18 to 

19-year-old Hispanics who graduated from high school increased from 54.7% to 60% 

(Fry, 2003).  During the same period, foreign born 18 to 19-year-olds who completed 

their high school education increased from 32% to 38.1% (Fry, 2003).  However, as a 

demographic, Hispanics are largest ethnic group of students who drop out of school and 

do not complete high school.  In 2000, 21% of Hispanic students between the ages of 16 

and 19 were identified as dropouts, as compared to 8% of Caucasian students, and 12% 

of African American students (Fry, 2003). 

   In the 2008-2009 school year, the ninth through twelfth grade Hispanic student 

population in the state of Texas was 595,252 making up 43.63% of the entire student 

population.  Out of all the students, 22,493 Hispanic students dropped out of school 

making them the largest ethnic group of dropouts at 57.73% (Texas Education Agency, 
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2010).  When compared by gender, Hispanic male consists of 56.78% of the drop outs 

(Texas Education Agency, 2010). 

 By the 2010-2011 school year, the total enrollment of Hispanics in grades ninth 

through twelve increased to 652,154.  They consequently made up 47% of the entire 

state’s student population, making Hispanics the largest student population.  Out of that 

number 19,866 Hispanics students dropped out of school (Texas Education Agency 

[TEA], 2012).  

In a Southeast Texas school district, in which this research will be conducted, the 

dropout rate reflects similar trends.  The dropout rate of the Hispanic population is 

greater than that of other ethnic groups.  In the 2008-2009 school year, the total 

enrollment for grades ninth through twelve was 27,112 students, including 2,462 Asians; 

4,517 African Americans; 8,937 Hispanics; and 11,120 Caucasians.  When examining the 

data for dropouts, Asians and Caucasians have the lowest dropout percentage rate at .6%, 

and African American and Hispanics have the same dropout percentage rates at 2% 

(Texas Education Agency, 2010)  As a minority ethnic group, the Hispanic dropout rate 

is triple that of Caucasian students.  During the 2009-2010 school year, the total 

enrollment for students in grades nine through twelve was 28,200 students, including 

2,565 Asians; 4,891 African Americans; 9,711 Hispanics; and 10,935 Caucasian (Texas 

Education Agency, 2010).  Dropout percentage rates were .2% of Asians, .4% of 

Caucasian, and 1% for African American and Hispanics.  The Hispanic dropout rate was 

more than double that of the Asian and Caucasian ethnic groups. 

 Students who are not motivated tend to gravitate towards one another.  Lacking 

support from home or school, they seek support elsewhere from someone they can trust, 
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someone they feel will take care of them.  Frequently, Hispanic males find support in 

gangs, and the support is negative.  According to the Gangs and At-Risk Kids website, 

there are 18,267 gangs in the U.S. with 655,385 members (Gangs and At-Risk Kids, n.d.).  

Why are significant numbers of Hispanic males participating in gang activity rather than 

educational activities?  Could it be because they have not received the necessary support 

to succeed academically and that predominantly what they have seen is their Hispanic 

peers dropping out of school? 

According to psychologist Albert Bandura, not only will a child learn from his or 

her own behaviors, but also from the behaviors that the child sees and hears in his 

surroundings (Bandura, 1971).  His social learning theory describes how people acquire 

cognitive, social, emotional, and behavioral competences.   He also explains how people 

motivate and regulate their behavior and create social systems that organize and structure 

their lives (Ruyan & Lindzey, 2007).  His social learning theory helps educators explore 

and understand why some students behave and act the way they do.  If a child is born into 

a life where education is not a priority, that child will most likely grow up not having the 

educational support from home that is necessary to be successful in school.  These 

students will most likely drop out.  Peer pressure is a significant component of growing 

up.  If students are surrounded by gangs and violence, they can grow up to continue the 

vicious cycle and become high school dropouts.  This is why it is critical to have strong 

academic and social support systems at schools serving students who are at risk of 

dropping out.  Teachers may be the last hope for keeping students in school. 

Educators need to help at-risk students become motivated self-thinkers.  Children 

learn by imitating what they see.  Through modeling, children are able to assimilate and 
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store behavioral information and then use this information to determine whether or not a 

given behavior will help or hinder them in fulfilling their needs (Thomas, 2005).  Having 

positive role models at school and a good relationship with teachers can assist students in 

becoming academically successful when home support is lacking.   

Some research studies have been completed on the positive effect of parental 

involvement on academic performance, but interviews of parents of dropouts in the 

literature are rare.  Through-out this study teachers, administrators, Hispanic male 

dropouts and their mothers will be interviewed in order to help determine indicators that 

contribute to students choosing to drop out of school.  It is important to hear the opinions 

of the mothers of the students who have dropped out.  Language barriers can prevent 

meaningful discourse between parents and school personnel.  Communication only 

occurs when a translator is readily available and effort is put forth by all parties.  By 

interviewing the mothers of the dropout students in this study, perhaps ways can be found 

to help parents become involved in their children’s education.     

Statement of the Problem 

Since the 1980’s, the number of students dropping out of high school before 

graduation has increased.  As the population of minority immigrants has increased in the 

U.S., the percentage of minority youth who do not complete high school has also 

increased.  In 2000, 40% of 16 to 19 year old Mexican immigrants became dropouts, as 

compared to 13% of South American immigrants.  Additionally, Central American youth 

had a 25% dropout rate compared to 7% of U.S. youth in that same period (Fry, 2003).  

The purpose of this study is to examine what continues to cause male Hispanics to drop 

out of high school.  When compared to other ethnic groups, Hispanics are less likely to 
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graduate from high school than any other ethnic group (Kuykendall, 1992).  There are 

factors that contribute to the dropout crisis of Hispanics, factors such as socio-economic 

status, lack of supportive relationships, lack academic success, and behavioral problems.  

According to the Urban Institute Research of Record (Orfield, Losen, Wald, & Swanson, 

2004), school dropout (students who do not complete high school) rates are low for all 

students.  Currently in the U.S., only 68% of ninth grade students earn a high school 

diploma within four years.  The remaining 32% earn the high school diploma in an 

alternate manner, or simply do not earn a diploma.   

Purpose of the Study 

Hispanic students, especially males, are the largest ethnic groups with the highest 

number of drop outs.  There is a problem with the Hispanic male population staying in 

school and graduating.  The purpose of this study is to find factors that contribute to the 

high drop-out rate among male Hispanic students.  Equally, this study will find factors 

that contribute to the success of Hispanic males staying in school and graduating from 

high school.     

Research Questions 

1. How do the inter-personal relationships between male Hispanic students and their 

administrators influence graduation rates? 

2. How do the inter-personal relationships between male Hispanic students and their 

teachers influence graduation rates? 

3. How does the lack of family educational support influence the male Hispanic student 

from graduating high school? 
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Definition of Terms 

• Achievement Gap – The differences in academic performance between a minority 

group and their peers.  This is usually measured by grades, standardized testing, and 

dropout rates (“Achievement gap,” 2004). 

• Drop outs – For the purpose of this study, someone who has not completed his or her 

high school education by withdrawing from high school; therefore, the student has not 

received his or her high school diploma. 

• Immigrant – A person who has come from another country to the United States and now 

resides in this country. 

• “First generation” – Children who are born in a foreign country (Perie, Moran, & 

Lutkus, 2005). 

• “Second generation” – Children who are born in the United States and have one or two 

parents that are immigrants (Perie, Moran, & Lutkus, 2005).  

• “Third generation” – Children who are born in the United States and whose parents are 

born in the United States (Perie, Moran, & Lutkus, 2005). 

• Core classes – Classes that are required for all students to take while attending school.  

These classes include math, science, social studies, and English. 

• Limited English Proficient (LEP) – Students who have limited English language 

Limitations 

This study includes a limited number of students, mothers, teachers, and 

administrators who participated in focus groups and represent a 5A high school in a 

suburban community in South Texas.  The responses reflect the perception of a limited 
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number of participants; therefore, the results of this study cannot be used as a 

generalization of the best practices for improving graduation rates for Hispanic males.   



 

 

 

Chapter II 

Literature Review 

Educators are aware that our school system is not perfect.  As education moves 

into the 21
st
 century, educators are faced with the challenge of educating all students, 

regardless of ethnic background or socio-economic status.  For many school districts, 

school demographics are rapidly changing.  After many decades Caucasians continue to 

be the majority ethnic group.  According to the U.S. Census, the United States population 

totals 313,914,040 with Caucasians making up 77.9%, followed by Hispanics with 

16.9%, and African American with 13.1% (United States Census Bureau, 2012).  This 

number has changed within some cities in the United States.  In some cities African 

Americans and Hispanics are the majority ethnic group, although they are still considered 

minorities.  According to the 1990 U.S. Census Bureau, by the year 2020, the U.S. 

population will be 30% African American and Hispanic.  Interestingly enough according 

to the 2012 U.S. Census, African American, and Hispanics have already reached 30% of 

the population.  Since the year 2000, 42% of the students who attend public schools come 

from minority groups.  In addition, many of these students live in poverty.  Consequently, 

in the face of many educators, there is a rapid increase of diverse groups within the 

schools and educators need to prepare ways to help students be successful. 

As students come to school with limited resources, some with limited English 

skills and/or facing severe economic disadvantages, schools wonder what they can do in 

order to reach these students and to ensure that all students are successful.  How do 
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schools afford all students a quality education?  How are schools preparing students to be 

college and career ready by the time they graduate from high school?   

This chapter will describe the history of immigration and its effects in American 

school systems.  The chapter will discuss the educational reforms through the past couple 

of decades, and will look at how the achievement gap has hindered the academic growth 

of some Hispanic students.  This chapter will also look at relationships among all 

stakeholders in the academic success of the student: students, parents, and schools.  

Lastly, this chapter will look at the dropout crisis.  What does the research say about why 

students are dropping out of school?  What effects does a student who has dropped out of 

school have on himself and society?  This chapter will look closely at male Hispanics 

students, since research shows that Hispanic males comprise the main group of students 

who are dropping out of schools.  

History of Immigration 

According to the 2000 Census, more than 14 million immigrants entered the 

United States in the 1990s, and it was projected that another 14 million immigrants would 

enter the U.S. between the years 2000 and 2010 (United States Census Bureau, 2012).  

Along with the increase of immigrants entering the U.S., there was also an increase in the 

Limited English Proficient (LEP) population, which increased by 52% between the 1990s 

and 2000s (Fix & Passel, 2003).    

The Urban Institute conducted a survey in New York City and Los Angeles of 

3,400 immigrant households.  The survey concluded that more than half of the adult 

immigrants spoke limited English (Perie, Moran, & Lutkus, 2005).  Out of the total 

immigrants surveyed, about 60-70% of them were below poverty level.  The survey 
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revealed that limited English skills were highly correlated with poverty, food insecurity, 

and other hardships.  The immigrants’ were more concerned about their hardships than 

their legal status of being undocumented (Perie, Moran, & Lutkus, 2005).  Just as the 

number of immigrants’ in the United States is rising, the number of the children of 

immigrants (both foreign and U.S. born) is rising in the student population in grades K 

though 12.  By 2015, it is estimated that 30% of the nation’s school population will be 

made up of the children of immigrants (United States Census Bureau, 2012). 

The Urban Institute conducted a 1999-2000 U.S. Department of Education 

Schools and Staffing Survey (SASS) where concluded that the LEP population grew by 

52% (Fix & Passel, 2003). The SASS survey revealed that Hispanics and Asians, being 

the highest number of children of immigrants, went to schools with a high proportion of 

LEP students.  Schools that have a high number of LEP students face challenges such as 

inadequate annual yearly progress due to lack of trained teachers, specialized curricula, 

and non-English assessment instruments (Fix, Passel, and De Velasco, 2004).  The No 

Child Left Behind Act (NCLB, 2001) caused segregated schools that had been 

disproportioned due to lack of funding and qualified teachers be in need to make 

improvements on behalf of diverse students or face being sanctioned (Fix, Passel, & De 

Velasco, 2005).    

There has been a shift in immigrants’ place of origin from Europe and Canada to 

Mexico, Latin America, and Asia.  According to the U.S. Census, the number of children 

from Mexico has shifted from 15% in 1970 to 38% in 2000 (United States Census 

Bureau, 2012).  These numbers are significant because along with the change of origin 

came a change in the level of poverty.  In 1970 only 17% of immigrant children lived in 
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poverty (Fix, Passel, & De Velasco, 2005).  This percentage was relatively equal to that 

of the white non-Hispanic population.  By 1995 one third of first generation and almost 

half of the second generation immigrants lived below the poverty line (Fix, Passel, & De 

Velasco, 2005).  Since 2000, there has been a 29% rise in poverty among foreign born 

children.  This number is still 3% points below African American children (Fix, Passel, & 

De Velasco, 2005).      

In the 2006 article “Immigration: 5 Black Leaders Lend Their Voices to the 

Debate,” David C. Ruffin interviews five prominent black leaders who explain the impact 

that immigration has had, not only in the United States, but in the African American 

population.  According to Constance Rice, human and civil rights lawyer and co-director 

of the Advancement Project in Los Angeles, immigrants, although demonized by many, 

are needed in the work force for their cheap labor (Ruffin, 2006).  She states that the 

reason many Mexicans leave their families behind and risk their lives by crossing the 

border into the United States is to find a better economic life for themselves and their 

families (Ruffin, 2006). 

In the same interview Gerald Hudson, Executive Vice President of the Service 

Employees International Union, states that immigrants make up a large portion of the 

“poor people” in the United States.  There has been a change in the kind of immigrants 

coming to the United Stated.  The new immigrants coming into this country are now 

color immigrants from the Third World Countries such as Central and South America, the 

Caribbean and Asia (Ruffin, 2006).  Are immigrants a threat to the African American 

workers?  According to Constance Rice immigrants are a threat because they are taking 

the jobs from the African Americans.  In The Crisis interview in 2006, Gerald Hudson 
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states that the threat is not coming from the immigrants themselves, but from “the people 

who hire them” (Ruffin, 2006, p. 22).  Employers can hire immigrants for less money 

than actual citizens.  The government should find a way to legalize immigration in order 

to help equality among the different groups that live here.  If the problem of illegal 

immigration continues, the employers will be able to continue using these workers at 

wages below minimum wage, thus contributing to the entrapment of new immigrants in 

poverty (Ruffin, 2006).     

Ronald Walters, professor of government and politics at the University of 

Maryland at College Park, states that “the fastest growing segment of the economic 

recovery has been among low-wage jobs for which Black and Latino workers compete” 

(Ruffin, 2006, p. 23).  You will see these groups competing for the jobs in the restaurant 

and construction industries.   In his interview, Walters states that African Americans and 

Hispanics need to unite and fight for the same issue: to have the government raise 

minimum wage (Ruffin, 2006).  The reason Hispanics move to the United States is to 

make a new life for themselves and for their families.  At a low minimum wage, 

immigrant workers cannot realize their dream of making a secure financial life for their 

families. 

When interviewed, Bruce Gordon, President and Chief Executive Officer of the 

National Association for the Advancement of Colored People, mentioned that 

immigration is indeed a civil rights issue: “I think that people in this country should have 

an equal opportunity to compete for a decent job and decent wages” (Ruffin, 2006, p. 24).  

In 2006 Gordon, just like Rice and Walters, believed that everyone who moves to the U. 

S. wants a better way of life; the American dream.         
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In the article, “Winning the Hispanic Future”, J.B. Sutton Elementary is identified 

as a school located as an Arizona where 94% of the student body is Hispanic and 95% of 

those Hispanics qualify for free and reduced programs (Johnson, 2011).  The principal, 

Marco Ruiz, estimates that 40% of the children who attend his elementary school are 

illegal immigrants or have parents who are illegal immigrants.  Just as in J.B. Sutton 

Elementary School, Arizona is facing an increase in the Hispanic population so that 

Hispanics are becoming the majority ethnic group in Arizona (Johnson, 2011).  This 

“problem” is causing educational disparities that are: linguistic, cultural, and financial.  

An economic problem has arisen since 12% of Hispanics between the ages of 25 and 29 

not earning a high school diploma are only able to get lower-paying, menial jobs 

(Johnson, 2011). 

For some Hispanics, the language barrier is a problem.  A potentially even worse 

problem is that Hispanic students do not stay in one place.  The immigration laws in 

Arizona are strict.  At one point, police officers were allowed to profile anyone who 

looked Hispanic and to ask for papers to prove that s (he) was or was not legal.  After the 

Justice Department sued the state of Arizona, an injunction barred police officers from 

making immigration status checks (Johnson, 2011).  Still, the strict laws have continued 

in Arizona, forcing immigrants to fear the law, and causing them to pull their children out 

of schools and go into hiding to avoid being caught by immigration.  As a solution, many 

students move to another state or stay behind with relatives or friends.  Principal Ruiz 

from J.B. Sutton Elementary has found a way to obtain the parents’ trust.  Fluently 

speaking Spanish helped Principal Ruiz establish relationships with parents in the 

community.  Also, he has re-assured the parents that he does not work for the Department 
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of Immigration and that he is not an agency that turns in students or parents that are 

illegal immigrants (Johnson, 2011).  Principal Ruiz is battling the thought that handicaps 

his ability to help students succeed.  From an educational perspective, constant relocating 

causes a problem because it means that students do not stay long enough in a school to 

gain the knowledge and education needed to be successful.  In the state of Arizona, 

bilingual education was taken out of the schools about a decade ago.  Instead, “Arizona 

requires students whose first language is not English to undergo four hours of language 

training per day until they pass a proficiency test” (Johnson, 2011).  For students who 

enter the kindergarten or first grade, the four-hour-training may work since this is the best 

age for students to learn a second language.  At this age students are like sponges and 

learn language at a fast rate, and many test out of the program by the time they finish first 

grade.  Conversely, older students find learning a second language harder and more 

intimidating.  Also, spending four hours in a language intensive class, takes away time 

from other core classes, causing the students to fall further behind in meeting graduation 

requirements (Johnson, 2011).   

Another problem some immigrants face in schools is the economic status of their 

families.  Due to the financial status of some families, many parents work two or three 

jobs, making it hard for them to become involved in school activities.  To encourage 

parents to be involved in their children’s educational lives, the Arizona schools offer a 

ten-week course given by Arizona State University in their native language of Spanish.  

The intent of the course is to inform parents of opportunities through which students can 

attend college, even without funds.  To help the parents, these classes are taught at night 

and at their child’s school in Spanish (Johnson, 2011).                 
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As in many other states, Arizona has seen an increase of Hispanic students, yet 

too often the people making the laws and the decisions are non-Hispanic and 

conservative.  In many schools where the majority of the students are Hispanics who 

speak Spanish, not one faculty member speaks Spanish (Johnson, 2011).  This contributes 

to the lack of connectivity between teacher and student.  To help with the language 

barrier in these schools, many are now hiring Spanish-speaking staff members who can 

work in the main office or registrar’s office so that they can motivate parents and students 

to enroll in the schools.   

With many Hispanic immigrants coming into the country, government officials 

are trying to find ways to attract Hispanic voters while still trying to keep their 

conservative immigration laws.  There are several states grappling with immigration 

laws: Alabama, Arizona, and Georgia being a few.  According to the newspaper article, 

“Immigration law: Aftershocks in Alabama,” the new immigration law requiring schools 

to collect data regarding each student’s immigration status has produced absenteeism 

among Hispanic students, in Alabama (Zubrzycki, 2011, p. 20).  There was an increase in 

absenteeism in Alabama schools the days following the ruling, and another increase on 

October 11, 2012, as many Hispanics statewide protested the law.  On October 14th, the 

U.S. Court of Appeals for the 11th Circuit in Atlanta issued a preliminary injunction 

blocking two components of the law (Zubrzycki, 2011).  Due to this law, many families 

have withdrawn their children from schools out of fear of being caught by immigration.  

As of October 26, 2011, Malissa Valdes, a spokesperson for the state education 

department, stated that many Alabama schools have not yet reported the number of 

students who have withdrawn from school (Zubrzycki, 2011).   
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In the article, “Hispanic Panic: The GOP has Gone off the Rails on Immigration 

Issues,” Linda Chavez unpacks the political issues that immigration brings to the two 

political parties (Chavez, 2012).  Hispanics are the largest growing ethnic group in the 

United States, making up 16% of the total population.  22% of all the children in the 

United States are Hispanics, and the majority of them come from homes in which one 

parent was born in another country (Chavez, 2012).  In the 2012 Presidential Election, the 

Hispanic group represented 10% of the electoral vote.  This means the Hispanic vote was 

9% higher than in 2008 and 8% higher than in 2004.   

The immigration problem did not surface recently; there was an actual increase in 

immigration in the late 1990s, which decreased steadily after former President Bush 

granted amnesty to illegal immigrants.  Once in office, President Obama became the 

president who deported the greatest number of immigrants from the United States, 

causing his popularity to dwindle in the Hispanic community (Chavez, 2012).  In June of 

2012, President Obama granted a two-year amnesty from deportation to those immigrants 

who met certain criteria such as, but not limited to, being in the United States before the 

age of 16 and having completed high school (Chavez, 2012). 

During the presidential campaign, Republican candidate Mitt Romney offered a 

solution to the immigration problem by stating that immigrants should “self-deport.”  

This was a devastating comment for his campaign since such an unrealistic solution 

would be detrimental to the economy of the United States.  If it were to happen, having 

11 million people leave the United States would mean “millions of homes and apartments 

would be vacant; a drop of revenues for sales, property, income and payroll taxes; a drop 

in the market for consumer goods and services” (Chavez, 2012, p. 21).  Soon, Romney 
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secured the Republican nomination, but his comment hurt his campaign.  Many state laws 

developed as a result of this platform.  One law from Alabama kept illegal immigrants 

from enrolling in private colleges and students from enrolling in schools, as it required 

these institutions to do an immigration status check.  An annual report had to be turned 

into the state that reported their findings (Chavez, 2012). 

According to Chavez, politicians need to understand that immigrants are needed 

in the country.  They fill jobs that range from the high to low end of the work skills 

spectrum.  Conservatives do see the benefits in having highly skilled immigrants, but also 

they need to realize that workers are needed in the low-skill industries as well, since 

many U.S. born workers do not take the jobs that do not pay enough.  Hispanics do have 

a lower level of education than other groups, although over the last several decades there 

has been a 41% increase in Hispanics who have graduated from high school as well as an 

18% increase in those who have graduated from college (Chavez, 2012).  With this 

information it is the educator’s responsibility to educate these students so that they do 

graduate with the information needed to become successful adults living in the U.S.  

Conservatives still consider illegal immigrants criminals.  They are breaking the 

law by being in the United States without proper documentation, but the same people 

conservatives are calling criminals are people who came to these states to make a better 

living for themselves and for their families.  They bring their children so that they can 

have a better education and a way to make themselves be successful.      

School Reform 

Along with the demographic change, education reform has also changed over the 

last couple of decades.  Today one in five students has immigrant parents.  This rapid 



21 

 

demographic shift has brought challenges in “implementation, financing and success of 

standards based school reform and the 2002 NCLB (Fix, Passel, and De Velasco, 2004).  

The Elementary and Secondary Education Act (ESEA) of 1988, 1994, and 2002 has had 

an effect on minority students and students at risk for the past fifteen years.  The ESEA 

became the largest federal program of support for education in general, especially for 

disadvantaged students (Fix, Passel, & De Velasco, 2005).  This law began in 1965 when 

the law provided federal funds to schools with a high number of students who were 

economically disadvantage (United States Government Accountability Office [GAO], 

2011). 

Under the ESEA came Title I, Part A.  Title I includes some fiscal requirements 

prohibiting local schools from using federal funds instead of state and local education 

funds (GAO, 2011).  Title I requires schools under Title I to use state and local funds in 

order to compare services to schools not served by Title I.  For Title I schools to be in 

compliance, schools must establish and implement a district-wide salary schedule.  This 

means that there must be equal salaries among teachers, administrators, and other staff 

members as well as equal finances for curriculum materials and instructional supplies 

(GAO, 2011).  Another requirement of the law includes student-teacher ratio and 

expenditure per student. 

A study done by the Government Accountability Office (GAO) was created in 

order to prove which method of comparability was used by school districts in certain 

states and how that method affected the resource allocation in those districts (GAO, 

2011).  The study was also done in order to identify the benefits and drawbacks of 

“requiring school districts to use an expenditure-per-student ratio that includes actual 
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teacher salaries to demonstrate compliance with comparability requirements” (GAO, 

2011).        

    In 2010, Title I schools received $14.5 billion for disadvantaged students.  As 

part of the requirements schools had to: 

1. Use 90% or more of the previous year’s state and local expenditures (GAO, 

2011). 

2. Use the funding to supplement anything that is considered instructional, not to 

replace nonfederal funds (GAO, 2011). 

3. Provide services with state and local funds that are normally provided to non-Title 

I schools (GAO, 2011).  

The GAO used three states, California, Ohio, and North Carolina, for their 

geographical dispersion, their diversity, and the availability of data (GAO, 2011).  State 

educational agency officials were interviewed, and each school district’s 2009-2010 Title 

I monitoring reports was reviewed.  The study had three conclusions: 

1. The selected districts commonly demonstrated “comparability using the student-

teacher ratio, “but showed that” factors other than comparability may drive the 

resource-allocation decisions” (GAO, 2011, p. 12). 

2. The education system found a weakness in the state oversight of district 

compliance with comparability requirements (GAO, 2011, p.12). 

3. There may be changes in comparability requirements that could increase funding 

in some Title I schools, but may be hard for other districts to implement (GAO, 

2011, p.12).    
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Another reform impacting education is George W. Bush’s NCLB of 2001.  

George W. Bush was concerned with the quality of education in public schools.  The 

NCLB was created to help school districts that were segregated due to low expectations, 

illiteracy, and lack of motivation.  Due to the changes in demographics, many children 

were being left behind (Bush, 2001).  However, problems have developed in the 

implementation of the NCLB.  According to Bush, Congress has spent $120 billion a year 

coming up with educational programs without asking for schools to be accountable for 

the results of these programs.  As a result, many schools fell short of meeting the goals 

set for them.  Due to this, the academic achievement gap between rich and poor students 

as well as between Caucasian and minority students has grown wider (Bush, 2001).  

Bush’s idea was to hold the people responsible for the education of children accountable 

for producing results.  According to the NCLB there were to be: 

1. An increase in accountability for student performance.       

2. A focus on spending money on effective researched-based programs. 

3. Funding flexibility to states and school districts. 

4. More information given to parents about the quality of their child’s 

school as well as the option to change schools when a student attended a 

persistently low performing school (Bush, 2001, p. 2). 

The NCLB set high standards for all school districts by establishing standards for 

what students needed to know in reading, math, history and science.  Along with the high 

standards, there were to be annual assessments for every child in grade three through 

eight.  Those reports were to be given to parents so that they were aware of their child’s 
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progress.  Schools needed to show an adequate yearly progress for disadvantaged 

students (Bush, 2001).   

Awards were given to schools that have closed the achievement gap among all 

student populations.  Schools that do not improve have consequences such as loosing 

administrative funds.  As part of a program to reduce the achievement gap, reading 

programs have been created in order to have every student read by the third grade (Bush, 

2001).  Teachers are being trained in order to improve their skills in the classroom.  To 

help teachers, class sizes have been reduced. 

Part of this reform was design to close the achievement gap among students.  In 

order to close the achievement gap, schools had to work with the LEP population.  The 

state has set performance objectives to ensure that LEP students achieve English fluency 

within three years (Bush, 2001).  Again, if these schools failed to achieve the goals set, 

the schools could lose up to 10% of their administrative funds.   

In 2009, the Obama administration revealed the new education reform, “Race to 

the Top.”  Race to the Top (RTTT) uses a competitive grant process instead of a formula 

grant process to allocate money (McGuinn, 2012).  The RTTT uses a 500 point scale 

according to the rigor of the reforms that depend on four indicators: 

1. Developing rigorous common standards and assessments for students 

K-12. 

2. Improving teacher training, evaluation and retention. 

3. Creating better data systems. 

4. Adopting preferred school turn-around strategies from low performing 

schools (McGuinn, 2012, p.139). 
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The United States has clear educational goals for our schools but lacks a national 

educational system.  Since there is not a united educational system, it is hard for the 

federal government to effect change and to pursue educational equality among all the 

states (Cohen & Moffitt, 2009).  The Race to the Top goal is to elevate the quality of 

education and to boost college-graduation rates (Duncan, 2009).  RTTT will have 

benchmark K-12 standards that will make students college-and-career ready.  The RTTT 

will also close the achievement gap by monitoring student achievement and improving 

classroom instruction by identifying effective instructional practices (Duncan,  2009).  

RTTT has also brought attention to teacher accountability.  Districts must have strategies 

for retaining effective teachers and for releasing less effective teachers (Duncan, 2009).  

The RTTT has required that in states that receive stimulus funds, districts must publish 

teachers’ and principals’ evaluation on-line (McGuinn, 2012).  Lastly, districts must have 

far-reaching reforms in order to turn around low performing schools.  These requirements 

were not well received by many states.     

In 2011, the GAO study concluded that states were struggling in trying to 

implement the reforms in their RTTT applications.  Many states were not able to meet the 

datelines stated on the applications, pushing back the timelines (GAO, 2011).  Since 

President Obama took office, 46 states signed a state-led process to develop a common 

core of K-12 standards in language arts and math (Duncan, 2009).  The problem with 

having a common core in language arts and math is that it takes away the authority from 

parents, teachers, school officials, and state officials.     
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Achievement Gap 

United States school reforms like No Child Left Behind and Race to the Top 

address school accountability.  The achievement gap is seen against the backdrop of 

income, race, and ethnicity (Johnson, 2002).  A high number of African American, 

Hispanics, and Native American students who are at the low end of the socioeconomic 

ladder are also at the low end of the academic achievement ladder, while a higher number 

of Caucasian and Asian students are at the high end of the academic achievement ladder 

(Johnson, 2002).   

Project GRAD has become an organization whose mission is to significantly 

improve high school graduation rates and to help graduating seniors go to college 

("Project GRAD," 2007).  Project GRAD targets students who are at-risk and gives them 

a hope not to only to graduate, but also to go to college.  According to Project GRAD 

founder James Keteisen, the population Project GRAD has served is 38% African 

Americans and 52% Hispanics.  There is a need to serve these students in order to make 

them part of a changing American workforce and economy ("Project GRAD," 2007). 

According to Project GRAD graduate Angela Rodriguez, Project GRAD has 

helped her throughout the years by having a scholarship coordinator visits her 

periodically who encourages and mentors her.  As a graduation candidate, Angela 

attended a summer institute where she was able to fill out college applications.  To 

Andrea Phillips, a struggling student, Project GRAD helped her focus on her grades and 

find the hope that she would be the first in her family to graduate from high school and 

attend college ("Project GRAD," 2007).  Based out of Houston, Texas, Project GRAD 
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has continued to help many at-risk students throughout the nation not only to graduate 

from high school, but also to continue their education by attending college.      

In “Examining Disparities in Mathematics Education: Achievement Gap or 

Opportunity Gap?” Alfaro Flores discusses the inequalities of the minority groups as 

related to education, especially in mathematics.  He analyzes the difference in 

performance on national and state mathematics tests between ethnic groups.  After 

studying the data, Flores states that the data shows that minority students, such as 

Hispanics and African Americans and low-income students, do not have the same 

advantages to learning as other groups (Flores, 2007).  When looking at the National 

Assessment of Educational Progress (NAEP) for eighth grade, 91% of African Americans 

and 87% of Hispanics are not proficient in math.  There is an inequality when 53% of 

Asian Americans and 63% of Caucasians are not proficient (Flores, 2007).  Additionally, 

Flores reported that students who fall into the subcategory of low socioeconomic status 

are being left behind academically as well.  Only 13% of students from poor families are 

enrolled in proficient and advance level classes as compared to 38% of students who are 

at low economic standards (Flores, 2007).    

Table 1 shows the achievement gap between Caucasians and African Americans 

in accordance to the NAEP.  It represents the idea that students are not taught the same 

materials as their counterparts (Flores, 2007, p. 31).        
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Table 2-1 

Mathematics score gap between 12th grade Caucasian students and African 

American students, 1978-2004

 

Flores also takes a look at what students actually experience in the schools.  

Research shows that schools in which the majority of the students are African American 

and Hispanics are likely to be taught by teachers who have three or fewer years of 

experience.  In high poverty schools, one will also find teachers who do not have a degree 

or a minor in the class taught.  This suggests that 34% of the teachers in a high poverty 

school and only 19% in a low poverty school do not have the training or experience of 

more highly degreed, seasoned teacher (Flores, 2007). 

Some researchers suggest that similarity or lack of similarity in the ethnicity of a 

teacher and his/her students play a role in determining the level of academic standards set 
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and fulfilled.  Teachers may have lower academic standards when they teach students 

from an ethnic background different from their own.  Teachers may see a student’s 

failure to learn as that student’s fault, when in reality the failure may be due to the 

teacher’s lack of vision strong instruction.  One study concluded that secondary teachers 

believe that the achievement gap is due to the fact that the students experience a lack of 

motivation, a weak work ethic, and lack of family support (Bol & Berry, 2005).  Teachers 

who teach minority students often tend to ignore their potential.  They are more likely to 

give multiple-choice tests to their students than to assess them through high-level 

questioning strategies.  The problem occurs when minority students make A’s in the 

classes in which they are not being taught to their potential.  When minority students are 

grouped with students who have been taught in a school with high expectations, they 

often realize that they have not been prepared academically.  It is not unusual to see 

teachers place minority students in remedial classes, even if their standardized test scores 

reflect the same or even better scores than their white peers (Flores, 2007).   A study by 

Plata, Masten, and Trusty found that within a school of mixed population, Caucasian 

students were more likely to be nominated for gifted and talented programs than Hispanic 

students.  Teachers did not nominate minority students to special programs because they 

believed that the students had less potential than their Caucasian peers (Flores, 2007).              

School funding represents another facet of the bigger problem facing minority 

students who seek equal education.  In most school districts, funding is based on local 

taxes.  In school districts populated by many “well-to-do people, the school district will 

have more funds per students than in a district where there is a large number of people in 
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poverty” (Flores, 2007, p. 35).  Table 2 cites various school districts and the 

disproportion of expenditure funds within the same city (Flores, 2007, p. 36). 

Table 2-2 

Per student spending in several metropolitan areas 2002-2003 

 

In the chart above, Kozol shows that the higher the percentage of Hispanic and 

African American students are in a school district with a high percentage of low income 

families, the lower the spending per student is given to the individual school districts.  

This chart shows the disproportion of funds and the lack of equality in education among 

all students.   
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 At the end the article, Flores examines a study done by Kitchen, DePree, 

Celedón-Pattichis, and Binkerhoff in which they identify three characteristics that turn 

impoverished students into successful students: 

1. Teachers must have high expectations for academic excellence. 

2. Teachers must have challenging content that focuses on problem-solving and 

sense-making. 

3. Teachers must build relationships with their students (Flores, 2007, p. 40). 

 According to the 2010 article, “Achievement Gaps in Education,” there is a high 

achievement gap between Asian and Caucasian students as compared to that between 

Hispanic and African American students (Ornstein, 2010).  By 2015, the Hispanic and 

African American students will make up the majority of students enrolled in public 

schools.  Even though the United States spends more money per student than most 

industrialized countries, the United Stated continues score below those countries in 

achievement scores (Ornstein, 2010). 

 Ornstein refers to the 1983 report A Nation at Risk  to talk about the “rising tide of 

mediocrity” that is occurring in the United States.  The report lists several areas of 

decline in education that range across low achievement scores, low test requirements, low 

graduation requirements, low teacher expectations, few academic courses, more remedial 

courses, and high illiteracy rates (Ornstein, 2010).  The report and the analysis of the 

nation’s educational system get tougher in core classes such as science, mathematics, and 

foreign language, although foreign language is not consider part of the core classes.  The 

report also asks for longer school days, more homework, more rigorous testing, teacher 

accountability, and a higher standard for teacher certification.  The report calls for higher 
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standards because on the International Report Card other industrialized countries 

consistently out-performed the students from the United States (Ornstein, 2010). 

 The study used for the Report Card looked at 258,000 students in elementary and 

secondary levels from 9,700 schools in nineteen countries.  The researchers used a six-

subject survey.  The results showed that the students from the United States finished 

below average in all subjects as compared to other countries.  In recent years, the most 

famous test administered was the Trends in International Mathematics and Science Study 

(TIMSS) that was given three times.  In 1995, the test was given to fourth graders.  Then 

the test was given to them in 1999 when they were eight graders, and then in 2003 when 

they were twelve graders (Orsntein, 2010).  The study showed that the U.S. students 

ranked 8
th

 out of 18
th

 industrialized countries in the fourth grade in math and tied for 3
rd

 

in science.  In eighth grade, the students ranked 23
rd

 out of 38
th

 industrialized countries in 

math (slightly below average) and slightly above average in science.  By the time the 

students reached the twelfth grade, the U.S. students were last in the math scores and 

below sixteen industrialized countries in science.  The average scores in math and science 

were 500, and the U.S. student’s scores average 461 in math and 480 in science 

(Ornstein, 2010).           

 After many international tests administered in 2006, including The Program for 

International Student Assessment (PISA) and The International Adult Literacy and 

Lifeskills Survey, the U.S. students do no perform up to the same standards as students 

from other industrialized countries (Ornstein, 2010).  The United States, second to 

Switzerland, spends more money per student in education.  Even with all the money 

spent, nearly half of the students who graduate from high school test at a seventh grade 



33 

 

math level and an eighth grade science level (Ornstein, 2010). The Educational Testing 

Service concluded that educated people are now leaving their jobs are being replaced by 

less educated and skilled people.  According to Ornstein, “this trend reflects U.S. 

demographic changes and an increase in the minority population and a shift in the 

immigration policy.” ( 2010, p. 426).  

The reason America’s students are not performing at the same level as students 

from other countries are that 20% to 33% of math and science teachers are not certified to 

teach those courses.  Additionally, high school students have less and less homework 

(Ornstein, 2010).  Students in the U.S. spend about three-and-a-half hours watching 

television or on social media.  The status of American families impacts education.  More 

than 50% of students live in single-parent homes.  Lastly, poverty is at its highest.  The 

poverty level in American schools is about 21% to 25%.  This makes it about 50% higher 

than in other industrialized countries (Ornstein, 2010).        

When the Bush Administration introduced the NCLB after ESEA initiative, or 

what other people refer to as Title I, (Noguera, 2009) it held states more accountable by 

establishing academic standards and by using standardized test score.  The NCLB has 

required these tests to be disaggregated by subgroups such as race, language, income, etc.  

These scores are used to focus on the inequality in education among students (Noguera, 

2009). 

 Unfortunately, although the NCLB initiative brought attention to the inequality of 

public education, it did not offer any solutions to the problems.  As a matter of fact, in 

urban schools, dropout rates exceed 50%.  In areas where the majority of the population 

is of low socio-economic status, the level of achievement continues to be low (Noguera, 
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2009).  In order to help solve the problem in education, three issues need to be addressed: 

funding, segregations, and unmet needs. 

 Funding is not equal among school districts since school funding comes from 

local property taxes (Noguera, 2009).  There are funding disparities among families in 

states such as Mississippi and Louisiana who spend much less money than those in richer 

states like New York and Massachusetts.  In order for funding to be equal for all states, 

there has to be a more active role in making sure that all school districts have “qualified 

teachers, adequate learning facilities and supplies, and a curriculum that prepares students 

for well-paying 21
st
 century jobs” (Noguera, 2009, p. 64). 

 Many years ago segregation existed in schools, separating students by the color of 

their skin.  Today, segregation still exists, not with race, but with low socio economic 

neighborhoods that are located inside middle class communities (Noguera, 2009).  The 

government has to have more initiatives to ensure that not only public schools, but all 

types of school such as charter and magnet schools, do not exclude students who are in 

financial need. 

 The third integral issue is the unmet needs of students.  Even though the 

government has come up with more standards to hold students accountable, they have 

failed to meet the needs of students.  Students who come from poor areas are expected to 

perform academically at the same level as students from more fluent areas (Noguera, 

2009).  The problem with this concept is that students from poor areas cannot perform 

academically when they have to worry about housing, nutrition, and health.  Nearly 25% 

of poor kids do not have adequate health care and tend to miss many days of school 

because they get sick (Noguera, 2009). 
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 There are solutions to some of these problems.  There needs to be a greater 

emphasis on providing quality education and on creating an environment that is 

conducive to learning.  There needs to be more access to pre-schools, after school 

programs, and healthcare (Noguera, 2009).  Teachers and principals need to be highly 

qualified.  Also, having a mentoring program for teachers in the second and third years of 

their career might enhance retention.  Lastly, aligning economic development goals with 

educational plans can prepare students in the new economy (Noguera, 2009). 

 As part of closing the achievement gap, educators must also find ways to teach 

English language learners (ELL) in ways that leads to fluency within three years as the 

NCLB states (Bush, 2001).  Teachers of ELL students need to know that such students 

are capable of acquiring the literacy skills that will allow them to academically succeed.  

Diverse learners must have differentiated methods of being taught (Helfrich & Bosh, 

2011). 

 There are four barriers that keep ELL students from learning.  One barrier that 

educators face is that teachers “may not understand the role of literacy development or 

the importance of literacy and education in diverse cultures” (Helfrich & Bosh, 2011).  

Effective teachers have high expectations, and value cultural differences.  It is important 

for teachers to build relationships with their students and get to know their cultural 

background (Helfrich & Bosh, 2011).  Teachers must also respect diversity.  Once 

teachers begin to accept and understand a student’s culture, the teacher will keep from 

misreading aptitudes, intent, or abilities (Helfrich & Bosh, 2011). 

 The second barrier is that teachers may be struggling to meet the literacy needs of 

all the learners in their classroom, especially ELL students.  Teachers must make efforts 
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to include ELL students in their classrooms instead of isolating them.  They need to 

increase comprehension by using explicit instruction such as adapted pattern of speech, 

modeling, and real-life reading (Helfrich & Bosh, 2011).  Teachers who spend the time 

building relationships with their ELL students will be able to ask thought provoking 

questions and plan lessons around students’ interests.  By doing this, the teacher may 

more effectively engage students in the lessons and in the learning process (Helfrich & 

Bosh, 2011).  In learning acquisition, ELL students use their oral skills to learn.  Teachers 

must remember this concept so that when students are quiet in the classroom, the teacher 

will encourage students to verbally process and comprehend the material being taught 

(Helfrich & Bosh, 2011). 

 The third barrier to meeting students’ literary needs is teachers not knowing the 

value of peers.  Having students share their stories will allow ELL students to see others’ 

points of view.  By using group activities or even paired activities, a teacher can hold her 

students accountable for their own learning.  With this view, students work together to 

acquire learning (Helfrich & Bosh, 2011). 

 The last barrier to increasing literacy is that teachers may not feel confident using 

assessments to monitor students’ progress.  Teachers should use oral questioning and 

discussions for quick and easy assessment of student comprehension.  Assessments 

should be used to enhance learning and drive curriculum (Helfrich & Bosh, 2011).  In 

order to close the achievement gap, educators must start a group at a time.  Relationships 

between teachers and students are an important part of creating an environment 

conducive to learning, as well as having high standards for all students.              
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Parental Involvement 

The week starting August 24, 2001, civil-rights activists and corporate sponsors 

began a national campaign to close the achievement gap between African American and 

Hispanic students and their Caucasian peers (“Parental involvement,” 2001).  This 

campaign consisted of involving parents in their children’s education and was called the 

Success in School Equals Success in Life, 2001.  It was created due to the low test scores 

of African American and Hispanic students.  Together, the National Association for the 

Advancement of Colored People, Eastman Kodak Company, and The Advertising 

Council sponsored activities that would help parents and communities strengthen their 

public schools ("Parental involvement," 2001).  The NAACP President, Kweisis Mfume 

said, “Parental involvement has always had an enormous impact on students’ attitudes, 

attendance, and achievement” (“Parental involvement,” 2001, p. 6-A) 

 One activity designed to draw parents into their children’s school is the back-to-

school rallies given in Spanish and English.  At these rallies, toll-free numbers as well as 

web sites are offered to provide parents with many different resources.   One key purpose 

of the rallies is elevating parents’ awareness of the critical role they play in their 

children’s academic success and of the ways their interaction can be developed and 

strengthened alongside the efforts of the school community.  Parents who feel welcome 

in their children’s school are more willing to engage with school personnel in forming 

“teams” to support their children through graduation.  This campaign serves as a way to 

inform parents and to teach them effective methods for involvement in their child’s 

education. 
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 While parents play a key role in their children’s success, there are times when the 

school bears some blame for the failure of students (“Parental involvement,” 2001).  

Studies show that smaller schools, more school hours, and greater accountability for 

teachers and administrators all contribute to student success.  Unfortunately, unions and 

administrators in many urban districts where the majority of the students are Hispanic 

and African American have rejected these types of reforms (“Parental involvement,” 

2001).  Not buying into these reforms has only strengthened the idea for minority parents 

to support vouchers for private school proposal.  Aggressive reform along with parental 

involvement can strengthen public schools.    

Carl Marburger, senior associate at the National Committee for Citizens in 

Education, was hired at Prince William County to train parents and school personnel in 

school-based management for parents.  Seventy-five parents and seventy-five teachers 

and principals took part in a two-hour session.  The purpose of the meeting was for 

parents and teachers to advise the principals regarding school issues rather than by 

passing them to and addressing them in a central office (Digilio, 1989). 

 To a significant degree, meeting with principals makes sense.  Under school-

based management, principals are given a budget that is sufficient for all school levels, 

elementary, middle, and high school.  With the advice of parents and teachers, the 

principal has the authority to restructure academic instruction and add programs to 

improve student success.  All too often parents do not understand this system or the role 

they can play in it (Digilio, 1989).  In order for school-based management to work in 

schools, all stakeholders must be trained properly.  Also, once a proposal is made by the 

committee, a principal must seriously consider the proposal, including its causative 
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factors and its ramifications.  While the principal can veto a proposal, if this occurs too 

many times, parents can feel that their input and decision-making are not valuable in their 

child’s education (Digilio, 1989).               

According to Rapp and Duncan, parental involvement is an important part of a 

student’s success.  Parents do want to know what their child is learning in school as well 

as how to connect with teachers and administrators (Rapp & Duncan, 2012).  Parents do 

not always know how to be involved in their child’s education.  It is the school’s 

responsibility to find systems to foster ways in which parents can become part of their 

child’s education.  The majority of the parents who are involved in the schools are 

middle-class Caucasian mothers.  Parents from other ethnic groups also need to be 

involved, but there are cultural differences in which they approach parental involvement.  

Teachers need to be aware of these differences so that they can help parents connect with 

their child’s school.  It is important for school administrators to find ways to involve 

parents since there is a positive correlation between parental involvement and student 

achievement (Rapp & Duncan, 2012). 

According to the NCLB and the ESEA, parental involvement is defined as “the 

participation in regular, two-way, and meaningful communication involving student 

academic learning and other school activities including: assisting with their child’s 

learning, taking active roles in their child’s education at school, serving as full partners in 

their child’s education and being included, as appropriate, in decision-making, and on 

advisory committees to assist in the education of their child” (Rapp & Duncan, 2012, p. 

3).     
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Parental involvement consists of five different dimensions: parenting, 

communicating, volunteering, learning at home, decision-making, and collaborating 

(Epstein et al., 2009).  In a study conducted by Korkmaz, teachers mentioned that the role 

of the parent is to love their children and for parents to take responsibility for their child’s 

education (Korkmaz, 2007). 

The school’s principal is the main person who can create a successful partnership 

between the school and parents.  Administrators must convince all stakeholders of the 

importance of working together for the well-being of students.  Effective principals form 

a site-based program in which parents are part of a committee that contributes to a 

decision-making process (Rapp & Duncan, 2012). 

Cultural differences between ethnicities must be considered when engaging 

parents in the school community.  For the most part, parents that volunteer at schools 

tend to be Caucasian.  Minority parents still experience conflicts when trying to connect 

with school personnel.  Educators still have the perception that minority parents do not 

support education the same way as Caucasian parents.  In a study by McDermott and 

Rothenberg  (2000), minority parents indicated that they purposely did not involve 

themselves in school because they felt they could not trust school personnel, and they felt 

that schools were biased against their children (Rapp & Duncan, 2012).  Minority parents 

do help with the educational need of the students, but from the home.  Only fourteen 

percent of minority students help or volunteer at the schools (Rapp & Duncan, 2012). 

Poverty is a barrier that educators need to be able to break.  Parents of low socio 

economic status participate less in schools than parents of higher socio-economic status.  

Parents of low socio-economic status not only feel inadequate because of their social 
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status, they feel as if they are not educated enough to be part of the school system (Rapp 

& Duncan, 2012).  Educators need to break this barrier by being sensitive to parents by 

making more frequent contact and by making them feel welcome. 

  There are five steps that educators can take when dealing with parents who are 

impoverished.  First educators must respect parents.  Second, when talking to parents 

about their children, educators should show them the story of their child instead of 

confronting them with the situation.  Third, when talking about discipline with parents, 

educators must use the “what, why, and how approach.”  Impoverished parents often 

believe that discipline is their right.  Parents may feel less threatened if educators use the 

“what, why, and how approach.  What did the child do?  Why is the incident considered 

worthy of punishment?  How should the child have acted?”  Fourth, educators must get 

creative when making appointments with impoverished parents.  Parents may not have 

the flexibility to go to the school whenever the school needs them there.  Lastly, the 

school needs to continue teaching impoverished parents the importance of education 

(Rapp & Duncan, 2012).  Impoverished parents respond better when the school teaches 

them how to help their children with homework.  In order to do this, there needs to be 

communication and understanding, both key components for involving parents in their 

child’s education (Rapp & Duncan, 2012). 

Hispanic parental involvement is lower than that of non-Hispanic white parents 

according to the article “School Co-ethnicity and Hispanic Parental Involvement” 

(Klugman, Lee, & Nelson, 2012).  Immigrant parents in the United States have a different 

view on how to be involved.  They believe that the school should only be the domain of 

teachers and other school personnel.  Immigrant parents also believe that language is a 
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barrier when trying to connect with the school.  Not being able to connect with a school 

employee makes it hard for parents to feel welcomed.  Feeling unwelcomed can cause 

immigrant parents to stay away from schools and not get involved in school activities 

(Klugman et al., 2012).     

During this research, Klugman, Lee, and Nelson used the Early Childhood 

Longitudinal Study Kindergarten Cohort to find out if “the relative size of the Hispanic 

population in the school affects levels of their parents’ involvement in their education, as 

well as parents’ perceptions of barriers to their involvement” (Klugman et al., 2012, p. 

1320).  According to the article, a concentration of Hispanics in a school promotes a 

source of social support within the Hispanic community.  This Hispanic community can 

provide a way for parents to network with one another and consequently become 

involved in their child’s education (Klugman et al., 2012). 

Once the 2,400 kindergarteners who came out of 730 schools were tested, the 

following conclusion was attained: “Hispanic immigrant parents have a higher level of 

parent involvement with a high level co-ethnic concentration, while Hispanic native-born 

parents are independent of the proportion of Hispanic or co-nationals” (Klugman et al., 

2012, p. 1332).  In other words, while the Hispanic concentration increases, so does the 

parental involvement.  

High School Dropouts 

Children leaving school before graduating is a national problem in the United 

States.  According to John Palladino, to drop out of high school means that a student 

decrease his chances of being successful and instead can become more dependent on 

social services (English, 2006).  According to the article Dropouts, 85% of the juvenile 



43 

 

justice’s cases are made up of dropouts, and 55% of those dropouts are unemployed and 

dependent on some type of social welfare.  On average, there is a dropout rate from 7% to 

16% a year.  Students who have special education services increase the rate, and if the 

student is emotionally disturbed, the rate ranges from 21% to 64 % (English, 2006). 

 The nation’s largest minority group is Hispanics.  Since Hispanics are the largest 

group, they also carry the highest dropout rate of the minority groups.  As far as gender, 

there is an inconsistency in trying to figure out who has the most dropouts.  Some say it is 

males among African Americans and Caucasians, but others say that females drop out of 

school more because of certain-life-changing events that occur, such as pregnancy 

(English, 2006). 

 There is information about high school drop outs, but more information still needs 

to be studied.  There are six areas that longitudinal studies need to focus on when 

referring to high school dropouts.  The first one is social capital.  Positive social 

connections such as extracurricular activities or being part of an organization like a 

church group contribute to retaining students in schools (English, 2006).  The second area 

is the low socio-economic status of the families.  The lack of employment and the 

poverty faced where the students live do not encourage young people to believe that a 

high school diploma is valuable.  The third area is peers.  How much influence does a 

peer who does not have high expectations and drops out of school have on a student who 

is not motivated and is contemplating dropping out?  The fourth area is to see if children 

of single parents or dropout themselves contribute to the student’s decision to drop out of 

school.  According to the literature, these conditions do not have a negative impact on the 

students as long as there is a positive relationship between the parent and child.  The 
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parent must also know how to access the right resources to help the child be successful 

(English, 2006).  The fifth area is academic preparation.  Students who are not prepared 

academically to enter high school may not be prepared to keep up with the academic 

rigor.  With the lack of preparation, students may feel inadequate, unprepared, 

unmotivated, and eventually frustrated and hopeless.  These feelings can cause a student 

to drop out of school.  The last area that needs to be studied is the interventions done to 

help prevent dropouts in the schools.  One intervention that needs to be studied is the 

involvement of not just parents, but of immigrant parents in the schools.  Also, there 

needs to be involvement of a non-educational professional such as a psychologist, who 

may be able to help address the dropout problem (English, 2006). 

 The dropout rates have captured the attention of educators, policymakers, and 

researchers.  There are five reasons why there is concern about the dropout issue. 

1. The short-term trend of dropping out has increased in some groups.  For 

example Caucasian male dropouts increased from 14% to 17% between 

1968 and 1978, and then declined to 16% in 1984 (Rumberger, 1987).   

2. Minority groups who have had the higher dropout rates are increasing in 

public schools (Rumberger, 1987).   

3. The state’s increase in high school graduation requirements.  Increasing 

graduation requirements may motivate some students, but to those already 

considered at-risk, will incline them to dropout (Rumberger, 1987).   

4. The belief that educational requirements in order to work will increase in 

the future.  New technology and higher level skills will be needed for 
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future jobs.  If a student drops out of school, that student will not be 

prepared or qualified for these future jobs (Rumberger, 1987).  

5. The government has now implemented educational reforms that grade 

school districts (Rumberger, 1987). 

According to Rumberger (1987) demographic factors contribute to students 

dropping out of school.  Students of minority groups are more likely to drop out than 

Caucasians.  Rumberger also mentions several contributing factors including the socio-

economic status of a student, family-related factors such as low family income, single 

family homes, and the lack of having materials and opportunities in the home.  Dropout 

students also have friends who have dropped out, and even though researchers do not 

know the impact, there is influence from peers on those who drop out of school 

(Rumberger, 1987). 

School-related factors have received attention from government officials.  Poor 

academic achievement such as poor grades and low retention in a grade level contributes 

to the students dropping out of school.  Behavioral problems like truancy and discipline 

problems contribute to students’ decision to drop out.  Dropout rates vary between school 

districts.  This means that school-related factors can have a powerful effect on a student’s 

decision to leave school (Rumberger, 1987). 

Economic factors play a significant role in the dropout crisis.  Some students 

believe that they have to leave school in order to work and help the family.  Lastly, some 

students who drop out of school may have low self-esteem as well a weaker sense of 

control over their own lives.  It is also shown that some students have poor attitudes 

towards school and have low educational and career aspirations (Rumberger, 1987). 
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Dropping out of school is often seen as the result of academic failure.  For the 

most part, dropping out of school has a negative impact on an individual and on social 

consequences.  As individuals, dropouts suffer because without a high school diploma, it 

becomes difficult for them to find a steady, well-paying job (Rumberger, 1987).  This is 

not only an immediate consequence following graduation, but a consequence that 

dropouts have to face for the rest of their lives.  Society suffers because “unemployment 

and loss of earnings lower tax revenues and increase demands on social services” 

(Rumberger, 1987).  Once a student graduates from high school, it is not a sure thing that 

the student has sufficient academic skills to get a well-paying job, but without completing 

high school, students are almost guaranteed not to find work with adequate pay 

(Alexander, Natriello, & Pallas, 1985).  Over a period of time, a dropout’s lack of 

academic skills will keep him/her from greater opportunities such as further education or 

training in order to receive a better paying job (Rumberger, 1987). 

 Educators find or design intervention programs to keep students in school.  

Educators need to consider different, outside the box ideas when designing an 

intervention program.  The first one is to consider dropping out of school as a process 

(Christenson & Thurlow, 2004).  When students drop out of school, they do not leave 

overnight.  There is a thinking process that happens over years.  This process comes from 

disengagement from school.  Disengagement can show up in different ways: academic 

failure, behavioral problems, truancy problems, and dislike of school (Christenson & 

Thurlow, 2004). 

The second consideration is the role of context.  Successful schools have a 

positive culture that lends itself to a low percentage of dropouts.  This type of school 
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might have a lower enrollment, teachers with high expectations, and classrooms where 

teachers have engaging lessons (Christenson & Thurlow, 2004).  At home, parents are 

involved in their child’s education, which can return will reduce the number of students 

who would like to drop out of school. 

The third consideration is alterable variables.  Educators do not have the ability to 

change certain factors such as the student’s economic status that may influence that 

student to drop out of school.  On the other hand educators do have control over what 

they do inside the school to help students connect with learning and make learning 

engaging (Christenson & Thurlow, 2004).            

The fourth consideration is completion and engagement.  Stating and promoting 

school completion makes a positive statement versus stating or using the term “high 

school dropout.”  School completion programs must find ways to hold the interest of 

students both academically and socially (Christenson & Thurlow, 2004).  They must find 

ways to keep students engaged.  Engagement is divided into two parts: academic and 

behavioral, and cognitive and psychological.  Academic and behavioral engagement is 

considered observable.  Some of these observable indicators are completion of academic 

work, attendance, behavioral consequences such as suspensions, and classroom 

participation (Christenson & Thurlow, 2004).  Cognitive and psychological engagement 

refers to internal indicators such as self-monitored learning, task completion, a sense of 

belonging, school connection, and positive relationships (Christenson & Thurlow, 2004).  

Completion programs promote finishing school and graduation.  For such programs to be 

successful, it takes efforts from all stake holders, including school personnel, family, and 

community. 
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The last consideration in designing a strong intervention program involves 

empirical evidence.  There are many schools that have implemented different types of 

dropout prevention.  One must remember to evaluate continuously the effectiveness of 

such programs.  According to Dynasrki and Gleason (2002) many intervention programs 

are designed to eliminate predictors of dropout.  These predictors should be targeted, 

even though research demonstrates they do little to change the dropout rate (Gleason & 

Dynarski, 2002).  Consequently, they can become the “red flags” that prompt immediate, 

serious interventions in the early stages of the dropout problem. 

Research of dropout intervention programs described in journals from 1983 

through 2000 identified similarities among the programs (Lehr, Hansen, Sinclair, & 

Christenson, 2003).  All these programs focus on personal-affective, and academic focus.  

The students who took part in the studies were high school students with a history of 

truancy, low grades, and discipline problems.  The programs shared certain factors that 

made them successful, including “early learning programs, tutoring, counseling, and 

mentoring” (Lehr, Hansen, Sinclair, & Christenson, 2003).  The emphasis of the 

programs was meaningful relationships among student and parents, students and teachers, 

and parents and teachers. 

Ernest, Chavez, and Oetting (1994) conducted a study to bring more 

understanding to the relationship between dropping out of school and delinquent activity 

among adolescent Mexican-American and Caucasian non-Hispanic adolescents. The 

study consisted of three groups: school dropouts, students with academic problems, and a 

control group of students.  All students ranged from seventh to twelve grade and had a 

school record of truancy that lasted a month or longer.  The students completed a survey 
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that included self-report questions on substance use as well as psychological 

characteristics.  The answers were categorized as none (1), one or two times (2), three to 

nine times (3), and ten or more times (4) (Chavez, et al., 1994).  The study addressed 

delinquent behavior that included forty-six indicators ranging from driving violations to 

the use of weapons (Chavez, et al., 1994).  These indicators were chosen because these 

behaviors described delinquent behaviors. 

The study showed that one of the main factors that predict delinquent behavior is 

academic status.  This was accounted for by 22% of the variance.  The results of the 

study showed that there is a consistent relationship between academic status and every 

delinquent behavior reported (Chavez, et al., 1994).  Students who were still in school at 

the completion of the study and who were doing poorly academically had a much higher 

percentage of engaging in delinquent activity than the other students who were doing 

well academically.  Against this backdrop, dropouts became the group most likely to be 

involved in delinquent behavior. 

Mexican American adolescents are not much different than Caucasian Hispanic 

ones in their involvement in delinquent behavior.  When it comes to gender, males are 

more likely to engage in delinquent behavior than females (Chavez, et al., 1994).  What 

this study proves is that the primary difference between the Mexican American group and 

the Caucasian Hispanic group is that many more Mexican American students dropped out 

of school when they had a higher probability of being engaged in delinquent behavior.  

Male Hispanic Dropouts 

 The total percentage of high school dropouts has decreased in the last twenty 

years.  According to the 1980 United States Census the total percentage of dropouts was 
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15.6%.  The percentage dropped to 9.4% by the year 2009 (United States Census Bureau, 

2012).  When comparing the percentages by gender and race, Hispanic males have the 

highest percentage rate of dropouts with 22.5%, which is 8.6% higher than African 

American males, and 12% higher than Caucasian males (United States Census Bureau, 

2012). 

In the 2009 article “Challenging Assumptions about the Achievement Gap: Part 

Two: The Matter of Dropouts,” Ramirez and Carpenter state that the achievement gap 

lies not only between ethnic groups, but within each ethnic group.  Using data from the 

National Educational Longitudinal Study of 1988, Ramirez and Carpenter were able to 

possibly correct solutions to the problems (Carpernter & Ramirez, 2009).  When thinking 

about the achievement gap, one thinks of academic achievements between ethnic groups, 

but this study shows that there are many variables that can cause achievement gaps within 

one ethnic group.  The study identified five main variables as the most significant: 

“socioeconomic status, participation in an English language acquisition program, time 

spent on homework, number of units of algebra taken, and lastly level of parent 

involvement” (Carpernter & Ramirez, 2009, p. 657).  The purpose of this study was to 

see how these variables affected dropout behavior. 

 This study was done twice, but it was not until the second time that these 

variables appeared to make a significant difference within ethnic groups.  In the second 

study, socio-economic status proved to be a significant factor among Caucasian students 

in predicting dropouts (Carpernter & Ramirez, 2009).  Students in three ethnic groups, all 

part of an ESL program, had a significant predictor for math achievement, but was also a 

significant predictor for dropouts for African Amerian students.           
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 In this study Carpenter and Ramirez (2009) state that race and ethnicity are not 

predictors of students who drop out of school, but rather that the variables are what 

predict if a student drops out.  A Caucasian student who attends a school where the 

majority of the students are part of a minority group can be at a high risk of dropping out 

if that school has a large number of suspensions, high gang activity, a high rate of being 

held back in school, and students whose siblings have dropped out (Carpernter & 

Ramirez, 2009).  For many ethnic groups, being held back in school and having a high 

number of suspensions can place a student at a higher risk of dropping out than ethnicity 

can.     

The study has several implications.  First, the study state that there are “many 

gaps related to the dropout behavior that explain the differences between Caucasian and 

minority students’ dropout rate” (Carpernter & Ramirez, 2009, p. 658).  Secondly, 

student’s behavior stops educators from trying to find a quick fix to the dropout problem.  

Finding a quick fix only makes the problem bigger and will only bring frustration to 

educators without bringing the change needed to solve the problem.  Lastly, there should 

be less emphasis on the different factors between whites and minorities and more 

emphasis on “groups of students in individual schools” (Carpernter & Ramirez, 2009, p. 

658).       

Donna Ortiz in a qualitative research study completed in 1996 concentrated on the 

perceptions of Hispanic males ages 18-23 who were high school dropouts.  The author 

interviewed Hispanic males in southwest Kansas regarding their rationale for dropping 

out and their perceptions of school.  The respondents were all from lower-middle-class 

families with more than four siblings.  One of the participants was reared by a single 
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parent.  The parents of the dropouts had a wide range of educational backgrounds and the 

first language of most of the parents was Spanish (Ortiz, 1996, p.39).   

Two of the participants reported that they often felt like the teachers did not 

understand their point of view (Ortiz, 1996), and one reported that he remained quiet in 

class because he did not want the teacher to embarrass him.  All of the participants had 

been held back once at least one grade level.  Four of the males repeated grades in 

elementary school, two repeated grades in middle school, and three of the students 

(including two who had already been held back), attempted to repeat grades they had 

dropped out of in high school.  Most of the males reported that they did not have good 

grades in elementary school and had begun slipping in middle school.  Six of the males 

reported that they felt frustrated by standardized tests and were better at demonstrating 

their knowledge in other ways besides standardized testing.  Most of the participants were 

not involved in extracurricular activities because they did not feel connected to the school 

or desired by sponsors or coaches.   

Most of the males liked to be at school to be around their friends, and the majority 

of them had a class or an activity they liked.  Only one of the respondents reported that he 

did not care for any aspect of school.  The majority of the males did not like homework 

or classwork and reported that their problems with certain teachers had a negative impact 

on their desire to go to school.  Many of the dropouts did not feel they were assisted 

when they struggled and that teachers often were condescending toward them.  Thirteen 

out of nineteen times, participants in the study named teachers or coaches whom they 

disliked and believed made them feel like outcasts.  Most mentioned that their reason for 

liking a teacher was that “the teacher cared enough to explain a problem in different ways 
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until the students understood.  Favorite teachers were caring, encouraging, likable, 

helpful, welcoming, and had a good sense of humor.  Least favorite teachers were 

described as being mean, sarcastic, prejudiced, or hateful” (Ortiz, p.40).   

The males in the study did not feel that they learned in class if they did not have a 

relationship with the teacher, but if they wanted to be in that class and liked the teacher, 

the participants learned.  The participants did not feel that administrators wanted them in 

school and five of the respondents reported that administrators attempted to influence 

them to drop out and get a General Educational Development test (GED).  The climate of 

the school was described by the males as unwelcoming.  They felt isolated and they felt 

that the principals did not do a good job of influencing effective instruction or working to 

keep students from dropping out.  The males reported that they did not receive effective 

guidance or counseling that would have kept them from dropping out.  “Feelings of 

abandonment, loneliness, being singled out as bad were reasons participants gave for 

acting out and becoming discipline problems which resulted in suspension from school, 

cutting classes, absenteeism, poor academic performance, and ultimately leaving school 

for good” (Ortiz, p. 41).  The findings of Ortiz’s study correlate with findings from other 

researchers about why Hispanic males drop out of school.  These findings have 

significant repercussions for any at-risk student.  The only area that stands out as 

irregular is that many of the parents of this particular group of dropouts were fairly well 

educated. 

It is no surprise that high school dropouts have a harder time being successful 

than their peers who graduate.  They are more likely to end up behind bars than those 
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who earn a high school diploma.  Ten percent of them end up in jail or a detention center 

(Mathis, 2009).    

High school dropouts are at a disadvantage in society due to a loss of income over 

their lifetime.  This is caused by their lack of effort to sustain a job.  The government also 

loses when students do not finish school.  The government pays around $292,000 for 

each dropout student over his/her lifetime (Mathis, 2009).  This amount of money covers 

the loss of tax revenue, food stamps, or any other aid due to unemployment.  If the 

students end up in jail, the money also covers their incarceration.  According to Mathis 

(2009), 54% of dropouts ages 16 to 24 are unemployed.  This number brings a direct 

connection between dropouts and unemployment. 

For dropout intervention programs to be successful there must be a partnership 

among all stakeholders: parents, schools, community, and government.  Parents at home 

must monitor and be involved in their child’s education.  Schools must maintain an 

environment where the best teachers are hired and where those teachers maintain high 

expectations of their students.  The community should provide free tutoring programs, 

after school programs, and mentoring programs for troubled students.  Lastly, the 

government should also be held accountable.  The government has a responsibility to 

provide school districts with the funding needed to operate efficiently and effectively 

(Mathis, 2009). 

Hispanics are the largest minority group in the United States (United States 

Census Bureau, 2011).  The high number of drop outs, is alarming when one considers its 

effect on the labor force.  As of October 2007, the unemployment rate for high school 

dropouts was 26.9%, while the unemployment rate of 2007 high school graduates who 
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had not enrolled in college was 19.9% (United States Department of Labor, 2008).  

Unemployment rates have continued to be higher for Hispanics and Blacks, especially 

males.  In 2010, the rates for African American men was 18.4%, 5.7% higher than 

Hispanic men at 12.7% (United States Department of Labor, 2011).  For both ethnic 

groups the percentage rate is still considered relatively high when compared to the 

unemployment rate for Caucasian men at 9.6%. 

The U.S. Department of Labor reported that in 1993, 41.6% of Hispanic male 

workers were high school dropouts.  This number is more than double the number of 

African Americans and triples the number of Caucasian males (Fernandez, 1994).  With 

the lack of education of Hispanic male dropouts, Hispanics hold the lowest paying jobs.  

Only 8% of the people who hold managerial positions are Hispanics.  Out of the Hispanic 

males who work in farming, forestry, and fishing, 77.6% are dropouts with a $13,435 

full-time annual salary (Fernandez, 1994).  Without a high school diploma, Hispanic 

males make about 39% of the salary of Hispanic males with a college degree.  In order 

for these students to compete in the workforce, a high school diploma is needed, and even 

a college degree.  

 In the study “The Dropout Rates of Mexican Origins Students in Two California 

Cities” Mayer studied the relationship between Mexican student dropouts who lived in a 

city where the majority of the population was more than 50% Hispanic as compared to a 

city where less than 50% of the population were Hispanics (Mayer, 2004).  Mayer wanted 

to determine if the majority of the Hispanic population being of Mexican descent was a 

factor in the students’ dropping out of school.  With the results of the study, Mayer hopes 
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that educators can create interventions and prevention strategies that can help students of 

Mexican origins stay in school (Mayer, 2004). 

 The subjects were taken from two different school districts in California: Pajaro 

Valley Joint Unified School District in Watsonville, California, and Turlock Joint Union 

High School District in Turlock, California.  As of 2010, Watsonville had an Hispanic 

population of 81.4%, a 6.3% increase since the study was published in 2004 (United 

States Census Bureau, 2012).  In Turlock, California, the Hispanic population was 36.4%, 

less than 50% of the total city population (United States Census Bureau, 2012).  Mayer 

used a total of 2,490 students for the study.  As a tool, Mayer used the California Basic 

Educational Data System to gather the data from both school districts.  The CBEDS 

report provided the ethnic code, grade level, graduation, and dropout status.  

 Using Chi-square analysis the results of the researched proved that there is a 

significant relationship among student drop out who live in a city more than 50% is 

Hispanic and students who live in a city less than 50% is Hispanic (Mayer, 2004).  With 

the results of this study, educators can continue to develop intervention programs and 

preventions that would help Hispanic students of Mexican origin stay in school.  

Although the results of the research showed that the city that was less than 50% Hispanic 

had a negative effect on females, the results did determine that other factors contributed 

to the students dropping out of school.  Some of the factors that influenced the students 

were society, school, and family (Mayer, 2004).      



 

 

 

Chapter III 

Methodology 

Description of the Research Design 

Four focus groups were conducted for this study.  A moderator was chosen for 

each focus group who would keep the discussion on track.  The moderator or researcher 

made sure that all subjects in the focus groups got equal opportunity to participate in the 

discussion (Creswell, 1998).  The moderator modified the topic as needed throughout the 

discussion, and used the attitude and body language of the subjects as part of the research 

(Creswell, 1998).  The four focus groups consisted of administrators, teachers, dropout 

students and their mothers.  These focus groups represented the people having the 

greatest impact on students.  Each focus group was conducted separately.  The focus 

group of mothers was conducted in Spanish to ensure participants’ comfort and 

comprehension. The interviewer asked open-ended questions that allowed for 

discernment of common themes among the discussions in the focus groups.    

Research Questions 

1. How do the inter-personal relationships between male Hispanic students and 

their administrators influence graduation rates? 

2. How do the inter-personal relationships between male Hispanic students and 

their teachers influence graduation rates? 

3. How does the lack of family educational support influence the possibility of the 

male Hispanic student from graduating high school? 
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Setting 

The focus groups were comprised of subjects who lived in a northwest section of 

Houston, Texas.  The students from the focus groups attended a high school with a 

population of 3,778 students during the 2011-2012 school year.  The student population 

consisted of: 19.1% African American, 39.6% Hispanics, and 26.9% Caucasians (Texas 

Education Agency [TEA], 2012).  Of the 3,700 students, 43.6% were economically 

disadvantaged and 41.9% were identified as at-risk.  Out of the 3,700 students, 4.4% 

were identified as Limited English Proficient (LEP). 

Participants 

There were 16 participants in the study, with four people in each of the focus 

groups.  Four Hispanic males were part of the first focus group.  They were dropout 

students who dropped out of school between the school years 2008-2010.  The students 

were chosen from a recent list of dropouts from the school.  The second group consisted 

of the mothers of these students.  Mothers were chosen over the fathers for this study 

because in the Hispanic community, the mother has more influence in a child’s 

education.  The third focus group consisted of four teachers from the school that the 

students attended.  The last group consisted of four administrators from the same campus.  

The teachers and administrators were selected because they work side by side with the 

students in the schools.  All had more than three years of experience on the campus, 

offering more in-depth perceptions and experience than newer teachers.  They had the 

experience of dealing with at-risk students in different capacities as well as dealing with 

parents.  All of the participants were selected from the same northwest Houston school. 
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Table 3-3   

Focus group subjects 

Position Years in Position Degree Earned  Ethnicity 

Assistant Principal 10 years  Master of Education Caucasian 

Assistant Principal 5 years Master of Education Caucasian 

Assistant Principal 3 years Master of Education Caucasian 

Associate Principal 4 years Master of Education Caucasian 

Academic 

Achievement 

Specialist 

4 years Master of Education Caucasian 

History Teacher 17 years Bachelors Caucasian 

Chemistry Teacher 3 years Bachelors Caucasian 

English Teacher 11 years Master of Education Caucasian 

Mother 1  University degree in 

home country 

Hispanic 

Mother 2  No degree Hispanic 

Student Male 1  Drop out Hispanic 

Student Male 2  Dropout Hispanic 

 

 

 

 

Procedures 
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Appendix A was the first initial step.  Once permission was granted from the 

school district, an application to gather research on human subjects was requested from 

the University of Houston.  Permission was granted from the University of Houston 

(Appendix B) as “full review,” once there was approval from the Institutional Review 

Board (IRB) from the University of Houston. 

Once approval was received, the researcher contacted the subjects and asked to be 

part of the research.  A time and a meeting place was established between the researcher 

and the potential subjects.  Administrators and teacher were chosen at random from the 

list of staff members that are employed at the high school as long as they met the 

requirements of being in their position for a minimum of three years.  The students were 

chosen from the school’s current dropout list.  On the day of interviewing the focus 

groups, each subject member filled out and signed a consent form (Appendix C) giving 

permission to be part of the focus group.  Each focus group met one time.  The focus 

groups were conducted in four different sessions. Each of the focus group interviews 

lasted between 45 minutes to one and a half hour.  Open-ended questions were asked in 

an interactive group setting.  Once all focus groups were completed, the conversations 

were transcribed and common themes were found among all four focus groups. 

The questions were asked in a sequential matter.  The focus group started with 

specific questions and then the questions became more broad and abstract.  Although the 

questions were set up to be open-ended, the interview was semi-structured in a way that 

the questions asked had probes to help guide the interviewee.  In order for the flow of the 

focus groups to be maintained, the conversation was video recorded.  In addition, in order 

to not lose any pertinent information through the translation, the entire interview given to 
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the mothers was conducted in their first language of Spanish.  At the end of all the 

discussions, all of the participants were asked if there was any other information they 

wanted to add.  All of the recorded data was used to transcribe as well as to translate the 

interview.  Once the interviews were transcribed, all recorded data was kept at the 

University of Houston, College of Education, Farish Hall Room 112.  All data will be 

destroyed after three years.          

Instrument 

The focus group questions were designed to elicit information pertaining to the 

relationships between the school, the mothers and the students and the issue of male 

Hispanic students dropping out of high school before graduation.  The questions asked of 

the administrators and teachers were phrased to elicit information about their 

relationships with students as well as parents.  The questions asked of the mothers were 

phrased to elicit information about their educational background as well as their personal 

beliefs about education.  The questions asked of the male students were phrased to solicit 

opinions of what schools and families could have done to prevent them from dropping 

out of school.   

Interview Questions 

The following chart explains how the interview questions relate to each of the 

research questions. 

  

Research Questions 
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How do the inter-personal relationships between male Hispanic students and their 

administrators influence graduation rates? 

Administrators 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those Hispanic 

males who drop out of school and those who stay in school? 

3. What do you believe would enable Hispanic males who are 

at-risk of dropping out stay in school? 

4. How do you believe you connect with the Hispanic male 

students at your school? 

5. What do you do to reach out to the Hispanic male students 

who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of failing? 

Teachers 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males who 

are at-risk of dropping out stay in school? 

4. How do you believe you connect with the Hispanic male 

students at your school? 

5. What do you do to reach out to the Hispanic male 
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students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 

Students 1. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential 

2. If you had a problem, did you feel you could go to an adult 

in your school? 

3. Did you have anyone who influenced your life outside of 

school or inside of school? 

4. If you had one extra person to push you, would that have 

made the difference? 

Mothers 1. How did you involve yourself in your child’s education? 

2. Did the language keep you from getting involved in your 

child’s education? 

3. How do you think the school can do a better job at 

communicating or engaging the Hispanic parents? 

 

4. Did you feel there was school support in trying to keep your 

child in school? 

How do the inter-personal relationships between Hispanic students and their 

teachers influence graduation rate? 

Administrators 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 
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2. What do you feel is the difference between those Hispanic 

males who drop out of school and those who stay in school? 

3. What do you believe would enable Hispanic males are at-

risk of dropping out to stay in school? 

4. How do you connect with the Hispanic male students at 

your school? 

5. What do you do to reach out to the Hispanic male students 

who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of failing? 

Teachers 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males are 

at-risk of dropping out to stay in school? 

 

4. How do you connect with the Hispanic male students at 

your school? 

5. What do you do to reach out to the Hispanic male 

students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 
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Students 1. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential? 

2. If you had a problem, did you feel you could go to an 

adult in your school? 

3. Did you feel teachers cared about you as an individual? 

4. Did you have anyone who influenced your life outside 

of school or inside of school? 

5. Did the connection with the teachers motivate you? 

6. If you had one extra person to push you, would that have 

made a difference? 

Mothers  1. How did you involve yourself in your child’s education? 

2. Did the language keep you from getting involved in 

your child’s education? 

3. How do you think the school can do a better job at 

communicating or engaging the Hispanic parents? 

4. Did you feel there was school support in trying to keep 

your child in school? 

How does the lack of family educational support influence the possibility of the male 

Hispanic student graduating from high school? 

Administrators 1. How have you involved the parents of the Hispanic 

males’ students, especially when there is a language 

barrier? 

Teachers  1. How have you involved the parents of the Hispanic 

males’ students, especially when there is a language 

barrier? 
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Students 1. What are your expectations of education? 

2. Do your parents have any beliefs about the importance of 

a high school diploma?  If so what?  If not, why not? 

3. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential? 

4. How old were you when you dropped out of school?  In 

what grade were you? 

5. What are your parents’ beliefs about education? 

6. Where your parents involved with your schooling? 

7. If you had one extra person to push you, would that have 

made a difference? 

8. What would have taken to motivate you? 

9. Did the language barrier contribute to your mother’s not 

becoming involved in school? 

10. Why do you believe your mother was not interested in 

your school? 

11. Do you have a goal for your future? 

12. Has it been difficult not having a diploma?    

Mothers 1. When was it that you moved to the United States? 

2. What were your expectations about education? 

3. What were your expectations about your child’s 

education? 

4. What do you think your child wants to do with his 

future?  
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Data Collection and Data Analysis Procedure 

Once the data was collected from all four focus groups, the researcher transcribed 

all of the discussions from the focus groups.  The transcripts were collected and 

organized according to themes. 

In order to find common themes among all four focus groups, the researcher 

tallied and recorded every time a pertinent word related to the study came up.  Some 

examples include, but are not limited to: work, parental involvement, motivation, student 

involvement, and peer pressure.       

    



 

 

 

Chapter IV 

Results 

During the research process, four focus groups were questioned.  The first two 

focus groups were made up of administrators and teachers.  The third focus group 

consisted of two Hispanic males who dropped out of a Southeast Texas School District.  

Originally, there were four students, and their mothers, but the students dropped out 

shortly before the date of the interview.  The last focus group consisted of the mothers of 

these students.  Their English was limited; therefore, they were interviewed on their 

target language of Spanish. 

All focus groups answered a series of open-ended questions.  The participants 

were interviewed at the high school that the students used to attend before they dropped 

out.  When describing the demographics of the participants, the breakdown was as 

follows:  All of the four teachers and the four administrators questioned were Caucasians.  

One student was born in Mexico and the other student in Houston, Texas.  All the 

mothers who took part of the focus group were born in Mexico.    

Research Questions 

1. How do the inter-personal relationships between male Hispanic students and their 

administrators influence graduation rates? 

2. How do the inter-personal relationships between male Hispanic students and their 

teachers influence graduation rates? 

3. How does the lack of family educational support influence the possibility of the male 

Hispanic student from graduating high school? 
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Interview Questions 

The chart in Appendix F explains how the interview questions used in the focus 

groups are related to each of the research questions. 

Administrators 

The administrators who participated on the focus group were all Caucasians. 

What resources are available to you to help the Hispanic males who are struggling 

in school and are at-risk of dropping out? 

 “Windfern High School is one of the first resources we try to use.” 

 “Before we use Windfern High School, we use our Academic Achievement 

Specialist, who works with our at-risk population.” 

Expand on how the at-risk person would help our struggling students. 

 “She tracks the students by looking at the data.” 

 “She looks at pull-out programs for different content areas.” 

 “She meets with the parents.” 

 “We also use our director of instruction’s helping teacher.” 

What does the helping teacher do? 

 “She works directly with the teachers, but also works with the ESL (English for 

the Second Language) population.” 

How does the helping teacher help the teachers in order for the teachers to help the 

students? 

 “She puts together the Saturday tutorials that are set up just for the ESL students.  

The tutorials are designed to specifically target native speakers.  These tutorials 

are held on a regular basis to help these students catch up on a weekly basis.  She 
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also helps make connections with family members and with teachers, so that they 

have a contact person and they know who to contact when the student is 

struggling.  She helps the teachers get to know the students better so the teachers 

know how to help the students better.” 

 “The helping teacher informs the teachers of what is going on in the students’ 

lives, whether they are working, etc. 

 “If there is a language barrier, she helps to bridge the gap between the teachers 

and the students.” 

How does the helping teacher get the names of the students?  

 “The names of the students that are considered at-risk are taken from data.  It is 

data driven.  She looks at the grades.” 

 “The students are first identified when they enroll at the school.  They are asked 

what language they predominantly speak at the home; if they check ““Spanish”’, 

they are automatically placed in ESL.” 

 “It doesn’t matter if they are in advanced ESL or beginning ESL, the helping 

teacher tracks all the kids.  She is probably in touch with 95% of the kids that 

mainly speak Spanish in the home.”  

How have you involved the parents of the Hispanic male students, especially when 

there is a language barrier? 

 “Through resources such as the helping teacher.” 

 “Through other interpreters in the building such as an Assistant Principal, the 

security officer, and other Spanish speaking staff members in the building.” 
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 “We have our attendance officer that visits the home.  He goes to court, and files 

on the kids if there is an attendance issue.  Since he is in the courts, he is able to 

meet with those parents and finds out information to bring it back to the school.  

With the information, the school is able to help students and make them 

accountable to what the courts have asked them to do.  The administration and the 

teachers know now the expectations so that we can better help the student be 

successful.” 

 “I use the attendance officer to make home visits for my kids who have not been 

there for several days.  He shares the importance of being in school.” 

 “Some of these students also fall under the special education umbrella.  We have 

a special education administrator and a special education department chair that 

has resources that fall under the special education umbrella that can help these 

students.  These are stated in the IEP’s (Individual Education Program) of the 

students that can help them be successful.” 

What do you feel is the difference between Hispanic males who drop out of school 

and those who stay in school? 

 “I have seen students who have learning disabilities and have difficulties passing 

the classes which snow balls into credit deficient [sic].  As they get older, they 

feel out of place, embarrassed by not being with the class that they should be in.  

This problem gets bigger and bigger to the point where they want to drop out.  

Sometimes it starts with the learning problems in the classroom and not being 

successful passing the classes, causing some to become credit deficient.” 
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 “You have some families in general that do not place the emphasis on school and 

those kids don’t get involved in school.  From my experience, my students that 

have dropped out of school were not involved in any school programs because 

they had their emphasis on other things outside of school such as helping with 

work, or taking care of siblings versus getting involved in anything on campus.” 

 “Some of those Hispanic males are involved in gang activity.  That tends to be 

their focus rather than school.  Peer pressure has a big emphasis.” 

Do you believe in your experience that a lot of the students who are dropping out of 

school are a discipline problem? 

 “It is hard to tell without having data in front of me.  If I look at my students that 

have dropped out of school versus the ones that haven’t, I’ve had discipline 

problems on both sides.  The students that have chosen to stay, have chosen to 

work, in my opinion, because of the relationships they formed here, and because 

they have enough people that will believe in them, that will push them, will make 

home visits, will not allow them to fail, and get the family involved.  That’s the 

key factor in the relationship that they have when they first come into this 

campus.  The school provides the help they need such as free and reduce lunch.  If 

the teachers know they have to go home after school to help take care of their 

siblings, the teachers will offer tutorials in the morning; really getting to know 

that kids and their situation.  I’ve seen it on both sides.  There is a discipline 

problem with the students who drop out because they have given up and want to 

get attention, but I also have discipline problems with those students that stay 
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because they are struggling.  The main reason, for which these students choose to 

stay, is because of the relationships that they form with school personnel.” 

What do you believe would enable Hispanic males who are at-risk of dropping out 

to stay in school? 

 “It is relationships.  It starts their freshman year with having freshman orientation.  

Getting the students to meet people even before school starts.  They get to learn 

the building, learn their schedule so it won’t be a strange place when they come in 

the first day.  Just being comfortable.” 

 “The parental involvement is important, and even though we get them as ninth 

graders, it needs to start in the junior high years.  If they have too much freedom 

that’s when the students begin to stray from the right and narrow.” 

How do you believe you connect with the Hispanic male students at your school? 

 “I connect with them very well.  I get along with my male Hispanic students 

better than any other population, because I can talk to them and be real with them.  

I don’t have to sugar-coat things.  I tell it like it is.  I try to help them.  They are 

sometimes my major discipline problems, but I still like them.  They don’t give up 

and they don’t quit.  They don’t lie to you.” 

 “They will tell you the truth every time.  They are real with you.” 

 “It makes it easy to connect with them.  They get it.”  

 “The Hispanic population appreciates genuine people that respect them and their 

time.  They know that I am not going to lie to you just to make you feel better.  

That if I am honest with you, and paint you the real picture, it speaks volume with 

that population.” 
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How do you connect with the parents?  Do you think that you do enough to involve 

the parents in the school? 

 “No.  There is a language barrier.  I want to pick up the phone and talk to the 

parents just like I do with the English-speaking parents.  I want that connection, 

but I can’t because I don’t speak the language.  I am putting people out by 

constantly having to ask them to talk to parents for me.  There is not enough 

communication for me, so that bond is not there for me.” 

As a school, do you believe that you are doing enough to involve the parents of the 

Hispanic population?   

 “No, but I don’t think that is just on the Hispanic population, but on all 

populations.  We offer things, but when the kid is doing well, the parent will be 

involved, but not overly involved.  Work sometimes enables the parents to come 

to the school when something is being offered.  I too wish I could just pick up the 

phone and talk to these parents or for them to call me when they have a concern, 

but we can’t.  I would like for this campus to have one person that the whole 

purpose is to translate all day long.” 

 “These parents do not volunteer.  They are not part of any booster clubs, and the 

main reason is because of the language barrier.  They don’t feel comfortable 

coming into the building.  If education isn’t an emphasis for them, then they may 

not feel as welcomed.  Just because they don’t know.” 
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What do you think you can do as an administrator to make the parents of the at-

risk students who are about to fail feel welcome?  

 “I try to have a face-to-face with them.  Even with the language barrier, we try to 

have someone that will help interpret.  I want them to see firsthand how I am 

trying to work with their child.  It doesn’t happen as much as I would like to 

because of work and other things.” 

Do you have the ability to call the parent, and when you do, what are the reasons 

why they can’t come up to the school? 

 “Work.  They can’t take off from their work.  If they do, they can lose their job.  

Transportation.” 

 “Sometimes their contact information is not updated, and it is difficult to get a 

hold of the parent.  For teachers, it is easier to not call the parents than to call.  If 

we made an effort to call more, we would see a difference.  As administrator we 

call because it is our job to call.  Teachers quickly give up because the working 

number is not updated.  Fortunately, we do have teachers that make home visits 

and we have seen kids turn it around because of it.  I’ve seen when a phone call is 

made, and when the parent realizes that they are talking to someone that can 

actually speak in Spanish, they talk for an hour because the parents have so many 

questions.” 

 “By the time the male Hispanic wants to dropout, it is job-related.  They want to 

go to work.  Other times it is because of discipline reasons.  They are failing, and 

when they get in trouble, the parents don’t have control over them.  They don’t 

know what to do.  The parents ask the school what to do.” 
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 “I have seen that when the students come of age, the students are an adult and 

they make their own decisions.  Even if the mothers want them to stay, the 

students make their own decision to leave school.” 

 “I have experienced that students that speak English well tend to play games with 

the parents by not telling them that they are in trouble.  They do not share the 

truth with the parent, keeping the parent from being involved.” 

Are there any final thoughts in regards to the male Hispanics? 

 “The Hispanics are the hardest working group of student that I know.” 

 “I notice that the Hispanic males that are brand new to the country work harder 

than the Hispanics that have been here or were born in the states.  There is a 

difference between the two types of students.  The students that are new to the 

States seem to have more motivation.  It may be because in their country they 

didn’t have the advantages they have found here.  It would be great to be able to 

take the motivation that they have, and give it to some of the students that have 

been living here for many years.  It is only an assumption, but I believe that the 

motivation is coming from the blessing of having the experience of being in the 

United States.” 

Teachers 

The teachers who participated on the focus group were all Caucasians. 

What resources are available to you to help the Hispanic males who are struggling 

in school and are at-risk of dropping out? 

 “We need to find out the interest of the student.  Many like and play soccer.  

Introduce them to the coach, and help them see if they can be part of the team.” 
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 “My students are in an SSL class.  A class that is not ESL, but still need extra 

support because of the language.  They get a lot of support from the other SSL 

teachers.  We also get support from the helping teacher.  She is a cheerleader for 

them.  She will meet with them.  She visits the classroom to give them pep talks.  

She meets with them one-on-one.  She tutors them during lunches and after 

school.  She plays a positive role for these students.” 

 “It is not only about athletics.  We also offer other extracurricular such as auto-

tech, wood shop, and agriculture.  Anything that they can use down the road to be 

successful.” 

 “We have a social worker on campus that we use.  Sometimes we don’t know 

why the students behave a certain way in class.  She may know that information, 

and she will share with us teachers.  We also have a counselor that deals with teen 

pregnancy that works together with the social worker.  Between the two, they 

helped a student who was about to drop out of school transfer to a school that 

helped him be closer to his baby and mother.”  

 “We also have a mentoring program that is a resource for teachers.  We assign the 

students to a teacher that can help get to know the student and his story.  We have 

academic achievement specialists that have resources for the students if they need 

to recover credits.  We have programs such as PLATO (a credit recovery 

program) and Windfern High School, a fast-paced high school where the students 

can finish two semesters in one.” 

 “Windfern High School is a flexible campus that if the student needs to come to 

school at a later time, the student can, or if the student can only go to school in the 
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morning, he can.  Windfern High School now offers transportation from the home 

campus to the school.” 

What do you think are the differences in those who are staying in school and those 

who are dropping out? 

 “Hope.  I believe that the students that are staying in school see the end.  The 

students that drop out focus on their failure, on what they haven’t done.  They 

may not know what other options are out there.” 

 “Many drop out for the need to work.  Whether it is for their dad, mom, or to 

make money.” 

Do you believe they work because they need to work, or because they want the 

money now? 

 “I believe the need to work because that is all the students know.  They see that 

their role model, their dad works seven days a week, and that is all they see.  

Many of them have not been exposed to a white-collar job, to that life-style, so 

why be in school?” 

 “I had a student who as a senior had to drop out of school.  Both his parents lost 

their jobs, and he became the provider for the family.  He never came back.” 

 “Another part of the population at home believe that education is not that 

important.  He believes that working at a fast-food restaurant, which for a high 

school student is fine, is a way to make money to buy things or even move out of 

the house.  Their priorities are not straight.  Their focus is short term and they 

don’t care if they miss first or second period.  I have a student that works at 

McDonald’s.  He misses first period because he is working so he can move out of 
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the house.  It is a matter of quick gratification without looking at the 

consequences.” 

 “The students that stay in school have a long-term goal whether it is college, the 

military, or the work force.  Some students that are not citizens join the military to 

try and receive their citizenship.  In order to join the military, the students have to 

finish school.  This in itself is a motivation for some students to finish school.” 

 “I have experienced a few students whose dads, even though they do not have a 

high school education, are making decent money with their current job.  They 

don’t see the value of education when the students can be making money by 

working with their dad.  They don’t see the future.” 

 “Some students that are not successful with school are great at building a frame 

for the house.  In their mind, if they are not successful with school, they would 

rather stay with what they are good doing.” 

 “I also think about the Hispanics males that finished school, but have not passed 

TAKS (The Texas Assessment of Knowledge and Skills).  For some, this may be 

the third time coming back to re-take the test.  They come back to take the review 

classes and even ask for materials to study at home.  They do not give up.  These 

students continue to come back because they see something for themselves in the 

future.” 

 “We are asking students that are good in certain skills to sit in some classes that 

are not relevant for them, and it is hard to motivate them.  Instead, we should be 

promoting their skills and find programs where this can be done.” 
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 “We are asking all of the students to graduate on the recommended plan, when 

some just want to graduate on the minimum plan.  They want to graduate, and 

work on where their skills are valuable.” 

How can you as a teacher help them be successful in your classroom when they are 

at-risk of dropping out? 

 “Any small improvement that they make, I make a huge deal about it whether it’s 

a two point of an improvement on the test or whether is completing half the 

assignment.  Fair is not always equal.  With my at-risk student, I may not grade 

the same way, and I may not have the same requirements for them as everyone 

else.  I take more of an assessment grade than all of the daily assignments.  If they 

do well on the assessment, it means that the student knows the material learned.  I 

work with them, and I encourage them as much as possible.” 

 “I am not so quick to judge and put zeros in the grade book.  I wait as much as 

possible to give the student hope.  I want them to show me that they know 

something.”  

 “In my chemistry class two Hispanic students came to me and asked me not to 

give up on them.  My response to them was that I was never going to give up on 

them.  Through the years when the students haven’t been successful, teachers 

have given up.  These students know that there are teachers out there that do give 

up on them.” 

 “Students need to be reassured that a test does not measure success.” 

 “Teachers need to find ways to know their student’s story.” 
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How have you involved the parents of the Hispanic male students, especially when 

there is a language barrier? 

 “I have used a translator to help communicate.” 

 “Sometimes, it is hard because the translator is not available.” 

 “Without a translator it is hard to communicate, so therefore I use the student 

himself to help translate.  If the student knows you are on his side and are only 

looking for support, for the most part the student will be truthful.” 

 “The parents are an important part.  Sometimes they don’t see the end goal for 

their child, and it is important for us to communicate with them the possibilities of 

the future.” 

How does the age make a difference? 

 “If the students make it to the twelfth grade, the students make it to the end.  The 

students usually drop out earlier than twelfth grade.” 

What else can the school do to involve the parents of the Hispanic students? 

 “The problem is that parents that are blue collar have to work and they usually 

have two jobs.  They also have little children.  Those factors get in the way for the 

parents to make it to the school’s open house.  We need to find another way to 

make it easy for the parents to make it to open house.  Maybe another time for the 

parents to attend.  We can’t rely on technology for the Hispanic parents to get the 

information.  Many parents do not have computers, and if they do, the parents do 

not know how to use the computer.  The information on the computer is in 

English.  It makes it hard for the parents to understand the information if they get 

it.” 
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 “For the parents that do show up to open house, there should be information in 

Spanish for the parents to receive.  During freshman orientation, there should be a 

time for the parents to meet with someone in Spanish so they can have a personal 

connection with the parents.” 

 “When having a parents’ night, there should be two rooms.  One for English and 

one for Spanish.  This way all parents can get the same information.” 

Hispanic Male Students 

Two students participated in the focus groups.  One was born In Mexico, and the other in 

the United States. 

What are your expectations towards education? 

 “Just to pass.  Graduate.” 

What happened? 

 “In junior high I was getting good grades.  When I got to high school it went 

downhill.  I stopped caring.  Lost interest.  I stopped caring about grades, 

everything.” 

How old were you when you dropped out of school?  What grade? 

 “I was 17 years old and I was in the eleventh grade.  I had twelve and a half 

credits.  I was pretty bad.” 

 “I felt the same way. I needed to get money.  The money I had as part-time was 

not enough for me.  I needed to work-full-time.” 

How were you in junior high? 
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 “I wasn’t good, but I wasn’t bad.  I was passing.  I dropped out in the twelfth 

grade, and I was 20 years old.  I was about two to three months shy of 

graduating.” 

What were your expectations towards education?  Was it a priority? 

 “No.  I can’t explain why.  I got my girl pregnant.  That is when everything 

started to be negative because I needed more money.  I needed a full-time job.  A 

part-time job was not enough.” 

What are your parents’ belief about education? 

 “For my mom, education was important.  She wanted me to finish.  She went to 

college, but never finished.” 

 “For me, I didn’t grow up with my mom.  I didn’t get to the States until I was 14.  

We don’t get to talk much.  At first she would push me, but then she let me go.” 

Did you have anyone that influenced you in your life outside of school or inside of 

school? 

 “I had no one outside of school, but in school I had teachers that would talk to 

me.” 

 “I had a girlfriend.  She would push me, and would make me do my homework.  I 

didn’t use to do my homework, but I would pass the test.  That would keep me 

passing.  When I broke up with my girlfriend, I got depressed, and I lost focus.  

My assistant principal would be strict on me, but would help me.  He would tell 

me stories about the importance of having a job.” 

Did the connection with the teachers motivate you? 

 “Yes, but it wasn’t enough.” 
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If you had a problem, did you feel you could go to an adult in your school? 

 “No.” 

How can that improve? 

 “They can lead me on the right path?” 

 

 

Did you feel that teachers cared about you as an individual? 

 “Some teachers did, but some didn’t.  I had a teacher that would be on my case 

because I would sleep.  She would talk to me, but when I told her to leave me 

alone, she did.  I failed her class.  When I had her again the following year, she 

left me alone again.” 

If you would have had one extra person to push you, would that have made a 

difference with you? 

 “Maybe.  I don’t know.  I just didn’t care about school.” 

What would it have taken to motivate you? 

 “If I had an interest in something, maybe I would have been motivated.  I only 

came to school to be with my friends.  When I met my girlfriend, it all changed, 

but when I broke up with her, I lost everything.” 

Where your parents involved in school? 

 “Yes.” 

 “No.” 

Did the language barrier contributed to your mom not be as involved in school? 

 “Yes.” 
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Why do you think your mom was not as interested? 

 “I grew up with my grandparents.  I had some cousins that lived with me too.  At 

one point, my grandfather took me out of school so I could work.  School was not 

a priority.” 

 

Do you have a goal for your future? 

 “Yes.  To get a diploma or a GED.” 

Has it been difficult not having a diploma? 

 “Yes.  For landscaping, to make holes on the ground, the employers are asking for 

a diploma.  Even for Burger King, they asked me for a diploma.” 

 “In my full-time job, they would pay me cash.  They didn’t ask for a diploma, but 

I know that I don’t want to do this for the rest of my life.  I lost my job, so now I 

am home.  I want to work on getting my diploma or GED.  I don’t want to wait.” 

Were you ever involved in any extracurricular activities on school? 

 “I was in soccer, but it was hard, because I had a job.” 

Any final thoughts?  Would you do anything different? 

 “So many things.  Knowing what I know now, I would stay in school and I would 

have finished.” 

 “Knowing that it would be so hard, I would have stayed and graduated.” 

Did people at your school tried to tell you it would be hard? 

 “Yes.  Everyone tried.  I just didn’t listen.” 
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Mothers 

The mothers of the high school dropouts that participated in the focus group, were born in 

Mexico. 

 

 

When was it that you moved to the states? 

 “In 1996” 

 “In 1989” 

What were your expectations towards education? 

 “It was very important.  I am the youngest of four.  I studied communication for 

two years.  I have a brother that is an engineer.  I try to get my children to go to 

school, but my son didn’t finish.  I hope my daughter does.  Although I haven’t 

worked here, his father works very hard and we both do our best for our kids to be 

successful and move forward.” 

 “For me, my family is poor.  My parents didn’t give us the opportunity to go to 

school, but for my kids I want the best for them.  Unfortunately, my son quit 

school because the tests were too hard.  We consistently had a conversation at 

home about him finishing.  I work in a place that doesn’t pay much because my 

parents couldn’t give me an education.” 

What are your expectations for your child? 

 “I want them to be successful.  To be a professional.  If you are married, to be a 

good husband, a good family man.  If you work, you need to be a good worker.” 

How did you involve yourself in your son’s education? 
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 “My son was in special education because of speech impairment.  I would go to 

the library and get some books to read with my son.  I was very involved in their 

school.  I was the chaperone in everything for all three kids.  I would look at their 

school work.” 

 “I would try to teach him the best I could under the circumstances.  I didn’t know 

much, but I would do the best I could.” 

Did the language barrier keep you from getting involved in your child’s education? 

 “Yes.” 

 “No.  Nothing would stop me.  I have lots of family.  If I needed help, I would get 

them to help me.” 

How do you think the school can do a better job at communicating or engaging the 

Hispanic parents? 

 “I want to be involved in the school and volunteer.  It was so much easier in 

elementary school than now.  I want to be here without my kids knowing that I 

am here.  I am not sure what the school can do.  I know there are programs, and if 

I look for them, I will find them.”   

Did you feel there was school support in trying to keep your child in school? 

 “I believe so.  The only problem was that since I couldn’t give him everything he 

wanted, he wanted to work.  Since I am a single mom, I couldn’t give him all he 

wanted.  I gave him what I could.  He wanted a job to get more money.” 

 “My son doesn’t study. He doesn’t go to school.  I took him out of school because 

I got a call from school stating that he had forty-something absences.  My son got 

mad because I took him out, but oh well.  He was not going to waste anyone’s 
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time.  I know he was mad, but at the same time, he didn’t care.  It’s been three 

years since he dropped out of school, and he’s still not doing anything.  He just 

sits at home.”    

What do you think your child wants to do with his future? 

 “I believe that my child does want to finish school.” 

 “I think that my son is stuck.  He is not able to move forward.  If he goes out to 

get a job, he may go to the library, spend hours playing games, and then comes 

back to the house saying the he didn’t find a job.  Nothing interests him.  The only 

thing that worries me is if something happens to me, what will happen to him?” 

Any final thoughts? 

 “If my son wants to go back to school, I will support him.  I do want him to 

educate himself.  I want him to have what I couldn’t have.  I want what is best for 

him.  I never asked him to work, but that is what he wanted to do.  I wanted him 

to go to school instead.  I wanted him to make a future for himself.” 

Themes 

Once the focus groups were completed, common themes were found among all of 

the focus groups interviewed.  The top six common themes found were: parental 

involvement, work, relationships, student motivations, interpreters, and grades. 

 The administrators interviewed mentioned the importance of parental involvement 

in the schools eleven times.  The administrators mentioned the importance of parents 

being involved in the schools by mentioning that some families do not put emphasis on 

education, suggesting the lack of parental involvement in the schools.  Another 

administrator suggests that there is a lack of parental involvement due to the language 
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barrier.  Because of the language barrier, the parents may not feel welcomed in the 

schools.  During the interview, work was mentioned as a cause for the parents not to be 

involved in the schools or to keep them from going to the schools. 

 The teachers mentioned parental involvement three times.  Just like the 

administrators, teachers also mentioned that work is keeping parents from being involved 

in their children’s education.  One teacher also mentioned that information should be 

given in Spanish for those parents who cannot communicate due to the language barrier. 

 The students mentioned parental involvement four times.  One student mentioned 

that his mother was not involved in school due to the fact that school was not a priority in 

their house.  At one point, the student’s grandfather took him out of school in order for 

him to work.  The mothers interviewed talked about their being involved in the schools 

five different times.  The language barrier made it difficult for one of the mothers to 

connect to the schools while the other mother had been involved in the schools since her 

children were in elementary school. 

 The second common theme was work.  Administrators mentioned work two 

times, teachers seven times, the students four times, and one mother one time.  Work was 

given as the reason for the parents not to be involved in school.  One of the teachers 

mentioned that one of the reasons students drop out of school is that they feel the need to 

work in order to make fast money.  One of the students mentioned that when he was 

younger he was taken out of school by his grandparents so he could work. 

The third common theme was relationships.  Administrators mentioned 

relationships eight different times.  The teachers mentioned it once and the students two 

times.  The administrators believed that the relationships they build with their students 
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help the students stay in school.  Getting the students involved even before school starts 

contributed to the students staying in school.  One student mentioned that teachers cared 

about what they did in the classroom, but when he asked to be left alone, the teachers did 

so.       

The fourth common theme was motivation.  The administrators, the students, and 

the parents mentioned motivation three times while the teachers mentioned it twice.  The 

administrators compared Hispanic students who are brand new to the country and that 

just arrived to the ones that have been living here.  One believed the students who are 

brand new to the country are more motivated than the students who have been in the 

United States longer.  The teachers mentioned that the students who stay in school have 

hope.  They believed that the reason students drop out of school is that they focus on their 

failure.  One of the students mentioned that he used to come to school for his friends, but 

once he broke up with his girlfriend, he lost his motivation to stay in school.  Another 

student was involved in an extracurricular activity (soccer), but had to quit in order to 

work.  While in school, soccer motivated him to do well in school.  The mothers 

interviewed believed that their children do want to finish school, and they both will 

support their child if they choose to return and finish their schooling. 

The fifth common theme was interpreters.  Both administrators and teachers 

mentioned the importance of having interpreters available in order to communicate with 

the parents of their students.  By having interpreters, teachers can have more open 

communication with the parents and keep them more involved in what is happening in 

the schools as well as in the classroom.  One administrator mentioned that even though 

she does not speak the language, she uses a Spanish-speaking person who can relay the 
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information to the parent.  Teachers use interpreters to communicate with the parents.  

One of the teachers mentioned that when an interpreter is not available, she will use the 

actual student to convey the information to the parent.  For the most part, if the student 

feels that the teacher is being supportive, the student will be truthful with the parent about 

the information being relayed.  

The last common theme was grades.  The administrators and the students talked 

about the grades two times while the teachers mentioned them two times.  The main 

theme that everyone mentioned as related to grades is that once the students began to fail 

their classes, they felt hopeless.  Failing grades were a motivation to quit school.  Once 

the students noticed that they were far behind in their schoolwork or were failing the 

class, they dropped out of school because they couldn’t find a way to get themselves back 

on track. 

 

 

 

 

 

 

 

Table 4-4:   

Common Themes 

Themes Administrators Teachers Students Parents Totals 

Parent 

Involvement 

11 3 4 5 23 
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Work 2 7 4 1 14 

Relationships 8 1 2 0 11 

Motivation 3 2 3 3 11 

Interpreters 4 4 0 0 8 

Grades 3 2 3 0 8 



 

 

 

Chapter V 

Conclusions 

Overview of Study 

The United Sates is considered a “melting pot,” with different people from many 

different countries.  According to the U.S. Census Bureau, the estimated Hispanic 

population of the United States as of July 1, 2008 is 46.9 million, making people of 

Hispanic origin the nation’s largest ethnic minority group.  Hispanics now constitute 15% 

of the nation’s total population, and 20% of all dropouts (U.S. Census Bureau, 2011).  

From 1972 through 2008, the percentage of Hispanics ages 16 to 24 has been consistently 

higher than any other ethnic group.  The dropout crisis continues to grow in the United 

States.  High school dropout rates are a key performance measure for the American 

education system (Fry, 2003).  As this number grows, educators continue to improve 

ways to help students stay in school.  

This study was conducted in a northwest Houston school district, where in the 

2008-2009 school year, the Hispanic student population of grades nine through twelve 

was 595,252  and by the 2010 - 2011school year, Hispanic enrollment had increased to 

652,154.  Making up 47% of the student population, Hispanics are the largest student 

population (Texas Education Agency [TEA], 2012).  This number is significant because 

as the number of minority immigrants increases in the United States so does the number 

of minority students who do not finish school.  When compared to other ethnic groups, 

Hispanics are less likely to graduate from high school than any other ethnic group 

(Kuykendall, 1992).      
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The purpose of this study was to examine what causes Hispanic male students to 

drop out of school.  What factors contribute to the high dropout rate among Hispanic 

males.  The study will answer the following questions:  

1. How do the inter-personal relationships between male Hispanic students and 

their administrators influence graduation rates? 

2.  How do the inter-personal relationships between male Hispanic students and 

their teachers influence graduation rates? 

3.  How does the lack of family educational support hinder the possibility of the 

male Hispanic student from graduating from high school? 

Four focus groups were conducted for this study.  Sixteen participants were asked 

to take part of the focus groups: four administrators, four teachers, four male Hispanic 

students (only two participated), and four mothers (only two participated).  Once the 

focus groups were completed, the researcher transcribed the interviews, and found six 

common themes.  The six common themes are: parent involvement, work, relationships, 

motivation, interpreters, and grades.       

Key Findings 

Research question one: 

How do the inter-personal relationships between male Hispanic students and their 

administrators influence graduation rates? 

The finding to the research question one is inconclusive.  Because there were only 

four administrators, it was hard to determine if administrators in general influence 

Hispanic males.  When gathering the data from the administrators, they overwhelmingly 

stressed the importance of parental involvement in the schools.  Administrators did not 
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believe that they were doing all it takes to involve Hispanic parents in their child’s 

education.  According to Rapp and Duncan, parental involvement is an important part of 

the student’s success.  Parents do want to know what their child is learning in school as 

well as how to connect with teachers and administrators (Rapp & Duncan, 2012).  Parents 

do not know how to be involved in their child’s education.   According to one of the 

mothers from the focus group states, “I want to be involved in the school and volunteer.  

It was so much easier in elementary school than now.  I want to be here without my kids 

knowing that I am here.  I am not sure what the school can do.”  It is the school’s 

responsibility to find systems to foster ways in which parents can become part of their 

child’s education.  Administrators know that the language barrier is a problem, but in 

order to involve parents, they need to find ways to break the language barrier.   

Interpreters need to be ready and available for the parents and administrators.  

Some schools have them, but not readily available.  “I want to pick up the phone and talk 

to parents just like I do with the English-speaking parents.  I want that connection, but I 

can’t because I don’t speak the language” says one of the administrators from the focus 

groups.  Administrators need to have letters translated into Spanish as well as any 

pertinent information that parents may need in order to stay informed about everything 

related to their child’s education.  Having a relationship with the parents, or finding ways 

to connect to Spanish-speaking parents, is an opportunity for at-risk students to stay in 

school, (Rapp & Duncan, 2012).   

According to administrators, work is another factor hindering parents’ 

involvement in the school.  If these families are impoverished, many have to work in 

order to provide for their families, preventing them from being involved their child’s 
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education.  Parental involvement is important to building relationships with students who 

are at-risk of dropping out.  It takes administrators, and parents working together for the 

success of the student.       

Administrators also discussed the importance of building relationships with 

students.  “It starts their freshman year with having freshman orientation.”  

Administrators believed it is important to get to know the students, and to get them 

involved in school life as soon as they enter high school.  Administrators wanted for the 

students to know each other and to take part in the school’s culture.  Just like Christenson 

and Thurlow stated in 2004, school completion programs must find ways that will keep 

the interest of students in academics and in school itself.  They must find ways to keep 

students engaged.  Student engagement can contribute to student success.  Students will 

have a sense of belonging and will be successful in school. 

Researches question two:     

How do the inter-personal relationships between male Hispanic students and their 

teachers influence graduation rates? 

The finding to the research question two is inconclusive.  Because there were only 

four teachers interviewed, it was hard to determine if all teachers in general influence 

Hispanic males.  Teachers discussed the importance of building relationships with their 

students.  They found ways to connect with their students by finding out what interested 

them.  If an interest was in a specific sport, that teacher would introduce the student to the 

coach.  “Many like and play soccer.  Introduce them to the coach, and help them see if 

they can be part of the team” says one of the teachers from the focus group.  The purpose 

was to involve the student in school life with the hope that the student would not drop out 
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of school.  Effective teachers have high expectations, and value cultural differences.  It is 

important for teachers to build relationships with their students and get to know their 

cultural background (Helfrich & Bosh, 2011).  Part of getting to know students is to also 

know their culture and respect diversity.  Once teachers begin to understand a student’s 

culture, the teacher will keep from misreading aptitudes, intents, or abilities (Helfrich & 

Bosh, 2011).  When teachers build relationships with their students, students will feel like 

they have the support system to help them be successful in school. 

Motivation is a problem for many at-risk students.  If they are not motivated, the 

students can lose interest in school and their work will suffer.  When grades fall below 

passing, it can be for many different reasons, the students don’t study or they don’t do 

their assignments.  If teachers believe in their students and want them to succeed, instead 

of writing immediate zeros in their grade book, they will give the students as much time 

as they need to complete the assignment, and will hold them accountable for the material 

they have not completed.  A teacher from the focus group states, “Any small 

improvement that they make, I make a huge deal about it whether it’s a two point of an 

improvement on the test or whether is completing half the assignment.  Fair is not always 

equal.”  “Students need to be assured that attest does not measure success” says another 

teacher.   By motivating their students, teachers give them hope, hope that they can make 

it through school and eventually graduate.  One teacher said she reassures her students 

that a “test” does not measure success.       

In order to help students be successful, teachers talked about the students’ need to 

work.  There are some at-risk students that do eventually drop out of school, mentioned 

that one main reason for having to leave school is because of their need to work.  Reasons 
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for the students’ need to work ranged from helping their families financially to wanting 

quick money.  Teachers that are faced with this problem have to find ways to motivate 

their students and encourage them to stay in school.  They need to find ways to make 

them understand the importance of education and of how in the long run, education will 

benefit the way they live. 

Research question three: 

How does the lack of family educational support influence male Hispanic students 

from graduating from high school? 

The finding to the research question three is inconclusive.  Because only two 

mothers were part of the focus group, it was hard to determine if all the mothers of 

Hispanic male dropouts influence the Hispanic male student from graduating high school.   

There are mothers, like the mothers who participated in the focus groups, that do want to 

know what their child is learning in school as well as how to connect with teachers and 

administrators.  Parents do not know how to be involved in their child’s education.  It is 

the school’s responsibility to find ways to involve the parents in their child’s education 

(Rapp & Duncan, 2012).  When the mothers in the focus group were asked how 

important education is to them, they both replied that it was very important.  “If my son 

wants to go back to school, I will support him.  I do want him to educate himself.  I want 

him to have what I couldn’t have.  I never asked him to work, but that is what he wanted 

to do.  I wanted him to go to school instead.  I wanted him to make a future for himself.”  

The mothers came from different backgrounds.  One came from an educated family who 

had received their diplomas from their home country.  The other came from a poor family 
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where her parents were not able to give her an education.  How is it that these two 

mothers from two different backgrounds both have sons who have dropped out of school? 

Education is important to these mothers.  They do want their sons to go back to 

school and graduate.  When looking at family history, one mother said she had support 

from her parents.  All of her siblings did go to college and graduate.  The other mother 

did not have family support, since her parents were poor and were not able to give her an 

education.  On the contrary, their focus was work. 

The mothers interviewed did have high expectations for their children, but it was 

difficult for one of the mothers to support her son.  The lack of her own family support 

transferred to her son.  According to this mother, she didn’t know how to support her son.  

All she could do was have conversations with him about staying in school.  Due to her 

lack of education, she did not seek help from the school.  She does not speak English, and 

due to the language barrier did not feel comfortable enough to speak to school 

employees.  When the mother received a call from the school about her son missing 

school, she chose to withdraw him rather than get in trouble with the truant officer.       

 Her son was discouraged and felt he had no support from his mother.  He grew 

up with his grandparents in his native country.  Just like his mother, he was taken out of 

school at an early age in order to work and help the family financially.  When he reunited 

with his mother at the age of 14, he did not feel the support needed to be successful in 

school.  It was easy for this student to dropout out of school since he felt that no matter 

his choice, his mother would not fight the decision. 

The other mother had been involved in her son’s school since he was in 

elementary school.  Although there was a language barrier, this mother was involved in 
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her son’s education.  She would visit schools, and would volunteer at her child’s school.  

By being involved, she could be around her son, and at the same time find out what was 

happening in the schools.  During his elementary years, she would help her son with 

homework and helping him studying.  As he got older, his mother didn’t help as much as 

before due to the language barrier.  Despite this, she stayed involved with her child’s 

school.  In this situation, it was not the family background that hindered her son’s ability 

to be successful in school.  It was the lack of motivation and poor academics that 

contributed to his choice to drop out of school. 

Implications for School Leaders 

 As educators look at the dropout crisis, they need to realize that the student 

population of today’s schools is not what it used to be many years ago.  For many 

districts, the face of the student body has changed from the majority of the students 

coming from a Caucasian ethnic group to a mix of different ethnic groups such as 

Hispanics and African Americans.  Educators need to change the way they teach our 

students to reflect this change in the student population.  This study, along with the 

literature presented, indicates that the way educators teach our kids has to change.  The 

way educators treat and teach many at-risk students need to change in order to contribute 

to the success of the students.  For teachers to connect with their students, they need to 

find the students’ interests.           

 All principals need to sensitivity training in order to understand the unique needs 

of Hispanic males.  As they get into their role, principals need to do a better job at 

identifying at-risk students.  An important element is for principals and all educators to 

begin to identify at-risk students as early as elementary schools.  Once they wait until 
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high school, it could be too late.  As the students get older, educators need to identify 

patterns of why the students are dropping out of school.  As part of identifying patterns, 

they also need to have answers in trying to figure out programs that will help the 

Hispanic male students stay in school once they have been identified.  Educators need to 

break the barriers with the parents and find ways to communicate with them as well as to 

support them in understanding the educational system.  

 An important step for student success is the relationship built between all of the 

stakeholders: students, parents, and staff members.  Students need to feel that they can 

trust their teachers.  They need to know that their teachers genuinely care about them, and 

that their teachers want them to do well.  When teachers get to know their students’ 

interests, the teachers can incorporate that information into their lesson and make the 

lessons engaging to the students.  Educators must also find ways to help students be 

involved in school life.  When students are involved in school life, they will have a sense 

of belonging. 

 Another important aspect for student success is parental involvement.  Educators 

need to find ways to connect with Spanish-speaking parents as ways to involve them in 

their student’s life.  There are many parents of at-risk Hispanic students that do not speak 

English and some that may not be educated.  It is the educator’s responsibility to reach 

out to the parents, and get them involved in their child’s education.  For starters, the 

school needs to provide translators for the parents that are readily accessible so that when 

parents visit the school, they feel welcome.  Parents want to be heard and be involved, 

but they don’t know how.  Educators need to provide opportunities for Spanish speaking 

parents to learn about the school system.  Any meetings held in English should also be 
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provided in Spanish.  Also, any literature or information sent home to English-speaking 

parents should also be provided to the Spanish-speaking parents.  This will help them 

parents feel welcomed and keep them involved in their child’s education.         

 In this study, one of the reasons that parents feel they couldn’t go to their child’s 

school was because they had to work.  They could offer alternative way to reach parents.  

This can range from having alternative times for parents to come to the school and visit 

with administrators and teachers.  If educators want to help at-risk students to be 

successful and not drop out, it is time for educators to think outside the box to find ways 

to involve students and parents alike.  Such thinking will be a step forward for educators 

in helping our at-risk students be successful and eventually high school graduates.   

Implications for Further Research 

This study was conducted as four focus groups that involved four administrators, 

four teachers, two male Hispanic students, and their mothers.   Due to the limited amount 

of participants, a wide range of data was not collected.  On a larger scale, this study could 

benefit educators by offering a different outlook, especially from the points of view of the 

students and the mothers. 

Educators should study at length the impact on having a translator or someone 

that can communicate with the Spanish-speaking parents and help them get involved in 

their child’s schooling.  Following the parents who are involved in the schools with the 

help of translators for the length of their child’s high school years can help determine if 

this concept will contribute to student success.  There have been studies that focus on 

factors that contribute to Hispanic males dropping out.  More research needs to focus on 
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specific programs that can be implemented in the schools and how these programs 

contribute to the academic success of at-risk students.      

Conclusion 

 Hispanic male dropouts are a concern to educators.  School accountability reports 

show that in a time span of 36 years (1972-2008), the percentage of Hispanic dropouts 

from ages 16 to 24 is consistently higher than African American and Caucasians students 

(National Center for Educational Statistics, 2010).  As the student demographics change 

in U.S. schools, so does the way the students of today learn.  Educators can-not teach the 

same way as they taught students in the 1970s or even in the 1990s.   

To be able to reach the students of today, educators need to find innovating ways 

to connect with the youth.  In order to connect with their students, teachers and 

administrators need to build relationships.  In the classroom, teachers need to have 

interactive lessons where students are engaged in their learning.  The model of the 

teacher lecturing while the student takes notes will no longer work.  Students need to be 

part of cooperative learning where they are actively engaged while learning.   

Educators can-not do the job alone.  They need to involve the parents to 

contribute to the success of the student.  Involving the parents in their child’s life will 

provide the home support needed for the student’s success.  This begs the question of 

how you’re supposed to give them the motivation needed in order for them to stay in 

school and eventually graduate. 

The goal for every secondary educator is to graduate every student who enters 

high school.  Their goal is to make them productive citizens so that by the time they 

graduate high school they are ready for college, a vocational career, the military, or the 
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work force.  Every student is important.  Every student has a passion, and as educators it 

is our job to find that passion and use it to help our students reach the goal of earning a 

high school diploma.
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Appendix C 
Consent to Participate in Research Form 

 

UNIVERSITY OF HOUSTON 

ASSENT TO PARTICIPATE IN A RESEARCH STUDY 
 

PROJECT TITLE: Hispanic Dropouts 

 
You are invited to participate in a research study conducted by Wanda Figueroa a 

Doctoral student at the University of Houston. 

 
You can say no if you do not want to participate in this study. Adults can-not 

make you participate in this study if you do not want to. If you agree to participate 

in the study now, but change your mind about it later, you can stop being in the study, 

and no one will be mad at you. 

 
WHAT IS RESEARCH? 

 
Research is a way to learn information about something. Researchers study different 

subjects the way you study English or math as a subject in school. 

 
There are many reasons people choose to be in a research study. Sometimes people 

want to help researchers learn about ways to help people or make programs better. 

 
You should understand why you would say yes to being a research participant. Take 

the time you need to decide if you want to be in this study. You can ask Wanda I. 

Figueroa and Dr. Liberman with any questions you have about the study. 

 
WHY ARE WE DOING THIS RESEARCH? 

 
I am hoping that by knowing why students are dropping out of school, the school 

district can use that information to improve the academic life of the Hispanic students, 

particularly males.  I hope to explore motivation, teacher-student relationships, lack of 

understanding course work, lack of parent involvement, different family priorities, etc. 

 
WHAT WILL HAPPEN DURING THE STUDY 

 
During this research you will be interviewed. I will ask you a set of questions that 

will help me understand what made you choose to drop out of school. 

 
COULD GOOD THINGS HAPPEN TO ME FROM BEING IN THIS 

STUDY? 

 
I hope that with the information gathered school districts, and educators can find 

ways to help male Hispanics stay in school, and eventually receive a high school 

diploma. 
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COULD BAD THINGS HAPPEN TO ME FROM BEING IN THIS 

STUDY? 

 
There is minimal risk in participating in this study.   Do understand that there may 

be some discomfort at trying to answer some of the interview questions.  Do 

understand that you can choose not to answer the question. 

 
DO I HAVE OTHER CHOICES? 
 

You can choose not to participate in this study, and you can decide you no longer 
want to be in the study at any time. You may choose to not answer any question with 
that you are not comfortable. If you choose not to participate at any time, you will 
not be penalized. 

 
WHAT IF I HAVE QUESTIONS? 

 
If you have any questions or worries about the research, you can ask Wanda Figueroa at 

832-654-9390 before, during, or after your completion of the interview. If you wish to 

talk to someone else or have questions about your rights as a participant, call the 

University of Houston Committee for the Protection of Human Subjects at (713) 743-

9204. 
 

 
 

PAGE  OF  Subject's Initials  _ 
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Appendix D 
Consent to Participate in Research Form (Spanish) 

 

UNIVERSITY OF HOUSTON CONSENTIMIENTO PAR APARTICIPAR EN 

PROYECTOS DE INVESTIGACIÓN 

 
TITULO DEL PROYECTO: Examinar las relaciones interpersonales que pueden influir en 

la última tapa de desertación de los hombres Hispanos 

 
Estan siendo invitados a participar en un proyecto de investigación realizado por Wanda 

I.Figueroa de la Escuela de Educación de la Universidad de Houston.  Este estudio forma 

parte de la tesis doctoral bajo la supervision de Dr. Dov Iiberman. 

 
DECLARACI6N DE NO PARTICIPAR:  Su participación es voluntaria y puede negarse 

a participar o retirar en cualquier momenta sin penalización ni perdida de beneficios a los 

que usted si tienen derecho.  También puede negarse a contestar cualquier pregunta. 

 
EL PROP6SITO DEL ESTUDIO:  El objetivo de este estudio es hacer una investigación 

cualitativa de muchachos Hispanos.  Voy a entrevistar a cuatro grupos focales: los 

maestros, los administradores, las madres de los alumnos, y los muchachos que 

abandonaron sus estudios del distrito Cypress Fairbanks ISD, posiblemente de la escuela 

Cypress Falls High School. 
 
 
LOS PROCEDIMIENTOS:   Usted será uno de aproximadamente _20_ sujetos que 

son solicitados para participar en este proyecto. 

 
Cuatro diferentes entrevistas se llevaran acabo, uno para cada gmpo de discusion.  La 

entrevista sellevarán acabo en el idioma de español si es necesario. La entrevista no debe tomar 
una hora y media cada una.  Después que la entrevista ha sido completada, tomaréa 

información y escribiré la entrevista. 

 
CONFIDENCIALIDAD: Se hará todo lo posible para mantener la confidencialidad de su 

participación en este proyecto.  Cada nombre de la persona sera emparejado con un numero 

de código del investigador principal.  Este código aparecerá en todo el material escrito.  La 

lista del nombre de la persona con el código número asignado será mantenida separada de 

cualquier material de investigación y solo estará disponible para el investigador principal. 

Se mantendrá la confidencialidad dentro de los limites legales. 

 

LOS RIESGOS Y MOLESTIAS:  Existe un mínimo riesgo revisible o molestia. 

BENEFICIOS:  Espero que a!saber por que los estudiantes abandonan la escuela, el 

distrito escolar puede utilizar esa información para mejorar la vida académica de los 

estudiantes Hispanos, en particular a los muchachos.  Yo espero poder explorar la 

motivación, las relaciones de maestro-alumno, la falta de entendimiento del trabajo de la 

escuela, la falta de psrticipación de los padres, familias con diferentes prioridades, etc. 

 
ALTERNATIVAS: Participación en este proyecto es de caracter voluntario y la única  



119 

 

alternativa para este proyecto es la de no participar. 

 

 

PUBLICACI6N DE LOS RESULTADOS:  Los resultados de este estudio pueden ser 

publicados en revistas profesionales y/o revistas cient!ficas.  Tambien puede utilizarse con 

fines educativos o para presentaciones profesionales.  Sin embargo, ningful individuo 

sujeto sera identificado. 

 
ACUERDO PARA EL USO DE CINTAS DE AUDIO Y VIDEO:  Si usted da su 

consentimiento para participar en este estudio, por favor indique si esta de acuerdo en ser 

audio/video grabado durante el estudio marcando !a casilla a continuacion.  La cinta de 

video no sera utilizada para su publicacion.  Esta informacion solo sera utilizada para 

recoger informacion durante !a entrevista, y solo sera utilizada por el equipo de 

investigacion. 
 

___ * Estoy de acuerdo en audio/video grabadas durante !a entrevista. 

___* No estoy de acuerdo en ser audio/video grabadas durante !a entrevista.  

LOS DERECHOS: 

1.  Entendido que el consentimiento informado es necesario para todas las personas 

que participan en este proyecto. 

2.   Todos los procedimientos  han sido explicado a mi y todas mis preguntas han 

sido contestadas a mi satisfacción. 

3.   Cualquier riesgo y/o malestares han sido explicados 

4.   Los beneficios han sido explicados. 

5.  Entiendo que, si tengo alguna pregunta, puedo contactar a Wanda Figueroa al 

832-654-9390.  Yo tmnbien puede contactar a Dr. Dov Liberman, miembro de la 

facultad de la universidad al 713-743-9826. 

 
HE LEIDO (0 ME HAN LEIDO) EL CONTENIDO DE ESTE FORMULARIO DE 

CONSENTIMIENTO Y MIS PREGUNATS HAN SIDO CONTESTADAS.  YO HE 

RECIBIDO RESPUESTAS A MIS PREGUNTAS.  YO DOY CONSENTIMIENTO 

PARA PARTICIPAR EN ESTE ESTUDIO.  HE RECIBIDO (0 RECIBIRE) UNA 

COPIA DE ESTE FORMULARIO PARA MI Y DISCOS DE REFERENCIA EN EL 

FUTURO. 

 
FIRMA DEL SUJETO 

(IMPRENTA EL NOMBRE): 

FIRMA DEL SUJETO: 
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FECHA: 

 
LE HE LEIDO ESTE FORMULARIO AL SUJETO Y I 0 EL SUJETO HA LEIDO 

ESTE FORMULARIO.   UNA EXPLICACI6N DE LA INVESTIGACI6N FUE DADA 

Y PREGUNTAS DE LA MATERIA HAN SIDO CONTESTADAS.  EN MI JUICIO, EL 

TEMA HA DEMOSTRADO LA COMPRENSI6N DE LA INFORMACI6N. 

 
INVESTIGADOR PRINCIPAL (ESCRIBA SU NOMBRE Y CARGO): 
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Appendix E 
Administrator and Teacher Survey 

 

Name:  _______________________________________ 

Position:  _____________________________________ 

Years in Position:  ______________________________ 

Highest Degree in Education:  _____________________ 

Ethnicity:  _____________________________________ 
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Appendix F 
Common Themes 

 

Research Questions 

How do the relationships between male Hispanic students and their administrators 

promote graduation rates? 

Administrators 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males who 

are at-risk of dropping out stay in school? 

4. How do you believe you connect with the Hispanic male 

students at your school? 

5. What do you do to reach out to the Hispanic male 

students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 

Teachers 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males who 
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are at-risk of dropping out stay in school? 

4. How do you believe you connect with the Hispanic male 

students at your school? 

5. What do you do to reach out to the Hispanic male 

students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 

Students 1. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential 

2. If you had a problem, did you feel you could go to an 

adult in your school? 

3. Did you have anyone who influenced your life outside 

of school or inside of school? 

4. If you had one extra person to push you, would that have 

made the difference? 

Mothers 1. How did you involve yourself in your child’s education? 

2. Did the language keep you from getting involved in 

your child’s education? 

3. How do you think the school can do a better job at 

communicating or engaging the Hispanic parents? 

4. Did you feel there was school support in trying to keep 

your child in school? 

How do the relationships between Hispanic students and their teachers 

promote graduation rate? 
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Administrators 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males are 

at-risk of dropping out to stay in school? 

4. How do you connect with the Hispanic male students at 

your school? 

5. What do you do to reach out to the Hispanic male 

students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 

Teachers 1. What resources are available to you to help the Hispanic 

males who are struggling in school and are at-risk of 

dropping out? 

2. What do you feel is the difference between those 

Hispanic males who drop out of school and those who 

stay in school? 

3. What do you believe would enable Hispanic males are 

at-risk of dropping out to stay in school? 

4. How do you connect with the Hispanic male students at 

your school? 

5. What do you do to reach out to the Hispanic male 
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students who are at-risk of dropping out of school? 

6. What do you do to help the Hispanic male students be 

successful at your school when they are at-risk of 

failing? 

Students 1. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential? 

2. If you had a problem, did you feel you could go to an 

adult in your school? 

3. Did you feel teachers cared about you as an individual? 

4. Did you have anyone who influenced your life outside 

of school or inside of school? 

5. Did the connection with the teachers motivate you? 

6. If you had one extra person to push you, would that have 

made a difference? 

Mothers  1. How did you involve yourself in your child’s education? 

2. Did the language keep you from getting involved in 

your child’s education? 

3. How do you think the school can do a better job at 

communicating or engaging the Hispanic parents? 

4. Did you feel there was school support in trying to keep 

your child in school? 
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How does the lack of family educational support hinder the possibility of the male 

Hispanic student graduating from high school? 

Administrators 1. How have you involved the parents of the Hispanic 

males’ students, especially when there is a language 

barrier? 

Teachers  1. How have you involved the parents of the Hispanic 

males’ students, especially when there is a language 

barrier? 

Students 1. What are your expectations of education? 

2. Do your parents have any beliefs about the importance 

of a high school diploma?  If so what?  If not, why not? 

3. In terms of your education, who would you say were the 

most influential persons in your life?  How were they 

influential? 

4. How old were you when you dropped out of school?  In 

what grade were you? 

5. What are your parents’ beliefs about education? 

6. Where your parents involved with your schooling? 

7. If you had one extra person to push you, would that have 

made a difference? 

8. What would have taken to motivate you? 

9. Did the language barrier contribute to your mother not 

becoming involved in school? 

10. Why do you believe your mother was not interested in 

your school? 

11. Do you have a goal for your future? 
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12. Has it been difficult not having a diploma?    

Mothers 1. When was it that you moved to the United States? 

2. What were your expectations about education? 

3. What were your expectations about your child’s 

education? 

4. What do you think your child wants to do with his 

future?  

 


