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Edward C. Taylor, "Relationships of Status Characteristics and Choices
of Working Environment as Perceived by Students in the Teacher
Education Program at the University of Houston," Houston: Univer-
sity of Houston, May 1969. (Dissertation.)

This study focused on the social status of beginning students in
teacher education at the University of Houston, an urban institution,
in the fall of 1968 as it related to their choices of working environ-
ments. Purposes were (1) to develop an instrument appropriate for peri-
odic use in identifying social orientations of students beginning
teacher education and to what extent their choices of working environ-
ments reflected their social orientations, (2) to ascertain statisti-
cally significant relationships, if any, between social orientation and
choices of working environments, (3) to ascertain statistically signi-
ficant relationships, if any, between size and type of schools attended
and choices of working environments, and (4) to ascertain the nature
of high school curricular experiences and preferred curricular patterrs
for teaching.

Data were collected from 399 students on a 34-item questionnaire,
administered in teacher education classes. Tabulations and computations
for each questionnaire item were reported, including means and standard
deviations, Pearson product-moment correlations, chi square, and an
analysis of variance.

The profile of respondents revealed that age and marital status were
the same as revealed in a study of a similar population at the Univer-
sity in 1962 and that the present group was slightly older than were

respondents to a national study conducted in 1961.
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Correlations above statistically significant correlations were
found between childhood house styles and respondents' sex, family home
communities, and family incomes and between childhood house styles
and family home communities. House styles, home communities, and
sources of family incomes correlated highly with fathers' occupations.
An especially high correlation existed between sources of family incomes
and fathers' self employment. Sources of family income, fathers'
occupations, and self-employment of fathers all correlated highly with
mothers' occupations.

Respondents' house styles, home communities, fathers' occupations
and mothers' occupations all correlated highly with respondents'
fathers' education. Fathers' occupations, mothers' occupations, and
fathers' education all correlated highly with sex of respondents. High
correlations existed between size of communities in which respondents
were born and sizes of communities in which respondents attended high
school.

Occupational choices of teaching level correlated with sex of
respondents and with respondents' source of family income. Choices
of size of community in which to teach correlated with sizes of communi-
ties in which respondents had attended high school, respondents' birth
places, and the education and occupation of respondents' fathers.

Significant differences were found between responses regarding
kind of high school program and choices of size of community in which
respondents wanted to teach. Preferred social orientation of students

to teach were found to have a significant difference with items regarding



house styles in which respondents lived as children, the community in
which the family house was located, respondents' fathers' education, and
respondents' mothers' educatibn° Neither male nor female respondents
selected to teach students with an upper social orientation and respon-
dents from different kinds of high school background chose to teach
different age groups.

As a group, respondents fell somewhere below lower-upper and above
lower-Tow social orientations with the greater number falling into the
middle of thece categories. A link between education of respondents’
parents and the economic position of the students' parents was found.
Thus, a consistent relationship between social orientations and
preference for future work environments of these respondents existed.
The study also revealed that the instrument was appropriate for
gathering useful data for answering the questions proposed by the

study.
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RELATIONSHIPS OF STATUS CHARACTERISTICS AND CHOICES OF
WORKING ENVIRONMENT AS PERCEIVED BY STUDENTS IN THE
TEACHER EDUCATION PROGRAM AT THE UNIVERSITY OF HOUSTON

I. THE PROBLEM

In the fall of 1968, there was no information available
to faculty at the University of Houston on the social status of be-
ginning students in teacher education as it relates to their choices

of working environment.1

Two central questions were explored in
this study: (1) what was the social orientation of students be-
ginning the teacher education sequence at the University of Houston?
{2) to what extent were the choices of working environment a reflec-
tion of the social orientations of these students?

Exploration of these questions served the following purposes:
(1) to develop an instrument appropriate for periodic use in
answering the first two questions stated above; (2) to describe the
social status and choices of working environment of students in
teacher education; (3) tu ascertain statistically significant
relationships, if any, between social status and choice of working
environment of respondents; and (4) to ascertain statistically
significant relationships, if any, between the size and type of
schools respondents attended and choices of working environments

chosen by respondents. This study also provided insight which will

(1) aid in identifying relations among social status characteristics,

]working environment choices refer to the level and the
size and type of school the respondent would prefer.



working environment choices, and selection of students for teacher
education; (2) identify certain types of information which might

be helpful in counseling the student in his teaching field; (3) help
ascertain elements of the curriculum which are related to social
orientation which appear, either implicitly or explicitly, to be
appropriate for developing experiences in the teacher education
program in the years ahead.

Warner's Index of Status Characteristics was used to ascertain
social status. Data were collected reflecting the respondents'
categorical identity, social status, and choices of working
environments. Correlations between students' social status and
their choices of working environments were analyzed. A composite
portrait of students presently enrolled in teacher education was

constructed,

II. BACKGROUND AND RATIONAL OF THE PROBLEM

A college instructor usually prepares for his teaching
assignments on the basis of certain beliefs about his students.
These beliefs may be called stereotypes and usually represent
2 maze of information derived from many sources, both subjective
and objective. The potential products of stereoping are that the
stereotype may be accurate, the stereotype may be partially accurate
or the stereotype may be grossly inaccurate. Moreover, the

stereotype may be static or dynamic. For optimal value in



professional teaching, one would expect that the instructor's
stereotypes should periodically be tested against other relevant
information. .

A familiar kind of stereotype relates to the social orien-
tation of the individual. For the instructor, this may be gained
from (1) observation, (2) introspection and projection, or (3) simply
borrowed in toto from an external source, such as a book, mentor
or colleague. A reasonable expectation would be that each pro-
fessional educator would construct his own beliefs about his
students on the basis of the best available data, objectively
analyzed and applied to the specific teaching situation.

Interest has been expressed locally and nationally as to
the nature and relationships of social status and choices of
working environments of students in teacher education. Periodic
reports emanating from the University Registrar and from the Office
of Counseling and Testing at the University of Houston were not
addressed to the questions explored in the present study. The
formal Application for Admission to Teacher Education required by
the College of Education of all applicants to the program was in
narrative, biographical form and lent itself more to the studying of
cases than to group indexing. A socio-economic study of all College
of Education students was conducted in 1962 when the University was
private and the College of Education was under different leadership

and organization.2 There was no information which related social

2Richard D. Strahan, "Socio-Economic Characteristics of College
of Education Students at the University of Houston," Houston: Bureau
of Education Research, University of Houston, 1962. (mimeographed.)



status and working environment on the undergraduate students in
teacher education at the University of Houston. When applicable
information of this type is available, it can serve to help guide
prospective teacher education students, and as one reference for the
rationale and evaluation of curricular offerings.

Warner's Index of Status Characteristics was used as a model
for the research instrument. With only seven items designed to
ascertain social status, the college instructor has a simple
instrument with which to study his students' social status.
Although there has been criticism of Warner's research design,
criteria and methodology used for preparing his instruments, few
socio-anthropologists have more than thirty years of experience
in studying the classification of social status.

Barber stated,

Warner's six social classes have indeed proved useful;
however, because he seems to assume that there are always and
only six social classes in American society, he has been
criticized by some social scientists for not seeing that
some other number of social classes might be useful for
some other purpose . . . . Warner has also been criticized
by some who have the ideological purpose of minimizing
social class differences in Americal society. They claim
that it is mere snobbishness to discriminate six different
social classes in ‘classless’ America.3d

Kallenbach has the following to say about Warner's work on social
stratification:

Warner's studies demonstrate that in the modern American
community there is a consensus as to who is at the top of the

3Bernard Barber, Social Stratification A Comparative Analysis

of Structure and Process (New York: Harcourt, Brace and Company,
1957), p. 79.




social scale, who is just below this, who is further down. . .
When he stud1es the people at the top of the scale he finds that
money is not the thing that differentiates them from the people
Just below them. Rather, the basic criteria are membership in

a family which has had money for several generations, 1iving

in a certain section of the community, belonging to certain

exclusive clubs, and related by marriage to other high status
families.

* e . © e ° € ¢ ¢ @ e ® o & & & e B e ( e * & © ¢ s e o e o »

Warner and his colleagues developed a short-cut method,
using several indices of social status which can be obtained
fairly easily. Their composite indices correlates very
high with the method of evaluated social participation,
which is Warner's basic method.®

According to Kallenbach, when comparisons must be made between social
classes in divergent cities or states, the criterion of social
participation can hardiy be used, and the general method is to use
one or more socio-economic indices, such as occupational rating,
amount of education and amount of 'income.5 Kallenbach suggests that
knowledge of social class is on the whole piecemeal and fragmentary.
“To date, for example, there had been no comprehensive investigation

ll6

of the Americal class structure on a national scale. Kallenbach

names Hollingshead and Warner as the two researchers having treated

the question of social stratification on the level of the local

commum‘ty.7

4w. Warren Kalienbach (ed.), Education and Society
(Columbus: Charles E. Merrill Books, Inc., 1963), p. 382-3.

Ibid., p. 383.




IIT. NEED FOR THE STUDY

The present study supplied a simplified instrument for the
measurement of social status and choices of working environment of
beginning education students at the University of Houston, descrip-
tive information on these factors, and those relationships among
which ultimately factors were found to be statistically significant.
This information may be useful in current curriculum development
and for selecting and counseling education students. In addition,
the student will find this information valuable when selecting
courses cutside the teacher education sequence and when making
choices of a working environment.

A review of the literature revealed a number of studies
in social orientation of teachers. Lipset and Bendix observed
that positions of leadership and social respansibility in any
society usually are ranked at the top in a hierarchy of prestige,
with positions requiring long training and superior intelligence

8

ranked just below.~ Their study suggests that teachers often

improve their status through educational attainment.9 Mason

found a relationship between the education achieved by the beginning

10

teacher and his social origin. In the same study, Mason reported

8Seymour M. Lipset, and Reinhard Bendix, Social Mobility
In Industrial Society (Berkeley: University of California, 1959.)

“1bid.

‘Oward S. Mason, The Beginning Teacher: Status and Career
Orientations {U. S. Department of Health, Education, and Welfare,
Office of Education, Circular no. 644. Washington, D. C.: Govern-
ment Printing Office, 1961.)




that fathers of beginning teachers, to a slightly greater extent
than those of all teachers, were white collar workers.]]

The National Education Association, Research Division,
reported on the occupational background of teachers' fathers and
showed that teachers entering the profession in five time periods--
before 1905, 1905-14, 1915-24, 1925-34, and after 1934--tended to
reflect, in paternal status, the changes in occupational distri-
bution of the male labor force through the fifty-year pem’od.]2
The report concluded that a larger proportion of teachers come from
the managerial and professional class and a smaller proportion come
from skilled and unskilled labor than from the labor force as a

13

whole. Carison, reporting on a sample from the San Francisco area,

found that teachers had origins at all levels of the social class
continuum, but the proportion of teachers who were in the upper

half of the social class exceeded by far the proportion from the

14

Tower half. In the same study it was reported that male secondary

school teachers were lowest in terms of social class origin, and

female elementary school teachers were highest.]5

Ibid.

]ZNational Education Association, Research Division, The
American Public-School Teacher (Research Monograph 1963-M2.
Washington, D. C.: the Association, 1963. a)

13

Ibid.

]4Richard 0. Carlson, "Variation and Myth in the Social
Status of Teachers." Journal of Educational Sociology 35: 104-18;
November 1961.

157144,




One aspect of teacher social status is reflected by their
self-images, as well as by those involved in a choice of career, and
by the general public. Furness reported a study of the teacher and
his image and found distorted stereotypes of high school teachelr's.]6
lie observed that these distorted stereotypes represented a dangerous
cultural lag. Kuhlen and Dipboye attempted to discover ways in
which prospective members of certain other occupations were
c]assified.]7 They found that public school teaching was perceived
as offering very Tow potential for substantial economic gain; that
those selecting teaching had higher needs for nurturance, deference,
self-abasement, order, and affiliation than those choosing other
nrofessions; but that they exhibited lower needs of achievement,
autonomy, and change than other professionally directed gr‘oups.,]8
Groff reviewed research on social status of teachers since 1925 and
found that it was difficult to fit teachers into widely accepted
social status scales and that teachers might be classified best

4s "middle--class pr*o1“ess1’ona1]s.“]9

1'6Edna Lee Furness, "The Image of the High School Teacher
in Americai Literature." Educational Forum 24: 457-64; May 1960.

17Raymond G. Kuhlen and Wilbert J. Dipboye, Motivational and
Personality Factors in the Selection of Elementary and Secondary
SchooT Teaching as a Career. U. S. Department of Health, Education,
and Welfare, Office of Education, Cooperative Research Proaect No.
047. Syracuse N. Y.: Syracuse University, 1959.

P Inid.

]ch Patrick Groff, "The Social Status of Teachers." Journal
of Educational Sociology 36: 20-25; September 1962.




These studies and many others support the fact that social
stratification and choices of working environment by students in
teacher education is of interest to current researchers. In July,
1968, The National Academy of Sciences and The National Academy of
tducation authorized an announcement by their joint committee,

The Committee on Basic Research in Education. In suggesting the

range of research investigations that their new program is designed
stimulate and support, several fall in the area of social orientation.
Two examples of those listed by the announcement were (1) “Studies

of social and cultural influences on patterns and strategies of
learning," and (2) "Studies of age-grading of roles in society, and

its relation to the formal structure of educat‘ion."20

TV. RESEARCH PROCEDURES

Subjects and collection of data. University of Houston under-
graduates beginning the sequence in teacher education in the fall
of 1968 were given a auestionnaire in their education classes.
Some 400-500 students matriculeted in this program. The cooperation
of the College of Education faculty was solicited for the adminis-
tration of the instrument.

Instrument. A special instrument was constructed for this

study which followed Warner's model. This instrument was useful

20Tne National Academy vt Sciences and The National Academy
of Education, A New Program of Basic Research In Education, Washington,
D. C.: July 1968.
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for describing social status, choices of working environment and
categorical identity of College of Education students at the University
of Houston. Multiple-choice items solicited responses within,
approximately, a twenty minute period. (See Appendix A). Within

each part of the questionnaire, the construct validity of the various
questions was examined by correlating each item with every other item
in that part. Inter-item coefficients above .40 were interpreted to
indicate adequate construct validity.

Handling of data and reporting. Completed questionnaires were

checked for clarity and coded data were transferred to punch cards for
processing in the Computing Center at the University of Houston.
Descriptive statistics were tabulated or computed for each question-
naire response. Data cards were used for computation of Pearson
product-moment correlation coefficient, means, and standard deviations.

The investigator analyzed and reported the results.



CHAPTER 11
REVIEW OF THE LITERATURE

This study was concerned with two aspects of beginning students
in teacher education at the University of Houston: (1) their social
orientation, and (2) how this social orientation related to their
choices of working environments. This review of the literature is
presented in the following order:

I. Social status defined

II. Social background of teachers

ITI. Social status as a determiner of working environment
IV. Social status as seen in the cognitive domain

A critique of the literature and summary will conclude this chapter.
I. SOCIAL STATUS DEFINED

Gordon suggests that social stratification in social order is
a concept which refers to a vertical arrangement of persons -- a

hierarchy -- a system of higher and lower, greater and lesser, superior

and inferior.]

. « . this stratification rests on one or the other
of two categories: power -- a behavioral system in
which some persons directly or indirectly manipulate
the lives of other persons, or obtain greater rewards
from the society by virtue of differential possession

]Milton M. Gordon, Social Class in American Sociology (New
York: McGraw-Hi1l Book Company, Inc., 1963), p. 238.




of economic goods or institutional authority -- and
status -- by which we mean a psychological system of
attitudes in which superiority and inferiority are
reciprocally ascribed.?
Gordon further preports that i America there is a close correlation
between occupation and economic power(d
Warner, writing on status and role, says the following:

Social institutions in all societies . . . contain
memberships to which their people belong and are
assigned by the social system; these institutional
memberships sre automatically created positions
which are basic kinds of status.4

Warner also says, "each membership has its rights and duties, its
privileges and obligations, as do the other memberships related to
it."s For Warner, status 1s a socially-defined "position located in
a social umverse."6
Societies differ in the degree to which they evaluate social
roles, and they differ os well in the extent to which they permit
individuals to leave oine rele for another. Eulau points out that
social roles and social orientations iust be cognized if they

7

are to give rise to relevant behavior.” Some idea of class awareness

is necessary if class roles are to affect behavior.

2

z

<8

1

[y

bi

|2
&
"\

y be 239
A, Lioyd Werner (ed), Yankee City (New Haven: Yale Univer-
sity Press, 1963), p. 157.

5

i

—
o
[

6

i
o

B

(=S

12

7Hein7 Eulau, Class and Party in the Eisenhower Years (Stanford:

The Macmillan Company, 1962), p. 37.
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Opinion varies as to the appropriate unit for stratification
analysis. Some writers stress positions, others roles, other member-
ships, other individuals, others groups, or social categories; all
agree that stratification consists in status rankings. Smelser says,
"each of the statuses ranked has an absolute value, that is, its
constitutive rights and powers; each also has a relative value in

comparison to some or all others."8

Each member of a society views that society as more

or less organized. He has an idea -- sometimes
conscious, sometimes unconscious -- of the relation-
ships that exist between himself and the social world
about him and amung the other members of society . .
He understands who people are and what they are expected
to do on the basis of his idea of social organization.9

Cuber and Kerkel define as ". . . the obvious and omnipresent
fact that persons and groups in a society -- even a democratic
one -- are assigned or allowed to achieve statuses which differ-
entrate ’chemf,"]0

Barber's definition is similar to the others but he adds:

“The system of social stratification does not necessarily correspond

8Neil J. Smelser and Seymour Martin Lipset (eds), Social
Structure and Mobility in Economic Development (Chicago: Aldine
Publishing Company, 1966}, p. 166.

9Thomas E. Lasswell, Class and Stratum and Introduction to
toncepts and Research {Dallas: Houghton Mifflin Company, 1965),
. 15,

]OJohn F. Cuber and William F. Kenkel, Social Stratification
1 the United States (New York: Appleton, Century, Crofts, Inc.,
LAY, p. 4.
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to the various systems of legal categorization sometimes applied to

the members of a society.“1]

Hodgess sees socia! status or levels as:

. the blended product of shared and analogous occu-
pational orientations, educational backgrounds, economic
wherewithal, and 1ife experiences. Persons occupying
a given level need not be conscious of their class
identity. But because of their approximately uniform
backgrounds and experiences, and because they grew up
perceiving or 'looking at things' in similar ways
they will share comparable values, attitudes, and
life styles.12

Most sncial writers agree that there is social stratification
in the Unitea States, bui there is not universal agreement upon the
variouvs levels. Orth, in a study conducted at Harvard, reports
“every classroom becom2s » different social experience and all

classrooms are populated hy students from a number of different

social sys’cemsu”]3

Warner suggests, "when the irdividual moves from status
1o status and from place Lo place he must, sometime from moment

10 moment, redetine who ho is and what he does primarily on his

own 1nitiative,“]4

]Pernard Barber, 5Social Stratification: A Comparative Analysis
ruc ture and Proceas TNew York: Harcourt, Brace and Company,
s p. D4.

]

'2Har01d M. Hodgess, Jr., social Stratification Class in
America (Cambridge: Schenkman PubTishing Company, Inc., 1964}, p.

l3(‘.har'les 0. Orth, III, Social Structure and Learning Climate:
The First Year at the Harvard Business School (Boston: Division of

Research, Graduate School of Business Administration, Harvard Univer-
sity, 1963), n.

‘*N Lioyd Warner, The Corporation in the Emergent American
Society (New York: Harper and Brothers Publishers, 1962}, p. 59.

of

of St
iC57)
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Packard has suggested two reasons for the study of social
status: (1) to promote more understanding between people of the
various class groupings, and (2) "to make certain that people of
real talent are discovered and encouraged to fulfill their potential

regardless of their statlion in life."]s

II. SOCIAL BACKGROUND OF TEACHERS

The reviewer of the literature is made aware of the consensus
among sociologists regarding the existence of socially-defined social
straetifications in America. Moreover, although there is not univer-
sal agreement upon criteria of various levels, most writers concur
on the presence of social class influence upon the individuals' beha-
vior. A number of studies within the past four decades have focused
upcn the teacher.

Stiles found that teachers came from a variety of backgrounds
although the time-honored belief has been that teachers are of middle-

R I
class ovigin. '

w7

"Fconomically, their families had moderately adequate

incomes. 1t was found that many had received an early experience

18

with part-time work. "There has been no census which tells us the

15\lance Packard, The Status Seekers (New York: David McKay
Company, Inc., 1959), p. 330.

16L1’nd1ey J. Stiles, Jr., The Teacher's Role in American
Society (New York: Harper and Brothers Publishers, 1957), p. 8.
17000
"Ibid.
13

1bid.
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w19

socio-economic background of all teachers. Corwin states that

"the exact status of public school teachers in American society is

presently indeterminate. The teacher's status is apparently some-

where between the highest and the lowest occupations."20

McGuire and White, in reference to teachers in Texas, report:

More than half the individuals in the study . . .
were born in small towns or cities of less than 20,000
people. Although two of every five were employed in
small cities (20,000 to 100,000) and in the larger
centers of population, only one in four was born in
the more populous communities. Another quarter of
the individuals was from families Tliving on farms
and ranches in the country. Migration to the cities,
however, is not surprising in the light of other data
gathered in community studies. In Textown, for instance,
nearly half the youth who graduate or leave high school
move away -- the majority to larger centers.Zl

Bell reports that the correlation between the three variables

of education, occupation, and income often determines general social

22 w23

status. He says, "the teacher represents an obvious exception.

"Regardless of social class origins} most teachers in America parti-
cipate with other middle-class persons and fit into the social

structure of their communities as middle-class peop]e."24

¥bid., p. 6.

20Rona]d G. Corwin, A Sociology of Education: Emerging Patterns

of Class, Status, and Power in the Public Schools (New York: Appleton,
Century, Crofts, 1965), p. 217.

21

Stiles, p. 33.
ZzRobert R. Bell, "Social Class Values and the Teacher," The
Bulletin of the National Association Secondary School Principals (43:
122-126, December 1959), p. 122.




Dixorn states that there are limitations to the upward social

mobility of teachers, that is,

. some states forbid teachers to engage in activities
which are open to those in other professions . . .
teachers cannot sezk and hold public office while teaching

. . tradition and expectancy 1imit the extent to which
teachers may seek to gain upward social mobility.25

"For teachers . . . thera is social stratification within the

educational establishment . . . not only in power, but salaries

paid . . . and (social stratification) in the commum'ty."26

Herriott states,

. . we still do not know whether teachers in
one type of schooi are very different in back-
ground from teachers in other types of schools.
It is tacitly assumed that the origin of the
averayg2 teacher is identical from school to
school, regardless of the social class compo-
sition of the school in which he works. But this
may not be true.Z’

The national survey of the status of the American teacher

vevealed certain characteristics of social background of teachers.28

Family background. Almost half (46 per cent) of beginning

teachers came from families in which the father had a white-collar

25N= k. Dixon, “"Teachers' Social Mobility," Educational
Leadership (22: 564-566, 603, May, 1965), p. 565.

®1big.
27Robert E. Herrictt and Nancy Hoyt St. John, Social Class
and the Urban School {New York: John Wiley and Sons, Inc., 1966),

p. 8.

“Syard S. Masori, The Beginning Teacher: Status and Career
Orientaticns (Y. S. Department of Health, Education, and Welfare
Ne. GE-23009. Washirgton. United States Government Printing Office,
1961).

17
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occupation, 36 per cent from families in which the father had a blue-

collar occupation and 18 per cent from families in which the father

29

was a farmer. 0f al! beginning teachers, one-third were employed

30

and two-thirds were homemakers. There was 1ittle difference between

those on the elementary and secondary levels as far as mothers' occu-

31

pations were concerned. A greater proportion of women than men

nad mothers who were teachers or other educators.32

Fifteen per cent of the teachers in the sample
came from families in which one or both parents were
teachers or other educators. Occupational inheri-
tance is greater among the women than the men . . .

15 per cent of women. and 11 per cent of the men . . .

33
An important indicator c¢f social origin is the education of parenis.
"Almost half the beginning teachers came from families in which the
father had completed high school or gone to college . . . ."34

In a socio-economic study completed in 1962, of all teacher
education students at the University of Houston, the family background
revealed that "61 per cent of the fathers of women students compieted
3 high school education or better, while only 51 per cent of the

fathers of men students had this amount of schooh’ng."35

Ibid., p. 12.

Ibid., p. 13.
Ibid., p. 15.
Ibid., p. 14.

Ibid., p. 15.

341pid., p. 16.

35R1’chard D. Strahan, "Socio-Economic Characteristics of Coliege
of Education Students at the University of Houston," Houston: Bureau
of Education Research, University of Houston, 1962, p. 13. (mimeographed.)



The increasing urbanization of the nation is reflected in the
social origin of the beginning teacher, according to a report dated
1961.

Almost one-half of the beginning teachers who
grew up in areas of over 100,000 population began
teaching in a larger urban district; about two-fifths
of those who grew up in areas of between 10,000 and
99,999 population began teaching in a medium urban
district; 31 percent of those who grew up in an area
of between 2,500 and 9,000 began teaching in a small
urban district; and 39 percent of those who grew up
in communities of less than 2,500 began teaching in
a rural district.36

The national study revealed that only 18 percent of the teachers
1ived in the community in which they were born.37
Strahan found that 83 percent of the students attending the
College of Education at the University of Houston lived in metro-
politan Houston.38

Age and Marital Status. The national survey reported that

the median age of American teachers was 23.7 years; the median age

39

For men was 25.9 and that for women was 22.8. The study also

revealed that “"of the men, 63 percent were married and of the women,

43 percent."40

Y 1hig.

3850cio—Econom1g_Study of vollege of Education Students
university of Houston, p. 13.

39

Masor, p. 5.

401444,

19
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According to Strahan, the median age of teacher education

41

students was men 22-23, and women 20-21. "Forty percent of the

inen were married while 50 percent of the women were, or have been,
married."42

Teaching Level and Type of School District. The national survey

found that 57 percent of the beginning teachers were teaching in ele-
mentary schools and 43 percent in secondary schoo]s.43 As to the
type of school district, there was a tendency for elementary teachers
more than for secondary teachers to begin in the larger districts.44
Ure reason given for this is the fact that the teacher shortage has
been more acute at the elementary level, and experience requirements
for hiring new teachers were probably discarded earlier for elementary
than for secondary teachers by the larger districts.45

Vocational orientations. Six percent of the beginning teachers

in the national study stated that their assignment did not match their

qualifications, and 31 percent stated that their assignments matched

their quatifications only partly.46

. among secondary teachers, the percentage replying
that they were entirely satisfied with their assignment
was lowest for science and mathematics teachers (47 per-
cent), higher feor teachers of other academic subjects

4]Socio—Economic Study of Ccllege of Education Students Uni-
versity of Houston, p. 6.

%1bid., p. 8.
43Mason, n. o.
b1,
Brhid.
2., ..

1bid.. p. 50.
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(52 percent), and highest for those in nonacademic sub-
jects (71 percent).4

[n the national study, "men were less satisfied with their assign-
mernt than women, particularly on the elementary Ieve]P48

Decision to Enter Teaching. The national survey found that

50 percent of the beginning teachers made their decision to become

a teacher at some time between the junior year of high school and

the sophomore year of college, while 16 percent decided earlier and
24 percent at a later time.49 Women tended to make an earlier
decision than did men, and beginning elementary teachers made earlier

decisions than beginning secondary teachers.SO

IITI. SOCIAL STATUS AS A DETERMINER OF WORKING ENVIRONMENT

To understand ihe impact of one's occupation upon the inner
man is an important task of the social sciences.S] "Teaching is by
no means the only occupation which whittles its followers to convenient

3ize and seasons them t» its tastes."52

1bid., p. 42.
Ibid., p. 96.

Ibid., p. 97

S]Wil]ard Walier, The Sociology of Teaching (iiew York: Russell

and Russell, 1961), p 375.
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Those who follow certain occupations are continually
thrown into certain kinds of social situations. These
social situations call for . . . a certain kind of reac-
tion on the part of the professional.53

Waller reports,

The social situation surrounding the practice
of any occupation is set to inflict upon the indi-
vidual whose occupational behavior is eccentric,
certain shocks, or traumas. From theviewpoint of
social organization, these shocks or penalties
are means of enforcing conformity to social codes .94

It is difficult to determine the type of person who elects to follow

55

a given occupation. One factor determining the selective pattern .

is the economic standing of the vocation,

. . . the matter of financial return, immediate and

future, the opportunity for advancement, and economic
security.56

The social standing of the occupation is also important.

. what social circles those in the occupation
move in, and what stereotyped ideas the community
has concerning the profession; for women, the
question of marriage opportunities is not a
slight one.5/

The recruitment pattern which teaching presents to prospective
teachers has never been adequately described.
. the financial rewards of teaching are not great;

the pay low, the opportunity for advancement, for most
teachers, slight; and economic security little.d8

53

1bid., p. 376.
%1bid., p. 377.
55 b4,

6 1114,

57 i,

58



"The social standing . . . is unfortunately low, and this excludes

more capable than incapable persons."59

Waller concludes,

. often it is the social experiences of the
individual which give him a push into teaching
that he cannot resist and the advantages and 60
disadvantages of teaching remain unconsidered.

“The weightiest social relationship of the teacher is his relation-

ship to his students; it is this relationship which is teaching."G]

According to Caplow the principal device for the limitation

62

of occupational choice is the educational system. The educational

system limits occupational choice in two ways:

. . by forcing the student who embarks upon a
long course of training to renounce other careers
which also require extensive training; . . . and by
excluding from training and eventually from the
occupations themselves those students who lack
either the intellectual qualities . . . or the social
characteristics . . . which happen to be required.63

ooooooooooooooooooooooooooooo

Indeed, education cannot serve as a channel of vertical
mobility unless it also serves to exclude those who are
hot educated in the appropriate way.04

91p;
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60
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e

1 1bid., p. 383.

62Theodore Caplow, The Sociology of Work (Minneapolis: Uni-
versity of Minnesota Press, 1954), p. 216.

63
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Selvin found that the kind of group in which a student asso-

ciates and lives while attending college has a decided effect on changes

in his career plans as he goes through coHege.65

Jackson and Moscovici suggest at least two general hypotheses
concerning the process by which people become teachers and the

psychological qualities that distinguish these people from those

who have chosen other careers.66

First, the evidence indicates that the teacher-to-be,
even at the beginning of his preparation, has begun
to identify on a covert level with his future pro-
fessional role.

Second, the findings give some indication of one of
the central psychological problems facing the teacher-
to-be: that of knowing how to maintain a pleasant
interpersonal environment while performing in that
environment as an authority figure.67

Wallace found "that the level of desire to attend graduate
or professinnal school after college was related to three factors:
nrevious academic achievement, socio-economic ambition and peer

168

agroup attitude climate. In the same study it was revealed that

65Hanan C. Selvin, "The Impact of University Experiences on
Occupational Plans," The School Review (Chicago: The University of
Chicago Press, 71: No. 2, Autumn 1963), p. 328.

66Ph111p W. Jackson and Fela Moscovici, "The Teacher-To-Be:
A Study of Embryonic Identification With a Professional Role," The
School Review (Chicago: The University of Chicago Press, 71: No. 1,
Spring, 1963), p. 59.

671b4d.

68wa1ter L. Wallace, "Peer Influences and Undergraduates'
Aspirations for Graduate Study," Sociology of Education (38: No. 5,
Fall 1965), p. 375.
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peer group attitude climate has greatest positive influence where

previous academic achievement is low and where socio-economic ambition

is 1ow.69

Werts replicated Davis' study of 1963 and found "a considerable

area of agreement."70 In both studies, "engineer and teacher were

/1

overchosen by low socic-economic groups. Werts also discovered that

"chemist, accountant, clergyman and farmer should be added to the 1ist
of careers favored by men of Tower social economic status background."72
And to the 1ist should be added lab technician and nurse, for women,

in addition to teacher.73

w78

"The most significant overchoice for this

group was teacher. Lawyer and physician were overchosen by higher

75

social economic status groups in both studies. The findings of

Werts, also, "indicate that higher social economic status men also
favor college professor, while higher social economic status women

overchose social worker, psychologist and foreign service in addition

n76

to physician. These data correspond with the idea that it is

691p1d.

70Chaﬂes E. Werts, "Social Class and Initial Career Choice of
College Freshmen," Sociology of Education (39: No. 1, Winter 1966),
p. 77.
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difficult to take more than one step up the social ladder without
special advantages, which are financial, personality, or intellectual. *
Werts suggests "that it can be useful to obtain a father's spe-

cific occupation rather than getting merely a general classification

nl7

(e.g., professional) when studying college students. "Such infor-

mation allows the separation of general social class effects from

father-model effects (i.e., the desire of sons to follow their fathers'

occupations)c"78

Werts furnishes the following reasons for analyzing male
and female data separately on occupational choice related to social
economic status:

(1) Social class effects are not as clear-cut for women
as for men.

(2) The same professions cannot be assumed to have the
same prestige for both men and women. (Thus, it
was noted that foreign service, which is overchosen
by females of high social economic status background,
is overchosen by males of intermediate social economic
status background.)

(3) Female career choices are probably based on a more
difficult value orientation than are those of men.
(This is suggested by the overchoice by high social
economic status females of service-oriented fields
such as social worker, psychologist, physician and
foreign service.)

(4) The major career of men and women rarely overlap.

(5) The father-model effect is not generally applicable to
women .79
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White found women professionals in teaching significantly dif-
ferent on the criterion of career commitment due to the following
factors: mother's work orientation, social class background, source
of financial support in college and current marital status. The type
of college attended was not a significantly discriminating factor.80

Holland and Lutz found

. « . that interest inventories may be useful for

characterizing the poles of a student's conflicts

about vocations, but it was more predictive to

rely upon a person's vocational choice and history

of such choices than upon interest inventories .8l

Brookover proposes that the school should seek to maintain
a fluid social structure by providing a wide variety of teacher
models from all social classes and that teachers should be selected
in so far as possible for their "non-shock" reaction to the behavior
of children of all social c1asses.82

Gottlieb, in a detailed review of the literature, found two
consistent patterns:

. first, there is a high degree of harmony among
authors as to the role played by social classes in

educational experiences; second, most discussion is
based on, or at least has some referent support in,

80Kinnard White, "Social Background Variables Related to Career
Commitment of Women Teachers, " The Personnel and Guidance Journal
(45: No. 7, March 1967), p. 648.

81John L. Holland and Sandra W. Lutz, "The Predictive Value
of a Student's Choice of Vocation," The Personnel and Guidance Journal
(46: No. 5, January 1968), p. 434.

82w. B. Brookover, "Teachers and The Stratification of American
Society," The Harvard Fducational Review (23: No. 4, Fall 1953), p. 267.
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three sociological classics: Elmstown's Youth, Who Shall
Be Educated? and Middletown: A Study in American CuTture.83

Warner states,

The principles of birth, still important and of
real significance, do not operate as easily as previously.
The basic values of our society, including that nebulous
but all important belief in the American Dream, are
more real now and Tess Ehe stuff of legend and fiction
than a generation ago.8

According to Warner, ". . . higher education has had at least two

fundamental functions in our contemporary society and in the emergence

85

of the areal community."” “It has transformed men for occupational

mobi]ity.“gb "The institutions of higher education also have been

insteuments of cultural conservation and rapid emergent change."87
Warner does not stop with occupational choice but speaks of

"the increasing regional circulation with the need to fit not only

one's immediate community and region but other regions too is beginning

10 be a part of the socisl structure of the total United States.“88
Regarding the role of the teacher in the United States, Gore

says, "the teacher is more important in the United States than in

European countries; besides imparting knowledge, the teacher is the

83)avid Gottleib, “Social Class, Achievement, and the College-

Going Experience,” The School Review (10: No. 3, Autumn 1962), p. 273.

84W‘ Lloyd Warner, The Corporation in the Emergent American
Society (New York: Harper and Brothers PubTishers, 1962), p. 57.
85, .
Ikid., p. 58.
861pid
“1bid
88
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arbiter of disputes and the guide and emblem of proper American con-

duct. "8
IV. SOCIAL STATUS AS SEEN IN THE COGNITIVE DOMAIN

Within the current decade, certain social scientists have
attempted to review and recast the writings of earlier sociological
writers according to popular models of research and reporting. An
example of this is the compendium edited by Abelson and others.90
The student finds that social scientists who direct their attentions
to such exercises (1) are not sociologists nor anthropologists, (2)
compare the methods and findings of social - anthropologists to the
methods of other disciplines more familiar and appropriate to those
disciplines, (3) present no new models which are appropriate for
social-anthropological research, and ultimately (4) settle for
speculation about how others ought to go about their research.

Thus, although others have been critical of the methods of sociologists
and still others have been critical of the findings, social - anthro-
pologists appear to be doing the substantive work and generally report
their findings with appropriate methodological restraint. It may very
well be that this cognitive approach will open new fields of study in

educational - sociology. Recognition of a systems approach may be

8QGeoffry Gore, The American People, A Study in National
Character (New York: W. W. Norton and Company, Inc., 1948), p. 58.

90Robert P. Abelson, and others (eds.), Theories of Cognitive
Consistency: A Sourcebook (Chicago: Rand McNally and Company,
1968), p. 545.
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accepted by all researchers in applying their findings to the cogni-
tive domain, but a closer 1iaison will be required between systems
protagonists and sociologists and anthropologists if such a marriage

is to take place.
SUMMARY

A review of the literature revealed a continuous interest among
sociologists and educators for more than four decades in measuring
social status and its relation to occupations. Reiss observed, "George
Count's study [1929] of the social status of occupations is generally
regarded as the first major attempt to measure the prestige of
occupation . . . ."9]

In studying American social status, it should be understood
that the preponderance of major studies have been conducted in a
specific community and that at present there is no universally accepted
national nor regional study. The caution for proclaiming generaliza-
tions according to geography, therefore, is implicit. According to
Warner, "community studies give only part of the evidence about the
vast superstructure of American 1ife."92

The great extended economic and political hierarchies, for

example, whose centers of decision are in New York and
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