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ASSTRACT

Fraseri D. Hollis, The»Collegiate Preparation of Speech 
Teachers la Twenty-F^e. ^exas/ S®nl5£ HW1 ^wolg.,
University of Houston, Houston, Texas, 1940

1« purpose of the study

The primary purpose of this study was to determine, the 

oolleglate background and professional preparation of senior 

±.igh school public speaking teachers among Texas1 largest 

high schools* The intended use of the results of this inves* 

ligation is to utilize its findings as a basis for suggest

ing a constructire program for the Improvement of high school 

public speaking teachers on both the pre-eervloe and in

service levels• The findings are intended to reveal to the 

Individual speech teacher in high school the comparison of 

of his own degree of specialized speech study with the amount 

of specialized speech study suggested by criteria set up by 

teachers of speech, specialists, and by public school admin

istrators* The ultimate purpose of this study is to set up a 

pattern of general, broad educational preparation, a special

ized pursuit in the field of speech, and to provide a uniform 

pattern of combined courses of study for the high school e 

speech program*
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8 8« Techniques# Procedures# and sources of Data

The thesis fora hooh by Campbell^ was followed for the 

Beehanlcal presentation of the study* The college records 

revealing the college degrees held by fifty*four senior high 

school speech teachers and the educational pattern deteraln* 

Ing the amount of general educational preparation and the 

amount of specialised college speech made by the individual 

speech teachers were used* Opinions of school admlnistra* 

tors# namely# high school' superintendents# eupervisors# and 

principals# were obtained by questionnaires concerning re* 

qulrements in college study to be made by speech teachers and 

then studied in relation to the amount of specialised and 

general academic education actually acquired by high school 

speech teachers*

literature published by recognised leaders in the 

field Of teacher preparation was compared with academic edu

cational preparation made by the teachers Investigated* 

Recommended study and practioa in the field of public speak*

^william Giles Campbell, a Form Book for Thesis 
Writing (BOatont Houghton Mifflin Company# 1939)*
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Ing for high sehool speech teachers was sought from three 

sources। namely, from the high school speech teachers, from 

recognised writers in the field, and from high school admin* 

istrators* Besides ths Information gained from these souroes 

the actual educational patterns of the speech teachers ware 

sampled*

3* Conclusions From the Study

This study pointe out the following findingst (a) aa 

far as professional preparation is concerned, a majority Of 

speech teachers meet the accepted minimum requirement for all 

high school teachers, that of holding a bachelor,s degree or 

its equivalentt (b) less than If^thlris of them meet the 

requirement of many high schools that demand their teachers 

possess the equivalent of the master’s degree} (c) a major* 

ity of high school speech teachers are lacking In the desired 

amount of specialised study of public speaking that they 

probably should have} (d) Most teachers of public speaking . 

in high school are as well educated, or better, to teach In 

some field other than that of public speaking} (e) high 

school speech teachers of public speaking have been poorly 

advised ae to the majors and minors they should take In col* 

lege} (f) that tha general educational pattern of most
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speech teachers covers wide and desirable fields of knowl

edge; (g) where .speech teachers did not major or minor In 

college In the specialized field of speech over sixty-three 

per cent majored or mlnored In fields of knowledge the sub

ject matter of which Is applicable to practical public 

speaking In life situations; (h) and many teachers of speech 

In the largest high schools of Texas have had no college 

speech work.

4. Recommendations

The writer feels that he Is justified on the basis of 

these findings to recommend that, (a) The prospective public 

speaking teacher should be advised specifically In order that 

he may follow a well balanced educational pattern in college; 

(b) specialization and speech practice should be Included in 

a speech teachers preparation; (c) high school speech teach

ers who have not specialized in speech study and practice In 

under-graduate work should do so on the graduate level; (d) 

a major or a mlhor In speech should be required of the high 

school public speaking teacher; (e) prospective and active 

teachers of speech In high school should follow an educa

tional pattern In college that reaches the fields of knowl

edge the subject matter of which will be useful In practical
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public speaking? (f) and high school public speaking teach 

ers who have had much practical speaking experience should 

further improve their teaching qualifications by doing spe

cialized work in college study of speech on the graduate 

level.
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CHAPTSa I

Tffi PROBLEMS OO DEriHITIONS OF TEWS XTSED

Specialised effort In W professions and in indus

try ha* it* inevitable effect upon social a* well a* upon 

eeonoal* life* specialized effert Is JustifledF rightly* 

upon the grounds that It prosotes efficiency in the field 

in which epeciallzation 1* given* Educators, however, con

stantly remind, ns that specialization in only one field of 

endeavor night sake the individual les*' effective and lee* 

efficient in society and industryt i* that the individual 

will have been deprived of necessary broadening* cultural 

knowledge as a result of hie time required for speelallz- 

ation*

This broadening, cultural growth, educators tell us, 

is as necessary an adjunct to ary amount of factual know* . 

ledge as is the factual knowledge Itself* This broadening, 

cultural growth is neceeeary, educator* agree, to provide 

the individual with faollltie* that will fit hi* te a proper 

place u society*
lode,^ in pc.rtraying th* well-balanced and effective 

teacher*''pointe out 'that, socialization, though necessary,

iBoyd H. Bode, llodern Educational Theories (Few fork: 
Macmillan Company, 1929) , p* 895*
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■oMt not overwor)®a| nor ehouldL tM epeololiat be over* 

indulged* He eoneludecl:

On the eholet ihe tendanc/t at present, is away 
fr<m narrow speeiallsatlon* The world is more die
posed than formerly to eoneeda that- It la possible 
to be a profess^* without being a myopio fool* The 
signifioame of this tendenoy lies in the fast that 
wo. are saving 'toward a different conception of what 
eonstitutes a oultural eduoation* The essence of 
such education is being placed more and ®»re in the 
type of learning which alae to see its subject natter 
in the perspective .of broad human interests** 2 

Students of education, however* cannot lose sight of 

the fact that in certain fields of education specialised 

knowledge is a most meeeeary requisite for the individual 

who attempts to teach In a specific field of instruction* 

There are subjects taught in our secondary schools and col

leges by individuals she have had m more than a general 
*# 
knowledge of the subject matter involved therein* perhaps, 

plus a general academic backgromd in several fields of col

lege and high school required subjects* Even though thia be 

true, no one denies that maximum, effective progrese in these 

fields Is seldom realised ^y individuals so prepared* Speci

alised preparation versus a general education has been, and 

no doubt will oontinua to be* a subject for much discussion 

for many years | both are required*
weewiseiwiwe*^

2Ibidii. p« 899*
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1* T® PROBLEM

raSlM.* Xi was ths pwrpsee sf this 

study (13 ta deter®Ine the quallfleatleBs ef publie speaking 

teasher# in Texas• largest high sehools in terms ef special* 

ised and general stndy ef sj^eeh work! (g) te aseertain by 

questionnalre epeech teachers* ©pinions ®f courses that 

should be pursued In college by individuals expecting to 

teach epeeeh| (3) to e«gar» the speeitlc qualifications re* 

©ognized by authorities as neceggary to the teachers of 

speech with ths qualif leatione actually possessed by Texas 

speech teachers*

too recognised cardinal 

principles of education include the learning of the fundasen* 

tai processes* and siaple deduction affirns the belief that a 

teacher of any subject oust assess a degree ©f specialised 

knowledge* in addition to general knowledge, before he can 

efficiently teach in that field*

Criticiss has been directed* to the secondary schools 

of Texas for the haphazard ewthode employed by school off io* 

lais in solootii^ teachers to instruct.in the several subject 

matter fields ©f our school curriculum*

Soao subjects have • caught on*, so the speak, and have 

been added to the regular junior and senior high school cur* 
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rleula« They have heea added a® epealfie subject® as they 

have proved their merlte la & aehoel currlculwa Intended te 

fit an individual fey a 4ynaaie|. active eoelety* Beeauee 

only one t two, or three elassee of newly adored subjects are 

offered in a high school^ the general method of selecting 

teachers to instruct .tn these subjects has been to choose a 

teacher already employed .in the systea, and sdio possesses the 

nearest equivalent to speclalieed study in the field of the 

new subject adopted* In many iawtanoee* the teacher is so* 

lected who can most easily be spared from the list of teach* 

era who teach the conventional academic subjects*

Some of the subjects that have •caught on* in ths 

Junior and senior high school curriculum and like Topsy* L 

.•have Just growed up** are Journalism* public speaking* com* 

merolal law* and eoonoaice* Invariably* the tendency has 

been with school superintendents* principals* and boards of 

education to give these subjects to teachers in their systems 

who M not have full teaching loads* to eoeo who wish to so* 

•cure full teaching loads, or to some, in or out of the system* 

who' are the first to ask to be allowed to teach the newly in* 

eluded subjects, or. the newly "added classes of subjects al* 

ready included*

• As subjects demonstrate their- value in a curriculum, 

the logical tsndsncy on the part of superintendents* prlncl*



pale* eM boarda ©f education, rather, would be to require 

seek teachers specialized ia the fields st those subjects•

The study of speech,, that is* oral coamunlcation in 

the high schools of Toxas, though haphazardly presented for 

several decades, has been demanding recognition as a worthy 

unit In the currieulua of Junior and senior high schools* So 

long as the conventional system Is In vogue, it should be a 

wilt of the currlculwa as carefully planned for, and a unit 

for which teachers are chosen as discriminatingly as for the 

required conventional auadeaio sod vocational subjects* 
it

practically all the larger schools of Texas, junior 

and senior high schools with enrollments of eight hundred 

students, or sore, there are at least five classes of speech 

instruction offered, a full*tl®e teacher•« load in Texas* In 

many schools any ba found fifteen to twenty classes of speech 

instruction offered the students*- In these larger schools of 

the state may also be found teachers who ere specialized for 

the duty of speech instruction, or those who *just happened 

along* and were assigned closes of speech instruction* 

There ere, also, sa^y whose interest by nature and contact 

gave them a knowledge of good speech practice who are teach

ing speech In high school, but who have'little or no know* 

ledge of proper instruction of specialized English speech



teacMiige Though thee* eondltiens It has been gener* 

ally coneeded that epeech instruct Ian gives beet results tn 

those sohoola share the speech teachers have - acquired special* 

ized training for the job of teaching speech*

woodSt^ tn setting up a soiree of study for English 

and public speaking the subject matter is unique and peculiarA 

and deserving of specialized study* Be concludes that

♦ ♦ ♦ lbs art of diction, enunciation, and accep* 
table language usage must be studied as specialized 
subjects of the English language fields but, more than 
studied, it must be practiced,*4 *

^Manual of Correct English Dsage, Junior and Senior 
Bigh School Departments, Curriculua Bulletin No. 7101, 
Houston Public Schools, Houston, Texas, 1937*1938, p» 1*

^ibi^*. pp, i-g*

^Teaching Sreech in .the Junior .and Senior High Scheele. 
Curriculum Division, TimTXtats Department of Education, Austin 
Texas, 1938, p* 3<

LtlMi Cwrieulum Division of the Department of Education 

of Texas6 states that ths objective of mpcteh training in the 

high school is to be obtained by a specialized study and ap* 

plication of the processes that contribute to well-rounded 

speecht

The general objective of speech training in the 
high school is to develop within the individual those 
processes that will enable him to live effectively In 
whatever life situation he may find himself* Thia ob
jective is reached by the continued developments of
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teelmlquese. skills* habits, and personality traits 
that are necessary for effeetlye living in any des* 
ocr&tia society• By a constant correlation with the 
work In other departments of a school* and by definite 
specialization In the divisions into which the speech 
field naturally falls, speech training san and ehould 
he speelallzede®

Inasmuch as wperlor teacher must oaks dally ad* 

justments to- fit the needs and Interests of his pupils, no 

log leal attempt can be made to •st up. a coarse that Is too 

rigid* or say that all worthwhile material for speech instruo* 

tlon can be incladed in any specialized speech course ©f 

study', for*' ax^r high school, er for aiyr high school teacher te 

follow* .It has been assumed by the above authorities^ that *l 

course ©f study''for high'school instruction should be handled 

and directed by pecple- especially prepared in the field of 

speech and oral English* - -

The questlen that coses to the easual observer is that 

since many courses have demonstrated their importance without 

especially prepped teachers no particular attention should 

be- given to selecting teachers especially prepared in speech 

work; th©' answer is, according to specialists in the field, 

'that these courses 'have demonstrated their value in spite of, 

and not because of, * their instructors*
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Williamson,8 in Ma affoH te explain how to epeak aM 

how to teach speech,, points out the fast that speech is * 

definite mil and field of study, and that it is the composite 

ef eeTeral phases of specialized effort that add to each other 

and beecm the general field ef public, privatea and business 

speech*

Se concludes that the preparation for speech work and 

speech irmtroetlen should be thought of in these terms t ■

If one were planning a long trip by motor, he would 
get out maps and. layout Me route* He would special* 
ice and make, an effort to. find cut what particular 
difficulties would confront, him in. the course of his 
.travel^aad endeavor to prepare for them* If M plan* 
'ned his route across one of the- great Merlcan deserts, 

. he would know that he would have to take an extra sup* 
ply of water, not only for his own. use, but for th* 
cooling of his engine also * ♦ ♦ his plans, would be 
made to meet the various difficulties that might lie 
In his way; he would equip and specialise himself in 
such a mamer that no' difficulty would prevent his

. completing the Journey.9

®Arlelgh B* Willlaeson, JpeaMM M toUl <K«» York: 
Macmillan Company, 1931), p« BBS*

»JbU.. P- !♦

When the fact is appreciated by school official* that 

teachers who instruct in" the field of public speaking should 

have technical, specialised training for speech instruction, 

in addition to a liberal education, better instruction will 

be evidenced In ths high school* Teachers specialised in



speaeli inatruetioxi will be found is the larger high schools; 

hewever« high echool speech teachers should have an advanced 

eonceptioa ef tiaie-saving methods in the methods of instruc* 

tion in public speaking In order that the value of special

ization san give greater' good to a greater'nuaber of people*

Speech work in high school and college may be taught 

by an elastic co.urse of study, giving the teacher real and 

experimental opportunity' of offering special treatment for 

special talents of individual students#

Gough and others^-0 contend that speech training and 

speech learning are a •specialised process because of the 

specific uses te which proper speech may be applied, namely, 

for social intercourse and vocational advancement# They con* 

tlnue to elaborate, upon the need for proper speech training 

by sayings

There "are two ways In which you may learn to specie 
accepted English! first, by IsitatlOB * the way you 
learned to speak as a little child * and second, b/ a 
scientific study of the sounds of which English is 
composed and the way in which these sounds are com
bined in connected speech#

Ths- first method would be satisfactory if every boy 
and girl from babyhood up beard only the best English

- from parents# playmates, and servants, but since few 
are so fortmate we give little or no weight to this

l°Harr» B. Geugh, .na otbera, 2X£221JlS. <»•»
York: Harper and Brothers# 1930)# pp# f<-7b«
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siethad*

The see@»< and only entirely satisfactory method, 
that of scientific study of the individual and eon*' 
netted sounds, la one you .are probably using la your

■ French, German, and Spanish olasseo In school. There 
is even more reason for our studying our own language 
in that same scientific way, if we wish to speak it 
well, * , * Fortunately for ns, a system which la both 
accurate and satisfactory for the study of languages' ' 
has been worked out by specialists in the science of 
phoneties***

Any student or teaehsr of speech Is fortunate If he 
speaks one or more languages. In addition to English, but 

concentrated effort must be used to prevent th* carry*over 

.M one of those languages the sounds'or th* intonation peeu* • 

liar to that of another* ^cognised phonetic study, then, in 

order that the Individual may equip himself with th* ability 

to recognise the sound and’ intouaticn of the English language, 

Is necessary in order to speak it and teach It most effective* 

if*
* Shurter’and harsh^ say that public speaking, expect al* 

ly extemporaneoue speoch, though possible to acquire, must be 

obtained only through a definite channel of study and prac* 

ties of the art of correct speech. They point out that we

^^Edwln Dubois Shurter and Charles aimer Marsh., 
|rae|Ual Speeehmaklng (Bostons Houghton Mifflin Company, 



are likely think ef the great Merieaa poll ileal trlwa* 

Vlrate, Calhoun, Clay, and Webster, as lees ready in purely 

extemp^aneow speeeh than the average atateaman of today, 

and. yet oaoh of the., three great orators showed gradual devel* 

opaent in f&oillty as extempore speakers by speaking much and 

"Applying speeiallzed effort to the selenee and skill of 

' speeoh delivery*^

It la resognlMd that speoeh work .la the oehools oan*

. not be oonsldered specialized unless all of the subjects that 

make up-a course of speech education are studied* Therefore^ 

It is obvious that phonetics,-as a study, has Its value if a 

specialized effort Is given to- it* Prepared speech organic* 

ation should be studied as a subject* The art of debate 

should be a subject studied to a point of specialisation, if 

a teacher intends to present a well*rounded speech program to 

high school speech students* The-' technique and style in dra*

■ malic art require an especially prepared teacher, and soxdoes 

the teaching of phonetics, the science- of word sound, speech 

delivery, and speech composition*

To- say that" a teacher of public speaking should bo a 

specialised student In all the fields that have any degree of 

relation to public speaking would not be practical* Subjects
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would laolale jraetieallj all the eoertee. taught la high 

school and college, because g@M speech la an asset, not only 

to actors and aotreases, radio announcers, public speakers, 

and teachers, but also to everyone* ^ust as the voice tells 

people what the'- person is* so does the' speech reveal the '■ 

person just aa eurely*i< But speech teachers oust ef a ■ 
necessity know the technlc|ua of good speech development be* 

fore the student who expects to be a salesman* a business 

san, or a professional man can be taught a method of eelf* 

correction and proper development in good speech* Thus* the 
- 4

great need .for a epeelaliet In the field of speech training 

la a knowledge of technical speech mechanics* formulae for 

speech correction* methode for organizeng:thoughts to be ex* 

pressed orally* aM a sufficient understanding ©f human pay*, 

chology and current living* 't@- be able 'to train an individual 

in what to say and how to say' it*

2. DgyiKiTiONs or rsass used

SSaXlXlOMm St SSSSSk Quallfleatlons for 

epeecM instruct ten have been interpreted as meaning study, by 

an individual, in college ©f a subject peculiarly and defin* 

itely related to the field of speech work* Ths study was not



1 ■ *
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intended to inelnde |>ersomlltjr ef Individual epeeeh teaeh* 

era, ner was it intended that the etudj should reveal the 

amount of praotleal experience in publie epeaking the teach* 

ere have had# Ths.Investigation did not attempt to reveal. 

the amount of high eeboel study that the teachers have made 

of spee'ch work# It is asswed that teachers pos see sing prac* 
V .

tleal experience and, or, high school study of speech may 

consider them as additional assets to the qualifications for 

speech teaching that they may hold#

• - ;j_jWech toaehere#. Speeoh. teachers in Texas are those 

who 'teach., .oral:expression in the SngUsh language to English* ' 

speaking students in high schools# ■

SSSSMlMSl mol .I.S1S.W* Specialized teachers of 

-oral, expression Include these who Instruct in debate,extern* 

p or ana oua speech, draaat les, declamation* and radio speech 

among the largest high schools of Texas* ranging in enroll* 

went from eight hundred etudente to twenty*eight hundred atu* 

dents# -Though all schools In Texas In this enrollment bracket 

were not earapled in ■ this study* an attempt was made to sample ■ 

a sufficient amber of high schools in Texas to make these 

findings reliable#

X2S1U M ZSS1& WM S2M221&* This tern was

*
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nsetl mean tha art ©f teaching business^ practical, dra* 

®atlc, courtroom, and conversational epeech,

imiallMi mjamMsa xa • 
Thi* term was used te steam cellege preparatlm is any one 

phase et speech study* or la apeelaliaed eollage speech study 

that might lead to spec tail zed study tor teaching speech wort: 

la ths high school ia the twa et dramatis, political, extern* 

poraneous, or oratorical type-ot speech.

.phonetics. Phoneties is a term applied to stud^r of 

proper pronunciation, ■sound, and derivation of words of the 

English language. It is the seience- of opsooh sounds, their 

mode of formation, and th© way im which they are modified In 

oonneeted speech, >

Speech correctIon, Speech correction as practiced by 

'the speech teacher meant the preeesses used in obtaining 

proper vocal training, converting natural vocal attributes of 

the individual into awe effective qualities, remedying de* 

fectlve speech and voice inherited by the individual student, 

and developing an increased appreciation of proper speech*

 A public speak*  

Ing course in college meant that a aubjeet dealt with the



general and specific principles speech technique concern* 

Ing th* type* *f publie speaking and speech Instruction 

taught In high school • .

Dranat le. study* The study st dr^iatie art applied to 

all the phases of draaatle art* The phases of InteriretatlTe 

reading* character uake-up, and stage designing were included 

In th* study that attempted -to deteraln* th* aacunt of speei* 

allsed speech training that beachsrs st speech arts possessed*

Extemporaneous speech study* Extemporaneous speech as 

a course Included th* seleno* and art of organising an oral 

composition, to be delivered with or without notes* Ths con* 

eeptlon of speech teachers as to th* type of speech that be* 

comes extemporaneous is not in harmony with the layman** 

definition of exteaporsmeous speaking* The laynan, generally, 

thinks of an extemporamous speech as sm tor Which no pre* 

par at ion has been given* This type of speech, eignlf leant to 

it* title, is an impromptu speech. Th* term, extemporaneous 

speech. Is determined by.th*;|ao%.,.|M%--it;-1* a speech the de* 

livery of which may be a read,^memorised. Impromptu, or a 
"'-IS1* 

composite style delivery* depending upon the speaker*8 Judg» 

meat of appropriateness for th* occasion* 1

Hadi* speech* The study of radio speech applied to
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students interested to announcing ever the radio or perfern* 

Ing by any aet or aeans In front Of a mierophone that trans* 

mite through radio• Radio speech study meant a further sped* 

allsat,Ion in tha.fleto of speeoh dietion, enunolatlon, pro* 

nunclation, and proper epeeh emphasis* The study also in* 

dluded instruction of radio script writing and radio program 

planning•

3* Statement of Method of Procedure

- Since the terms *authority,” *Bpeoialist,” and •speci* 

alization” are often used in this study, a statement concernr-r' 

Ing the use of these terms is appropriate, A specialist in 

the field of public speech instruction is generally thought ' 

.of as a person who can give all the accepted and studied prin* 

ciples that relate to the technique of speech delivery* The 

term as applied In this study goes further* The term “author* 

ity** applies to administrators In the secondary schools, 

while “specialist* applies to speech teachers In college who 

are recognised to the speech field, and to the opinion of 

speech teachers after years Of experience In teaching speech. 

The term “authority” is justified on the basis that many of 

the most effective speahers of the present day, no doubt, 

never studied the actual mechanics and technique of speech*
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fha eeheel principal or superintendent, for instance, 

la not a speoialiet In the art and science of speech study, 

hut he is* by the very natureof hie position, an authority . 

in deciding the best results he can receive for hie school, 

judging in terms Of the amount of general academic prepar* 

ation or the specialised preparation a teacher has acquired, 

.as related to the results accomplished with the students of
j ' ........................" . ■

his school. The. super Impudent Of principal has recognized 

the <act that Hitler* who speahs the words his people wish to 

hear* probably never heard, of speech technique until he be*

and ministers.of America know nothing of the art end technique 

of speech principles* but they know how to reach their hear* 

era* Then, If these superintendents and principals of high 

schools realize the possibility of an individual to accom

plish speaking ability without studying speech technique, he 

should ba able to take this fact into consideration in deter* 

mining from experience whether or not there is some relation 

between the results of a speech teacher*s efforts and the 

amount of specialized speech preparation that the teacher hag 

had in college study* Hence*.- the opinions of superintendents 

and princIpals-aho^ld^e Used In setting up the criteria to 

determine what are desirable qualifications for a teacher of
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questlonnalreLSe A questiennalre (Appendix A) wae eent 

. to teachers ef speech aeeklng t@ leam the number of courses 

each had aoqulred In college study In the field ef publie 

speaking* A part of this questionnaire sought the. opinion of 

the speech teachers as to the'kinds of subjects directly re* 

lated to the field of speech that a teacher of public speak* 

Ing should take in college*

The questionnaire (Appendix B) sent to principals and 

superintendents, responsible for the selection, retention, and 

promotion in their respeetive schools, seeking speclfio reoom* 

me nd al Ions for speech preparation they eonsldered desirable* 

This latter questionnaire was sent to twenty*elx principals 

and superintendents have served in the executive field 

long enough to have made observation of the probable relation* 

ship between the results of teachers and the educational pre* 

paratlon of those same teachers*

4* limitations of Study

j 

z The writer recognise^ the possible limitations of the 

questionnaire method of securing data* The questis.naairo has 

been used In the collection of certain types of information, 

and has been approved by such recognized specialists in the
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riel4 «f research ae Garrett and SchnecK. They eayi

,e M > Questlonnairee have been used in eludiee on 
pereonalily In order t@ obtain attitudes er beliefs 
upon soolal., eoono»l@t <hd religious issues ♦ * * to . 
discover systematie interests In people* books, sports, 
vocations, neehanieal .and social actlvitiee, and the 
like * * ♦ to obtain data on home conditions, occupa* 
tional,statue, cultural level, and other environmental

Th<guestionntites and their use. la this study related 

to many of those referred to la the above quotation (Appendix 

A and B) and, therefore, may see® reliable*

smM Mltete moM sMsaMt M MUm ibssSi.
.Instructors.* A field of reading material was gathered from 

instructors of speech whose names and contributions appear in 

this bibliography* Heading material mas gathered fro® stw* 

dents and authors of practical speech making and from authors 

of education and speeoh literature from current periodicals*

g,du.BMml Beading material and assembled 
z

criteria relating to the amount of educational ^training, and 

specialised epoeoh study of teachers and the results aceom* 

plished in teaching public speaking in high schools were used*

A study of the application of profeesional teaching methods, 

along with a study of accepted principles that should guide 

in the preparation of teachers, was used.in this study*

Garrett, He E*» and gehneok, M* H*t Psychological 
yeste* Methods * Results.* Part XI, p* 128 ♦



These sources may he found In the Bibliography*

Additional <UU from 

practical speech makers» politicians* ministers* and publie 

employees (Appendix C) have been incorporated into this study, 

to the extent that their experience and the process of their 

achievements have been Investigated, to determine whether they 

have received speech instruction at the hands of a teacher 

possessing a general aeademlo college education, or at the 

hands of a teacher who was specialised In the field of speech 

and speech teaching*

4* Statement of Organisation into Chapters

A preview of the organisation of the'remainder of the 

thesis by chapters is presented here* The correlation of the 

various findings with the objectives of this study can more 

readily be interpreted* The purpose and intent of each chap* 

ter, though briefly reviewed, will be by no means complete in 

this section, the statement of organisation into chapters 

being the primary object*

MWl MW Xn Chapter II is presented 

these data of specialists in public speaking, as to the prog* 

teesathat has been made in the field of English speaking in
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public* Sect of these data deal with the result of practice 

in speech and the result of aroused interest In the are of 

welf*expreaslon» The literature on the subject of special* 

Ised'Speech is really not found in this chapter) however# 

the only available literature in this scope of the subject is ' 

presented In the following chapters। Chapters*II and III* 

Previous studied in the field of Wpeach have resulted in the 

findings stated therein*

Along with the findings of students of speech as to 

the progress mdo in America as a result of increased prac* 

ties in speech। as well as the aroused interest In the art Of 

self ^express ion# forss ..for speech evaluation* forms for crlti* 

cal study of speakersand. special charts and criteria for 

recommended improvement in the study and practice of speech 

have been developed*

teals laHsi ssMslss. IM XMlm Xm &
 asM St Xt^S. Chapter in deals with

a breaking down of the responses made to questionnaires by 

speech teachers of Texas as to the amount of specialisation 

each had made in the speech field in terms of college credits* 

The chapter shows Twther the general major and minor studies 

made in college by teachers of speecht as well as the amount 

.of study made by them In the field of subjects related close*
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1/ to publlo gpeeKtng* It fwthor reveals reeomaendations «f 

speeoh teach©ra as to the nature @f study that should be re* 

paired of a teacher of public epeefclng in high school♦ '

Chapter XV is a comparison ©f the findings of the 

study with the recommendations of authorities of high school 

educators and speech authorities as .to the amount of special* 

iaed.effcM that should be possessed by high school speech 

instructors and. recommendations for correction of high school 

speech instruction, as well as recommendations for further 

study of the subject*



CHAPTER II

REVIEW OF THE LITERATURE

? Many studies have been made in the field of English 

speech in regard to the scope of study a speech course should 

include* The studies of the history end the derivation of 

speech Improvement have teen made and the relation of other 

fields of* study to the field of speech has been pursued. The 

life pursuits of students «rho have made college speech work . 

their majors and minors in undergraduate and graduate work 

have been revealed; to a study of the correlation between a 

specialised speech teacher and the results he accomplishes 

has been the compilation of a number of speech principles 

which have been applied In actual speech practice and speech 

training. These principles have been arrived at by studies 

of the actual application of generally accepted speech prin

ciples and speech theories. From these studies specific 

points for self-analysis have been compiled. Also from these 

studies a general awakening of interest in correct speech and 

proper speech usage has resulted.

Much has been accomplished within recent years in the 

Improvement of speech and the development of the various 

speech arts, but the goal of correct speech usage and desir

able speech appreciation among the masses, by no means, has



been reached^

Each of the Bpaaoh arts> platforo speaking, platfoni 

readingi erat narratione eo8flrer»atlont draraatles, debating, 

'open forua discussion, and radio apeeehe hat n ppaclflo goal 

of It* own» They are <1X^. howerer, -'XMerrelated^ and great 

breadth of interest and freedoa of expression result from 

bringing out thia oorrelatlone The effort to Inetruet in the 

field of epeeoh represent* an at teapt to offer every indivi* 

dual the rlgh to an opportunity that will enable him to over* 

oom these limitations or Inhibitions that interfere with hie 

self •expose ion and with the power of communication of hie 

ideas publicly or seml*publielye

■ In east of the- literature studied, an attempt is made 

' to provide a broad course of speech study that equips the 

gifted student with usable material and learning for growth 

In terns of his abilities and needst.to provide the average 

student with material and learning for the growth of which he 

"is oapable of using, and to offer the handicapped student 

oonfidenoe, correction, and all .possible aid in speech devel* 

opmente

35122 12 HSL sehools aM college^. Craig,x whose study has

^-AIIgs Evelyn Craig, The Speech Arts. (Eew fork: The 
Macmillan Comp^» p37)# pp, <x-x.
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■influenaed high school instruction, offer# a oourse of speech 

worh that Seals with seven phases ©f speelalised speech study, 

n&nelyi the fundamentals of speech, speech composition, 

epeeeh Interpretatim, platform speaking, ©pen forum die* 

eusslene platform reading, and dramatie art* In dealing with 

fundamentals ©f speech, she places emphasis upon the ability 

to detect and to appreciate perfection and Imperfection in 

speech by saying.

Train the ear to detect imperfections' and weakness* 
es of voice and diction, but train it with eten great* 
er care to detect and perceive the harmonious sound 
of good, desirable tone-production.2

This ability to discern and detect good and bad tone* 

production by the Individual requires a knowledge of specific 

principles conducive to good speech* further, this ability 

to detect quality of tone*productlon should equip the indivl* 

dual with the capacity to diagnose■needs of a speech student 

in production of proper tone quality*

’Specialists agree that the process of training the 

student to develop proper tone-production includes the vocal* 

icing of breath, proper posture, varying inflection, correct 

voice placement, and breath volume. Craig concludes as 

followsI

$Ibid*e p. 19.
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■ Jtea* * * * *»• uat • 

yen have established the prerequisite conditions for 
free speech tonaa, namely#

• 1< Ease and relaxation of the body 
Correct peetare.

3^ -Breath control*®
■■ Haabiche eh* Davis* and Carll* ^eent in specif in de

tail* more ee than do most writers* the eesent lais that have 

to do with voice mechanisms* Other speech specialists recog* 

nine the importance of the functions ef mechanisms of speech 

and voice* but of all the Interrelated subjects of the speech 

field most'speech specialists place unmistakable emphasis up* 

on the sclentifie study of those tools that provide phonetic 

mastery* through knowledge of speadceiwaudience relationship, 

speaker-hearer psychology, speech organisation, and dramatic
X • •' 6-

appreciation of tbs general science and art of speaking*
. Hayworth,5 Whitney,® Wade, Blosscm, and Eaton,7

. ®Letitie Baubichsck, Estelle H* Davie* and h* Adele
Torkt Front Ice-Hall,

Donald Hayworth, Publift peaking (Hew Torki The
Bonald Press Company, 193'5)* pp* 91-94*

' K* S2«munlcallxe teSllM (Cincinnati:
■ Slim and. Company, 1936), pp* 18-20*
7/ " ^Harold H* Wada, John E* Blossom* and Mary P* Eaton,

Houshton Mifflin Company. 1935),



Craig,® Shurter,9 anS In their studies apes the

fundamentals @f speech training, eoneur in the general theory 

that the serious student of epeeeh should become familiar 

with the eleaenta of biology and psychology that relate to 

speech, and practice the science of proper organisation of ■i 
thought and the actual delivery of oral discourse.

After the fundamental elements that rbl^to to speech 

and the acquiring of the art of correct speech usage have • 

been learmd, the next step for the speech student to take ' 

is to put into practical application, through practice in 

speaking 81tuatlonse those theories of speech improvement,

 SB imM speech 12£ 51S1X2I5.

msMM MMSBU &B2SSB steM M M
Blnsl* SSMM* SMSlBKlXX* Hammond.ll after reeomaendi^ 

a well-grounded knowledge of elementary fundamentals of 

speech., advocates that ths speech student should begin, under 

®Craig, elt* p, 273, - -

Edward Dubois Shorter, Fubllc .Speaking (Hew Torki 
Allyn and Bacon, 1903), p, isi/ a

i0Newton Baker Hammond, Motivated Speech (Boston! 
Expression Sompa^y,. 1929), p, t*

' i^Newton Baker Hammond, gopA^Uei ©ol JMlsl 
Programs (Boston! Expression CompaEy, 1929), p, 53,
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proper euparvielon* to apply the prlaoiplee of speech that 

should

♦ • * serve as a basis for speech analysis and self* 
crlticisat and, perhaps, the greatest value that will 
result from sueh an analytical attention given a. speak* 
er will accrue to the crltie hiaaelf,*4

if the eelf-analyet Is an honest and conscientious critlOe

He offers the following outline as a basis far self*0001X818

and critical ludgsent for ths teacher and student of correct 

epeechi

le Introduction
■ a* Was the reason for presenting this 

subject to this audience, at this 
tise, made elearT

b* Was interest in the speaker aroused?
w« Did he arouse Interest la his sub

ject?

B» Body

a* Was the speech coherent and logical
ly presented?

b« Did it conform, to the la* of unity?
e« Was the speech progreesive - did it 

grow in interest?
d# Was the speech cancrete?
e. Was Illustrative material well used?

■ 3, Conclusion

a* Did the conclusion relate to the 
purpose of th® speech?

' b* Did'it round out the though presented?



131^.

1* Caull the spea&ei* he easily heard by allf
S« Was the enimclati<m clear?
3* Was the tolee free from monotony?
4* »&» the dalirery toe rapid er toe slew?
5« Did the speaker express himself in an anl* 

mated manner?
6* Was the speaker*# vole# sympathetic with 

hie thought?
7* Did ha fill pauses with a vowel sound «► 

•uh*uhw or

1» Did the speaker ooma before the group as if 
he had a message of interest and had consi 
to serve?
Did he look at his audience?

3* Did he hold a position as if interested 
himself * a.good standing position?

4* Were his hands free?
•a» Mot in'his pockets
b« Wot toying with paper or pencil
oe Mot held behind or before him all of 

the time
be Were there detracting mannerisms?

1SXS&

le were'there grammatical and rhetorical . 
errors?

2. were there errors in pronunciation and in 
the use of words?

Bsml isEmslm '
!♦ Was the epeeeh as a whole interesting? 

Did It hold attention?
2* Did It seem to be motivated by a definite

• purpose?
3# was the speech convincing? Did It leave a 

■lasting impression?
<♦ Did the speaker know his su|)joet? Was he 

well prepared?
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Was tbs spesoh toe short? ■ Was it toe

■ CraigIn setting «p a Shart for eelf»analysis for 

platform e peaking, eons ide rs that oral announaeiaents, oxtea* 

poranaoua speeches, lecture«t presentation spoeohese as* 

ceptance speeehese eaapalgn epeeohae# and debate speeches 

are predominant types of speeches that should come under this 

classification of speech, and ■are more studied in high school 

than any other specif io type of o peaking $, aM

* * * to constructively criticize a platfora speak* 
lag student a mastery of the specifio fundamentals of 
speech is the most essential possession of ths critic#

Craig’s platform speaking'criteria are quoted as followst

X* Thorough content

1* Concepte or ideas: interestim
2* Continultyi ol®a£ ;

' Originality^, ready and yarjed

II# Speech composition

1# Organization (outline) ef. subject, matter 
Introduction: brief amd effective r 
Discussion; sustaln^ jto'interest 
Conolusiom X^rglUt finteSS,

t. . Orawiatical usage $ cgjrreet,
3# Paragraph structurei diversified.

i 4» Sentence structuret diversified -
Vocabulary? a®£le and 

III# Speech delivery 

^Ib 1 d #, pp♦. 7*8 #

^^Cralg, oo* cltl* p# 264#
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!• Conditions
(breathing, relaxation, standing): good

Expreesion! XKSlSl -
3. Teepoi 1®UzS33M '
4t ¥olee (dietion)

Knunelation: distinct end finished
Pronunciation: saiml

S« Voiee (tones)
Flexibility; easy and .free
Besonanee $ ®el9dioug, £1 e^,

XT* Relation with audience

1. Directness: ssaaldeQjlt
2e Platfor* deportment: courteous and noised
3* . Chionooe with audlenoe: all-lncluaivel®

Gray*81® study of speech needs concludes that speech

learning and speech teaching be a composite of several 

subjects, but that the real art of effective speech cannot be 

developed until the speaker escapes slower thinking# Ho says 

that a

• * • brief organised, with complete sentences pre* 
vents the speaker fro® going to the platform without 
his speech Ideas thought through te their definite 
eonclu8ionst17 '

He concludes that:

It is not eufflclent far a speaker just te know 
what a good speech is* He must also know how to eon* 

i^Jraig, op* cl|** p* ®73*

^Stanley J*.Gray. (Boston:
Expression Coapany, 1928), p* 167 *

^Ibid**



32

struct a .gcM spee.c$tt if tee- axpecte to pass it on tte ■ 
an auii8nce< There are sobs speech factories that v 
turn out finished speeches for any occasion at very 
reasonable prices; but they'are not worth the paper 
they are written on* A good speech must represent 
diligent effort on the part of the speaker who de* 
Hirers It* A great actor.can buy a play from the 
author and successfully pass it on to his audience< 
A great musician can likewise pass on a great piece of 
musle« Here* the actor and musician are artists# 
Their performance is the thing people are interested 
in# The drama and the music are only secondary* The 
speech, however, bears a different relationship to the? 
speaker# People do not attend a speaking occasion to J1 
hear, the .speaker,, so much as they do to hear Ms 
epeetih* .The speech is the important thing and the 
epeaker only seoondary#*®

So far as the writer knows, no study has been made in

the field of specialised epoech training to point out ths 

correlation between the specialised speech teacher and the 

Improvement made by schools in the.fields of speech; however. 

Shorter and larshlS aoncMe In their study of the value of 

specialized and practiced speech that

• # ♦ the style of the speaker must be an ex
pression of th® speech habits 'he has formed in every* 
day life#

They say furthers

Our speech Is greatly Influenced by environment* 
Fortunate is the child who hears good English habitual
ly spoken In the hornet whose parents take an intelli
gent interest in the language he is aequlring*8^

18Ibld*, p* 227#

l^Shurter and Marsh, op,# clt*. p# 68*
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UMolm SS. MBEisagS. M IM teU 
deyelopmeni £omi speech. The distinet degree ef eor* 

relatiea between fjpeeializedt practiced speech and the devel

opment ©f ecrreet epeaKing is pointed cut b/ Moaher2^ in his 

course of public apeak Ing. He-explains that the most Im* . 

portant theory by shleh one may progress in speechmaking is 

to practice, and while practicing, to keep the specific funda

mentals of spealclng in mini* In showing the effect of publie 

Interest an^epeclal effort en the part ef the American pub- 

lie, he sayss

Among the many developments during the Great War 
was a widespread activity in public speaking* The 
Four Minute Men organization, the Bed Cress, the 
•hlberty loans, the T« M, C* A*, the Heoruitlng, and 
many other important activities called for speakers In 
the conduct of their campaigns* In response, thousands 
of people, young and old, *found their voice,* and with 
it an opportunity to de their bi| in helping to win 
the war* These people, with widely varying degrees of 
effectiveness, gave their serviees and enjoyed the 
personal advantages which come from the ability to 
speak to their fellows*,

This ability carries with it a distinction, a de
gree of fitness for leadership* The school-boy who 
can tell his mates about the plans for an athletic 
association} the clerk who can address his colleagues 
on the working conditions in their establishment} the 
business-man who can discuss before his associates the 
formation of a chamber of commerce} the physician who 
can speak to his profession on a new method of treat
ing ..a disease - all of these are in a position to be 
espeelalXy^asef&lsatiInfluential by reason of their

Joseph A* toeher, PubMg ipeayng. (Mew Yorks
Macmillan Company, 1931), p* ITS*-
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spea&lng ability♦ ■ Furtiierffiore, ailde froia the prad* 
ileal value t a-d-laar-sut* pleasing. styls of speaking 

__is a mark of training, of eulture, wiich imaedlately
makes 'a’-fafarable., lapresstonkin" whatever situation ite 
poeeessor finds himaelf, whether in private ^ppver* • 
sat ion or speaking to an eudienoe*

! These <aets are being *ere.eM 'sore widely recog
nized, and the epeaking activity during the war is 
only a striking" instance of the generally awakened 
.interest in the use ."of the voice* College presidents, 
dlrectore of technical schools*'prominent leaders la . 
political* social* and professional life have ia 
recent years specifically urged the desirability of 
developing in young men and women the power to speak 
well* Such organisations as the T« M. e* a* and the 
Y* M* H* A* have Instituted classes In speaking*

" Business men have Joined together in spNtking clubs 
under the direction Of an Instructor* A *Better

" Speech Week* movement has been inaugurated* Sc far*
■ reaching a project as the •Speaking Clubs of America* 

has been launched* As a result of the growing demand 
for better speaking* schools and colleges have begun 
to devote more attention to this phase of education* 
More time Is being given to the study of speech; new 
ooursea are being inaugurated; classes in English to 
Fereignore* with special emphasis on the spoken word*, 
are springing up all over the country; oral English 
gaining a more prominent position In the grade schools» 
Even oorrespondenca schools are offering courses in 
public speaking* we ^re* it seems* on the way not

■ only to removing the cause for this oft-repeated 
charge of being a nation with disagreeable voices and 

.slovenly speech* but also to becoming a nation of
clear* correct* agreeable and impressive speakers*.

This Is looking a long' way Oead because the speech 
problem in this country i» a very difficult one* The 
average Amerloan has been and is exceedingly careless 
about his speech* Then* too* we are numerous people* 
living in a country whose great extent gives rise to 
many variations from a mingle standard* Moreover# we 
are constantly receiving from various countries people 
who produce tn America a manner of speech which Is a 
confused mixture of all kinds of expression* But ths 
signs of dete^rmlned effort to overcome these corruptive 



faelere are •aa@wraging$ aside free the met We 
ef eelf*lnlereete it eheuld be a matter ef pride with 
every etudemt te play a part In the movement ter 
better Amerloan epeeeh*^ •
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Summary and Conalnslons '

In addition ta the great breadth and scdpe at the pub

lie epeaking field, an awakening ©f public interest In epeech 

has been realized* each* perhaps* respensible tor the ether* 

As a result of cash factor, ths research and literature re* 

viewed have indicated that preparation for teaching public 

speaking has progreseeMto a point worthy of further studyt 

If the correlation between specifically prepared teachers of 

speech and desirable speech improvement in most situations Is 

high* such & study yay have proved highly valuable*

Aa specialists in the field of speech instruction have 

pointed out* before an art or science can be specialised In* 

there mast be certain criteria by which standards may be eet 

up. These same specialists concur in the opinion that stand

ards for speech criticism must be eet up* Craig*23 Hamond*24 

and MosherSS agree on the essential points of critlclsa for 

a speaker* as-well as the principles for speech organization.

Speech as an art for practical see Is considered to be 

most Improved when practice of the eorrect art is continual* 

Practice in the correct* or accepted*-' form of publie speaking

^®Cralg* elt♦* p*

‘'’Hamaiond* op. ell** p, 52*

25Moeher* Ob* clt*. p* 173.
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delivery eannot^ tie de term ins d wiles# eertiln standards ar# 

aeeepted as the most desirable* This seems to be the agree* 

meat ef the literature found an this subjest ta dat»$ thus, 

the question of determining who shall be considered an author* 

ity can be answered by saying that the literature presented 

here is offered as representing prlaolplee that have been 

tried and proved worthwhile* Furthert it le logieal to say 

that If these principles are agreed upon as good principles 

of speech learning to be mastered* they must be learned# to 

learn the® means speelallzation* To learn the®"well means 

constant, practice#

Speech is improved by a knowledge of speech principles# 

A knowledge of speech principles is not sufficient if these 

principles cannot be practiced# Thus* It is safe to conclude 

by stating that a specialized student of speech will not 

always be assured of becoming a.great speaker, but a special* 

ized knowledge of epeech principles may enhance an indiv* 

ldual*s ability to teach speech# This last statement is made 

to correct the impression that •having something to say* is 

the only requirement of a good speaker# It is made because 

the writer is aware that some of the best speakere defy 

every principle recognized, in speech instruction * speakers. 

In many instances, who may have gained confidence originally 

by adhering to accepted epeecth fora and technique and then
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later» abandoning them* It is made beoause the writer 

believes from authority that a vast majority of the best 

speakers cannot defy the recognised fundamentals of public 

speaking that are taught In college and high school courses 

to individuals who seek to improve their method of oral com- 

municatlone



CHAPTER XIX

ANALYSIS OF SPEECH TEACHERS* EDUCATIONAL QUALIFICATIONS 

AS RELATED TO COLLEGE STUDY IN GENERAL ACADEMIC CURRICULA 

AND SPECIALIZATION IN SPEECH STUDY

X* Introduction

It 1® the purpoee thle chapter to reveal the eel* 

lege preparation aequired by teaoher# of epeeoh in high 

eehoolt amohg the fifty*four studied* in terme of oemeater 

hours of eollege worhe The analyeia will include the amount 

of credits earned in college for the purpose of meeting f.1
degree requirements* as well as to determine the amount and 

nature of specialised study in the field of epeeoh in prepar 

ation for the teaching of public speaking in high school•

These data reveal the amount of general academia, 

cultural, and speoiallsed study possessed by the individual 

speech teacher, as well as by a composite of the fifty-four 

teachers*

8* General data

The number of hightschool speech teachers In the 

largest high schools Of Texas will be found In the tables 

which are in this chapter* Table I reveals that all speech



t;slb i

ths kid rcncsTTAGE of Fim*Fovn FEncn eigh 
ccnooi, SFEECK- TEACHEJIS IK TEXAC HCLEIFG DEGHEES AED 
DIPLOMAS, 1940

Degree or diploma lusher of te.-ichers Pur cent of 
teachers hold
ing degree or 
diploma

holding degree or 
aipioMt

le High, school 
diploma

54 100

2» One year’s college 
training

54 100

3. Two years* college 
training .

54 100

4, Three years1 col
lege training

54 100
Equivalent of 
bachelor*s degree

54 100
6. Equivalent of 

master’s degree
17 31.4

7» Equivalent of doctor 
of philosophy or^ 
doctor of education 

■ degree

1 1.9
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te&ehers have th® equivalent of a high school diploma and 

the equivalent ©f the bachelor’s degree* Only 31*4 per eent 

have acquired the equivalent of either the master of arte, 

the master of education, or the master of solenoe degree* 

Less still, only 1*9 per sent have attained the equivalent of 

of the doctor of philosophy or the doctor of education degree*

- ' In fact, in terms of the average board of eduoation’s 

demands as to the college preparation that a high school 

teacher should possess, all speech teachers possese more 

than the minimum requirement* For, according to the rules of 

the Southern Association of Colleges and secondary Schools, 

the agency that determines the educational rating of high 

schools in Texas, high sohools may employ a maximum of two 

per cent of their teachers with college training less than a 
bachelor*® degree*

Table II shows the number and the per cent of the 

teachers who majored or minored in the various phases of 

twelve fields of knowledge* As can be seen by this table, 

only 25*9 per cent of the high school speech teachers majored 

and only 3*7 per cent minored in the field of public speaking* 

If It were an accepted principle by the leaders In the field 

of teacher education that a teacher of speech should have 

majored or minored in the field of public speaking in college»



TABLE II

THE W^ER ZKD THE FERCEKTACE CF FIHT-FOrR SIZIOR HIGH 
SCHOOL SPEECH TEACHERS .IH TEXAS ACC,HIRING CCLLECL HAJT0R3 
AFD KIHORS IK ELEVEE FHIKCIPAL FIELDS CF FISC^LEDGS, 1940*

Subject Iwaber Per cent Euml-er Per cent
setter ■ of majors of majors of minors of minors

le Public 14
speaking

' 2?,9 2 3.7

2* Dram tics 4 7.4 6 11.1
3. English 13 24.1 18 33.3

History 9 16.6 10 18.5
5» -Social 

studies
6 11.1

6, Kathecatics 2 3.7 2 3.7
Science 6 11.1 4 7.4
Music 1 1.99* Education 4 7.4 2 3.7

10. Foreign 1
language

1.9 2 3.7

11. Business 
-'■dminlstra* 
tion

2 3.7

♦A college mjcr la the co^plctlGr, of a slnimiQ of twenty* 
four semester hours In one Held of study, end a college 
hlnor is the completion of a Blnimum of fifteen college 
semester hours in one field of study*
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enly 89*6 per cent ot the teaehere et epeeeh eontaotedL in 

this study are wholly qualified to teach epeeoh*

In other words, 71*4 per cent of the teachera of 

epeeeh la high schools of Texas or® hotter qualified to teach 

in some field of study other than in the field of public 

speaking* It may be noted further from Table II, howerer, 

that 84*1 per cent of the teachers of speech majored in the 

field of English, and 83*3 per eent of them minored In that 

field* Further still, Tl*4 per cent of the group majored in 

dramatics, and 11*1 per cent mlnored in dramatics * The fact 

that 55*4 per cent of the group majored or mlnored in the 

English field, 18*5 per cent majored or mlnored In the dra» 

matlcs field, and E9*8 per cent majored or mlnored in the 

speech field shows that 51*3 per cent of the IndIt!dual teach* 

ere acquired more than eighteen semester hours In college in 

three very closely related fields*

According to Kerbow,! specialists in the field of edu

cation generally believe that public speaking, dramatics, and 

English are closely related* He eayst

Many teachers rightly consider specialized edu
cation in public speaking as a necessary part of their 
preparation for teaching English, * * • It is quite

iAlva Lee Kerbow, Jhe gducatjLs^ gen^ WUkBMfil 
Teachers of Houston, Texas, as Revealed by Collegiate 
Transcripts,(unpublished Doctor’s Field Study No. 1, Colo
rado State College Of Education, Greely, 1939), pp* 58*59,
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generally agrees among edueatere that English teachers 
should aialce some specialised contacts in dramaticst

Other than the three closelyrelated fields of know* 

ledge that Sl«3 per cent Of the teachers contacted as a major 

or a minor। 48*7 per cent of the group majored and mlnored in 

eight other fields of knowledge* namely: 16»1 per cent major* 

ed in history, and IB*5 per cent mlnored in history) none 

majored in the soolal studies, but 11*1 per cent mlnored in 

the social studies) 8,2 per eent majored in mathematics, and 

3,7 per cent mlnored in mathematics) 11,1 per cent majored 

in science, and 7,4 per cent mlnored in sciences 1,0 per cent 

majored in music, and none mlnored In music) 7,4 per cent 

majored in education, and 3,7 per cent mlnored in education) 

only 1,9 per cent majored in foreign languages) and, lastly, 

none majored In business administration, but 3,7 per cent 

mlnored in business administration,

; Like all fields of learning, the study of public speak* 

Ing has its many ramifications and articulated phases that go 

to roung out a study of the art* As was stated early In this 

chapter from Table IX, only E3*t per cent of the teachers 

sampled.in this study majored in the field of public speaking 

in college* Table III A reveals even further that the aver* 

age high school speech teacher is not very well specialised



TABLE III A

THE KUL’BER AND THE PERCENTAGE OF FIFTY-FOUR SENIOR HIGH 
SCHOOL SPEECH TEACHERS IN TEXAS WHO RECEIVED SPECIALIZED 
SPEECH TRAINING IN COLLEGE IN TERMS OF SEMESTER HOURS IN 
THE VARIOUS PHASES OF SPEECH STUDY

.Subject 'Htxaber of Per cent Number of Per cent 
majors of majors minors of minors

1, Phor.etlcs
2, Dramatics 6 11,1 4 7«4
3 * Extemporan

eous speech
4, Oratory
5* Debate
6, Radio speech
7, Speech compo

sition
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*

in the field ef study in whieh he le teaehlng# Xt reveals 

that no phase ef publie speaking was speeiallzed In except 

dramatics, 11«1 per eent majoring in dramaties। and ?•* per 

eent minoring in that field# No other subject in the publie 

speaking field was studied as a major or minor tn college#

Table XXX B reveals that net mere than fourt or 7»4 

per eent, of the teachers of speech In Texae liigh schools 

rhava specialized In the study of any particular phase of 

public speaking to the extent' of acquiring from twelve to 

fifteen semester hours oollege credit, only S.T per cent 

specialized to this extent in phonetic study, and the same 
i

per cent acquired twelve to fifteen hours in each of the sub* 

Jests of speech composition, debate, and cratory. Not one 

aoquired more than nine hours in the study of radio speech# 

It is interesting to note that as the number of semester 

hours column in each category In Table III B decreases, the 

number of teachers who fall in this same oategory increases# 

Table XXI B shows further that T.4 per cent of the teachers 

acquired from nine to twelve semester hours in each of the 

subjects of phonetics, extemporaneous speech, and speech oom* 

position* As many as ll#l per cent acquired from nine to 

twelve hours In dramatics, and 5.5 per cent acquired this 

amount of hours in the study of debate#

Table XXI C shows that an increasing number of teach*



47

TABLE XII 8

THE NUMBER AMD THS PERCEHTAGE OF FIFTX*FOUa SEKIOR HIGH 
SCHOOL SPEECH TEACHERS IH TEXAS WHO RECEIVED SPECIALIZED 
SPEECH TRAIHXHG IN COLUGS IM TERIS OF SEMESTER HOURS IN 
THE VARIOUS PHASES OF SPEECH STUDX, 1940

stibjeel

Humber 
who ao«* 
gulred

hour*

Per oent 
who ao* 
quired 
18 to 15 
hours

Himber 
who so* 
qulred 
9 to 12 
hours

Per cent 
who ao* 
quired 
9 to 18 
hours

1» . Phoneties 8 , 3*7 4 7*4
2* Dramatics 4 7.4 6 li a
3* Extemporan*

eous epeeeh
4* Oratory

4

2

7*4

3*7

4. 7*4

5e Debate 8
6* Radio speech

3*7 3 5*5

7# speech cospo* 8 
eltlon

3*7 4 7*4
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TABIX XXI a

THB NU;4EEH AHD THB mCSNTAGE OF rim-FOUB 6EHI0H HIGH 
SCHOOL SPBECH TEACTSHS XH TEXAS WHO RICEIVED SPECIALIZED 
SPEECH THAlHiro IH COILEGE IM TEBMS OF SEMSTEB HOURS IM 
THE VARIOUS PHASES OF SPEECH STUDT* 1040

Subject

Humber
whs ae*, 
quire <1 
@ te 9 
hour# ;

Per cent ' 
eflbio ac* 
qulred 
1 1» 1 
hours

Humber 
whe ac* 
quired 
leee than 
6 hours

Per cent 
who ao* 
qulred 
leee than 
6 hours .

1* Phenetlee 4 T»4 44 81*4
'Be DramatleB 9 16#6 89 83.7
3< ■ Extempor&n* 6 llel 38 73.1

eoua speech
4* Oratery 3 8*3 49 35.1
5» Debate 4 7*4 43 79.8
6» Raflle epeeeh * 6 »«8 47 87.3
7« Sneeeh eoapo* 47 87*3

eltlon
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ere ae^ulredl fro® elx to nine hours ©redU In the epeolallzed 

phases ©f the publie speaking field over the number of those 

who aoqulred from nine to twelve hours as was revealed in 

table III B* Blnee this fast existsi it Is easy to see that 

of the 25*9 per ©ent who majored in the field of publio 

speaking, as was revealed in Table II, those individuals evi* 

dently did so with a small amount of study In each subject in 

the entire field of public speaking. This is revealed by the 

fact that Table III C shows that as many as 87*3 per cent 

have Acquired less than six hours credit In speech oom* 

poaIlion and in radio speech, two recognised phases of study 

in the field of public speaking* 8eventy*nino and oix»tenths 

per cent have acquired less that six hours ccllege credit in 

extemporaneous speech, 33*1 per ©ent less than six hours of 

college credit In oratory, and 8.1 per ©ent less than six ho 

hours credit in the study of phonetics*

3* Degree of Teacher Preparation in Terms of 

Specialised Study in the Entire Speech Field 

and in Studies Related, or Foreign, to the 

Public Speaking Field Of Study

The number of semester hours credit acquired in col

lege work, in the composite field of public speaking, includ

ing dramatics, is seen in Table IT* The table shows that
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TABtt XV

THS EDUCATIONAL QUALIFICATION OF Fim*FOUB SENIOR HIGH 
SCHOOL SPEECH TEACHERS IH TEXAS IN TERMS OF TOTAL COLLEGE 
SEMESTER HOURS ACQUIRED IN THE ENTIRE SPEECH FIELD। 1940

Degree of epeelallsa* 
lion In speech। IncXa* 
4ing arwaUee

Nusher of
■ teachers'an* 
qulring ees* 
eeter hours 
of speech 
stud/

Per eent of 
teachers ae* 
qulring eem* 
eeter hours 
of speech 
study

1. Over 24 hours 18 •StNl <

Se Over 18 hours 8 14e8
3* Between 18 to 18 

hours
8 14 »8

4e Between 6 to 12 
hours

ll»l

S. Between 3 to 6 
hours

2 3»7
6e No college speech 

hours
12 22<2



33»3 per 6ent aa^ored, while only 14*3 per eent minoredi in 

the epeeeh field* The same number minorad in the study that 

aequired from twelve to eighteen eemeeter hours in publie 

speaklngi Only 11*1 per eent had from eix to twelve semester 

hours credit, while ef those who held any college speech 

credits। only 3*7 per cent had between three and six semester 

hours♦

Looking again at Table 17* one may see that, even in» 

eluding dramatics as a spoetaltxog-publie speaking credit, 

22.2 per cent of the hlgh^Mtihool-speeah teachers had acquired 

no speech credits* -

Considering the number that haw majored in public 

speaking, exclusive of dramatids, as revealed in Table XI, It 

Is seen that almost as many teachers are teaching public . 

speaking who have no credits from college in that field (23*2 

per cent In Table XT) as there <re teachers Of speech who 

have majored In public speaking (25*9 per cent, as revealed 

by Table XI)«

The fact that this study Intends to deal primarily 

with the amount of specialised educational preparation for 

teaching public speaking in high school should not cause the 

reader to lose sight of the fact that there are fields of 

knowledge closely related to actual public speaking* Any 

teacher who instructs in public speaking for practical use

/G8
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eould well afford to be Informed In these fields•

Table V shows that 16*G per sent majored, and 18»5 per 

eent minored, In history• It has been pointed out earlier In 

this chapter, and is verified by Table T, that 24*1 per cent 

majored and 33«3 per sent minored In English* Terming the 

social studios field as a separate field from history, no 

majors were found here, and only 7*4 par cent minored In the 

field of sooial studies* In business administration there 

were no payors, and only 3*7 per cent minora, and in the 

field of music only 1*9 per cent majors are seen and no 

minors* .t:

Table VI shows that 3*7 per cent majored and 3*7 per 

cent minored in mathematics in college, a field of study 

considered by many as foreign to public speaking* There were 

11*1 per cent majoring and 7*4 per cent mlnoring In a natural 

science, and 1*9 per cent majoring, with 7*4 per cent minor* 

Ing in foreign language, both fields of little relation to 

public speaking as a field of study*

In the course of experience acquired in teaching pub* 

lie speaking In high school by the teachers sampled, the 

writer concluded that courses recommended by these speech 

teachers might Indicate what the teacher of speech thought 

most beneficial to study in college in preparing to teach 

high school public speaking* The teachers studied were asked



TABLE V

THE KUMBER AMD THE PERCEKTAGE OF FIFTY-FOUR GEKICR HIGH 
SCHOOL SPEECH TEACHERS IN TEXAS WHO MAJORED OR KINDRED IN 
COURSES IN COLLEGE RELATED TO THE USE OF PUBLIC SPEAKING 
IN REAL LIFE SITUATIONS, 1940

Subject Number 
who ac
quired
a major

Per cent 
who ac
quired 
a major

Number 
who ac
quired 
a minor

Per cent 
who ac
quired 
a minor

1» History 9 16,6 10 18.5
2, English 13 24.1 16 33.3
3* Social 4 7.4

studies
4, Music 1 1.9
5. Business 2 3.7

adBinlstration



*

table vi

THE NU^ER Al D THE PERCENTAGE OF FIFTY-FOUR SENIOR HIGH 
SCHOOL SPEECH TEACHERS IK TEXAS WHO KAJCRED OR EINORED IN 
SUBJECTS WITH LITTLE OR KO RELATION TO THE FIELD OF PU1*LIC 
SPEAKING, 1940

Subject Number 
who ac
quired 
a major

Per cent 
who ce- 
qulred 
a major

Number 
who ac
quired 
a minor

P«r cent 
who ac
quired 
a minor

1. L’athematics 2 3,7 2 3.7
2. Science 6 11.1 4 7.4
3. Foreign 

language
1 1.9 4 7.4
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to list aa many am thrae or four eubjeote oonaidereii neoei* 

eary to ibe studied Xa'College for oao who plan# to teaoh high 

school public speaking• Mo eaphasis was placed upon whether 

or not the courses recommended should bo of epeeialised or 

general educational subject matter* It will be noted by a 

summary of these answers, however# in Table VII that the 

largest percentage of recommended college subjects for speech 

teachers fell in specialised phases of speech study* For 

Instance# the study of phonetics * a course In word study was 

recommended by 60*6 per cent of the teachers responding* 

Next among the subjects recommended for the high school speech 

teacher was a Course in extemporaneous speech# advocated by 

50 per cent# while debate was suggested by 48*1 per cent, and 

followed closely by dramatics as a subject that was reoom* 

mended by 39 per cent*

Other subjects of study that may &a classified as 

specialised speech work were less uniformly listed as neces* 

sary knowledge for a teacher than were the ones mentioned 

above* Those, were speech interpretation (readings and elo* 

cution), 10.5 per cent; radio speech# 10*5 p-sr cent; group 

discussion work# 7«S per cent; voice and tone culture, 18*4 

per cent; and oratory, 5*8 per cent*

The fields of knowledge that are not directly related » 

to public speaking, but the knowledge of which as taught In



vxi
THE- LWBER AK9 THE PERCEKTAGE OF HURTY-EIGHT FEMf'R KICK 
SCHOOL SPEECH TEACHERS HECOL."EM)IfG VARIG' 5 FIELDS OF 
OCOWLLDGE TO EE STUDIED IY HIGH SCHOOL TEACHERS OF SPEECH,

1940

Field of study Number 
recommending .

Per cent 
recotsrondlng

!• Psyeholosy 1 2.6
2e Speech Interpretation 4 10.5
3« Radio speech 4 10.5
4, Debate 17 42.1
5. Group discussion 3 7.8
6# Voice and ton© culture 7 18.4

Phonetics 23 60.51*
Economics 3

9* Govornnent .7 10.4
10. Dramatics ■ 1? 39.0
He Extemporaneous speech 19 5o.o
12. Oratory 2 5.2
13. History 13.1
14. Foreign language 15.7
15. English 11 20.9



college, any praotlcal public speaker should profit by, were 

listed as necessary to a high school speech teacher in 

irregular distribution* Bearing in mind that the recommenda* 

tions of these subjects were asked for without regard to 

specialiaation in the field, it will be remembered that they 

were listed as one of the “three or four* subjects that a 

speech teacher should study in college*

English was recommended by 28*9 per eent| foreign 

language was listed by 15*T per centj and history was sug* 

gested by 13*1 per cent* The study of government was reoom* 

mended by 18*4 per cent, economics by T»8 per oent, while 

psychology was reeoMended by only 2*6 per cent* A total of 

fifteen fields of study was advocated by the 38 teachers 

responding to the question asking for suggested fields of 

knowledge necessary to a high school teacher of speech*

Table VIXI shows the number and the percentage of sub* 

Jects in the field of speech that are taught most as special* 

Ized speech subjects in high school* The subjects listed in 

this table are taught by speech teachers who teach no other 

subject* Eighteen and five*tenths par cent of the teachers 

pampled teach nothing but extemporaneous speech, and 9*2 per 

cent teach only dramatics* Of all the other special fields of 

public speaking that are offered, only 1*9 per cent of the 

teachers contacted teach each of the following subjects,



tAmsnn
TH! AID THS PSaCSTABB CT FXITT-IWa SPEECH
TSACRSHS XB T2XAS WHO TEACH r PECIALIZEO C0U11S23 OF 
PU3LIC SPSMXro XH HI® SCHOOL, 1940

eSBSSSSSSSSXSSBS^
Hasa ot ©aursa Kuzaber idict 

teach this 
course ojUj

Per cent vM 
teach this 
course only

le Oratoqr 1 let
8* Draaatiee S 9»8
3e Debate 1 1.0
4e Exteaperaneeiui 10 1S.5

speech,
5# Speech interpre* 1 1*9

tatloa
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namelyi oratory, debate, and speech interpretation.

It is too much to expect that every person who teaches 

one phase of public speaking must be educated as a college 

major or minor In that phase of speech} however,, it is desir

able to know the phases of publlo speaking that are taught In 

high schools and the amount of teacher preparation made in 

that subject matter field. As was pointed out by the analy* 

sis found In Chapter III, and substantiated by Appendix I, no 

one phase of public speaking was specialised in except dra

matics by high school teachers, even as a major or a minor, 

so far as separate phases of speech study are concerned. 

This study does not contend that every teacher of speech 

should possess a college major in the particular phase of 

speech he teaches* It will be noted however, that there are 

more teachers who are teaching special phases of speech than 

there are those who majored or minored in any particular phase 

of speech in college.

Since high school teachers are not expected to finish 

undergraduate work in college with a major or minor in the 

particular phase of speech In which they are Instructing, It 

le necessary in this study to determine the combination of 

speech courses taught by high school teachers. In many 

Instances, according to the responses to the questionnaire 

(Appendix I), teachers of speech in high school teach two or
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mors sutejeats of publla speaking*

Tabla XX shows that the programs of speech teaching 

are wsll»balanoe< among eight different combinations of 

speech subjects# Five and five-tenths per cent teach the 

Combinations of oratory and debate» and the same per cent of 

fifty-four teachers sampled teach the program combination of 

Of dramatics and extemporaneous speech* Each of several pro

gram combinations of speech subloots is taught by high school 

teachers* namely, debate and dramatical oratory and speech 

interpretation! oratory and extemporaneous speech} and radio 

speech and extemporaneous 'Speech* Only 1«$ per cent of the 

fifty-four teachers sampled taught the speech combination Of 

sub|ecte known as radio speech and speech interpretation*

Since this study has reached many teachers in schools 

that require the teacher of speech to instruct in several 

subjectse Table X shows that of the teachers who teach high 

school speech subjects* eighteen, or 33.3 per cent* of the 

fifty-four speech teachers sampled teach the following speech 

program combinations 8 radio speech, extemporaneous speech* 

and speech interpretation! radio speech, extemporaneous 

speech* and debate! and the five-fold combination of extem

poraneous speech* debate* dramatics, oratory* radio speech, 

and speech interpretation*

Only ?*4 per cent of fifty-four teachers instructing



TAB18 IX

TII2 NW13EH AK> TIB PSBCSIITAGa OF Fim*FOim T8ACHEHS XU 
TEUS WHO TSACII SPEECH FHmSAMS IX BIO® SCHOOLS COMPOSED
W T^O Sf^CIAUZXD SPE^m COtCISES, 1940

Corablnatlon prograai 6f 
twa speacli eubjact^

Euaber iM Per eent Mm
tsach thle teach thle
eomblnatlon eomblnatlon

*., 

1. Oratory ®M debate 3 5«S
8* Hmaatlee eM ex* 

temporamous speech
3 St 5

St Kadlo epeech and 
epeetii InLerpratatlon

1 X.9

4t Debate and draa&tlea a 3»7
St Oratory and extwaper* 

aneaue paaeA
' g 3#T

6t Debate and exteapor* . 
aneoua epeech

6 9<2
7t Debate and radio speech 8 3»7
8e Eadie epeech and extea* 

poranaous speech
8 3«7



x

THS mOTSH TRS PERCSTTAGS OF FIFTT-FOUR TEACH3RS IS 
TSXAS EHO Ts^CH SPSEQI PROCmAMS OF THREB CM MGIB SPBG1AI.I2E3 
SPESCTI so&rscrs IS HIGH SCHOOL, 1940

Combination pre^ua »t 
three er more ®pe-eoh 
eabjeete

IMber ®ho Per eent who
teach this teaCh this
combination combination

1« Oratory, dnyeatlee, X
’ - aM debate

Radio speech, extern* S
' - poronoous epasch, and

apeech interpretation
3, OratorF, extempcramoas 4

epeetih, and debate >
4* Radio speoeh, extoapcr* X

ana ous spee^b, and dra*
B&tiee

5e Speech interpretation, 4
extaaporaneoua speetii, 
and debate

4« Salle epeech, exteapor* 8 
aneous speech, aM 
debate

Te Extomporaneoua epoech, 2
debate, drajaatice, 
m'atory, radio speech* 
and speech Interpretatlm 

X»8 

3*7

7,4

3,7

3,7
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high schooX speeeh are teaching the combinations of oratoryt 

extemporaneous speech, mM debate* The percentages of those 

who taught each of the combinations or oratory, dramatics, 

and debate, and radio speech, extemporaneous speech, and dra

matics were 1*9 per cent*

4* Summary and Conclusions

It-was the purpose of this chapter t0 study the amount 

of specialised speech study In terms of semester hours made 

in college by high school speech teachers* 

t Approximately three*fourths of the public speaking 

teachers in high schools have not acquired a major In the 

field of speech* Only two-thirds of them have acquired a 

college minor in the field* Well over twenty per cent of 

them acquired no college credits in the field of speech In 

their college work*

In terms of college majors and minors acquired, about 

41xty-seyen per cent of the high school teachers of publie 

speaking are better'educated to teach in some field other 

than that of public speaking* The extent of the teaching pre 

paration in terms of college degrees shows that all have the 

equivalent of the-bachelor’s, over 31.0 per cent hold the 

equivalent to the master’s, and 1*9 per cent have acquired 

the equivalent to ths doctor of philosophy or the doctor of
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education degree®•

In prefeeaional preparation* high school epeaoh teach* 

ere meet the requirement of a broad pattern of general or 
liberal education usually recommended by epeciali|t» in teach* 

er education* Courses studied In college by them reach all 

the fields of the arte and sciences in which the use of prae* 

tieal public epeahlng Is applied in actual life situations*

Finally, the writer concludes that the public speaking 

courses most frequently taught by high schools are those de* 

signed for practical use* namely, extemporaneous epeech, 

debate*'dramatics* and radio speech*'
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Wi» eMfter will Mai with an analyaU Wf mpanaew 

made by twaMy*eix high MhMl ei^erlMeMealee anperrleorw^ 

and principale la a quest ter reoomended ©ollege preparation 

that a high aahml epeeoh teacher aheuld possess* Chapter IXX 

was aonoerned with’an analytic of the apootallwation in speech 

warN made In college by fifty*fw high eshool epeeeh teach* 

ere। plus an analysis of the study made .In fields Of know* 

ledge other than public speaking*

It le well understood, that many teachers become teach* 

era without definitely preparing for that profession* It la 

further understood that many of those who become teachere 

cannot- alwaye know by the time they enter college just what 

coursea they will be expected to teachi howawr> the assls* 

tance that can be glwn by college end high school curricu* 

lar guidance be seen here*

g* BeooMondatlons listed
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Xa Ml* XX# r@eora!a.@ndalt6ns mad® fer

th®'high school ®pe«eh teaeher1* ®elleg® pre^aratUn twenty* 

four adveeated »pe©||li«atlw of *pee@h study in college*

Xn ether ward®# ^*8 P®r answered affirmatively 

the questlone »lf your teaoher ie teaching speech twe*thlrde 

of hie teaching program# do you prefer that he poseeee a mini* 

mum of a minor in speolaliaed college speech study?* (Appen* 

dix h)* The sama per cent answered affirmatively the quee* 

tlon* *lt yow teacher ie teaching speech for a full teaching 

programe do you prefer, a major in the study of speech in col* 

lege?* Only two out of the twenty*sixt Wt per cent# answer* 

ed the question hy saying the- degree of specialisation in 

speech wae incidental to a liberal or broad college educa* 

tionw

Specialised publlo opeoeh study wa® listed in ten 

categories# as Is indicated in Table IX# and principals were 

ashed to list no more than# nor leas than# fc^r of these sub* 

jeets that would be most desirable for a teacher of speech to 

pursue in college* Table XIX shows that all of these subjects 

were checked as being do-slrable preparation for a high school 

teacher of public speaking* Th* study of extemporaneous 

speech wae checked by 65.3 per cent as the most necessary sub

ject In th® speclalleation of speech work* . Debate wae con*
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THS NUffiBSR AJ© THE FSH CBHT OF TWEHTT^SXX HIGH SCHOOL SUPER
INTENDENTS, SUPERVISORS, MD FRXNCIPAL8 ADVOCATING SPECIAL
IZED SPEECH STUDX FOR THS HIGH SCHOOL SPEECH TEACHER

Amount of oueeoh 
apeeiallzatlon 
advoe&tH

Humber adveeatlng Per eent 
advocating

Minlmwa of a minor 84 96.3
tn speeoii where- 
teacher teach#•
epeeeh two*third# 
teaching time

Minimum of college S4 9®<5
epeeoii major for
full time epeeoh 
taaoher

College epeeob 8
credit# inoldental 
to a broad college. . 
education

3.7



TABU XIX

THS KWB38 THS PERCEHTAG3 OF SPECIALIZE3 PHASES OF PUB*
LIO SPSMXro A9V0GAT&X AS GOLUGE SUBJECTS FOB THE HIGH
SCHOOI, SPEECH TEACHES BY TWENTY*SIX HIGH SCHOOI. BUPEaiNTSU* 
JENTSi SGP&aVISORSe AHO PHXXCXPAU.

suB^eet satier Humber reborn*
reeoamended mending

Per eent 
reeoraiaendlng

1« Ejtteaperaneoue epeeeh IT 65*3
8* Debate IS 57 »T
3» Phonetide 18 46«1
4. Radio epeeeh 11 48.3

oramatloe 11 42 .3
6e Speech organization 10 38 #4
7« Volode and tone 

proluctlon
10 38 *4

S* Oratory 9 34,6
9e Speeoh and reading 6 23e7

10»
interpretation 
speech maohanice > 3 U.S
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eUerei w m em w tW Important

speeial phases epeoott that prospeetlva epeeoh teachers

. shouM InoXMe in their pat term en the mllege level* Uas 

than one*halfe 46»l per eent* a^veeatei phonetics as the most 

necessary phase of speech for * pwhlic speaking specialist te 

follow*. Forty*lwo aM three*tenths f*r cent consUered dra* 

matUs« and the ewse number- ooneidered radio speech as ths 

most nsoeeeary objects ot speech to an Individual preparing 

to teach the art of speech.- About threatighths, or 58.4 per 
cent। thought that-^psoe£ organisation should be stressed In 

study as a specialised aublost of public speaking teaching 

preparatloni while the same per sent considered that the 

study of voice and tone produotlm.| too* was the most neoes* 

wary for a speech teaeher* Slightly more, than one*third, 

33.0 per sente rweossmonded the study of oratory for the high 

school, spa a eh teacher as the most ls»portant study | S3.7 per 

cent thought speech Interpretation and reading recitations 

were the most important I end only U*S per cent listed speoi* 

allsatleh in the study of speeoh woohaoUo aattha most' lapor* 

tant specialised phase of public speaking for the teacher to 

study* So explanation in thia study was «ads to indicate 

fust what a study of speech mechanics would be understood to 

Include a study of the theory of the use and effect of body,



70

tsMt eye t M<l tthtr pMyelMl of IN epeaker wltN

eut. regard to the aelual practice Of application of IM prla* 

Mplee eiNIM .la the coarse * ; ■.

Table XXXI show* the swbjeoto that were aavocateA by 

euperintendentst supervleors,^ anS principals.a» the most bene* 

fieial eduoatloMl pattern that a.teaeNr ehpald pursue in .. 

college# other than the specialised etndy of epeeoh* To the 

request# •Msnsing that a teacher haa met your school^ 

standards for a •peoialised epeoeh teaohert ohsck four of 

thirteen subjects in the principal fields of knowledge not 

related to public speaking a» a epecialisedl eubject that you 

would moat prefer yew opeeoh teacher to powsoes#* (Appendix 

»} vocational oduoatlOB aM art mro not listed by a single 

Individual returning the qasstiomairo# The table shows that 

0 large majority Of the twnty*aix adminlatratora urged 

llsh# education, eM psychology as important subjects to be 

studied In college' la preparation to teach speech work in 

high school* Those reoemnondW Ss^liah wore Td*t per eenti 

those recommending psychology were per eent| and the 

same per cent advocated oollega study Of ooureow in education^ 

These reeommndatlone for curricular pat terne for preepeotivo 

high school speech teachers do not attempt to oonyey the idea 

that those reeooNndatlwi were made to the teacher to as*



TABLE XXIX

THE HUMBEH AMD THE PERCENTAGE OF SUBJECTS FROM THIRTEEN
FIEWS OF KNOWLEDGE RSCO.SXENDED AS COLLEGE SUBJECTS TO BE
STUDIED BY HIGH SCHOOL SPEECH TEACHERS BY HIGH SCHOOL
SUPERINTENDENTS^ SUPERVISORS, AND PRINCIPALS,

Subject 
recammendM

Number resow* 
mending

Per cent 
recommending

Englleh 20 ' 76*9
£♦ Eduoation IT 65,3
3# PeyohoXegy 17 63*3
4e Government 14 53*6
5* Social eclenye 13 50
6» History 10 38.4
7# Biology 4 14.3
6* Eeonomiee 3 11*5
9» "Musio
■10• Foreign language 
11* Physical eduealioa

I :3.8.



a sia3ert or even a minorr in ih@ fieXSa tf knowledge 

nentianedi W they reflect the epinleae ef administrators 

that’ these eubjeete listed In .the table N*e eons Ide red beyond 
? ■ 
Bpeolallsed epceeh. preparation &s the fear meet important 

ehb^eete t© be eindied eeheel epeeeh teacher in

©allege*

pmnneMi a etudy that aest specialists ©f teacher 

edacation conalder In line with th® field ©f practical speech 

study, was recomended by 63*8 per tent a® a college subjectj 

social science was advocated by SO*O per centJ while history 

as a eub|est separate from social eolence, was suggested by 

38*4 per cent* Bccnomics was considered, most valuable as a 

college subject by 11»S. per eent| biology was urged by 15*3 

per 6tM| and 3*8 par cent. advocated muele as a subject that 

should be contacted in college by th® high xsohool speech 

teacher*

3* aumary and Conoids long

In the opinion of the writer* the foregeing analysis 

shows conclusively that public school administrators and 

eupsrvisore advocate speeialieed study In the field of public 

speaking made in college by teachers of high school speech. 

It le evident that the opinions ef these sources should be
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e®n»iaer»4 If-wmMry etoeMlea i« M dlrect^a by adaln* 

l-stra^ors aM saperrlebrt* aartitoly# If tMsa program di» 
raetars of eteeatloa in aeoondary «©ho«lZaro to be recog* 

nlaedf their reewiendatione’ for Maohsre1 college education 

pattern® ®nat be heeded *

An analysle ef prlneipale* and superintendents1 recom* 

sendations for epeeoh teadhere* ourrioular pattern ie In*' 

eluded in this study in order to determine whether ©r not 

high school speeeh teachers M|e speolalised to the field of 

publie speech arts, to determine whether or not the college 

majors and minor® of speech teachers are sufficiently related 

to spaooh worh to be of maximwi value as a teaching aid, and 

to point out a need.for educational and ourrieular guidance 

for those who intend to enter the field of speech teachings

Evidently, there Is a high degree of agreement among 

administrators, supervisors, and prlnolpals on the one hand 

(as evidended by the analysis In this chapter) and by special 

lets in the preparation of speech teachers (as indicated in 

Chapter II) • The analysis clearly points out the degree and 

the extent of specialised preparation that a speech teacher 

In high school should follow in college by pointing out the 

four mast beneficial courses of speech that a speech teaeher 

should study in collage tn making preparation for speech
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inst-rwtioh^

the foregoing analysis indieates more than a reoommen* 

ded BpeolallsM speeeh study in oollege for the high eohool 

speech teacher* It indloatee IM desired sub^eots that 

should be Included In a prospective'high school speech teach* 

er*• pre*8«rrloe preparation in Oelde other than publla 

speaking* Psychology, EngXishe ©nd Government are som ef,., 

the most prominently mentioned subjects that should be In* 

eluded in a speech teaaher’e college pattern

The subjects that are r@e@«endo4 by the high school 

administrators were limited to fosr* The fact that Chapter 

IXI pointe out what speech teachers in Texas high sohoole - 

have studied-la college as majors and minors gives an Insight 

as to whether the teacher® Of speech have sufficiently son* 

tasted the subjects thought to be most helpful to the publie ■ 
.■ - r 

epeaklr^ teacher* Certainly, if a large majority of the ad* 

mlnistrators think that English is the. most necessary sub* 

Jest to be studied- In college- for speech teachers, the teach* 

er possessing the most desirable' kind of Credits In college 

work should at least have made a first or second minor In 

that field* Moro than this, however, the analysis gives most 

prominently the degree of specialisation in speech work desir

ed by educatimal administrators In the public speaking field 
to be made by high school speech teachers*
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SUMMAHY* AIS

rr« * ©iW ef these <ata» U will H wljaerrea that 

the degree of.epeeiallaed study in public epeakina i® soilage 

varies aaong the 41tferent teacher®* the pattern of teacher 

preparation followed by the epeech teacher la■shown* and, 

therefore* the *4aaail<mal program ■fellpwd In college by 

inditidual teachert» beslNe their speech stwiy* !• revelled* 

The- findings' f^on- these- data de not <o so tar as to reveal 

the amount at high school speech et-ady Made by the Indivi* 

aoalj nor do they determine the amount* It any, of actual 

public speaking experience, acting*, er broadaaating the in* 

dividual teaeharn have had* To this extent this study dwa 

not answer ai^r end all ^uestlona at to how well prepared are 

the high w.chool opoooh teacher^ |f Texas to teach epeach* '
Kerbow^ contends that the number of college majors and 

minors & teacher possesses in the field that he Instructs Is 

no criterion of his ability* He sfye*

The fact-that-a teacher has a major in the subject 
he'teaches does not necessarily mean that he is better

. ^Alwa Ue, Kcrpow> te MbMM St SSSM BsU M2S1SllStl



it i.ea@h the swbjeet than 1® a teacher with 
» minor in. the subject* A.teacher with only e minor 
* * • may have hat tew year* of the eubjett In high 
eehooXi while the teacher with a major fay have hat 
little or M high eoheol. credit in the eubjeot# There 
is no evidence that the teacher*e high eehool prepar*

■ ation was tahen into consideration at the time he 
entered college except that certain *solida* were re* 
<|ulr®4 for entr&noo in SS per eent Of the cases** 

perhaps the saws thowhl inwlwd.ln the above quota* 

tion applies more to the pebble e^eahlng-field than to any 
other general field of imowiedget Weawo the >ublle loohs 

' -tfpon the teacher of stndente^f epee ch as being able- to do* 

liver public- epeooh performanoee of praotloal* and often* of 

fantastlo design* This experience may have come to many who 

haw not even had a eomo in college speech study* To defy 

the generally accepted doctrine of most leaders of teacher 

preparation, however* and to say that an Individual is quail* 

fled to teach public opeaklng because he has spoken in public 

ie nothing lees than absurd*

The fact that a public epeaker ie a minister, for 

Instance * having appeared before many groups* dose not neoee* 

eerily qualify hl® ae a high school speech teacher* The high 

school or college student who aakee a valedictory speech ie 

not thereby qualified,ae a specialised speech teacher* Even

®IMd*» pp* E0M06*
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In our uni vers aM allege» gmtollo ralaUona for

the Instliutiona are asslatod by atManta broadoasting oYer" 

the radio। the stMentst by tlriue of their broadoaetlng 

experienate are not sent out to teach epeeohv On the other 

handf neither la a teaeher with an advanced degree neoesear* 

lly qualified to teach eyeech in high eahooX#

The findings Of thia atudy that point out the degree f 

of epeeiallxation sade in eollega epeesh worh by high eohool . 

epeeeh teachere say be better appreciated by a oompariaon of 

the epaeeh wort with other field*# The physical education 

teacher le not necessarily qualified to teach physical edu* 

cation beoause he le a great football ooa^i nor ie the 

mathematics teacher iwceesarily qualified to teach geometry 

in high school because'he hae had the experience of planning 

and building a house# Thle idea does not ninlalao the theory 

Of educating through doIng# It doos adhere to the principle 

aocepted by most educators that the actual ability to dot 

without a basic philosophy as tell as a sclentlfio approach 

to the problems Ixnrolrode does not represent sufficient quail* 

floations for teaching those problems» » speech in this in* 

■stance* Because an-individual without fom or science can 

Jump a rope that is elevated six feet does not qualify hist to 

teach another individual to accomplish the same feat* Thus,
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It can b» eon<51uie<X that though epeskor# reach the 

height or public aaciaim with little knowle<lge et the reeeg*? 

nieea prlecipleef teehai^ues^ eM sethoAe of publie speakingt 

as long as publls speaking Is taught as a field, ef art, or. 

seience, the teacher must recognise the need for study of the 

accepted prlnclplest techniques, and methode that make for 

effective speaking*

To cennlude that a teacher 1* not qualified, to teach 

public spe.aklng unless he has had at least a college major or 

minor In that'field 1® in accord with accepted requirements 

for teaching In other fields of knowledge*

Whether or not eollego authorities agree on the mini

mus or maximm number of hours a teacher should take In his 

field of speoialigaticmf either on the graduate or under

graduate level, the teacher finds difficulty in securing a 

teaching position unless college transcripts will show that 

he hag a major or minor In the field in which he aspires to 

teach* Considering the prime basis upon which most high 

echool superIntandents asloot their tsachere* that Of evalu

ating the amount of acquired college study in th® teacher*s 

field* these data point out that the degree of broad, general 

educational preparation of Texas high school speech teachers। 

based on. the degree of specialised speech study recommended
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r»»ownd8< by school a<lMnistrMcr#t eemp&re* favorable with 

teacher preparation In ether fields*

Xndludlng the f&et that 31»4 per eent ©f the speech 

'teachers sampled have acquired the equivalent ef the master»e 

degree, a large number ef teachers have IM insufficient 

preparation in the field of publie speaking, while others who 

did net specialise in the field of public speaking in their 

un<er*gra4uate level have @ff*set this inadequacy by studying 

in the speech field on the graduate level* This ie inter* 

prated to mean that there are few colleges la Texas (since a 

majority of the teachers sampled attended Texas colleges and 

universities) that advise prospective teachers of speech as 

to the specific nature of their odueationol patterns* As has 

been pointed out by many studies made* It appears that there 

exists no uniform effort among colleges to advise prospective 

speech teachers as to the majors od minors to be taken*

The analysis of this study goes so far as to show the 

degree of specialisation made by high school speech teachers 

in each phase of public speaking*. The phases wore arbltrar* 

ily listed In term of subjects and courses* the title of the 

subject indicating, the content thereof* It let doubtlees* 

too much to expect that all high school teachers of public 

•peaking should possess a major In any one field of speech* .
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This> perhaps। would he tandesirable In ®osh Instances because 

in aanar eaeaa teachers hate ever-emphasized aM professional* 

Ized contacts' in their own field so It becomsc of a non* 

functional natureTo W an excellent high school history 

teacher does not require that a teacher shall tiave majored In 

American history। er any ether phase of history« From the 

data of this study the courses that are studied most In col* 

legOt as well as the courses that oollegs students of speech 

are ashed to teach In high school# are revealed*

College authorities may differ constantly about the 

degree of specialization of speech work that should be made 

by a high school speech teacher# but high school admlnis* 

trators whose duty It Is to■investigate teacher preparation 

for the subjects they teach overwhelmingly recommend that any 

full*ti®e teacher of high school public speaking should 

possess at. least a college major (minimum of M seawater 

hours) in the public speaking field* Of twenty*slx admlnle* 

tratore responding# twenty-four considered that a minimum of 

a college speech minor is necessary for a teacher who teaches 

public speaking subject® that consume two*thirds of his teach* 

Ing load*

If the opinion of high school superintendents# super*

sXbl^* p* gQS*
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tlsore# and prinelpalg whose task It U U study the relation 

between a teaeMr*s degree of spesiallsed study tn the field 

In whleh he is teaching and ths results he receives are to he 
'recognizedt it la ineunbent upon the students of education to 

■correct themt w to admit the basis that' justifies them*

Contrary to eome studies that have been made concern* 

ing the educational qualifications ©f teachere lnxthe general 

field® of.knowledge। the high echool speech teacher® hav< 

attempted to balance their educational pattern and to meet 

the desire for specisliasd study In their pursuit of graduate 

work* It la true that many colleges require prerequisites 

for certain courses In a field ©f study*, but the findings of 

this study ehow that graduate students have taken these 

©curses with a standard depreciation ©f credit hours In order 

to comply with speciallaation In the field of study to be 

taught required by school officials* Because many colleges 

place emphasis upon an arbitrary sequence In which coursee 

must be studied* a teacher taking up a study ©n the graduate 

level may be forced to take reduced credit In a course of hie 

chosen field because h» has not had the required prerequisite 

subjects during his-’under-graduate study*

Sore than two-thirds of the teacher#"of public epeak* 

Ing in Texas high schools fall short Of the professional
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preparation reoogniaed by leading eSueeUrai a Ince that per* 

eentage h&ve <a^lrad lea« than the equivalent of the 

master’s degree3

Though findings by this study proved that qualifioa* 

tlons for instructing high school public speaking mean more 

than a preparation th teach* It appears that epeoialleed 

qualifications to epeah and Io teach go further than the ad* 

quieltlon of a generalized aeademio education* On the basis 

of the data presented in this Investigation^ the writer 

justifies the statement that schools that of ter * courses now 

in an experimental stage* expeelally publfo speaking, should 

choose with ear® the teacher® for their ccursee, or suffer in 

the quality and result of publie speaking tourawe taught In 

their echoole*

1« Recosmendatlona

, (I) Consideration should be given by admlnistratore to the 

amount of spaelallsed speech study made by prospective high 

school publie speaking teachers whan selecting speech instruc 

tors*

(®) .All speech teachers should have a broad, liberal eduoa* 

tion to correspond with a- pattern of specialised speech study 

in college* The degree of practice and specialised speech 
....................... .

^Kerbowt P*



83

studgr advoeated Cralg^ Gough, Shurter, and ©thers, refer* 

red ta In Chapter II# should be followed by prospaetlve 

speech teachers*

(3) The amount of college credits obtained in the field Of 

public speeding should not meesearily serre as the only «rl* 

terion for determining the extent of specialized study In the 

speech field# althou^i in order to conform with the require* 

meats made by school administrators < college major or a 

minor is a necessary prerequisite for a teacher who seeks to 

teach in high school#'

(4) Since it was found by provlow investigation that high 

school teachers should possess the equivalent of a master’s 

degree#^ prospective high school public speaking teachers 

should acquire the equivalent of a master’s degree♦

(5) The teacher’s college transcript® should be kept uniform 

In terms of semester and term hours# so that the employing 

personnel can conveniently compare'It to Its own requirements

(6) speech teachers who have bean fortunate enough to have 

specialized in speech work should follow an educational pat* 

tern, that Includes many fields of knowledge-*

(7) Speech teachers should be encouraged to pursue further 

courses in preparation for teaching public speaking with the

eOrbGw» 5g* SHm p« 211*
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intsntioa pasting preparation,

the mastery of related eubjeote to public ep8a&lnge and for 

personal aohiewmnt*

(8) The teacher of speech should, investigate the require* 

rneate made of them by employing personnel#

(t) The prospective teacher Of high eohool public epeaking 

should not become content with the acquisition of practical 

public experiencei but he should pursue specialized study of 

the actual prinelploe of public opeaking*
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8WGSSTO FBOS.UM TO FURTWSn OTST

Ths Clnaing^ W® Study suggest $«yr Ot-her atudlsg 

relating t@ W eaueatisnal preparation senior high school, 

epeeeh teachars* The teachers puhlU epeaklng are teach* 

Ing In & rieli that shouM prepare people tw the use ©f 

praelleali ©fteetlw» ani w*r «©4sm erahjset Matter*

The lisiUa that abound for the epeeah teachers to pre* 

pare themeelws te teach in a particular field Of apeech have 

been presented* speech teachers and school aMlnietratore 

however। night well ooncorn theaeelvee with a further stud/ 

of the ©pacific qualifications that a high echool speech 

teacher should possess In order that the teacher sight present 

the most effective results In bis field*

Speech teachers aM school administrators night well 

concern thcmalvee with the phase of public epeahlng that ie 

growing in recognition bar the publie* For tnstanoo* radio, 

with drwatie proMotlon®t the «open air* Beatings, sormons, 

and polltleal speaking has bMW a Olaeeaination process of 

oral expression that has exceeded all expectations* Shall 

Mrs sires® be plaoed upon the matery of thi® proceseT The

■ recording naohiwe have beoose sore effective* Shall the art



86

of wlta ro<3or41ng M woroT Aa inveatlgatlon a» to

the affiotsai ef high eehoel ej»eeeh ore4U that the average high 

sehoel eludent ehoaM tahe sight he «a4e* The amount of prao* 

tiMl speeeh praetlte that Is possessed by the high school 

teacher might। no doubt। show that many speech teachers Xe&rh 

ed *how to ao by doing** The speech teachers of a given area 

might* er might not* have had similar educational background 

as to their general educational patterns* If these things 

may be related to ths effeotiveneas of a speech teacher’s ef

forts * they may profitably N- shown*

Xs the high school speech student using his high 

school speech preparation when ha leaves the high, school? Is 

there an indication of.greater or less demand for publio 

speaking instruction in high school than there was ten years 

previously? Flnallye the results of findings from these men* 

tlened questionst plus this and other studies* might throw a 

revealing search light <m the needs and progress of English 

speaking on public and ••Al-publla occasions#



87

BIBLIOGRAPHY

Avery, Elizabeth and others, First Principles of Speech 
Training. 0. Appleton-Century Company, New”York,

Babcock, Walter, Speech Defects In Children and How to 
Correct Them. Houghton Mifflin Company, Boston, 1918.

Barr, A. S., editor, Journal of Educational Research. XXXII, No. 4, 1938. pp* $0-^74.

Bode, Boyd H., Modern Educational Theories. The Macmillan 
Company, New York,1929.

Borden, Richard C. and Busse, Alvin C., Speech Correction.
F. S. Crofts and Company., New York, 192?.

Brown, Corinne, Creative Drama In.the Lower School. D. 
Appleton Company, New York, 1929•

Caswell, Hollis Leland, City School Surveys. Bureau of 
Publications, Teachers* College, Columbia University, 
New York, 1929.

Clapp, Mantle and Kane, Edwin, How to Talk. The Ronald Press 
Company, New York, 1928.

Collins, L. F., The Little Theater in School., New York, Dodd, 
Mead and Company, 1930.

Craig, Alice Evelyn, The Speech Arts. The Macmillan Company, 
New York, 1937.

Dewey, John, The public and Its problems. Henry Holt and 
Company, New York, 1927.

Douglas, Geo, W., The American Book of Days. H. W. Wilson Co., 
New York, 1938.

Drummond, A. M., & Course of Speech Training and Public
Speaking for^Secondary Schools. The Century Company,

Ferris, Helen, Producing Amateur Entertainments. E. P. Dutton 
and Company, New YorkJ” 1923.



88
Goldstone, G. A«, One-Act Plays. Allyn and Bacon, Hew York

Gough, Harry B. and others, Effective Speech. Harper and 
Brothers Publishers, Hew York, 19557"

Gray, J. Stanley, Communicative Speaking. Expression Compa
ny, Boston, 19^9.

Gray, G. W., editor. The Quarterly Journal of Speech. Ra
tional Association of Teachers" o^ Speech, Vol. XXV, 
Ho. 1 (February, 1939), Ho. 2 (April, 1939), No. 3 
(October, 1939), No. 4 (December, 1939)«

Hammond, Newton Baker, Motivated Speech Programs for School 
and College. Expression Compare, Boston, 1929.

Hammond, Newton Baker, Socialized Oral English Programs. 
Expression Company, Boston, 1929•

Hayworth, Donald, Public Speaking. The Ronald Press Company, New York, 2.^5?.

Higgins, Howard Hubert," Influencing Behavior Through Speech. 
Expression Company, Boston, 1930.

Hyatt, Aeola L., Index to Children^ Plays. American Library 
Association, New York, 1931.

Immel/Ray Kesslar and Wahr, George. Publishers, The Delivery 
of a Speech. Ann Arbor, Michigan, 1921.

Jacks, L. P., The Education of the Whole Man." Harper and 
Brothers, New York, 1931•

Kerbow, Alva Lee, The Education of Senior High School Teach-*ers ££ x
Transcripts, (unpublished Doctor’s Field Study No. 1), 
Colorado State College of Education, Greely, 1939•

Mackay, Constance D’Arcy, Children’s Theatres and Plays. D. 
Appleton-Centhry Company, New York, 1927.

Manual of Correct English Usage. Junior and Senior High 
School Department, Curriculum Bulletin No. 7101, 
Houston Public Schools, Houston, Texas, 1937*1938.



89

Mawsonj C. 0. Sylvester. Roget*s Thesaurus of the English 
Language in Dictionary Form, Garden City Publishing 
Company, Inc,, Garden City, New fork, 1931«

McKown, Harry C., iasemblx and Auditorium Activities, The 
Macmillan Company, New York, 1930.

Melcher, M. F., Offstage, New York, 1938.

Mosher, Joseph A., Complete Course in Public Speaking, The 
Macmillan Company, New York, 1920.

Munroe, Walter S«, Educational Psychology. Doubleday, Doran 
and Company, Inc,, Garden City, New York, 1930,

Ommanney, K. A., The Stage and the School. Harper and Broth 
ers, New York, 1932.

O’Nell, J. M. and Weaver, Thomas, The Elements of Speech.
Longman, Green and Company, New Y^k7Tl925.-------

Pelsma, John R., Essentials of Speech, Thomas Y. Crowell 
Company,

Peppard, Helen M., The £o£rectl^ ^eegh The  
Macmillan Company, New York, 1938.

Phillips, A. E., Effective Speaking. The Newton Company, 
Chicago, 1908"

Pressey, S. L., Psychology and the New Education. Harper 
and Brothers, New York and London, 1933*

Raublcheck, Letitia and others, Voice and Speech Problems« 
Prentice-Hall, Inc*, New Sfork', 1911 •

- Readers Guide to periodical Utj^tiire or Ahrl$£ed geaders 
Guide to Periodical Literature, H. W. Wilson Company 
iiewin"Yor^,"""(Should be consulted under such headings 
as •’School Plays”).

Sams, Oscar E., Jr.. Tested One-Act Plays. Noble and Noble, 
New York, 1939.

School Activities Company, School Activities Magazine. 
1515 Lane St,, Topeka, Kansas.



90
Shurter^E. D., Public Speaking. Allyn and Bacon, Boston,

Stedman, L. M., Education of Gifted Children. World Book 
Company, Chicago,1924*

Thorndike, E. L., The Fundamentals of Learning. Bureau of 
Publications, Teachers’College, Columbia University, 
Kew York, 1932.

Wade, H. H., and others, Expressing Yourself. Houghton 
Mifflin Company, Boston, 1935•

Webber, 3. PM Typical Plays. Houghton Mifflin Company, 
Boston, 1929.

Webber, J. P., and Webster, Short Plays for Junior and 
Senior High Schools. Houghton Mifflin Company, 
Boston, X925.

Whitney, L. K., Communicative Sneaking. Ginn and Company, 
Cincinnati,1936.

Wilhoft, Waldo 0., Modern Debate Practice. Prentice-Hall 
inc., New York, I93TZ

Williamson, Arlelgh B., Speaking ^n Public. The Macmillan 
Company, New York, 1931.

Willis, George, The philosophy of Speech. George Allen and 
Unwin LTD., London, 1919.

Wise, Claude M., editor, The Quarterly Journal of Speech, 
Vol. XXIV, No. 1 (February, 1938), No. 3 (October, 
1938), The National Association of Teachers of Speech, 
1938.



APFroiX A



92
QUESTIOKMIHE FOR HIGH SCHOOL SPEECH TEACHERS

Please check the phase of phases of speech you are 

teaching at present$
( ) Dramatics

( ) Speech interpretation

( ) Extemporaneous speech

( ) Debate and argumentation

(‘ ) Declamation and oration

( ) Radio speech

( ) Oral composition

( ) Exclusive phonetics

^ame"ofr"scHooT7 aSniiraddress7,l'lh '^hich'y6u,lare teaching

Co'ilece's "or uni ver si ties attended

Other colleges^or^’uriivKrsi ties'’ attended

jor studies’1' Kinor studies

blpioiaa, degree.'(or.degrees) t' or 'certificate" held



93

FUwe eUUths ambar aradH hours

you haw raasUad in to follawlhg eoursest .

Course Kusbsr of howe Kame of college 
or university

Correotlan ©f epee«h 
<efeete

Draaatie study

Fhonetlee

j^xtemporaneoue epeeeh

Debate

Voice to tone ptoue* 
lion

Radio epeaoh

Speeeh Interpretation

.
Speeah eonetruotion

Oratory

Please reeemeM at least three eellege wsrees that 
a teaoher high etool epeeeh ehoull study In eeileger



*

Amroix B
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QUESTICmi.BE TO SUPEBinTEHDEKTS AID PRINCIPALS

I, Please chock your official position below:

!• ( ) Superintendent

2< ( ) Principal

f.ane' and.address of ''school... '........."" '

II* Please check below the courses in the fields of public 

speaking that you prefer a teach of speech In your high 

school to have pursued In college study* Limit selec

tion to four courses* 
1* M ) Dramatics

2. ( ) Extemporaneous speech

3* ( ) Phonetics

4* ( ) Debate

5e ( )* Radio speech

6* ( ) Speech and reading interpretation 

?• ( ) Void® and tonefproduction ■ *, .J 

8* ( ) Speech organization

9e ( ) Radio and platform speech mechanics

10* . ( ) Oratory

III* If a tehcher were te--ching two-thirds of his full teach

ing load in public speaking work, would you prefer he 

at least had minored In the field of speech In college?
1* ( ) Yes

2* ( ) to
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Has your experience with teachers of speech shown any 

correlation between the college training of the tercher 

of speech and the results he receives in high school 

teaching?
1. ( ) Yes

2. ( ) Ko .

All other traits of the individual teacher being de

sirable, can you say you prefer a teacher of public 

speaking in your school who specialized, majored, in 

the study of speech in college work?
!• ( ) Yes

2. ( ) Ko

Assuming a teacher meets your desired qualifications 

that a speech teacher should possess in speech train
ing in college, please check below the courses you would 

prefer your speech teacher having studied in college, 

courses not directly related to tho specialized study 

of speech. Limit selection to four courses.

1. ( ) Government 7. ( ) English

2, ( 3 Psychology 8. . ( ) Foreign language

3* ( ) History 9. ( ) Social science

4, ( ) Biology 10, ( ) Economics
5. ( ) Music 11, < 2 Physical education
6, ( ) Education 12. < > Vocational education

13. (> Art



*
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VII* Please list any other subject closely related to the 

field of speech that a speech teacher in high school 

should pursue in college, if any has been omitted 

here#

1. j

2# ..... :__________;:____________
3»'__________________________________ :___________________
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AFTSWIX' a

The writer’s persomX eonwrsatlen «M eweepM^eiiee 

With public eharaeiere weula inlleate that. Inatruction fr^a a 
teaeher aptaiallae^ and partiaulaurly a^nlpped te teaeh pablje 

epaaKlng ean6 and ®ft®n doaat ehang® the •Hire •enr»» ef 
lire’s pursuits tw ths imitiiml whe is ths recipient sf a 

qualified speseh teacher’s ♦fferte*

1* £* aaelttant te the Vailed 8tales Under- 

seeretarx ef the Xnterlert 1940* eajre that an eepeeially 

equipped puhlie epealting leather ehanged Me intended life’s 

eareer frea that ef an etwlneer le that ef a student ef pub

lic affairs* Xneidentallye ^eme has beeeae & laesrer, has 

eeml ae seeretarF t® « United slalee Supreme court Judge। 

and al IM age of teenty-elx year# holds Me present 

position for the pubMe*

G» Hogere, Kinletere lyMon B* Johnson, Congress

man, Kanley Heedf State Senator^ and many ©there concur In 

this general ©pinion*
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