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CHAPTER I
THE PROBLEM, GROUPS STUDIED, AND METHODS USED

Yor many years Negro %teachers, as well as Negroes in
goneral), have boen considered, by many people, to be 1n¢erior
to white teachers, These apigiaam have been 8o influenced by
biames, racial prejudice, and limited cbeservations that they
have little value.

. THE PROBLE
The purpose of this study was o compare teaching

netbode of white and Hogro slementary jeachers of Gmwiuto#
County, Texas, OGalvestop County was selected as a limited

area that could be scuessible to the imvestigator. There ia no
suggestion that thiz area ig pecessarily representative of
Texas, the southern states, or any other area,

Galveston County is located in the southeasterm section
of Teoxag, on the Gul? of MHexico #3 indicated by Pigure 1. The
population, in 1283, was estinmated at 150,378, wiih 63.4%
Apglo-imerican, $.7% Latin American, end 20,9% Negro. The popw-
ulation 48 largely urbas with 88.9%, 11.7% nos-farm rural, and
1,5% farm rural, The primary source of income in the county
is connected with the chemical and patreinum 1adaatr1aw.1

c3s l@@xma Almsnao {(Dasllag: A,H. Belo Corporatiom, 1983),
Pe 4 ' ‘ ’
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THE LOCATION (& GALVESTON COUNTY IE TEXAS



11, PEPIZITION OF TRRR2

¥hop the word teacher is used 1t refers to a public
school teacher, Parochial and other private school teachers
wore pot considered in the study. FNegro refers to the colored
people who were clearly a«pnr&ta& in the asroa of this study.

¥hen reference is made to the Bupreme Court decision of
1854, the Bchool Segregation Decision of May 17, 1934 is
1nd£¢atad§

Elementary school teagher includes any full-time teacher
ip grades one through six, Ro schosl in the area of study
operated s  kindergartes. In three of the Negro schools the
a&émwatary and high school levels were aywmhtﬁa as a siogle
unit, "

Caste, The division of the socisty on the basis of
golor, The Begro in the South belongs to the Negro castie row
gardless of his economic status or other factors that would
othorwise affect a person's custe. The Nogro custe describes
ap arrangement of these people 4o which the duties, privileges,
and opportusities are different from thoss of the white caste.

Llasa, The class syston apawafo& vithin the caste. Class

is largaly concerned with soclo«ocunomie statuas, For instance,
a Hogro in the upper socio~sconomio clazs 18 £till iy the

Kegro caste although ko would receive sowe different treatment
from the white caste. -

Dosegrezation. In this study this torm refers to the
refusal to sasotion the separation of mchoel children on the



basis of color. namagwagmt&ﬁn does pot necessarily imply
iategration although imtegration often follows desegrogation,

Intesration. ﬁ%@~a@t'af bringing together the white and
aagwavahziﬁiaa into pame schools., In & completaely integratad
sgchool, childres would go %o the gchool in thelr district roe
gardless of vacial or color factors, |

Begregation. The forceful separation of school
ehildren by the qualifications of Negro and white,

Bouth, Unleas othorvise specified, Bouth is defined am
the followisg statest Virginia, Rorth Carolins, South Carolins,
Georgla, Florida, Alabama, Tonzesses, Missisaippi, Louisians,
Arkansas, Texas, and Cklahoms.

115, OBGANIZATION OF THE PROBLEN

The original intent of the study wes %o include the
public mchools of the aﬂ&i&n-aénnt; 1n'tka study, Hosever, in
seoking permisgion from the aahaal superintendents, two of
them, Calveston (city) Independent a@ﬁoax Distriot and Santa
Fa Bohool 91&%#1«#, ﬂia a@t graa# garmi$miea fmw the study to
be made. ¥ritten permisaion wos obtained from the superine
tendonts of the following independeat school distriete: Clear
Cresl, Dickinsos, ¥Friesdswood, Hitehoock, La Marque, and
Texas City. Bince the Clesy Grek Isdependent School Distriet
i8.1n both Harris snd Galveston Countiss, omly the two ele~
mentary schools, League City and Kemah in Galvemton County,
vare included, The Galveston County superintendent granted




]
permission for the use of the two common schools, Port Bolivar
‘and 1sland Rural.

Schools Imeluded im the Study
| The followiag white elementsry schools were used i
the studys Bacliff, 3£ﬁki&aan,£lammnta$y, and Dickinson
#riaawy of Dickinson Independent School Districoty Highlands,
Iater-City, Lamar, Westgate, and ¥estlawn of the la Margue
Independeat School District; Danforth, Eohfelds, Hoights,
and Roosevelt-¥ilson of the Temas City Bchool District) Kemah
and League City of the Clear Creek Bchool District; Friendswood
Elenentary of the Friendswood Independent School Districty and
Pors Bolivar and Island Rural High School (actually an elew
mentary school), |

The follovwing Hegro elementary schools were included:
naabét of Dickinson, ¥oodland and Lake RBoad of La Hargue,
Booker T. Washington of Texas City, end Lovraipe Crosby of
Hitchoook,
Solection of Teachers

A 1ist of al) the elementary school teachers in those
schools was obtained from the superisntendents' offioces, This
1ist included two hundred nimoty-three white amd fifty-four

Negro teschers. The Negro teachers comprise 185,6% of the
teachers in the schools listed above, The %total population
of the Negro teachors was included in the study. The number
of white teachers was too large to permit ap intonsive study



of ¢lasaroom practices based on observation, Therefore,

& random ssmpling of one bundred was selected irom the list
by nuabering the teachors ome through twe hundred ninoetye
three, To insure an upblased melection, one hundred pumbors
wore selected from the Table of Random Numbers.® The white
teachers thus selecied wers included, 7This was a totsl of
24.1% of all white teschers is the ares of sgtudy. Only classe
room teachers, exolnding adainistrators and supervisory
ppxmmaaol, vers included, |

Visitation of Teachers
Bach of the one bundred L£ifiy-four teachers was
visited in bor olassroom undor normal teaching conditions

for a tnivﬁy’mi&mﬁﬁ porisd, There was po attempt to visit a
toacher during a particular type of activity., All visits wars
wade between October I, 1058 and May 1, 1987, The principal
of each achool vss potified about one week in advance regarding
which teachers were to be vialted. The principal, in tura,
was azked to notify the teachers thats their classes would be
visited within the next fow days, Bach teacher was asked to
tesch ber class in the nsusl manner during the visatatiam. 'Tha
lavemtigator balieves this was done L2 alaost all of the situa-
ticns, 12 8 fov casss there was evidence that the teacher bad
prepared a lesson oupesially for the visitor,

“Harbert Arkin and Baymond 8. Colton, Tables for
Statisticisne (New York: Barmes and Noble, imﬁ??”Iﬁ%ﬁT?’pw 142




Y {
Yhen the imvestigator entersd the room he introduced

binmsel? and asked the teouncher to coptinue the lesson and ignore
the visitor, BHe took 2 seat ip ay secluded a pluce as possible
in the vunf of the room. Host pupils asemed %o ignore the
presonee of the visitor after & shove time, The invegtigator
gpent the period rating the tescher on the thirty-five point

rating aaaie,a

in writing s gubjective report on all activities
in progress in the room, and poting physical aspects: arrange~
soat of deske, teachisg materials in view, bDulletin board

srrangonents, and other clues to tesching moihods,

The Rating Boale
The selection of the rating scale %0 be used was given

much consideration and wse before spplication to the study.
Thin rating soale was developed from the meale uzed by the
University of Houston to evaluate slomeuntary school teachers.
The investigetor deleted items that could mot be evaluated by
one visit, Ho slso used the gcale to measure the tesching
coupotencies of teackers under ﬁﬁa gupervision in lnter-City
Elemontary Bohool during the year preceding this study. After
esch teacher was evaluated by this sosle, & conference wis
.hﬁld‘ﬁatwwwﬂ the isvesiigator and the teacher concersed. This
view from the teacher's standpsint helped to clerify items of
the rating moale,

The subjestive informstion op the bottom o each rating

35@% Appendix A and Appendiz B



poale comtained all the isnforwsation the inwveastigator ocould
write during the olass vigit. This report substaviiated the
ratings sssigved sud served se valuable additional information

soncerning each teachus |

A clesr definitios of each of the thirty-five Stems
wag pade by the ilavestigator. Thesé defisitions are given i
connsotion with Chapier IV. These definitions were conducive
to Zairpess in rating all teschers ia the atudy.

The lavestigator sed up bis standarda for ravks one,
two, theree, four, and five of the rating scale. These
stapdarda were based on tha geserally sccepted oriteris for
grod teaching mothods, Apother person ratisg tbese teachers
might have appiied his different stundards. Hovever, the
strength of this investigator's standards lles in the taut'that
each stasdard vas applied consistontly to each teacher in the
wtudy. |

Tabular Prosentations

Tables of cosparisons were made for easch of the questions
oy the guesticnpaire. Since the pusnber of white and Negro
teachaers was dilferont, comparisous were made by percentages
&% woll as puxbers of teachers. By studying the percentagoe,
direct comparisens dan be nade,

Tablea were composed frem vach of tbe soven arveas on
the vatiag scals, Kach ites under each awwa‘wéw iisted in
4 B C order on the table. The ratings listed refer to the
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median score achioved by the Negro group and the median soore
ashieved by the white grovp. The medisn was sslected as
& meagurs of centrs) tendency that would pot be largely
influonced by exireass.

The graphs parallel esch teble. Similarities can be
soes more easily through the graphic presentation. The graphs
mpare median soores while & complete distribution of scores

can Lo &a%aw&&ua@ by the tables,

%waﬁtimwmair@m

a:ter makiug the clasasroom visit, & auastinnnsira* vags

gant to the teschor 10 obialy information @s 10 apge, experiance,
dogrees, and other information, of each teacher. The guestione
naire was kopt short since the wmajor pard of the study was fo
be based on the ohaervation of elassroon proaaﬁurean: All one
hundred £ifty-four qua&#iwmaairaa-wurw wveatﬁaxiy received.

The deaired information wag soguired from the superintendent's
and priacipal's offices for the few teachers who d4id not row
tura their questionsairves after two requosis. Summaries of

the foformation received will be found in Chapter III.

IV, VALUE OF THE STODY
It iz hoped that the results of this study will have

ﬂ&&& Appendix C
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many wees in the Lield of education. There have boen studies
conceraning Negre children, Negro teachers, test results oo
parisg vhite and Regro children, and similar ﬁ&a&&«&.a Taie
study, a3 far s can be determived, is the only cie made
vhare twe gxmmp# of teachors have beon compared in an organiszed
manner bssed on actusl observatlons of teschers in the procoss
of teaching. Iz addition to the use ol the results obtained
frow the comparison, the detailed wethods of making the coue
pmriw@u ghould be of value to others who wish to make a
sisilar comparison of groups of teachers, Also, these reaults
and methods should provide inlcemalion for desegregation
operaticns.

V. LIRITATIONS

Although the Suprems Court decision of 1054 agaivst
sogrégation fn the publiv schools of the United States has a
ralationship to this study, this problem ia not pw&w&rtky 8
- study of segregation or discrimination. This county, at
tha time of {his siudy, maintaived sopavate schools for white
ohildren and Hegro children. Also, there was no iptegration
of fzculties. The Hegro schools bad Kegro principals but they
wore, i» every case, undar a white muperintendast,

The iavestiguior bis aade su eliort to be wubiased in hils
approach to the comparison., However, he doss not claim to bw
completely usbiased since bo im white and has Jived most of

-

Snoviewsd im dotail in Chapter 31
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his 1ife im the Bouth. A4All thvough the process of visitiog

and rating teachers he was conscious ol the admonition that
rsoisl prejudice should ot foterfére with a fair rating of

the Hogro teachors. hﬁéer guch toacher was rated, the
investigator carefully atudied the ratings and tho subjective
description of the teacher, olasss sctivities, pupils® reactiows,
and appearance of the roon. Ea nede a self asalysis endosvoring
o provent biag from entoring the assigument of ratings. Theree
fore, the investigator felt that any blas prosont wam controlled
and d1d pot $afluonce the results obtained.

Apother limitaticn of the study is the rativg of a
tuacher on the basis of one classroom visit, It may be unfair
1o a'mnwtiauiaw toacher to be svaluated on the basis of only
one vbpervation. The class oould be visited when mhe vma:upwat,

i1l or vhen some other factor could osuse her %0 provide ap
vaually poor demonstration of abilities, It wasm assumed that
ia & mtu&y\ﬁaaawwﬁmﬁ with vhite sad Nogro groups, and nof
individuals, factors that may work ageinst the individual teacher
would probobly be evenly distributed mmong the large number of
toachers. The individusl srating scales wers not shown to any
othay persod,

 The mtudy, like many studies in the field of educstions,
is limited by the impossibility of measuring the long term
dividends of those teachers’ results with the pupils, Those
activition and experiences wvhich are goasrslly thought to
produce demirsble learsing by children vore seasured in the
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obgservation. The reactions of children ¢o the teacher wore ime
portant factora in the obsorvationh reportis.

Bome oriticism could be fognd in the selection of the
rating scale used, It was seleoisd as o point of departure
and ag 8 means of achieving mowe objeotivity ia the rating.
There ie bo olaim that 4t is @ porfect measuring Anstrunons
for teachers. A wubjeciive report was made on each visit ia
order to supplement the rating end to furniszh materisl for
interprotation of the ratings. Thore 18 somg subjectivity in
the rating scale bul becavss all teachers wa#a ratod by the
same persen, 9 cobsiderabls smount of consistency was maine
tained, Chaptor III, based o tho resuits of the questionpaira,
is ivcluded to compare the white aﬁﬁ Hegro teachers on sone
pertinent statiatics thad may or may not bo relevant to
teachiog competencies, No attempt L8 made to coxrelate any
of thesse atatliatics to the ratings given #a‘ta&ah@rm.

¥i. | ,

The study favolves comparing white and Negro elomentary
school teachers in the public wchools of Galveston County,
excluding the city of Galveston and Banta Fo Indepondsat School
District. The comparison of these teachers im primarily based
on & thirty mitute cbeoervation by the investigstor of all of the
Fogro teachers spd of & rapdom sampling of the white teschers,
This study 1o not a study of segregation and ¢iscrimipation,
& majoy limitstion is that the comparison is based on only
ono visit in each tescherts élass.




COAPTER IX
SURVEY CF RELATED LITERATURE

¥o study directly comparable to thias project has m»
found. YTherefore, all of the literature surveyed will be ine
¢irectly related to the problem,

The historic decision of the mwmmrt of the
United States of May 17, 1834, bas had a revolutionary effect
upon publio educstion in the United States, partiocularly in
the Bouth, The case of Bpoieswood Thomas Bollimg ey al,
Petitionevs v, €. Helvin Bharpe et al, challenging the
validity of ragial segrogation in the publio schools of
¥ashingtos, D.C., was the oulmination of many years of legal
maneuvering by the Nationsl issociation for the Advancement
of Coloved People and other groups

Chief Justice Barl Wavres susswd up tho unanimous
- decision as followast

Yo have this day beld that the Bqual Protection olsuse

o the Iourtecenih smendment probibite the state from
mointaining racially segregated public schoola, .

Ia view of our ﬁmiaiw that the constitution proe
hibite the siates Irom malntaising racially segregated

2 sanes c;m Paul, The Bchool Segrepntion
Bills -ﬂni#@wa&tﬁ waw~k;a”ﬂK¥$IKaa ?wa@gt L3

Desision (Chapel
EE’* s 131.
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public sshwols, it would be unthinkable that the sume
aaast&tut& g would impose 2 losger duty on the faderal

goveromant.

There were varied reactions o this decision, The
deoision bad appeared inevitable to sany people for sevoral
yours. Although the decimiom ﬁam expacted, 4t caused severe
criticism in many southern states, Coverpor Tulmadge of
Georgla considored s move to turn the publlie schools of
Georgin into private schools in order %o circumvent the
ﬁaai&&nnﬂa foveral months before the decimion was rendered
Goverpor Byrues of South Curollns juplisd that the pudlic
schools of that state would ¢lose rather than ﬂﬁawgwwgata,4
Aftor the decision, Governor Etsuley of Viegiaia appointed s
legislative oomaisaion o devise ﬂ%ﬁatﬁgy 10 gvade the Buprone
Court's order of desegregatiocn. One sugpestios wag $0 make

the Virginia public schools into private imastitutions with
ﬁ .

indirect tazm support,
Eartla, iu & weries of articles iz the Baturday Evening
Post, concladed ¢that the white pecple of the Desp South, Hissisge
porglia, and Bouth Carolina, will pever acoept
desegrogation in the public schools, The ohied woeapon againat

e

31bid., po. 131-123,

&.,.
A Bistoric Decision for Equality,™ Life, 38: 1118
May 31, 1954, S '

‘Eﬁ&kﬁ#ﬁ Crick, "Bve of Docision,” The Hation, 176
350-353, October 31, 1953,

SvRaces, Virginta Cree

per," Time, 671 14, Japuary, 1856,




15
ﬁﬁa@ﬁ%mgatﬂﬁa hag heen ¢itizens councils, If ihese councila
£8il to achieve the resistance szpected, Huirtin bolieves the
noxt steps will be hoavy scomomic pressure sgainst the Negroes,
tkﬁ& posuibly, violent ﬁ%ﬂi&téﬂﬁﬂ.ﬁ

Those Lllustraticts wore samples of the extrome row-
actionz et off in masy of the southern statos. A fow publie
uchools of the Bouth have actually dossgrated, weually i
arpas of awai&“ﬁ@grﬂ.ﬁagwiﬁtxaﬁg It wonld bo salo to say,
huwwwew* t§atAaw@:aeatiaﬁ‘mf Negro pupils wis largely & fact
ie the southarn states in general and Texas in particular ag
th@ tine of this study, 1856.1237.

Resution of Eegreas to the Dacision
Mony Nogro teschors feel thair positions ss teachers
ore Joopurdiszed by the order of dopsgragation, Cox reported
that schools in Ksnsss and Missouri that voluntarily Gesegres
gated thelsr Hegro pupils in 1881, 1382, and 1903 nﬁuaily
roloased the Nogro tosobers, Thoe superintopdenis and school
boards felt the public would permit desegrepstion of Negro
pupils but were mot ready ¢o accept Nogro toachers.’

Thompson in an aditorial in the Jourpal of Hegro

3ok Barlov Martis, "The South Says Never,* Saturda
Evenine Post, Juse 23, 1987, p. 229; July 6, 1&5&, $e 240,

? v , .
Qliver B, Cox, "NHepgro Teachers, lartyrs to Integration,”
The Hation, i?@:‘ai?*'aawim 23, 1953, yre gration,
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Lduontion voncluded that Hegro tesachers will net be roplaced
in integrated schools sinos desegregation in Illisods,
Indiana, Now ¥exico, and New Jersey has had litile effest on
Hogro teachers. Also, the shovisge of teschers will prevent
roplacenent of Negross 1f nothisg else wxxi.“
, The Llavestigator had ap occaslon o visit an elenentary
school 4n Cipolmuati, Ohie, & Harech 1257, that hod integrated
NXogro teachers into the faoulty for the first year., Walite and
Fegro pupile had sttesdsd the school together all aloag. The
assistant vriaa;yal of the aa&aal reported the integration of
Regro toackers had boen an orderly prosess with no msjor
problems., Tho only complaints he had heard wewe from Negro
parents who did pot want their m&i&ﬁrﬂm'xaughe by Hegroes. Of
sourse, this situstion conld pot be compared io & southern
community but it ﬁay perve to illustrate snothor, possibly
general, attituds afisoting the Negro tescher is desegrezation.

Locking 4t the Supreme Cowrt decisica from the pupils’
viswpodnt, Azoa concluded that Nogrous wisd to attend vhite
schools, although they feel more comfortable with ohildren of
their own rase, I otbor words, Nogross often want the right
to go to white schools but they actually do mot want to attend

the prodomimantly white #whﬂ@1$*§

&ckarles H, Thompaon, "The Negro Tescher nad Dogegrtw

gation of the Publie Bchools,” The Journal o o Education, .
32: 834102, Spring, 1983, 9% Hogro Fducation,
9

Robertd 7. Awos, “The Domivant Attitudes of Ne
Toachers Toward xakagraﬁamm ip Bduoution," E%gggﬂﬂrﬁagfmﬁ.aﬂ“*

”u gﬁﬂi’m } ﬁm % ,‘&? § %ﬁ Q?M’yﬁ# LA
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IX, DIBCRIMINATION

Thig study dous pot proposas to prove discrimination
againat the Hegro pupil and teuchary 1% assuses that Hogroes
heve boen disorimipated againast for many years in the South,
This must affect the teaching competencies of Nogro teachers.
That is the reason these illumtrations of discriminatory
pragtices are inciuvded in the survey of litevatuve,

Probably the most portisent study in discrimination is
the doctoral dissertation by ¥illismm based on a uwrv#y of
selested sohools in Southeast Tozas, one of which wag includoed
'in the area of thia mtudy. Sows of ¥illiaws' findings were:
(1) W¥hite school terms were geserslly loager. {(3) Pupile
load per teschor was greater in Begro schools. (3) Thers were
lesa books in Fogre schools, (4) HNegro school buildings
« (8) Genevally, per vapita costs for

wvere gemerally poorer
instruction were lower in Negre schools.:®

In 1933-1934 in eightoen southern atates the average
toscher load in the white schools was thirty-four pupils. In
the Begre scbools of the pame sres the aversge wag forty-three
pupils. During the same year in Texas the average pupil loade
were thirty-four for the vhites and forty-ome for the Negroes.

10psho1 Mabel Williams, "A Comporative Study of the
Bohool Facilities Offered White and Colovred Pupile in Belooted
Schools iu Eloven Countles in Bouthoast Texss in 1943.8,"
(Doctoral Dissertation, University of Houstom, 1081), p. 2.
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In 1035.1036 the average white teacher in Toxas pade §$931

snpuaily, while the average Negro teacher msde $604,3%

Bogro teachers in the Bouth carry larger pupil loads
thay white teachers, bave had sopovhat Jess formal edue
cation, apd receive mmwk@ﬁzy smalier salaries, Bocause
2 tha iﬁtimnﬁm relations of the teacher to the educative
process, these conditions &m&a&gam@uﬁ Bogro puplls snother

pajor educaticonal disadvanisge.
The United Btaten Offlce ol Education reported in
18511082 that

Begro education in the southern states ham mhown
pteady progreas in recent years, The Negro has sharod
in the geperel advepcement of the South anpd the country
a8 & wvhole, although not always is proporiion to his
voeds,. Is sopo avead the gap botweon the Hogro schools
and the white e 2%ill wide, in spite of recent gﬁteax&wa
eiforts to lmprove facilition Lor Hegrd sChools.

A specific example clted by this siudy shoved that in
six undesighated southers states, $204,08 was the wvalue of
school property for eanch Hegero pupil as compared with $484.051
ta white schools,*® 1In 1951-1952, in the southern states, the
current expenditure por white pupll was $190,69 ag gompared
to $115,67 por Hegro pupil. This disparity, while mtill

vide, wan considorsbly less thas pant yaarmgzﬁ

"

Dosey A. ¥ilkorsom, Boocinl Problous of FHomro Bduw
vation, (wawhingéau: United Bialea ﬁﬁvawnm@at”ﬁki %Eaﬁ"””
UITICH, 1839), pp. 2028,

21014., p. 28.
Wave1 Joy Hobsou, Statistios of Pubiie Elementary
end Sscondsry Bduontion of Nogross In the Southorh Ltatost
B4 (Vaening gn; o3 Liitos Coveromont Printiog
1T3% - 1@55), pe @
“mm

Bivid., pe 7
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In the Bouth i3 19511883, the average salary paild white
toacheors was $2,741 and $2,383 for Negroea, Tho average for
Toxaa during the same peviod was §3,204 for white and $3,078
for &agru<taa¢k¢rﬂ*1ﬁ

The per oapita apportiocnment ins Texss has been the
sane for Regroes and whites fo» sevoral years. 1f thore is
diserisinaticn, it is canmed through admisistration oo the
local level. Although no orgasized attompt was mado $0 COmw
pare buildings snod facilities iv the study made in CGalveston
County, 3% moemed that, genorslly spesking, the buildings and
#qm&wm&at provided for Begroes were slamost equal to thoas
furpighod the white. In some of the districts vimited, the
Nogro school bulldings were Letter than some of the white
school buildisgs. Oenersily, the Negroes seemed to care loss
for their bulldings sud equipment. Summarising the subjedative
reports on ratieg scales proved this last statosent,

COMPARISON OF TRAINIRG OF WHITE ARD EEGRO TRACHERS
In 1530.1931 sixty«five per cont of the white elow
montary teackere of Tezas bad thres to four years college

151,

prepasration compared to fifty-nix per cent of the Negro teachers
bhaving the same smount. However, in mapy areas there vos a
greater difforonce in training of teachsrs becnuse the
ditferences were pot 8o marked in urban sreas as in rural

. el -
ie,. , -t .
Truman ¥, Plerce, ed.al., White oand Ne fchools in
'haaaauth,gégngxagamﬁ Gl&fﬁﬁ?‘aﬁiﬁd%%k&y;'ﬁﬁehi%géuafrI?“IﬁﬁT,
Yo Ps 207,
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In most of the smouthern states there
wis & greater disparity 4n training of vhites and Eogroes. o
1985-1840 valy 35.8 per cent of the Negro elemsutary school
teschers 18 the Bouth had four yeurs oollege traisisg compared
to 61,0 per cont of the white teachers. ®

After Yorld War II the Negro toachers begam to catch
up io college trainisg. By 1951.1882, 73.3 per cent of the

white and 73.8 per oant of the Begro elementary school teachers
' 19

meotions of the ﬁtataalw

of the South had fouwr or more yesrs ¢ollege training.

Puring the year 1352, the average white olementary school
teacher in the South had 3.8 years of college and the Hegro had
3.5 years, |

The averages is Texas that year were 4.3 years for
whitos and 4,1 yosrs for ﬁagwaﬁm*&a

By 1254, ip Texas, P9 per cent of the wiite elementary
Bohool tﬁaeﬁarm»haé hazaaiaw’ﬁ dagreon and B4 per cont of the
Eegro slementary school teachors had bachalor'a éwarwa«-zl

Averages for college training were slightly bighes for
white teachers in the Bouth in i&ﬁﬁw fowevor, Hegre teachers

1’3&1&@%‘3@&; izl m&&t* Pos 23-23.
*”Juuu 8, Graftia and Erast ¥, Swanson (ed.), Pudlic

»quxgtxgaugm a@ntg gaz Bills University of Horih
1”3%&@
20

&arr 8. Ashmore %%g,ﬁ@?w
A1l Usiveraity of Horth Caroliis

zxrexaa Almaneo, ope 2it., Pp. 472473,

& umﬁ the Schools (Chapel
' 1953,. pe 188,
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had sohleved a higher level of training than tho whites ig
five of the southera msww.%

Quality of College Trainine in ¥bite aud Regro Collesen
‘ In this cospariscon of college traioing it is casy to
sssune that pusber of yeurs of college training is eguivalent,
The following statement by Pilerce indicates a common attitude
toward this problems
It would bo a wistoko to assumo that Hogro apd white

toschors of eguivalent tralning as seagured by years of

college traibing are ogually competent. It 1ls gonerally

agrood that on the average Nepro toascher trulining

. fmgtitutions sre Delow white tropining institutions 4in

the quality of thaly prograng,=s
In dizcussing the same problem im 1927, Reuter brought
out the faot that Regro celleges are aluost complotely nunned
by Negroes, while esylisy wyhites divected and taught ian Begro
mnagamm fia makea this strosg statenment, "The fotal
punber of really educated Negeoes in the country is pot
gullicient to make s faoulty for ond first cliss mnme.”%

Bullook,; a NHegre professor in Toxas Bouthers University,

Lo writing sbhoul Begro colleges of Texas, concluded that Negro
collegon of Toxas are ionferior bocause they have beon neglected.

This professor sald the Negro solleges lacked good libraries

Ewasuon zad WM‘&&; %* m*’ P i3
'%M%m.l m; &w* DB %ﬂ pe 212,

B. Beuter, The fmevican Race Probiem (Hew York:
Thomas ¥. érmn COMDBRY, avaidy Do wads

%mi@m pe 889,
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and other physical pecessities. Ho states thas, im 19486,
30,8 per cent of the white college professurs of Texas had
dogtoraten compared to 8.8 per gept of ihe Fegro professors.
Concersiog the recent establishoent ¢of Texus Bounthern
University, be stated this did not help the situation but
rathor served to lower the gstasdards of MNegro education in
meaukaa |

Ripges mald a lsrge part of the responsibility for poor
collego work cas be placed on the deficlencies inm oollege
preparatios of Hegroes, Ko states furthor that the partioular
ﬁa@&aiama&ea sro Inglish, foreign language, and mﬂthﬂ%&tlﬂﬁug?

ogroes sre boing sdaitted to soms previocusly white
cellegzes in the 8@&&&¢ This awt&@@‘may‘ﬂaly raizse the
standavds of Fﬁa‘Kagrﬁ toachers. Hm&ww, ia digoussing the
sduission of Negroes %o Del Mar College of Corpus Christi,
said this change in polioy caused no majoy v&mhlmma‘zﬁ By
‘the suaser of 1058, Uslvorsity of Texas, Texas dgriculture and
Iadustrial College, apd North Texas State College wore among
those previously vhite colleges of Texas sccepting Negro

L

"gﬁﬁmﬁw‘ Allsn Bulleck, “Hegro Highor and Professiopal
gﬁueatiﬂgﬁig‘ xaq,” Journal of Negvo Education, 173 373-381,
T . ' ‘

oot e R ey g
gre raL APLE oge % Jiik il g;w ey ucatlon
185 466473, Fall, 1960, '

ﬁﬁ&rt&ww.®¢ Borwse, "Yhen Hogroes Entored a YTexas
Behool ,® Haveer'e, 2085 47-40, September, 195854,
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The pumber of Negreoes attending ecolleges other than
those designed for thelr rave i quite small, and by and
large, moat of the Negro teachers of the South are still
bolng trained in Negro oolleges.

TERISTICS OF HEGRCES

1¥, INTELLICERCE ARD OTHER CHARA

Intellirence

Bogroes goverslly score lowver on intelligence teats
than otherwise comparable grouvps of whites, Many roasons for
this difference have been proposed: the Negro is basically
more primitive, the Negro is lagy, the environment is
goverally imferior. Klineberg, 3o his monunmental study of
the Hegro, concludes thet oo proof has ever beon domonstrated
that the Megro 18 basically inferior to the white, Ho says
that tha so-salled infericrity of the Negre disappears when
ths envirosment is nqwalisaa,aa

Klineberg and sssoclates, in sumserizing several
intelligence tests given 10 racial groups in the United
States, found Negroes below (he median but above the racial
groups including ltaliana} Portuguese, Kexicans, and American
Indians, in that order.>t

“Py1114am B, Jones, “The Biatus of Educational
Degegregation in Texas,” The Joursal of Negro Edusation, 251
334-344, Susmor, 1056, o |
3

Q .
Otto Elineberg, Negro Intellirence snd Seleotive
Hisration (Bew York: ﬁ&iﬁﬁﬁiﬁﬂﬁﬁ!ﬁ@r&%%y'#%amw.“fﬁgﬁf;“ﬁ. €8,

Sl1vi4., p. 25,
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Army testa of 18918 showed mouthern Nogroes vated lover
in intelligenco than porthers Negroes. However, Negross
from Peanaylvanias, Now York, illinois, and Chio rated higher
thas whites in Bississippl, Kootucky, Arkansas, and Coorgia,
Too poseible wﬁiamma for thone differounces are givent (1)
fhnrw has boen & meloctive migratios of more intelligent
Begrowa to the North, (2) The educatiopal opportunitiss in
the Forth are superior to the Bouth,>?

Iakk stody ef one hundred foriy-nine prospective Negro
teachers in A;nymma, Allman found these potestiasl teachers to
bave » mediam Intelligence Quotient of 95.75 with a range of
74 to 120. ©&he slso found that these progpective teachors
were olosely grouped in istelligence, with twoethirds of the
soores found between 88.58 and 104.95,33

L
Upe dofinition of the educative provess ia transaission
of culture; tharefore, attention will be given to tho culture

Imposition of Ehite Culture Uson Negross
Goperally ﬁ@%ﬂﬁiﬁg in the Bouih, Negroos live by a set

aﬁ!ﬁiﬁn ¥ P M*
”3mmva ¥hite Aliman, "A ﬁtu&z of Selected Competencies

of Prospective Toachers in Alabama,™ The Jourpa} of MNesro Edye
cation, 221 136-144, Bpring, 1953} ,




23
of rules impogsed by a white soclety. This Lact iz particularly
ovident in Bagro sohools, School policies are largaely deotermised
by vbite boarda of education and white adnministrators. Curricula
and materiala are largely selected by the dominant shite grouwps
and selecticns are iovariably based wpon white standards. This
gituation cap cavuse & confilet within the Negro aahmnlm.aﬁ

Neogro toachers are dependent upon white leaders, These
teavhors ave often used as disgeminators of whites' oxpeotations
and demands wpou the Hogroes of the South., The Negro tescher
koows be has to do the bidding of the vhites in order to hold
his teaching position, I the Negro teacher doea not follow
th& dictates of the white group, he must be subtle sbout it,
Although the top administrators im o Southern echool systos
are white, the Negro teachers often bave 1ittle direoct super-
vision and can waamw;vahzy change this preacribed course of
teaching ammﬂzdmraﬁxy*ﬁé Hlowever, Dollard reports that Negro
toachers of tho South are lesa race gopscicus snd more objectiva
than the local current t&aﬁit&a& in the South. Negro toachers
gonerally 4o their best in imp
Begro Wimtw

Wiy

34

sing the white culture upon the

Mm mxmw, Cagta and Clas &?.; & Southern Town (Now
York: Barper asd Brotbers, 168657, b, 1.

$§ﬁnaaaw fyrdal, An Amorionn Dilemna (Hew Yorks Basrper
. and Brothers, 1044), p. 879,

%1p14., pp. 830881,
a?makmﬁ, hié1 0 Mﬁ; p. 188
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Caste and Clasg Amons Southern Neprooes
Siskine declares that the Nogro problen of caste is am
big & preblom as the glave probleom wis in l&ﬁ@.33 According
to Hyrdal, the whole caste system fousd in the South is based
upon slavery. Little of the sysies of foreing Kegroes into

an inferior easte van be explained in terms ©f Begro
charsoteristicn., Whﬁm the vight to bold Regroes as slaves was
ended by the Civil ¥ar, tho Southers whites ismposed the caste
Bysien ﬁp@a.ghﬁ\ﬁwgrﬁaﬁ¢3g Although many goclologists believe
Hegro characteristics have little to do with the caate system,
the following éﬂazatina sumg up the attitude of many whites,
“The subordivate positiom of the Negroes is gemerally intere
protod by the vhites sa belng due to inherent differences bow
twoen the two groups,”$? Thie provalent idea of caste im based
upos imautable fuctore, inevitable and everlasting as far as
the whites are concerped.

] Botwithstanding the classification of all Nogroes, o
gardloss of other factors of eduvsiion and ecopomic conditions,
isto opw caste, there have beon some notable chaages in the
foathern cutlook toward the mgwﬁe‘ﬁyagam, Partioularly since
Yorld War 11, end even helove the Begregation Decigion of 1934,

i

*8prancls Butler Simking, A Bistory of the Bouth (Now
York: Alfred A, Enopf, 1984), m“'ﬁ&"“"!= . B

3Q§Wﬁﬁz* o8 Mu&; pp. GED-870,
‘anm&amﬂ;mav&a*\&vwlﬁaga,nw Cardnor, and Mary R,
Gazrdner, nggg Bouth (Cahicagot University of Chicago Press,
1843), p+ 40.
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the canie system has broken dovn to some degree, This is
particularly true in the bordeyr statem and has had little
e2foct upon the Central South, vhere the people depend upon
a cotton growing awmmy‘“ '

The olass gyston, in most respeonts, Maﬁw tode~
pendontly from the caste system. A Negro may wove into
| 'aummm class categories dup to sconomic and educational
chapgea but his ciste 1s determived biologically. Although
hig clagas position cam and doos change, the exclusiocsn of
Negroes from the white ecopomy mesns & severe restriction on
the mm'*mmﬁwkw Kogroes t0 reach an upper clazsg, even
smucng his peers. The more desirable jobs are usually beyond
the resch of Begroes, ssd thay must be content to do the
nopisl jobs, Negro workers often receive less pay than whitem
dolang the same work, The primary methoed of a Hegro auchieviag
s high soocnomic status is through some type of mercantile
business amosg his fellow Negroes. KLven this route is
difficult sinos the Xagro serchant must compete unfavorably
with white morchants, Few Régma bave reached the
professional) positions of Mwywm g@hwwtam, and dentista.
The onss who do are not on the ocomomis level of their white
mmammm _

Kegross who attais the upper-¢lass through economio

$1gsux1ns, op. oit., pp. 807810,
“2gyrdal, o, eit., pp. 304-303.
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suocess or schisvement in education have & certain amount of
reupeot Lfrom whites, lﬂar instance, wpereglagas Hegroea are
somotimes called "ie,” or "Mrs." by whites in their busizess
coutuats vheress theme titles of xaawa@ﬁ are 2Ot goperally
given to other Negroes,®S |

Begro school %ﬁ#ﬂ&ﬁrﬁ arw\wnaaiﬁarﬁa-aamﬁmﬂﬁ of the
upper-uiddle or tpporeclass within the Negro aaata.‘4 This
fact differs from the siatus ol the white aschool toachor who
is almost always ¢lassified in a mlddle azaua-eacupatinn.‘a

stamerehia g y&ra&ﬁx&@ai‘ﬁ;aaa,a%tudtzan'aximtﬁ in the
plantation sconcuy of mome sections of the Bouth. ¥hite
planters often congider the white tesant farmers a8 a lower
¢lagse of pecple than Hegro tesanis, The implication hers is
that Negroes through their subjecticn te the lower custe
cannot do better but the sype &f whites who sre lupaint farmers
sare in the lowest giawait&aat&aa¢ Fotwithstanding this |

attitude, the white tenant farmer does ot share the Negro
48 -

CLgE0.
Binkine said, “"Begroes were condomood becanse they
woere danled fro¢ euliursl lstercourse with the race by whose

©pavis, op. git.s p. 83,

- ﬁ@xhiﬁn; e 242,
&a&@hmwt L, Butherlsad, Color, Clams, and Porsonalit
(Yaghington,D,C,¢ American CoulGil on Baucstion, 153a), P» 112.
46

'”ﬁ?&ﬂplgﬁp ﬁﬁﬁﬁg p. 471,
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*he vhites relegate the Southorns
Bogroes 1o 0 inferior puesition yet censure thom for belug in

standards they were judged,"d

this position, o dilemas from which the Mogrows have not
pacaped, Op the other hasd, DoYlard gays the Begroes are
Mma ammw to vhite mores, theveby m&wﬂw tham to white
mf:m&wﬁm% These two views say scem diametrically oppoded,
kut whon the segregation aspest of FNegro edutaticn 48 coa

sidored, they sergse.

Attitudes of Bouthern ,‘mﬁw .m:smm Education of Neproes

Since magy Bouthors whitos bave rolegated the XNegro
to a8 inforior camte, that the whites should give 1ittle
emphasia to education for Negroes would logically follow, As
brought out eariier in this chapter, sducativn for Southorn
Regroes has been markedly isfericr to that olieved to the
whites, The Southern white lus offsred various ﬂmmmtima.
vhon they bhive sduitted the inferiority ol Negro educatios, for
this attitude, Hany londlords sre opposed Lo developing
edficient schools fov Megroes sivce the educated Hegro tends to
Other whitos claimed Hegroos were

nove away from the Lavs.
paturally stupid spd could sot profit from education., Anovther
excune offered stemned from the fact that Hegroes do pot pay
tholr sbare of school taxes. Caste traisieg, or as @& planter
wight say 4t, teaching Kawm *thelr place,” is olten the

“Tstukine, on. oit., pp., BOG-BO7,
Bpoitard, op. git., p. 107,
Wmﬂ‘iﬂy %w 1%,y D 418,
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white Southersmer's attitude toward Nogro education.?d
Begroog should be taught only elemuntal skills and

sors domeatio and mechanical skills 4z snothor cowmon sttitude
ol the wﬁitea.sx Despite thia olten axpruawaa curricular plan
for Hogroeas, Myrdal states, "No effective industrial training
wan syver given the Hegroes in the Southern publie schools,..
Bogro wﬁaﬁatia& bas mostly romained acsdemic and differs oaly

in ite low lovel of exponditure and wtt&ati&wneaw.””a

Hopro Attitudeos Toward Eduoation

ﬁkﬁ Bouth has usually bad & good supply of Negro
teachers since the m@ﬁa'@wwuaéw profossiony among Negrous s
$oacking. 4lso, Regro $oachers may schieve & high classpifie
cation 18 the Begro caste. Teschisyg im the only profession
opon to large mumbers of Bouthors %@gra&aﬁﬁa

kégwﬂ‘aaxaa$ﬁ piten {hink thelr childronm are wasting
time and money is golog to school shen they moo aducation often
hos 2ittle effect upon the Bogro's status. In fact, education
cas have 8 detrimental effsot 4% somo iaaa oducated whites
classify the educated Kegroes ss “uppity,””® Divis pointed

®°bortard, gp. git., p. 304

iy, Cash; The Hind of the South (New Yorki Alfrod
A, Esopf, 1050}, p. T ‘

5%&!&1; L0 Miﬁ P 289,
M&zﬁmtw, op. MQQ o. 822,
$gutherand, op. oit., p. 110
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pul that 1% vas oftdn lumpossible for Hegre high school
gradaates to obialn employment in eithor white or KNegro
hmﬁiaa&@.sa
to see 1ittle value in edusation.

Tharouph econonie pucessity and/or imdiffersnce,
atienduncs in sobool bas bLeen ervatic in mepy aress; thie is
particularly troe in cotton raising aress. This condition
would cause Nepro school children to have less success in
school. ®

Teonty-Live por a@at-af the Hoegroes over e, compared
to threa per ¢ent of the whiten, ciuanet write opr reaﬁ.57 These
Xngw sunbers of 41literate Bouthern Nogroes do pot make |
perents who would encoursge asd balp thair children achieve

This existing eltustion vould cause many Negross

& good education.

vi.
The Suprens Court Decision of 1854 has bad and probably
will have a tremendous effect wpom public education iz the
South, There have béen varied resctisns to this decisios is
the SBouth. Those weactlions have varled from compliance in sone
areas of small Begro populations to couplets defiance in
sagtions of the South with large Negro populations.

§ ’

ﬁﬁnﬁ‘?iﬁg 0. Ma v Do 430,

88
Bollard, op. M&g p. 180,

57 ip1d., pp. 188189,
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Generslly, Negroes seem %0 be in favor of this decision
glthough sowe Negro iteachers hn&a felé that desegrogution may
resuld in displacing sous Hegro iteschers.

Bogre schools of the Bouth, Iron slementary to college
'xwvmla; have beon discoriminated sgaivaet in many waya,
| ia recent years, Negro teachers of the South, and Toxas
in particular, have schisved almost a level of college %training
somparable to the white teachera. Howsver, it is generally
sgreed by vhites sad Negroes thats the guality of oollege
tralnoing for Hegroes of the South is infericr. The sdmission
Nagroes of Toxas to some praviously whiﬂa eolleges may
sventually change this situation,

Bouthern Negroes generally score lower on $ntelligence
teata than Southera m%&t@u; Bany writors think thap ditference
is cultural rather thas racial. |

The Bouth has a well-formed attitude toward ﬁagéaea.
The schools for ﬁwgﬁa&a are dominated by ﬁhi#és who sttemps
to impose & vhite culture upon the B@ﬁ”ﬁ?ﬂu

411 Bouthorn Hegroeas ur¢ wu1agﬂ£mﬁ to an ianferior caste
“but the clasalificasions of Fegroes vary within she camte.

The whites of the Bouth often want & limited education
for Regroes. Rany Rogroes think education, beyond slementals,
is fatile for thelwr peopla,
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The questionpaire™ was used s apn sttempt to compare
some of the basic statistics concerning the toachers in the

study.,

X. SEX CF TEACHEERS IN THRE STUDY
Yomen composed $8.3 per cent of the elesentary teachers

in the Negro population of the mstudy, and 04.0 por cent of

the white teachors., The above perosatages indicate that the
ratico of non t0 women wis approgimitely the samoe amoug the
Yegro and wbite elementary schools, Although the study did
pot specifically isciude adminiairators, it was notad that all
Hegro schools wers aduinistorved by mon priscipais. Twelve of
the fourteen white elementary schools had men principals.
Gonorally speaking, 1% cap be seon that tho elementary wohools
of Gaiveston County are taught by women teoachers and ade
ministered by men. |

I, AGES OF THE TZACHERS
Table I contains data on the ages of teachers in the
stady, The wmedian age of the white teachors was 39.9 years
cospared to & modian of 32.7 gaavwixew the Megroes. The modal

-

Y500 Appendix C
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TAELE I
4GES AT LAST BIRTHOAY, 1938.1037

Age 8t time of study Thite Bagro

s % Ro. %
24 and under 13 13 6 1.0
2530 1 1 13 24.07
3084 10 10 11 20,30
38-38 o 10 10 ® 18.67
40-44 14 14 3 8.5
48-40 | W 13 7 12,98
5084 . 1 10 8 5.58
5359 | s 8 3.7
60-84 | 2 2
8360 , 1 1
Total | 100 100% 54 100%
Beodian Ages 35.8 82.7

Bote: Unless oibervise stated, all tables in Chaptes
13X rofer %o one hundred white and fifty«~four Negro elementary
gchool teoachers, Galveston County, Tomas.
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age for both vhite asd Negro groups wag 28.8 years, showing
there were move teschers arousd that age thas any other. Thie
woagnally larguAaumhaw of young tsachers can be ezplaiped by
the tremendous inorease i» the pumber of elementary teachors
‘during the past ten years. The many now teachers peeded to
take care of the 4nflux of slementsry school pupila would
pormally be younger teachers.

The percentage of va%y young teachers (under twentye
four) wae almout Ldentical for the twd groups, with 13 per cent
for the white spd 11,10 por cent for the Negroes, There were
more white teachars ins the older group (over BJ) with 12 per
sent of the white and 3,70 par cent of the Hegroes in thas group.

111, YEBARS OF TUACHING EXPERIERCE

Tabla I indicates the pumbes
pmw&anaugl The pumber of years includes the year ol the study]
thereliore, sll teachers listed nt least ong year of experience,

of years teachisg Oxe

The median years experience for the whites was 8.1 years and
7.8 years for the Negroes. This ratio vas congistoat with the
diffevences in apus wXplaiped previously, 4 dilference wam
soon An comparisg the number of teachers teaching their first
yoar with 14.8)1 por cent of the Hegroes and 4 per cent of the
whites were in thelr {irst tesching position. There was also

a considershle differonce in the pumboer of teachsrs having
taught morve thap twenty yoars, 14 pow cent of ithe white teachers
sond 1,85 per cont of the NHeogro teschers. The fact that there
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TABLE 11
YEARS OF TRACHBING EXPERIENCE
' = - —
Yhite Hegro
fio,. % Ro. %
i 4  4.00 8 14.81
2 5 5.00 2 3.1
3 , 8.60 3 5.08
4 | 11 11.00 3 5.5%
5« 10 o 32 332.00 23 42,59
18 - 20 8 8.00 3 8.58
21 - 23 1 7.00 0 0.00
26 snd over | 7 7.00 | 1.83
Total 100 100,00 54 100.00
HBedian yoars of experience 9.1 yours 7.8 years

Bote: Inoluding year of study, 1858.1087,
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wvere fewer older Negro teachurs who wonld normally have more
exporience may be explaingd by the relactance of sowe supor-
intendents and boards of education to employ vlder teachers.
Since the supply of Fegro teachers usually exceeda the supply
©of whites,; more wolactivity toward younger teachers can be
applied to the Negroes,

IV, TEACRIEG ASBIGHMERY OF TRACHERS AT THE TIES OF THE BTUDY

| Table 11X shows 8 sinllar distezidbution among the grades
taught for both the white and Negro groups. Asaigoments to
two grades wore made to 5.58 per cent of the Negroes and to
pone of the white teachers in the sample., It was noted,
inoidentally, that there were some white teachers, not inoluded ™
in the sample, vho wers teaching puplls im two grades. Assign.
izg two grades (o one teschur was used, by beth groups, only
vhen it was adminietratively impossible to do otherwise. |

V. HARITAL BTATUS OF THE TZBACHERS
In Takle IV cas be sean the marital status of the
teachers ia the study, All the mem in the study were marrieds
therefore, the mumbors ﬁi«é&wav&ma, widowed, snd @ingle reler
to women enly. 02 the whitea, €3 por cent were marrvied come
pared to 7?,?a.va#_ﬁﬁﬁﬁ of the Regvoes. Divorced women
couposed 3 por cend of the whites and 11.11 per cent of the
Rogro taachawk; Hiore of the white teachers were widowed,
indicated by the diamtribution of 13 per cent of the whiteas
and only 1.85 por ocent of the Mogrose. Likewise, more whites,
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TABLE IXX
TLACHING ASSIGHUUNT OF TSACHERS AT THS TIME OF THR &TUD%,
10581087

Teaching Aspigomont ¥hite Hegro

' Ro. % Ko, %
Grade Cue ‘ 22 B2.00 8 14.8)
Crados Oms and Twe ¢0,00 2 3N
Grade Two - 12 12.00 10 18.83
Grade Three 13 18,00 10 18,82
Gredes Three and Four 00.00 1 1.35
Crade Youwr 20 80,00 8 11,12
Grade Five a3 13,00 Y 13.898
Grade Bix & 8.00 & 9.28
Elomentary Musio 3 3,00 1 1.88
Elomentary Physical Education &€ €.00 i 1.83
Elemontary Azt 00,00 1 1.88
Elementary Avithmetiic 1 1,00 1 1,85
Rlomentary Librarias 1 1.00 b 1,85
Total ’ 100 100,00 54 100,00

Bote: The laat five sections of this table iavolve
toschers vho teach only those subjeots to various grades in
tha elementary school,



TADLS IV
VARITAL BTATUS OF TRACHERS

39

Marital Status Taite
fo,

Harried 68 62,00
Dlvorced 3 3.00
¥idow i3 13,00
Single : 18 16.00

ol

42
8
1
&

¥1.78
11,11
1.83
$.26

Total 160 100,00

84

100.00
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18 por cenl, than Negroes, 9.26 pur cent, had pover been
narried.
There were nors widoved white, move sivgle white, and
more divoerced Nogroes,

Table V gives & copparisos of the pumbor of offspring
of the vhite and Hogro teachers of the study, Host ¢f the
married teschars had ehildren of their own., The wmedian
punber of white children was 1.33 compared to 1,48 for the
Kogroes, The susber of children is similay for the tvo
grouvps, with the Hegroes tonding ¢o bave slightly more cbildren,
Osly two Nogro teschers amd tvo white teachers bad more thanm
three chlldren,

¥Vil, OCCUPATIONS

Eight of the one bundred fifty-four teachors wore mang
therefore, mogt of the gpousea Listed ie Table VI are busbands
of joschars, The largest povcentage of white teachers' spouses
wore teacherst ﬁh@ saxt twe categorien were skilled workers
and profesuional. Negro huashandg, 33.1 per cent, were
laborers, and the second category was teach®rs. No white
teachor listed laborer as the ooccupation of her spouse., Une
skilled workers couposed 52,39 per osot of the Nogro spouses X
snd only 10.76 per cvent of the white spouses, In munmary,
the white teschers® mates toended to be professiosal or skilled
workers and the Negro busbands, other than teachers, tesded to
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TADLE ¥
MRER OF CHILOBEN OF MARRIED TEACHERS

Rusber of Children . ¥hite Ragrb
%

Nove 28.93 86,73
One 28,93 | 26,55
Tvo | 26.51 22,44
Three | | 13.25 10,20
Four 2.40 3.04
Five | 00,00 00,00
Bix 00,00 2.04

Total ic0.00 100,00
Hedians 1,33 1.48

Note: This table includeg sixty-eight married vhite
teacherg sod forty-two narried Negro teachers,
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TABLE VI
COCUPATIONS OF GPOUSES OF TRACHERS IN THE STUDY

“Oocupation of Spound Sizty-Bight Forty«Two

Earvied White ¥arried FRegro
Teachers Teachors
| . % Bo.

Teacher 16 23,83 8 19,08

Rinister 2 2,94 i 2.38
Professional other than | |

toacher or winister & 11,76 1 238

¥anagerisl | 2 2.04 0 00,00

Balesmay 4 $.80 o 00.00

flsdical student 4 8,88 0 00,00

Clarical 2 2.64 i 2.38

Berchant 1 47 1 2.%8

Chomical or relinery opevator & 7.58 ¢ 00.00

Bxilled worker & 13,24 & 11.90

Laborey o 00,00 1 38,10

Unakilled worker other thon :

laborer 7 10,29 6 14.29

- Housewlfe 2 2.94 1 2.38%

%o intormation available 2 4.42 2 4.70

Rotired ‘ 3 4.42 ¢ 00,00
c————————— —— -

Total %] &mﬂﬁaa 42 100,00

Botet The t&ruﬂ divorced white &@aa&mvu* SPOUBLS WIXe
not copsidered Ln this table. ‘
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be unskilled workers, Nogroes $ind it difficult, and often
duposaible, to £4nd work ia many of the more desiradble
positions of Galveston County.

. Viil., COLLEGE TRAIRING OF TRACHER
 Anount of College Traising

Table vﬁt»ahwwa the comparative amounts of colloge
training éf the teachers. All Negro and all excopt ong vhite
teacher had bachelor's Jogresa, Tho one white toacher who had
o degree expected 0 recsive it the summer followiag (1957),
Hagter's dagrees were held by 82 per cent of the white teachors
while 42,80 per 0ont of the Nogroes beld that degree. Generally,
the Negro teschers had a 1ittle more college traluoing than the
white teachors fn the study,

¥o proviglion was made to abta;a information oo tratning
above the nagtor's degres leval, MNost of the master's degrees
wore Haster of Education, indicsting move gpecialization in
Education courses than is usually found in Haster of Ayts and
Haster of Boience programs.

Collemes Attended

As brought out in Chapter I, the pumber of yoars of
college traloing doos pot nocesgarily indicate the quality of
sducation. A4ll of the Regro teachers received thelr dogroes,
both bacholor's and susterts, froam Negro collegoesm of the Bouth,
&'vawy 1§rga'ma5awity of the Bogro teachors had roceived their
degrees from Toxss Southers University and Prairie View




TABLE Vii

COUPARISON OF HICGUEST

SR L
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Dogree ‘ wwﬁ a?gm
Yo degros 1 100 0 00.00
ﬁaa&wl&w\ﬂx Arte 14 14,00 10 18,52
Baohelor of Bolencs 80 50.00 20 37.04
Bachelor of Bducatien 2 2.00 0 00.00
Bachelor of Business
Bducation 1 1,00 00,00
Bachelor of Five Arte e 00.00 1 1.85
Master of Arts » 10 10.00 3 5.50
Hagter of Bolenes v 2 4.00 2 3.7
Ezster of Eduoation 20 20.00 18 83.33
Totala j 100 100,00 84 100.00
Total with no degree i 1.00 ¢ o©0.00
Total with Bachelow's Degree '
{only) 61 €7.00 31 B7.42
23 42,59

Total with Hastev's Degree B2 33.00

" A i

Totals

100 100,00 84 100.00
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Agriculture and Mochasical College. Hine of the fifty-four
Hegre teachers had attendod summor gohool in racially do-
segrogated universities outside ihe Bouth, A large majority
of tho white teachers #&m&&v&d thalr college trainipg fros
't&a/ﬁuivwraity ¢f Bouston, Sam Houston State Teachers College,
‘apd the University of Temas, 1» thss order. Othor vhite
teachors had attonded fiflty-one collepes apnd universities
scattered throughout the United Siates and one in England,
- Gegaerally, the white toachers dad attended & such wider
variety of ocolleges than the Negroes..

Edueation Coursen Complated by Teachors

Table VIIL shous the sunber of sewester hours in
Education voupleted by the teachers ol the study. This total
ineludon both graduate and under-graduate cowrsos. The medisn
pumber of semostor hours coupleted by the white teachers was
44,20 and over 75.00 for the Megroos., The data were inw
sulficlent to detovuine the exact median for the Hegro teachors
but 4t would be around sevesty-five bours since tweniy-seven
of the Rifty~four Begroes rayaw%aa‘kaviag wore than seventye
£ive hours oredit i» Bducatlom cousmes, JNo Negro teacher re-
ported completing less than twenty-one huuxa‘&a Eduoation,
wﬁmxw%a & per cont of the white toschers had less than twontye
one semester hours eredit is Lducatien.

There is oo information to explais why the Hogro
teachsrs had more traising im Bducation. The faot that the



46

- Busmbew of Bomsatey Houre ﬁghiwﬁ Bagro

Undes 10 | 1 .08 o
11 = 20 3 3.00 o
g1 « 36 17 1000 4
81 - 45 | 24 24.00 3 8.56
41 - 50 14 14.00 i
81 - €0 20 80,00 3
é1 - 78 | 14 14.00 9
over 75 T 7,00 27 §0.00

Totals 100 300,00 54 100,00

Bodians of sovoaler hours
gompleted fo Bducstion sourpos 44,20 hours T84 hnum

Mﬁm Total hours in mm@m oOUrBe mm&m both
gradunte aud undorgraduste courses,

Hodian boura 4n Bduscation oourges for the Hegro
teachery is ww wwmw«&&w W&'&W Wa. The data were

inacificient to compute tho sment sedian.
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Yogroes had more master's dugrees, mostly Memter of Bducation,
vould acnouns for pars of the difference but this would not
soon to be 2 total explanstion, The following ideas are
listed ss possidble suggestions:

1. Regroes epeciszlize more o Education and take
less courses in the subject matter field.
2. Bogroon dovide earlier oollege to go into
teaching, Nors whites change to Education after
 teying soud other field.
- 'z'mmng ia coe of the fow professions open to
v Boutbharn Begroes.
4o :%gm aalwmm, more thas white mnagw; put
: sophasis o8 Educatios coursoes.

IX, CERTIFICATION OF TRACHERS

Table IX shows the types of Tozas toaching certificates
beld by the teachers of the study, Over 850 por cent of both
white and Hegro toschors had the Profensional Rlementary
certificate., This was the highest certificate, good for 1ife,
for slomentary school toachers. The sajor difforence in
certification for the tvo groups wap found 4n ibe holders of
Professional Bigh Bchool Certifiontes, Only B por cent of
the white Suachers imta& the bigh school cortificate while
18.82 poy vont of the Bagro toschors were tesching on that
vertifionts, Provisional certificates were held by 12 per
oont of the white tsachers and 7.4 por cont of the Nogroos.

X

Pomen teachors wors in the majoritys $4 per cest of
white and £0.3 por oent of the Negro toadchers were women, The
wedian age fop the white teachers wum 38.0 years); 32.7 years
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TEXAS TEACEER'S CERTIPICATES HELD BY TEACHERS IN THE STUDY

S e

Type of Cortificate ite

Yo,

Regiro
%

™

¥rofessional Elementary 57 §7.00

 Professionsl Elementary |
ané Beopndary 20 20.00

Professional High School 8 8.00
Provisional Elementary 2 13,00
Aduinistrative 3 00

N

28 51.84

11 20.39
1% 18,82
4 7.40
P 1.85

FYotal 100 100,00

Bote:

84 100,00

Bolders of the adsiniatrative certificates also

beld the Professional Blomontary and Secondary certificates.
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was the wmedian sge for the Nogro teschors., The white teachers
had more tesching experience wiilh a median of 9.1 years come
pared to 7.8 years for the Negross, Harried teachers greatly
cutnurbered siugle teachera; 80.74 per cent of the Hegroes
‘apd 84 por cent of the whites wore smerried or had been
marrisd, Hoet of the married teachors were parents, with
73.08 per cont ¢f the white teschers snd 63,27 per cest of
the Xegro teachers Mww oo or more childven

Over 50 per cent of the Hegro teachors vore msrried
to men who wore unakilled workers compared to about 10 per
cont of the white teschers' husbands being listed as unskilled
workers, Teacher-spouses were listed for 24,62 per cent of the
vhites and 19,08 per cont of the Negroes. Every tescher in
the study, with one exception, had a college degree. Negre
- teachers bad completed mapy wore sesmester bhours in Rducation
than the white teachers. Ceriification status was approxie
mately the same for both groups, |



CHAPTER IV

TER RATING BCALER

, This chapter hag besn divided inio geven major avess
wmwrmaﬁaaﬁ&ag vith the arvasgoment of the rating scale used
1a‘appraiﬁiag the onge hundred fifty-four teachers in the
atudy. The soven areas iuclude a total of thirty-five items.
The soven areas are: Personal Appearance, aaiatieaahip with
Pupils, Use of Materials, Use of Lesson Assipnments, Ability
to Coutyol Groups, Ability to Care for Individual Needs, and
Presestation of Lesscns.

Individual teachers received ratings between ope and
five for each of the thirty-five parts of the acele. The
rating of f£ive was resorved for the superior, far above avorw

ege rating. Veow toachers reocelved this rating om mony itens.
The other extreme, one, represented poor, far below average,
Teachors rativg this scove on many paris would geserally be
elisinated from the school eystesm., Goenperally, the ratings vere
clustered toward the average, thres, rating. This relatively
suall soatter would pormally give more emphasis to the
dilferences,

Pata abowing oomparieon of median scores are given
for each iten ou the rating scale. The median scores for sach
iten were caloulated by making & distribution shees for the
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f£ive lovels and computing the wedlasn by the standerd method,
Eack of the five ranks was divided Lato one hundred parts., For
srample, a moedian which fell hal? way betwesn three and four
wvas listed se 3.00. XNgascres of central tendency 60 not show
‘the dimtribution of patings; tables for esch tiem showing the

percentages making various rvatings have been inoluded. Theme
distributions ol ratings wers sometiucs aignilicsatly dilferent
vhen wodiaa seores were more similar. Thereiore, the dise
tributions ars wors important thas the mediuns,

Y. PERSORAL APPEARANCE
Anthorities sprase teachers shonld present e good
appearance before thoir pupils. Public epinion insiats on
toachers being good szamples of good grovmimg. Studiecs
atteupting to dotermine charsoteristics of good teachers agree
thag perscnality is & key to outetanding teachers,

Suitebility of Dress
Suitable dress wag delined as a proper selection of

¢lothes for teaching, formal $o some extent and appropriate
for the clase activities) svot gaudy or attract undus astention;
colors should show good taste and harmoany,

The modian rating for the white teachers was 3,74 and
for the Hegroes, 3.40, Ko teacher rated poor® while 7 per
cent of the whites and 31.48 per cent of the Nagroes made the

39&&@@&&&@@ disteibutions for the five 4tems included
in the sres of Persopsl Appesrancs sre shown in Table X,
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TADLE X

COHPARISON OF RATING ﬁxmmWIm IR 4REA X,

Item Ratings by Porcentage

) 3 2 3 4 3
Bolow Aver« Above
Poor avers age aver« Supsrioe
age | age

A, Buitability of Uruss

: vhites 00,00 7,00 58,00 B51.00 4.00
Kegroes 00.00 81,48 57.41 T.41 8,70

B. Persopal Grooming |
vhitea 00,00 13,00 B52.00 30,00 B8.00
. Hogroos 1.85 87.04 44,48 12,85 8.70
€. Potse o
whites 00.00 10,00 54,00 31,00 8,00
Negroos | 00,00 81.48 01.87 12.98 3.70

D, Cheorfulvess |
shites 00.00 4.00 64,00 53.00 C0.00

Begroes - 00,00 ¥.41 92,22 16,67 3.70
B, Vitality

Begroon 1.83 18.82 €1.13% 28.67 1.83
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gocond rating, below averase, The dresa of the Negro teacher

tanded to be gaudy, and this teacher often wore clothes wi?h
nismatched colors, Negro teachers were sometimes well dressed

except lor shoes, A% the fourth rating, sbove averape, 3) per

. vent of the whites and 7.41 per cent ¢f the Regroes were

- found. The percentages falling in the superior ratiug, f&ve.g

vere almost identicsl, The differenmce in medians and dis-
~ tributions in ratings twe and four indicated, in the Judgment
ol the rater, the white fteachers were betiter dressed,

Porsonal Grooming

Permanél.graeming'waé concerned with oare of the hair,
mlpthﬁs; and general cleanliness. The median rating for the
whites was 3.8) compared to 3,24 for the Kegro teachers. The
mmjor differences were in the dimiributionsz of ratings in
Iwo and four. In the white group, 13 per cent were clédsitieé
in ratimg two compared to 37.04 por cent of the Negroes. In
rating four, 30 per cest of the whites and 12.88 per cent of
the Negroves wera found. The percentages found in the other
three ratings were similar. The primary difference found in
grooming was the oare taken of the clothing. The Kegroes'
clnthas‘ﬁara often unpressed and wrinkled, Almost all of the
teachars in both grﬂuga.wérb‘@laaa alothes and were clean in

other respects.

anatxuga assigned will be underlined for clarity,



: 84
Poise
| Poise was dofined as dignity of mannor in oarrying
out body motions and general physical demeanor. The white
median rating was 3.77 and the Negro median was 3.34, »

‘differeace of ,43. Ratinga one, three, and five were compar-

able, but large dillerences wera found in watlng $woe, 10 per
cent of the white and 31.48 per cent of the MNegroes scoring
below average, and in rating four, above average, which

vontaAnad 31.00 per cent of the mh;t«n an aom#arad to 12,95
por cent of the Negro teachers. |

Polse is a general mamﬁer composed of many sxall
-a@ti@ns sach as method of carrying the haaa; walking, sittzng;
and geaturing, GCeverally, the white teschera were found to be :
more poised., However, two of the Negro teachers exhibited
encugh poise §¢ be classified in the top rating.

Choerfulness

Choerfulness was defined as pleasant apd happy dise
position, A teacher had to have a very contagious vivacity
to be clampified in the top rating, five., The median score.
for the yhites wos 3,72 and 3.56 for the Fegroes, a slight
ditference of .16. Two of the Negroes, 3,70 per cent, scored
the highest rﬁt&na of five, while no white teacher made this
rating, The major difference was in rating four where 32 per
cent of the whites and 16.87 per cent of the Negroes were
found. It was poted that the two Hegro teachera who rated
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five in cheerfulness had the twe highest total scores on
the rating scale,

V;tal&ﬂx |
Vitality was defined ase mental and physical vigor, A

.taaahmr.'tn be ratwé_high in vitality, had to ¢xhibit energotic
'bahawaow‘ia coaducting the clasa. An observed example of low
vitality was a teacher who sat at her desk during the period,
giving little sttention to puwpils who noeded her belp. EKach
pupil who wnutadvhﬁlg bad to come to the teacher's desk,
bwingimg his textbooks nnd na@a&éok#._\axtar making this trip,
the pupil agﬁemwaa to havg roveived 1ittle belp froam the
toacher, who gave the inmpression that she 414 not want to be
d&ﬁtﬁxb@ﬂ« On the othor end of the ratiog soale was a
toacher who exhibited vitslity by walking smong the pupils
when the lesson taught demanded that activity. This teacher
worked with pupils with a contaglous aa%huaxamm that was
roflected i the activity of the pupils,

The medisn scores i vitality vere 3.083 for the whites
snd 3,40 for the E»axéﬁu. & diffevence of ,13. In apalyzisg
the distributicn of the ratings, 41t was poted that no white
teachor recelved the lovest vrating, wheress 1,85 per cent of
the Negro taaahurﬁ-ra@aivaa this rating. In rating two, below
averaga, T por cont of the white and 18,52 per cent of the

Regroes wore classified. Thore was o similar difference found
i the fourth rating which imeluded 21 per cent ofthe white
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teachers and 18.687 per cent of the Negro teachers, Insigpifie
capt differoncea were found is retings three and five. The
ditlerences shown in medians are given iy percontages, For
oxample, s difference of .25 night scem overly large until it
48 potod that 4t represents obly oze-fourth of one rank, or
interval, with the eatire range baxag'xaur intervals.

' An examivation of Figuve ¥, Comparison of Medias Boores
Hade by ¥hite and Negro Teachers in Area I, Personal Appearance,
of the Rating Scals, indseates an almost parallel line, with
the mediang for white teachers slightly above those of the
N@grnaﬁ* The mediang come noardsst to merging on the last two
items, Choerfulness and Vitality, While the distributions of
retiags indicate differences, Figure 2 shows the similarity in
the two groups in Personal Appearance, All medians for both
groups were found withia the averapge range,

3. BRLATIOHSHIP WITH PUPILS
4¢%§ ability of & teacher to establish good rapport with
bor pupile 13 ove evidence of good teaching. A successiul
teachor ¢ap sense the feelings and attitudes of her pupils and
ocoutrol the aita&ti&a to the extent thot & learping esvironment
exista. The data obtained are presented in Table XX,
Emﬁab&&&kaﬁ‘kapyﬁﬁt

Establishing rapport mezns bringivg about a harmonious
rolationship amodg pupile znd teacher, & relationship thas
is ocondugive to effective learning. The median for the white
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COMPARISON OF MEDIAN SCORES MADE BY WHITE AND NEGRO
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OF THE RATING SCALE
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Note: 1In all figures in this chapter, the number at
the left refers to: 1, poor, 2, below average, 3,
average, 4, above average, and 5, superior, The
other axes correspond to items on the rating scale.
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'rm b4 |

Cﬁ%&&lﬁﬁﬁ OF RATIRG DISTRIBUTIONS IN AREA II,
RELATIORIRIP ¥IT4 PUPILS

A O S S R S S N S N SN N A AN

Iton Ratings by Peoroentage
3 2 3 4 3
~ Poor Below Aver~ Above Superior
AVOr« #ge VO

sge ags

AN

A, Establishea Rapport |
ghiten 2,00 18,00 41,00 36,00 8.00

Hogroos 1.85 25,93 5O.8T 12,98 ©00.00
B8, Antiaipates Friction

whites 1,00 9.00 81.00 34.00 3.00

Hegroos 3,70 14,83 73.22 8.26 00.00
Cs 1o ¥oll Liked

vhitos 00,00 5,00 48.00 34,00 13,00

Regroos - 0,00 5.5 €l.1  29.63 3,70
D. 1s Rempected

vhites 00.00 §.00 48,00 31,00 16,00

Hegroes €0,00 5.88 46,29 388.89 9.26
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tonohors vas 3.78 comparead to 3.85 IJyr the Negroes, a ¢0D-
siderabls dillarence ip favor of the whites, The largest
diffevences wera found in ratisgs tyo and four, with 18 per
cent of the white and 25.93 per cont of the Negross scoring
mumber two, below average. Rating four, above average,

- imcluded 36 per cest of the whites and 12.85 per cent of the

Segroes.

Rating five, superior, was achieved by J per cont of the
whites and pooe of the Begroes. Teachoers who were most adept
at aatahxiahina rapport used & wvariety of techuniques. One
teacher used a smsll bell to attract attention., Thls method
vas an effectlive wethod to get the lmmediate attentlion of the
pupils to begin a sew activity. Teashers who were best in
establishing vapport had delinite organization in the class
and every pupil knew exactly what was expected.’ On the other
extrome was ¥ teacher who shouted at the pupils, often making
variod threats, until she finally established sone degrees of
ooptyrol or, 88 in sons casesn, nhe tried fo begin ay activity
notwithatanding inadequate rapport, |

Rapport was pot sysononous with controly however,
teachers were expected, by the rater, to preserve harmony in
the room. |

Aptlcipates Friction
A competont teacher realizes that mormally there will

va pome friction within any grouy of children and a skillful
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tescher is able to foresee many situations leading to friction,
to guard agalpst them, and to handle situstions expeditiously
whon they do arise.

The median for the white veachars was 3.78, .37 points |
‘higher than the Regro median of J.41. The major diffarence
was found iz rating four, where 34 per cent of the whites were
vated as gompared to 9,28 per cent of the Xegroes.

Ia ¥ell Liked

Genorally speaking, in both white end Kogro schools,
the puplls appesred %o like thelir teachers., There were
gaveral cluss showing like or dislike of teachers by the pupils,
Bome of thesoe clues were f3cial resctions, attitudes expressed

in work habits, and conformity to teachers® reguests. Ko
toacher was rated poor on this item, The medlan ratings were
3,04 for the whites and 3,73 Zor the Hegroes, a difference of
+21 i favor of the whites,

Is Respected

For the purpose of this vating soale, reespect by pupila
was defined ss showing homor and esteem for tha teacher, This
itenm ﬁaa cliosely related to the previous itom, well~liked. The
pupils who liked the teacher usually respected her.
| Fegro children almost always answered the toacher hi
"Yos, ma‘un” or "Ho, m@*aa,” while the white children mseldom
used this nark of yrospect. Fossibly this difforence was due
'wuwe to bowg training pathor than training in school, Of oourse,
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it was posaible for pupils to say “"Yes, ma'am™ and still pot
evidence respect la other ways.

The mediss scores for the white and Hegro teachers
wvere ideatleal at J.86. On gemseral obasrvatios, the
“investigator thought the Negroes would score highoer in this
" raspect but in & careful tabulatica of the rasﬁlﬁi the medians
wers found to de the sams. Also, there were po large differences
in the distridbution of scoves on the f£ive point scale,

Figure 3 shows all median scores 4in Avea 11, Raslation.
" ships with Puplls, o be in the sversre repge. 7The medians
for white teachers are almost to level four. The most difference
is in the item, Establishes Rapport, while there is little
difference in the Ltem, Iy ¥Yell Liked. The lagt iten in this
ares, Is Regpected, showsd identical medisss for the white
and Hegro proups.

IiX. WSE OF NATERIALS
| The modern teacher Reeds to ba eoquipped with u wide
variety of teaching materials, These materials should be
based on the comsunlity, to a large extent, aand they should be
sulted 0 abilities, meeds, and iaterests of pupils. Obviously,
po texthook saniwuyplx all the tools for instruction. Although
administrators bave & largs share of responsibility in prow
vidiag teasching aids, the ﬁaaahér.haa the ultimate task of

selscting and using meaningful materials, Bae Table XII for

the Sata velated to this ares,
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- TABLE XI1
COHMPARISOR OF RATING DISTRIBUTIONS IN ﬁnxA Ill,

ﬂﬂﬁ or HA?KQIAhﬁ
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Iten

‘Ratangn by Percentage

1 2 3 4 B
Poor Below  Aver- Above Superior
“ sver- age AVELw
age aga
&, Wise Ukw‘mf Tozta
whites 00.00 11.00 64,00 23,00 2.00
Negroes 5,56 35.19 58.55% 3,70 00.00
B. Use Bupplomentary
Toxts and Bofersnces
vhites 2.00 15,00 58,00 23.00 4,00
Negroes 2.70 42,60 52,00 3.70 00.00
€., Uses fudio Visual
Haterials
vhites 00.00 9.00 73.00 15.00  3.00
Regroen 8.70 37.04 53,70 §.86 00,00
D. Uses Pariodicals
vhites 00,00 12,00 76.00 10,00 2.00
Hegroes 1.85 42.89 £3.71 1,85 00.00
B, Uses Community
Resgources
-whitos 2,00 11.00 76,00 10,00 1.00
Hegroen 1.88 42,59 530?1 1,83 00,00
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¥ise Use of Textbooks

Both white snd Negro teachers reolied heoavily on text~
books for orgapization and materials for study. Host teachers

sppeared to be following the gan@rai vrganization of the text.
A nizority of teachers depopded leas on the textbook, being
able to assinmilate s great deal of informatics snd materials
wot im the texibook. Negro teachers gonorally depended more
on the text than did white teachers,

The median rating scores on this item of the scale were
8.68 for the whites and 3.10 for the Negross. A rating of
one or two was assigned to 1l per cent of the whites and 40,78
véé cent of thﬁ‘x@graaa¢ The ¢wo higheat ratings, four and
five, were achieved by 23 per cent of the whites and 3,70 per
cent of the Hégmuam,‘

Das of &ugylnmeatﬂrg Toxts and References

For the purpoie of this raticg seosle, & t#aeh&r. $0 be
rated excellent on ibis ites, was expected o have several
supplementary texts snd show evidence of usiog them, I Table

K1l tbe Negroes are shown to have only 8.70 per vent mooving

in level four and mone i level five, whereas 27 per cent of
the white teschers scored 1a levels four asd five. Io other
wordsg, only two Hegry teschers schleved 3 score ahove the
average ratisg. Average was inlerpreted s baving a smsll
pumbay of supplementsry texta, often out-of-adoption state
textbooks, with major cmphacis on the adopted textbooks,
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About 78 per cent of the white teachers in prades

one and two ware giving a great Jeal of emphasis to teaching
phonics from the Ecomcuy Company series, Phonetic Keys to
Readin=, Those teachars usually taught tho basal reading series
durisg the moraing reading class then usod the Phonetic Keys
1o Beading workbooks in the aftermoon. Nong of the Negro
‘teachars was cbaerved giving this emphasis to phonics. Howe
evar, this Jdoos pot Luply that no Negroes used this approach.
Perhaps tho Fegro teachers did not have these books avallable,

Usen Audie Visual HMaterials
Sixteen millizmeter movie projectors and thirty-five

sillinater filmstirip projectors were available %o sl) teachers
in the study., Hoat teachera used filasteips to m extent,
and nwost teachors used sizteon nilliseter filmeg vccagionally,
Ioforsation on the use of films and filmatrips bad to be
gleshed fyom olues end in talking with teachers and principals
informully. Avother form of visual aids, bulletim board and
othor voom displays, were rated and careful motations were mada
in the subjective mtm of the rating sheet. To achieve 2
bhigh roting 40 use of visuasl aidu, teacher woe oxpected to
use available filmatripe snd sovivs as gonuine teaching aidse,
not to toke up time, Also, the teachor wes expooted to have
attractive, sducatiosal bulletin boards and otber displays to
a-ttrmt' fntorest of puoils.

A conparicon of sedish scores in this category shows
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3.88 for whites and 3.17 for Eegroos. In further analyzing the
scores, 73 per cent of the whitea, im the opinion of the rater,
soored the sverags, three, suggesting a'grﬁat deal of uniforaity
smong the vhite teachers., The Negro teschers had 37.04 per \
ceat in the socond rating couwpared 10 9 per cent of the whites
with the same rating. One of the major differences waa found
 in the uss of bulletin boards, The rooms of tha white teachers,
88 indicated by subjective reports, tendod to be fay superior

in their use a# room displays.,

Uses Periodicals

Periodicals are here defined am pewspapers and
magnzines. Mout of the white teachers im gradee four, five,
#0d six used 8 waekly paper such as My Weekly Reader or Current

Events i» reading and/or soclal studies, Few of the Negro
teachers were obsorved using this type of periodioal. One
explansatios could be that Negro teachors are more reluctant
than white teachers to ask pareats ta'bur these newapapers,
Bome of the teachers in the wppor elementary grades had arranged
for a current events section on the bulletin board, There were
pany sclence sections of bulletinm board with piotures and
articles from current nagauipes serving as notivation and reow-
source materisl fox the pupils.

Is geperasl wn%inﬁn* the m&dia&d for use of poriodicala
was 3.50 for the whites and 3,14 for the Negroes. The largest
difference im scores was found in ratisg pumber twe, below
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average, with 132 per cemt of thoe whites and 42,59 per cent of
the Nogroes making this score. The average rating, three,
was assigned to 76 per cent of the whites and 53.71 per cent
‘of the Negroes, indicating a large degree of uniformity ia
both groups, particularly among the white teschers,

Uses Community Besources
Authorities in the 2ield of curriculuam agres that

- community resources should be used to a largoe exteant in clasa
ipstruction, Every community bss resources that csa be used
to sarich the scheol curriculum, If @ teacher ie to achieve
desired yrosults ip a given schoel; she must koow and uaé the
educational rasauxaéﬁ in the community. Using thess available
saterials, porsons, snd activities reguires more effort from a
teacher than wsing ﬁhﬂ textbocks exclusively.

Several clues o the uey, or lack ol use, of community
wﬁaaurgﬁm ware usually aviﬁwnﬁ; Toschera who wore ovors
dependont on textbocks wore usually unawnrﬁ‘at the abundance
of conmunitly resources. wum\nwawwwa'gwwarally appoared to
umo fow mu@&aaiux resvources; souwe of the white teachera were
slso vegligent in using svailsble resources, Few teachers,
white or Negro, utilized communily resources to the fullest
extent. Only 11 per cent of the whitow snd 1.83 per cent of
the Fegro teachers scored in the two top ratisgs, four and
five. This was apother isdication of too much reliagoe upon
textbooks, which were oltes worelated to the community and
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children's needs and interests,

Figure 4 shows & great deal of uniformity among whites
and Negroesm in the area of Use of Materials, The medians for
whites were about midway between ratings three and four, All
five medians for Negro teachers were slighly above rating
three, average, The almost piraight lise on this graph

indicates a ¢lose relationship among all five items for both
groups. Averaga_r#ting vas defined as using basic textbooks
plus a few other materials, Keeping this standard in mind

will give more interpretation to this area,

IV. USE OF LESSON ASSIGNMENTS
Por the purposs of thig rating, assignuent wns defined
as the act of alloting specifin tasks to pupils. This does
nod praalud@ pu@ilmteaehev planning. Azsigoment includes
assigoments for work ia be dome ins and out of school. Tadble
XIXI containg the data obtained,

Aaaggna in Terms of Individuai Kaeds

To attais a high rating on thié itom 8 teacher was

expected to do far wmore than make aenar#l asgigoments for the
wvhole class, Bhe was expected %o take the peeds, interests,
and abilities of each pupil into consideratiom, Obviocusly,
8 teacher would, zhéwugh necessity, have to teach in groupa,
and she was limited in the amount of individual attention she
could give during the day. ,

The medians for this ¢ategory were 3,52 for the whites
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TARLE ZI1X

COMPARISON OF RATIRG &Kﬁ?ﬁlﬁﬁ?iﬁ%ﬁ I AREA XV,
m CF 1LEBRON »ﬂd:#:’;,j&:

Iten ) Ratiasge by Percestage

1 2 3 4 8
Poor Below  Aver- Above  Buperior
BYOT~  8HO AVore

age age
A, Assigos i Terms of
Individual Meoeds
whitas | 00,00 13,00 €2.00 13.00 00,00
Begrovs 3.8% 87.04 52.26 1.83 00,00
B. Uses Problea-lype
Ansignnents |
whiteos 1.00 3&&% £3,00 11&% 1.00
Hogroes ' 1.85 40.74 50,00 7.41 00,00
€. Uses Project-Type
Asaignments

whites 1.00 18,00 €8.00 15.00 1.00
| 1.85 43.59 851,86 3,70  00.00

P, Uses fssigomenty
Involving Research

whites 00,00 18.00 €3.00 14.00 3.00
Negroes 1.88 &ﬂ.ﬁﬁ 50.00 §.58 00.60
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2pd 3,10 for the Begroes. The rating with tho most difference

in sooren was mumber two, below averase, with 13 per cent of
the whites and 87.04 per cent of the Negroes making this rating,
Ho teacher made & rating of five, superior. It appeared that
many teachers ebserved im this study did not do a good job in
individualising instruction,

Vues Probles-Type Assipnwents
Problem-type sssigonents were defined as the acta of

asnignlag significavt snd challenging situations, real or
artifiofal, which require reflective thicking for solution.
This type of assignmont ia applicable, in varying degrees,
to all grade levels and in all subject fields.

The vhits teacher's median score was 3,852 and the Negro
toscher's median score was 3,14, The major difference waa in

the nusbor sooring sumber twe, baxa# gvorare, with 16 per
cent of the whites and 40,74 per cent of the Hegroes making
thia rating. |

A project 48 » pructical unit of scotivity having
educational value snd deasigned to reach definite goslw. This
usit would imelude i&vaatagaeing and polving problems and
would use many materisls. Pupils ond teachors would carry
& project to completion in a patural way.

There is copsidersable overlapping between probles and
project assiganents. The lattor was ocousidered & broader
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situvation that would maturally isclude a grest muny problen
sgeigenents, There was, therefore, & Ligh degres ©f correlstion
botween the tvwo ratings. |

The mediss ratings were 3I.B0 Jor wvhites and 3.11 for
the Kegroes with the largest differesce in ratings two and
four, Ose per cent of the white teschers, in the opinien of
the rater, carnad the superior rating; »o XKegro teacher goored
rating five., Two-thirds of the white teachers and over hall
tkafﬁagre-t&aahara were rated as gvernge, thres, Andicating
much uniformity. Helylng heavily oz the organismation of the
textbooks and sssigning io terss of the noxt few pages was
p&étialxy ropponaible for teachers moking low scores on items

4n this srea.

Uuine Assiensonts Invelvine Eemsaroh

Susigomentas isvolving research sre those assignuents
roguiring pupils fo mﬁﬁe & gareful unblased Llavestigation of
2 problem resultivg &n'mmw@raziaaaiaam spplicable to the
problem, Hare again, there is oouaidorable overlappisg bow-
twoon thia 4tem and the two preceding paris. Assigoments
involving vesesrch may be individual or group and may Lo cone

cerned with 3 small or large problem or project.

The medlan scores here wore 8,51 for whites sznd 3.11
for Negroes, with major differsnces found in yatings two and
four, T¥hite teachors' ratings wore heavily clustered within
threo, average; 14 per cont were sssigned four, 15 per cont
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ggg, and 3 por cwnt five. The distribution for Kegro teachers
showed 30 por cent of the group in the sverage reting and 42.059
por cont in $wo, below averasa, Ko Regro teacher was rated
guperior; §.08 per cont rated four; 1,E8 per cent received
the lowest vatisg, poor.

Pigure 8 indloates four almost identical medisna fop

the white group, mediaps ball way between ratings three and
four, The medlans for Negro toachers showed a high correlatiow
among the four items of this ares, with all mediang slightly

above three,

V. ABILITY T0 CONTR0L GrOUPs

4 teacher who controls her class is able to provide
dirgotion Tor the activitiss of the groups that result in
effective learaing situstions, Coatrol does not imply
sutoorstio dominatiop by the tsacher, As the items in this
area lmply, comirel iz assuned to luvolve standards selested
by the puplils and established hablts of self.direction by
the pupils. Reference to Table XIV will show the findimga in
this area,

Commasds tho Situation at all Times

- Command ia this sense means maintaining control or
leadership of learnisg setivities,
The medisns were 3,88 for the whites and 3.53 for the
Hogroes, a dilferonce of .31 in favor of the whitea. The
mnajoy diffexences found An analyzing 4ho scores wore found in
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TARLE X1V
COMPARISOR COF RATIRG nxa&uxanwzax& IN ARBA V,
ABILITY TO CONTROL GROUPS
Itons A Batings by Percentage
1 2 3 4 8

Poor Below Avere. Above- Supsrior
AVOre Aage AVOLe

age sge
A, Commands Situation as
ALl Times |
whites . 4.00 14,00 37.00 33,00 12.00
Hegroes 7.4 22.23 87.04 29,63 3,70
B: Uses Class Belected
Btandards
vhites 00.00 7,00 ©3,00 23,00 2.00
Rogroes 00,00 27,78 66.66° 8.38 00,00

€+ Establiches Habita of
Salf-Direction of
Papile

whiten 1,00 8,00 &7,00 21,00 3,00

. Hogroos 2.70 25.2% &4,.81 5,86 00,00
P, Eakes Bavoth Transie
tion from Cne
Agtivity %o Apother
whites 8.00 16.00 34.00 .3?.06 17.00

Negroos 7.41 25,93 48,20 18,82 1.85
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ratings two and five, Ias rating two, balow sverasge, were
found 22.28 per cent of the Negroeos and 34 per cent of the
vhite toachora. In the top rank, five, were retod 12 per
ceont of the whites and 3.70 per cent of the Hegroes. Thore
wore mince differences im favowr of the whites in all five
ratings in thias item. |

Uses Class Bolected Btandards

Childron should have o share in setting vp and delining
soseptable patterss for their own guidance. This sbaring in
the wanagonment of schoel procedure will copeeivably prevest
moch usdesirable bebavior, OF course, this doea pot imply
children should be given full reiga; the ability of childrea
to agsume yespoosibility must be considered,

Teacheras had various methods of pormitiing pupils to
participate in seleoting standards of behavior. Noos teachess,
white and Begre, sppeared to make some attemptis at pupil particie
pation, although some wanted pupils to sanction only vhat the
teschor had previcusly decided, Very fovw teachers did an outw
standing job iu guiding the pupils in selecting their standards
ol behavior. Cenerally, teachers still maintained autocratic
conirol over their olasses.

In couparing wedias scores op this Ltem, the whites
showed a small superiority with 3,68 compared to 3.47 fov tﬁa

proos. Ho teacher rasked poor and only 2 per cent of the
vhitea and nove of the Hegroem ranked five, supovior, As in
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many items, the major differences in the distributionm of
ratings were found in ratings tyo and four, with more Negroea in
rating tvo and more whites in rating foux,

Egtublishes Habits of Seolf.Direction _

| The standard expottad bove was indicated by the pupils’
abilivsies to direot tholir activities Lo an accepiable manner
without the exterpal domisation of the teacher, This Ltem was
vated on the basis of the reaction of pupilas when vorking alone
and in groups witheut the ismediato prosence of the teacher.
Obviounly, pupils who bebaved scoeptably when the teacher wag
wstohing snd mishohaved at other timesz had mot established good
babite of solf-direotion, |

The modians shoved 3,68 for the whites and 8,31 for the

Begroes, s differemce of ,37, Rank five was sttained by 3 per
cont of the yhites and by none of the Negroes. Rank ope, poor,
was assigned to I per ocont of the white teachers and 3,70 per
cont of the Fogre teachers, large differences wore found in

ratiogs two and four with 23,83 per cont of the Negroeam and 8
per ceat of the whites rating fwo and 21 per cent of the vhites
sud 8.56 per cont of the Hogroes rating four, shove average,

Bakes Gmooth Trapsition from One Activity to Anothoer

4 good tescher has the ability o make smooth trassitions
among various activities, To be rated in the superior bracket,
3 teacher should have routises orgspised und duties delegated
to the estent that there is little copfusion and loss of time,
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Oz the other extreme is a teacher who could mot prevent bedlam
during a period of traamition. |

There wus npove diflerencs in the modilue for this iten
thon in any of the other throe items in this area, with medians
of 3.88 for the vhites and 3,38 for the Hegroes, a difference
of ,50. A large éifference was found in the punbers attaining
the top renk of 2ive with 17 per cent of the vhite teachers
and 1,85 por cent of thoa MHegro teachers attaining this rittmg*
Hoarly squal percentuges were found in vating one, @ por cont
of the whites and 7.4) per cent of the Hegroes,

Hodians for white toachers, in Area V, Ability to Coatrol
ﬁmﬁaua. as shown by Figure 6, are in the upper pert of the
aversge vange, Hedlass for Negro teachers range from the
middle of the average vange to the lower gquarter. The iitem,
Uses Class Belected Standards, showe & close correlation of
wedisps for the two groups. The greatest difforence in the two
groups, white and Bogro, vas found is tho last item, Xakes
fmooth Trapsitions, with the difference in favor of white
teachors,

¥I. ABILITY 70 CARE FOR INDIVIDUAL EEEDS
A% first &aﬁi&a, this ares say sppesr to overlap the
fivst part of Arves IV, Aasigns in Terms of Individual Nesda,
However, that section dealt only with losson assigoments while
this soction encompasses soclial, emotional, and individusl
nweds present in every elass room. The data are presented io
Table XV,
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TABLE XV

COMPARISON OF RATING DISTRIBUTIONS IN AuEA VI,
ABILITY TG CARS FOR INDIVIDUAL NZEDS

e 2

Itom Ratings by Porcentage
4 2 3 4 8

Po Below Aver- Above Bupericy
AVETw agd BVOY -
ago ago

&, lu Aware of Booisl and
Enotional Reeds of
- Bach Pupil
whites 00,00 2.00 71,00 28,00 1,00
xﬁwm %nw %.EQ ?‘4% 5;.5@ @ﬂ#ﬂg

B. Providea for the
Growth of Bach Pupil
in the Light of Hia
Hesda

whites 00,00 3.00 73.00 283.00 1.00
Regroos 00.00 20,30 74.03 8,58 00,00
. Uses Grouping
Techniques to Reach
Chiidren o Varioua
Lavels of Progress
Whi%ﬁ M*% 3&% ﬂ'@qp% 1&;% 3‘0‘9

0000000000000 00000000 D OISO Aot
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Provides Growth of Esch Pupil in the Light of His Needs

411 teachors are coufromted with variations smong

pupils ia mothod of learning, capacity, vate of learning,
abiiity in lapguags, commend of tool subjects, social attitudes,
physical and mentsl health, and numerous other characteristies,
Teachers should pot ¢omaider oply subject matier instrucilon,
Recognizing and providing for those ladividual needs present
large responsibilities for the alevt tescher,

In obgerving the one bundred fifiy-four toachoras in
the study, uo teachor wam found who faught subjoct matter
solely to the group. Toachers, of course, variad in pro-
viding for ehildren's needs sud in expeoting growth patterns
to be different from puplil to pupil. On the other bhand, ‘there
wag not great rapge in teachers® abilitirwe to take care of
individual differences. The nedian for the white teachers wisg
8.,63; the median for the Negrows wes 3.40, Mo tescher socred
the lowest rank, png, and oply cze white @anﬁw ranked five,
The largest mﬂmamm vere found is ratings vo

apd four with the whits toachers' scures belog more favorable
in oach case,

oh Children on Various lLevels

of WW”
The average ¢lemeptary schbool teacher groupod the olass

for reading into thres groups: high, middle, and low, The

toacher listoned to one group of pupils read orally while the
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othor two groups read silently, answered questions on a story,
or did some other related work., ¥hile all teachoras of reading
tanght by & wery similar method, there were some varieties of
grouping in other subjects. 4 few temchers grouped in spelling
apd arithmetic but reading was the only subject whers clearly
delined groups were regularly found,

The differences found ip comparing white and Kegro
toschers were similar to thoss found im the first two itoms
under Ability to Care for Individual Needs, The medians were
3.63 for the whitesm and 3.34 for the Kegroes, a difference of
.80, The two lowest ratings, one and 533,)wuwﬁ agaigned to
3<bcr cent of the whites and 27.77 por cent of the Negroos,
indicating & large difference in the Jdistribution of ratings;
yes, three~fourths and two-thirds, réﬂw&ativgiy, wore rated
average. . .
As apalysis of Figure 7 shows each group had similar
wodisng an}aal three items 1B Ares Vi, Ability to Care for
Individanl Needs., Al mmﬂaaﬁa'tar the wvhites eppeared ip thoe
uspper twowthirds of the Rveraps range. Hediaps Zor Negross
appeared in the lower balf of ithe average range, but all were
considerably above the third vesk. The most difference, though
not great, was found in the third item of this asrea, Using
Grouping Techuiguea.

Vii., PIESENTATION OF LESSONS
A1) of the other aspects of teaching are important
but & tescher, to be effective, must be able to present lesmons
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well, Bhe must have a thorough knowledge of teaching methods
and be able to put them into prsntieﬁt Table XVI contains the

obgervational data obtained in this area,

Ras wbllfpfagaked Lessos Plans

it‘ié,ganaraily sgreed that good teaching must be pre~
geded by good planning. Yhen possible, the investigator observed
the written lesson plans. One school system in the study re-
guired each teacher to hav& writtqn leszon outlines exhibited
on her desk., The other schools did pot w&ém-tﬂ»rtquxra this
type of planning although many teachers did have written lesson .
pigns. When written lesson plans were pot available, and to
gsome extent whem they were, the investigator had %o depend op
clues. Some classes were so conducted that it wam.clear1y~'
avxaaa# that 1ittle or ne planping had taken place, It appeared
that a few teachers came to ¢lass completely unprepared and
stumbled along during the period until they could formulats
some type of orgasization. |

Geperally, the Negro teachers depended more onm the plaus
dictated by the organization of the textbook, VWhile many vhite
teachers followed the same method, the Negroes did so to a
larger degree as indloated by the median scores @z 3.53 for the
vhites and 3.32 for . the Hegroes. Ko white teacher ranked
- peor, pumber one, while 14.82 per cent of the Negroes made
thik rank, Slightly larger percentages of whites were found in
the two hig&aut ratings, four and five,
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o TABLE XVI
COMPARISON OF RATING DISTRIBUTIONS IN AREA VIIX,
PRESENTATION OF LESSOXS
, , , R | |
Item " Ratings by Percestage
" 3 .2 3 4 5

Poor Below Aver-~ Above Superior
aver- age averw

age age
A, Hasg Well«Prepared
Logsons :
whites 00,00 14,00 60,00 22.00 4.00
Negroes 14.82 34.82 055.84 14.82 00.00
B, Stimulates Interest
 in Class or Group o
whites 00,00 €6.00 61,00 23.00 8.00
Negroes 7.4} 16.67 €61.10 14.82 00,00
€. Provides for Conw . :
-~ tinuous Use of Ace |
quired Learning ‘
whites 00.00 1.00 72.00 25,00 2,00
Negroas 5.8 18.%Z2 68,5 7.41% 00.00
D, Presenta Lesgon on _
the Level of the Ex.
perience of Rach
Child : e
whites 00,00 4.00 85.00 10,00 1.00
Negroes ‘ 1.85 24.07 70.38 3.70 00,00
E, Hakes Use of Preview
and Review Techanigues
whites 00,00 6,00 82,00 12.00 00,00
. Negroes 0,00 37.04 59.26 3.70 00.00
¥, Uses a Variety of
Bettings in Progenting _
lLessons
whites 00.00 18,00 58.00 23.00 3.00
Negroes 8.56 51,84 35.19 7.4} 00,00
G. Uszes Pleamant and
Expresaive Voice
whites 2,00 14.00 42.00 37.00 §.,00
Naegroes 1.85 38.89 50,00 4.56 3.70
H., Uses Many Materials
whites - D0,00 14.00 64.00 12.00 3.00
00

Negroes 3.70 44.48 38,89 12,95 00,
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TABLE XVI {continued)

Ttem R 3aiinga by Pureeﬁtage

1 2 3 4 ]
Poor Below Aver- Above Buperior
aver- age AVEL - ‘
- nge age

‘1. Uses Correct Granmar .
whites 1.60 00,00 73.00 24,00 2.00
Kegroos 12.868 §0.00 33.34 3.70 00.00
J. Uses Legible and
Attraotive Hand~
writing. ' :
whites 00.00 10.00 63.00 23.00 4.00
Regroos 1.8% 27.78 §83.70 16.67 00.00
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This stem sus largely imterproted as motivation. 7o be
offective in stimulating isterest, a teacher had to have the
ability to help the ohildren see the value and sonse to the
lesson to be learned. Sone of the teacheors woat effective in
1&#&&&&5 intorest did so by skillfully askiong questions or
givisg bits of information to induce curicsity i the matorisd
to be studied.

& third grade Seacher creoated intereat 4o writing a story
by presenting several intereating piotures clippod from &
magneine apd asbed the children 1f they would like %o choosse
ono of the pictures and write & story sbout their veaction to
it, Teachers with vivid imaginét<£¢as had a variety of methods
for stimulating intovest in the v&winﬁa sotivities, Tbarxsaat
$maginative teacher would sieply say, "Turn tu‘gﬁgw Gight anﬁi
begin working.” | o
, The wedisa soores on this itom were 3.78 for the whites
‘snd 8.43 for the Negrovs, & dilforence of ,30. No white teacher
rated poor while no Negro tescher rated Superior, The primary
ditlerence was found im the percontages attaining rating four,
with 25 per cent of the whites and 14.82 per cent of the
Hegroos making this score.

& teachey who doss not provide for continnous uss of
scequired learping pernita the pupils ¢o have the attitude, whon
a unit of study is over, that they are forever Rinishod with
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that subject. This item overlaps somevwhat the item on review
technigues, but preﬁtéxan/tar use of acquired learning is
broader in scope and is primarily eoncerned with the application
of learned material., A teacher who rated high im this section
provided for continuous application of acquired learsing in
many ways., For ezample, a third grade class that had learned
the basic fundamentals of multipixaaﬁian should have many . .
activities im applying these ekills in meaningful situations.
| The median scores were 3.68 for whites and 3.39 for
ih« Negroes, Rating one, poor, was assigned to nove of the
whites and to 5,56 per ceat of the Negroes. The other chies
81£1¢ranaau wore found in comparing percentages in ranks two

and four, with the whites scoring far less im rank two, below

average, and more inm rank four, sbove aversge.

Presents Lesson 6nvﬁha Level of th@ Experience of Each Child

To say a teacher should present lessons on the level of
~each child appears to be a trite statement, However, teschers
wore observed, on some occasions, proﬁanting lesgons far above
the level of the pupils' experience. Ome teacher, in presenting
material about ¥orld War 1I, assumed the children remembered
the war, pot realizing most ai the pupils were boru after the
war, Some teachers appeared to find 4t difficult to understand
the limited experience of the children,’

In comparing the mediaps on this item, the whites had a
score of 3,54 and the Negroes 3.32, In studying percentages of
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teachers making individual ratisgs, the greatest difference wanm
found in the pecond rating, below averase, with 4 per cent of
the whitem and 24.07 per cest of the Negroes making that score.
Therse was & large central tendency among the shites sooring

iveraga, with B0 per cent making the averags rating, three. The
soores ¢f the Negroes were also clustered around the average,
with 70.38 por cont sohleving the averaze ruting. L s

¥akes Use of Praview snd Review Technigues

- Previev techniques were defined ss the practioce of
stimulating interest in an astivity by giving a preliminary
scoount of sows highlights, by a‘amﬁa leading gueations, by
showing £ilma or filmstrips, oF by various cthes methods dae
sigred to give o insight into the subject to bo studied. A
toacher who used review technigues provided for frequent re-

exaninstion of materials learmed. Thia conocept of learnisg was
epplicable to a1l activities, -

The wmedians were 3,854 for whites and 3.25 for N@grwsf
The wvhite ratings wm laygely mmﬁwm at the averape with
£3 per oent rating thres, The primary difference between the
two groups was found et thoe second pating, with € per cont of
the whites rating thero compared to 37.04 per cent of tho Negroea
making ikis below aversge rating,

Uses u Variety of Settiogs inm Presenting Lessons
A good teachor had a variety of methods ip presenting

lessons, Bowms teschors had no mm other thos working
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abstractly in the textbook, Ap example of variety, as well as
n meaningfal situation, wam found in ope toacher's method inm
teaching arithmetic. This first grade teacher, with the help
ef pupile and parents, avranged a store in one corpar of the
roon where pupils bought and s0ld groceries, Aaother teacher had
arvanged to have the pupils m%k« & woather atation in thelr study
of a wolonve unit on weather, 7Thias station was complete with
inside and outside thermometers, pupil.uade baromster and other
fastrunents, and the childrem kept a careful weather charg,

There was a large difference in the wedians for white
and Negro teachers in this item, one of the two largest
disparities found among thbe thirty-five items for comparisos.
The woedian for the white teachers was 3.89, .73 poists higher
then the Negroes' medinn of 2,86, Level two was the rank
assigoed to 16 per cent of the whites and 51.84 per cent of
the Regroes. Of the whites, 42 per cest rated abdove ﬁhﬁl
average range, while 7,41 per cent of the Negroes rated above

avarage,

Uses Pleasant snd Expressive Voice
A teacher's speech and oral expression are important

aspects of her porsonality, and a teacher's personality is one
guide %o hor being an effective instructor.

& tescher's jmh‘meaaaaatitaa & groat deal of talking.
Hany teachers possibly do too much €allking and not enough
1istoning. However, a well modulsated volce is 8 big usset to
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any teacher, The voice should be loud encugh to be heard easily
yet soft enough to be pleasapt., A teacher who ratod high in this
soction had the ability to put ezpressiocn and meaning into hey
teaching by controlling her volce. Teachers who rated poor
eithor had extremely harsh volces or spoke in a monotove.

The median moores for the two groups and an enalysis of
the five ratings show the white tsacher %0 be considerably
euperior to the Negro teachers in quality and use of volce. The
pedians were 3.81 for the whites snd 3,19 for the Negroes. The
msjor difference in the rating distribution was found 4in pumboy
two, with 14 per cent of the whites apnd 38,80 per cent of the
Negroes in this category.

Uses Many Materjals
The use of textbooks, supplementary books, audlo vtkual

materials, periodicals, and community resources vas included
10 previous ftems, This item was included under Presentation
of Lessons 68 & sunmary of those kinds of materials plus any
others than an imaginstive tencher might use, For instance,
sowe tenching materials could not be aaﬁaaerimnd as visual
aida or pericdicals but would Bo both or even more, The good
teacher fnvariably used s wide variety of materials in teaching
all subjects; bher room had the appearance of a learning
laboratoyy, not of & drab classroom.

The medians showsd a difference of ,49 points in this
itom, vhites, 3,088 apd Negroes, 3.03, 0Of the Kegroes, 45.16
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per ceat moored below the averags rank of three, while 12.83
per cent rated four and pone wated five. Only 14 per cest of
the whites mcored below three snd 21 per cent rated four and five.

vmu Correoct Crammay
For this rating soale, gramv wvas éauma as the part

ot lsnguage that WM@&W to cholos wt words in spoaking, prow
punciatiomn of words, and goneral aspeech babits. For the purpose
of this wating socale and study, grammar has been interpreted to
 imolude spokesn lepguage in geveral, '
There was more disparity botween whites and Negroes i
this dtem than ip any of tiwl other thiriy«four ftons in the
rating soale. xa'm of graamsy 12,06 per cont of the Hogroes
rated poor and B0 per ceat rated below average, In analyning
the white teacher's ratings, 1 per cent were found in the lowest
rating and &sttww of 73 por cent in the averszo rating
of ihres, There was wore uniformity awong the whitss thap

soong the Hegroes.
The list bolow shows some of the grammatical mistakes
noted anong tﬁm Bagro wmmm
1. Omission of syllables, am tack for attack,
3. Risprosunciation of geogrspbical terss, ss XU bek for
guebeo,
3. Omizsion of v, as £1lo for floor and yo fox your,
4, Addisg an ¥ sound, ag guorstion for guestion snd sturdy
for atudy,
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5, Adding to words, @ alphabets foy alphabet, pa en' eil
for pencil, and Colunbice for Columdbug,
6. General misprosuncistion, as capchalize for capitaslize
end bullington for bulletinm,
7. Usiog present tense when past tense was intended.
8, Verbs disagreeing with the subjeet.
Ko listing ©f examples of pgross grasmatical error 61
white teachers was uade since there were only isolated instances
that followed no met patiorn.

Uses Legible and Attractive Handeriting
Appraisal of handwriting was usually made from writing

examples on the chalkbosrd, In some instances a check was
wade of a teacher's writing in the lesson plan boocks or other
places such as aa##uat&ama on pupila' papers, The investigator
kept in mind gemeral standards commonly used is scales for
evaluating handwriting.

There was a difference in medlans of .23, with 3.€8
for the vhites and 3.38 for the Hegroes. In checking the dise
tribution of ratings, the whites had slightly higher ratings
one, tvo, aad five, |

Az oan bo seen in Fipure 8, nedian scores for vhite and
Vogro teachers in Area VII, Pressntation of lessons, all of the
modisng for the white teachers sre found in the upper half of
the averare range. Eight of the ten items® medlans for the
Negro teachers were i{n the lower half of the averare range., Two
medians for the Negro groups, Uses A Variety of Bettiogs in
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Presenting lessons and Uses Correct Grammar, were in the upper
paré of the gecopd range, bslow averags. The first five items
show siniler difleresave is wmodians, with the whites slightly
above the Regroes., Thore was a large difference in favor of the
whitos dn the items Uses Pleasant apnd Exprossive Voice in
sddition to the two itens where Negro teachors scored the lowest.

Vi1, COHPARISON OF TOTAL SCORES
| Distributions were made of total mean scores of sll oue
huodred white teachers in the white sample and all fifty=four
Kegro teachers in the Nagro universe. The results obtained are
contained in Table XVIX. Median score found for the white
‘teachors was 3,88 compared to 3.29 for the Negroosm, & difference
of .37 pointe 1o favor of the whites.

The range for the median scores of the whites was 3.47
to 3.98, and the vwange for the NHegroes was 2.73 to 3,986, Although
the ranges ifndicate a groater spositer of sovrea for the Hegroes,
@& computation of the standard deviations of the two total groups
showed move scatter amopg the white scores., The standard
doviations were 1.27 for the white teachers and .76 for the
B@gwo-tamaﬁawq.

Figure 9,08 distribution of median scores on the thirtye
five itema,givos basically the same fnformation as Table XVII
but in & differont mamner. The mumbers at the left refer to the
nunber of items, The numbers st the botiom are the iatervals
into which fell the mediana fLor each group. This table shove
some overlapping of the tws groups but the white teachers, by
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TABLE XVI1
A COMPARISON OF MEDIAN SCORES ON BACH ITEM OF THR
RATING SCALE OF OER HUNDRED WHITE AND FIFTY.FOUR
BEGEO TEACHERS IN THE STUDY

. , ,
Iten Yadian Socores of Toachers

White Regro Pifterence®

i ) b i "

. Personal Appsarance
A, Bultability of dross 3.74 3.49 34
B, Personsl grooming 3.81 3.24 «87
C, Poise 3.9 - 83,34 43
2. Chosrfuloens 3.73 3.86 «10
R. Vitality 3.83 3.40 «13

11, Relationsbip with Pupils
A, E&t&biaahaa rapport

B. Aatieipataﬁ iriction

sad guarda «gaiaat it 3,78 2.41 37
€. Iz woll liked 8.94 3.73 +21
D, Is respected 3.86 3.96 .00

111, Use of Materisls

&, Wiee uss of tazis 3.68 8.1¢ .88
B, Uses supplomontary ‘

texts and reforences 3.89 3.13 « 46
€. Usos sudio visual ,

materials . 2.8¢ 3.17 «39
D, Uses periodicals 3.50 3.14 +36
E‘, ﬁmﬁ LR AL by *tg ‘

FOBOUrces 3.47 3.09 38

IV, Use of Lesson Assigononits
A, Assigoes in torms of

individual peeds 3.52 2.13 +33
B, Usea probles-type

assignoents 3.52 3.14 «38
C. Unes project-type

asgigoments 3,50 3.1} 39
D, Usen acsigoments involw

ving rescarch 3.51 3.1 « 40

Y. Ability to Control Grouns
A, Commands the situation

a8t all tisee 3.88 3.588 «33
B, Usen olass solected '

atandards 3.68 3.47 +18

@ WOLte COacherss
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itom Hodian Boores of Teachors
¥hita

Begro Ditiereunce

e

Ve Ability to Control Groupa

Vi

vii,

{oontinued) | _
C. Establishes habitas of »
solf-divention of vupils 3.63
D. Bakes sacoth tranzition
Irom ope sctivity o
another 8.86
Ability to Care for Indie
vidual Hewds
A, ls awsre of soolial and
enntional poeds of each ,
punil 3.8
B mwé@a for growth of
sasol pupil in the lightefd
his noods 3.63
€. Uses groupipg techoligues
to roach children M
variouas 1lovels of progreoss 3,63

imggmmwiga of wiu«?a '
@ vell.prepared lesson
" plans 3.83
B, mmumm intoreat of
clapgs o¥ grouvp 8.73

€. Provides for contisuous

sae of soguivred learning 38.086
D. Presonts lepoom on the
- lewvel of exporiesce ol

the ohild 3.64
B, Hakos use of vraview und

reviow tochuigues 3.54
F. Usos & variety of sotw

tings in leszon 3.59
G, Uses plessant md Gl

pressive volce g.81
#, Usen napy materisls 3.66
I. Uses correct grammar 3.87

4. Unes Jogible and stiractivwe

handwriting 3.88 \

3.31

3,38

3,40

3.40

8.54

8.32
3.43
3.39

9,323
3.25
2.88
3.19
3.08
.75

3,38

«37

80

« 23

33

» 20

+21
« 80
«29

23
28
+ T3
.62

oB1

83

»28
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aonsidaring totsl medisns, are prepoenderantly found on the
wore desirable mide of the figure; the reverse is truo for
the total medians op the thirty-five items for the Negro
teachers.,

| IX, SUMMARY

This chapter wam ovgapized asoording to the areas *”@,.
1tens of the ratisg scale employed in obperving teachers. Come
parisons of wedian soores of the two groups, white a8d Kagre
tsachers, were made. Bach of the thirty-five Stomm of the scale
was delined.

The medlian soores for the white teachers were higher
than the medisn mgoves of the Negro teachors on thirty-four
off the thirty-five Ltems, and the medispy were egusl on one
iawa. On some of the items of the scale, the difference in
aedians was relatively sunll, However, 8 look at tho dig-
tributions of ratinge in the tables appearing im this chapter
showed more difference in the two groups than is shown by come
parinon of medians.

The two greatesi 31££ev#aﬂaﬁ in gocores were found in
Uses Correct Gramssr ond Uses A Variety of Bettings &n Pre-
gonting lossons. Cenerally, the Hogro teachors'® use of
ienguage wam poor, often very poor. The Fegro teachers in
aan&raE* and many of the white foschars, tonded to follow the

toxibook closely fox awgmaiwﬁttnn and materials, using litsle

variety in presenting lessons,
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In computing & median of the ratings of white teachers,

a median rank of 3.66 ﬁau feund; the median rating assigned
to the xggru-gruup,wau 3.29, a differvence of ,37 points in
favor of the white teachers. The difference was appreciable
_altbaugh both groups wmrc_faakad in the wmedlap range. The
graphic presentation of the medians for the two groups on all
thtrtymﬁivé items showed some overlappisg of the two groupa but
the medians imm the ﬁh&taa wore welghted toward the more de-
sirable side while the medians for t&a Megroes were on the other
side, o |

in aﬁmm#rizing this chapter, the preponderance of both
groups to score in the average range was poted. White teachers
genorally were rﬁt&d. in the #gluiwaléf tﬁm ratey, in the upper
half of the range while Negro teacheras' mmdiaﬁu were in the
lower half, | |



STATISTICAL BIGNIFICANCE OF DIFFERENCES

1. BTATISTICAL SIGHIFICAECE (F THE DIFFEREECES

The wesults from all thirty-live items of the rating
‘#cale wore subjected to statistical snalysis to deteraine the
reliability of the diflerences found im the ratings of white
and Regro elementary school toschors, Since 54 per cent, ov
oo hﬁaﬁwnﬁ of tvo bupdred nisety~three white teachers wore
visited and rated and those results were compared to a rating
&Sriveﬁ fron & universe of filty-four Bogro teachers, 4t wan
segential to measure the reliability of the obtained éifferences
to determine if shese differences wore significant beyond the
elomest ol chance,

The median was used as a weasure of cemtral tendency
rather than the moan iz order t¢ have & measure that was loss
aflected by the exiromes, .Qﬁiﬁ uaﬁ‘vaxtxﬁularay necessary
since ths punber of ¢azes was relatively small.

© Table XVIII $llustrates the differences found i» medisn
scores on all thirty-five items of the rating scale. This table
tallawa;ihw rating gcale and showe the oritical ratio of esch
difference and shows vhich differences are relisble at the .08
(95 per cent) and .01 (29 per cent) levels of confidence,

The eritical ratio was determined by making a freguency
distribution. The wediss uma#w&~um#w~o&mparwd at length 4n the



TARLE XVILiE

STATISTICAL SIGNIFICANCE OF DIFFERENCES FPOUND IN THE
TRIRYIY-FIVE ITREE OF TER RATIHG BCALR

102

Itensg Ditferencs Criticsl 8igasficant
hetweoen Ratio of at lavels of
" wodisng® Differonce Confidence:
«08 01
1. Personal Appearance
+ Buitability of , .
dreas 34 .27 yes no
B, Personsl grooming 87 .17 yos yos
- €, Polne «83 2.70 yos you
B, Cheerfulsess «18 1.33 RO RO
E, vitalzﬁz +13 1.00 no no
if. Belstionghip with .
Pupils
by Mta&liﬂw& )
rapport quickly «81 3.18 yos yon
8. Anticipates
xw&#ttan aad
rds agaissd 1t .37 2.04 you yos
C. Iz well liked + 21 3.1% po so
B, xa reupected 00
IXX. Use of Hatariale ,
A, Uise use of texts .56 2.80¢ yos yos |
B. Uses wupplonenisry
toxts and
referencen +46 2.7} yes you
€. Umes sudic.vieual
matorials | » 38 2,44 yes o
D, Uases pericdicals 38 2.96 yos yos
B« Unos oommunidy ,
POBORTORS «8 2.83 you yos
IV, Uso . of Losaon Assigne
pents
A, Aasipos Lu torms
of dndividuasl
negds «33 2.58 yeon o
B, Uses problen~
typs assignaanis +38 2.53 yos po
€. Uses projects
typs aasiznsents «38 2.44 you no
B, Uses assignuenia
iavolvisg vesearch .40 2.50 yos no

BRI ITevincen ave 1u Tavor 67 The VALt Leachers,
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TABLE ZVI11 (costinued)

Itens Pifference (ritical Bignificant
between Ratio ot at levels of
xediansg bifierence ngt&dnng:g*

1

¥. Ability to Comtrol’
Groups ;L

F- R Commands the "
: situation at all

tinos ‘ «31 1,85 no no
B. Usea ¢lagsw : .
selacted

. standards +19 : 1,48 no no
£, Eetablishes .
habits of sollw
direction of ' »
pupils v37 2.88 yes yea
D, Hakes smooth ‘
- trapsition from
ona activity to _
anothey ' B0 2.38 yes BO
:¥1, Ability to Care for
Individual Needs
A, I8 . aware of
social and
. emotional veeds = @
. of each pupil « 25 2.28 yes no
8, Provides for
growth of sach
pupil ia the , .
light of his peeds .23 2,09 yos no
€. Uses grouping :
techaiques o
reach children of
various levelsol
progress + 29 , 2.43 yeu no
¥il. Presentation of
Lessons
A, Has well-prepared
losmgon plans 21 1.41 Bo Bo
B. Stiaulates interesy o
of clasas or group .30 2.14 yes 8o
€. Provides for cone ~
tisuous use of
scguired learning 29 2.42 yes no
D. Presents lesaon
~ on the level of
the experience of | - A
the child « 22 1.83 no 7o

'?.UlAle%el T6 5elected as a desirable level. The .05 level is in-
cluded as a possible, though doubtful, measure of confidence.



TABLE XVILX {(continued)

Itons

Difference Critiecal

Bignificant

104

betvesn Ratieo od at levelsol
sedianeg Bitierence Conlidence:
08 +01
Y13, Presentation of
‘ lessons
{continued)
B. Makes use of
previow snd re~
view toech- _
nigues | «29 2.23 yeo npo
¥, Usos a variety
of settings in _
lessons «73 8.21 yos yes
G, Uses pleaspand
and expregsive .
. volce 82 3.26 yen yes
B, Uscs many
materials ) 2.68 yes | yes
., Uses correct
grammar \ 52 5.75 you yon
d. Uses legible
apd attraotive
po no

hapdwriting

+28

%.87
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preceding chapter and have been presented sgaiun in Table XVIIX
in order to measure the significance of the differences. The
following formula was ﬁawé in the aamyﬁtatians Critical Ratio
1s equal to the difference in the medians divided by the standard
. error of the.dizﬁar@ncé‘ccn = 1&5;, The ﬁiandard error of each
difference was obiaived by this formula: Standard error of the.
meding is @qhﬁi;@ﬁ«#ka interval times the square rﬁa% of the
nwmb&r'pt\aaaeﬁ in the eistr;butlén divided by two times the

frequency of the interval in which the median was found (<md S
1 TN, | |
'

lLevels of cenfidence were defined as a critical ratio.
of 1,96 and above as sigeificant at the .CH level, and a critical
ratin of 2,58 and shove as signiflicant at the ,01 level. In

ath@w wbré$. with a'ﬁiﬁzareuwa gignificant st the .08 ldvél the
| odde are ningteen to ome that this was a true difference, wnd

the odde at the .01 level were mtn&tywaiﬁa to ope, Critical
Batioa below 1.86 wers rejected us not belng significapnt although
there ﬁma'soua degree of siguificamce attached to all thirtye~
four differences. MNodians for the two grwﬁpu'v@ra the zame om
one of the ﬁh&rty~£ive partm~¢£ tha‘ratingiméala.

Table IVIIY shows thaﬁ twenty-six of the thirty-four
ﬁitﬁergmewa vere significant at thg +08 level of @onfid@nce; and
eight differences had to be gﬂjaﬁtad at that leval., Thirteen of
the thirty-iour &ilfarana«a were aigmifxaani at the .01 level of
conﬂ&dgnea’ In other worda, 76 per cent of the obiaited
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differences were siguificant at the .05 level but €2 per cent
of the diffevencosn failed to be significant at the .01 level,

The twentyesiz differemcon that wore sigsificant ag
tho .05 level of conildescs weret BSuitadility of Dress, Personal
Grooming, Poise, Eastsdbliszhea Rappord %ia&iy. Anticipates Fricticn
and Guards dgainst It, Wise Use of Texts, Uses Supplementary
Taxts and References, Uses Audio~Visual Materials, Uses Periodicals,
Uses Community Resources, Assigno 18 Terms of Isdividual Needs,
Uses Problem-type Assigumests, Uses Project-type Assignwents, Uses
Asuigoments Involving Research, Establishes Habits of Balf-
directios of Pupils, Mskes Buoath Transiticn From One Activity
w mmm Is Aware of Boglal and Esotional Noeds of Each Pupil,
ﬁwvmw foy wath ¢l Each mti in the Light of Bis Needs,
Unes m«wgug Technigues to Heach Childrenm of Various Levels of
-t*wmm, Stimulates Interset of Clags or Oroup, Provides for
Continuous Use of Auguired Learsing, Nakes Use of Preview and
Raviaw Twhﬁ@m, Unos A Variety of Bettisgs in lessops, Uses
Pleassnt and Expressive Voice, Uses Hapy Haterials, and Uses
Correct Grammar, | |
| mmm of these twenty-six items were sigaificant

at the .0} level of confidence: Personal Grooming, Poise,
Establishes aawm*i Quickly, Anticipates Friotion and Cuards
| mmﬁm 1%, ¥Wise Use of Texts, Cpes mykmatary Tozts and
Boferences, Uses Periodicals, Uses ﬁmity Rosources,
" Bstablishes mmtu of Self Directica of Pupils, Uses a Variety
of Bettings 15 Lessons, Uses Ploasant and Mpmsmiw Volce,
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Uses Many Materials, and Uses Correct Crammar.
| Considering the elsments of nuhdh@tlvity found in the
rating scale, the preceding differences significant at the .01
level are the only differences that stand the test of statisti-
. ¢al significance. These differences compose thirty-eight per
- cent of the obtained differences. DNifferences falling below
the .01 level were included in the study since they are of
interest and may or may not have significance,

11, BUMMARY

The differences found in the thirty-four items of the
rating scale vere subjected to statistical analysis to
determine the reliabilities. All differences were in favor of
the white teachers. Eight of the differences had to be re-
jected at the .05 level of confidence slthough all eight had
some reliability aceording to their critical ratios,

Thirteen of the differences were relisble at the .01
level of confidence; twenty-six, or 76 per cent, of the
differences were significant at the .05 level of confidence,
Using strict statistical iaterpretation of differences, all
differences below the .01 level mumt ba rejected,



CHAPTER Vi

SUIQAR!? ag,max‘&xsnnxa AND axcawnmxnarxans
© FOR FURTHER STUDY
I, IEPLICATIONS OF THE RESULTS OF THE QUESTICHNAIRE

The raaﬁlta of the gquestionnaire indicated Negro teachers
Ain this area tended to be considerably younger than the white
teachers, These younger Negro teachers had less experience
than the whites, Although there 'is no evidence in this study
to support it, these differences could be partially responsible
fér the supericr rativgs giva#utu the whi%a teachera,

The marital status of each group &hawaa'muah.similarity,
with $4.pe# cent of the white and 80.74 per cent of the Negroes
having been married. These facts indicate elementary sohool
téaehing in this county is largely dome by married people,

nizﬁaranﬁaa in the occupations ol spouses of the
toachers were marked, Considering the Negro caste system
operating in the county, it is easy to see why the spouses of the
Fegro teachers tend to bein the service class. This situation
could have some effect on the teaching competencies of the
Negrves, although, here &aatn; there is no way of measuring
this, " | |

The Negro teachers had much more training in professional
education. Also, the Negro group had considerably more master's
degrees. Conceivably, more professional training should improve
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s toacher's competencies., Conversely, the failure of the Negro
- $enchers to rate as bigh ss the white teachers could mot be
rolegated to too fov professicnal oducation courses. There is
much thought, smong Nogroes und whites, that the quality of
_education in Scuthern Nogro colleges is isferior to that
effared in white colleges.

 In other factors, certification, pumber of children,
ute, the two Eroups were gimilay,

and tesching sseigone

i1, IMPLICATIONS OP THE RNSULTS OF THE RATING SCALE
Porponal Apneavance

~ The #res of Pox
phoved a dolinite difference Lo ratings in favor of tha whites.
However, the differences obtalned in the items of mwrtum@
and Vitality vors statistically insignificsnt., The first three
ftens, Buitability of Ivess, Personal Grooming, and Poise,
showed differepces signuificast at the .08 level of vonfidence;
the last two were significant of the .01 lovel.

al Appearsnce, divided into five items,

Relationship with Pupils

This area of the ratings scalo showed significant
diffevopone in the firvet two items, Bntablishes Rappors guickly
and Anticipates Priction and Guards Against I, Although there
wos & differomce in I Well Liked im favor of the white teachars,
thio ditferonce bad to be vejected na Lesigififivant Lrom a |
statisgical standpoint, The modisos of the two groups wore
identical on the last itew, Is Respected, The survey of the
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regearch isdicated Negro teschers goperally stand higher,
scolally szd eoononlcally, among thelr peers thanm do the white
teachers. This fact bas tuplications ia iuterprotisg this
item, ths only pard of the rating scalo shere the medisn of the
.E$gvu teachers was eqgual to the white.

Poa of Hatevials

~ Theve were statistically sigaificant differences ia all
Atoms of this ares, This is sn indication that differences in
this ares in favor of the white teschers can be considered wost
relishle, In fa¢h, pot only were the data in this arves raxzaﬁle
at the .05 lovel of confidence, all exceps Uses of AudloeVisual
Katerials showed difforéncos significast at the .01 level of
eontidence. Sﬁ.ﬁﬂ@mﬁ.thai‘w%%m# facte could reflect on the
nuality of Seacher tralning., The appsront weakposses here
oould also lmplicate supervision and smoust of materials pro-
vided Bogro toachoras,

Uss of Lessos Assiznmonts

Bere mgain, all itews in this area showed relisble
éitferonces in favor of the whites, Hovever, mone of the
difterences was significent at¢ the ,01 level of conildence]
The tmplications for theae differences #ﬁu&é be the sane ag
those for the precedisg ares sinoe there 18 & direct relation
between Use of Naterials and Use of Lesson Assignments,

- Ability to Contrel Groups
Pitty por cent of the differesces in this ares were
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reliable enough o eliminate differemces duwo to chance selection.
The first two, Commands the Bitustion at A1l Tises and Uses
Class Selected Standards, showed insignificant differences in
tavor of the whites. Through the nature of the rating scale, this
-area would seem to be directly related to the first area, Persconal
.Aywﬁarﬁn¢¢‘ﬁﬂd.ﬁﬁiﬁtiﬁnahiﬁ with Pupile. Although there are po
neasuren of correlation apgi&aﬁ, the modiana for those three
ar&aa.ap@waquamilmr.

Abiltty to céfu fox ﬁﬁ@#?ﬁﬂ%ﬁl Haods

Bvery item 1o this area indicated, im the opinion of
the rater, mignificant differences in faver of the white
toschers, These differences were significant at the .03 level
but wot at the U1 level. Obviously, larger pupil~teacher
ratio would complicate the problem of caring for individual
peeds, Yhile the olasses of the NHegro teachers were slightly
largey, 27.8 to 20.14, the difference seemed tuo iusignificant
to affect the ratings. '

Prosentation of Lessons

Thae ten itens of this srea ssen, in the oplnion of the
Luvestigator, to be the wmost important area of the rating scale,
All ttemg showed 2ifferencen in favor of the wvhites, with 70
per cent of the differonces siguificant at the .08 level and
40 per cont sigeificant at the .01 level of copfidence. A
couparison of thess porsontages show them to bo alncet the same
88 for the total rating seale. Yor the vhole scala, 76 per
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gont of the obtainsd Siffevences wore significant at the .05
level while 38 per cent were significant at the .01 level of
copfidence,

113, IEPLICATIONS OF TOE RESULTS TORARD DESEGRSGS

Implications of the Btudy for Dos
Az previcusly stated, the purpose of this study did mot

tncluds thediract study of possible desegregation of Southern
white end Nogro teschors and puplle. Howover, this study would
pownally have implicoations for stodies of ﬁmmgatim. The
results of thie wtudy could concsivably be used by advocates
of either dosogrogation or of continued segregation.

ppragation

In Fover of Pesopveqation

This sudy indicates Negross are better trained, im
semestor bours and degrees, then their white counterparts. In
gpite of this sooning Wimwm tmtw Hegro teschers, aa
a8 group, are isferior to the whites, It may follow that Negro
taachers, who will be trained “3‘*’*’#%%_ whites from elenontary
sochool through graduste school, will ae & group, be o8 good as
white touchars,

Segro teachers could possibly improve their teaching
¥y being mmwﬁw into faculties with white teacherm. Siuce
white Jeachers eve superior, im the avea of this study at losst,
Yogre teschers could improve their teaching through observing
superdor teachers, joing faculty ~wetings, grade level meetings,
and inforvmal sharing of Ldeas.
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A general integratics of teachers and pupils could imw
prove the culture of Hegroea in geweral. 4 the research and
obsorvation bave shown, Begroes are supposed to transuit &
”wk&twﬂ culture. 12 Begroes are to teach this culture to thoir
children, why mot lot them do it in a real-life situation
ingtead of i an srtificial atﬁm&yk&wﬁ~9r¢viﬁ¢d by ealorced
m@gﬂ@g@tiﬁn?

Acsording to the democratic belief, Negroes are entitled
to an educaticn equal €0 that ol any other group. Many
Southerpsars have argued that‘aﬁuaaitnm ©f Negroos oan bo egual
aven though separate. XNegvo &&41#&@@ are pot roceliving equal |
education if their teachers are inforior to whites regardless
of squal expeaditure per school child, equal quality of
puildings and equipment, trapsportation, snd other educational
opportunities. Yow will demy that quality of teaching 4s a

primary concers in edussatics,

Begregation, by 1is pature, places the Regroes io ap
interior &tatus and this could cause Hegroes to have fnferiority
complexea, YNoodless to say, this foeling of inferiority would
adversely affect the gualily of educatlon,

Ix Favey of Continued Seprecation

Propovents of status guo, or segregation, could use some
resulis of this study to present thelir case,

1% 19 possible that a mixing of the two races would lower
the gopersl mul#mwé of the whites without waising the oulture
o? Begrogs, One aves of weakpess, Use of English, among the
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Begross could have adverse affects upon the vhites since children
learn much lamguage through theisr peers. 4Also, childron tzught
by Hegro toschers with poor spesch habits could maquire these
babita, -

This siudy bas shown EHegro slumsntsry sclhool teachers,
ia Galveaton County, are inferior to white teachers. Ina
completely integrated aschool, the Hegroes, with a surplus of
Bugro tsachers and 2 shortage of vhite teachers, could evestually
dominate the teaching f4ield in many aress, ¥his could possidly
Bave & <drastic effeot upon vur educational eystom and geperal
oulture,

ba largely responsible fov producing infevior teachers, BRew
search has shows colleges in the South have been, in a fevw
capes, essily integrated, I all WMW trainisg institutiong
vore ategreted, thim would theoretically equalize traising of

white und Hegro toachers, resuliing in a5 egual epportunity of
pdugotion for vhites sod Negros
aducational eystom. |
Fegro teachers vould work with the white teschers in

workwhops, grade level sovtings, and couferences in order to
shere idens betweon thoe two groups. This bas boon praoticed
goveral yoors in one sm:l sysien 4o the county. There hae
bocn oo apparent chiection on snyone's pard, snd sdministrators
think these joint mootings have haolped teachera in both groups

& in #n othorwise sogrogated
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beoome bettor teachevs,

1088 COMCIANING THE STATOR OF ey
Uniformity of Hethods T

Thig ptudy vag primarily concersed with differencesg)
however, the uniformity of basic toaching methods throughout
Galventon County was & significans finding., Although a certaln
amount of consistency is wanted and eupected, too much
uniformity could poasibly stifle now 1deas and exporimentstion,
Thare appesred %o bs little experimentuticn in progrees i
either of tha %M ETORDE, - MQ&S.@Q of reading, which van rew
ceiving eaphasis in a1l the sohools of the ares of the study,
was approached in & similay wanner in every sohool,.

| thady in Spdicated by the large

percentage of seachers rating in the sverspe rank, ghree. Alsgo,
ap edalysis of modisns sbow, with fvo excoptions, that medians
fell in the average rssge for all items for both growps. Table
ZVIIT shows that 4n mine of the thirty-five Stems on the scale
the peroentags of teschirs being ussignod average ratinga
exoeod Y0 par cont of the total of whity teachers. Uming &
stailar eriterion for the Negro groups, five of the thirty-
2ive items showed Y0 o move per cont ia the sverace rapge, This
indicates n large dogree of upifornity, or perhaps conformity,
among the Negro group, though bot a8 provouncsd ae in tho white
BrouD | |

Although the Negro group soored boelow the white teachors
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in thirty-four of the itenms, it iz sigpnificant to pote that
511 ezcept one of these wedian ratings were above sveraps,
Bowaver, snalyses of the Jdistributious of ratings among the
five ranks give informatiop pot found inm tho mwadians, In many
instancos where medians wore similar, mepy nove Eegroes scored
the lower two ropke, ong and tvo,

Btrengths Obeerved in the Ares Among Both Oroups

Pupils, Hegro ond vhite, soemed hsppy in school throughe
out the county. There weye indications that children eajoyed
doing their school work. Conevally, children liked and respected
their teachers, Bvidence glessed from the sudjeciive reporta on
the scale warvant those copslusionas. Thore m no way of cofie
paring white snd Nogre children in this respect,

An apalysis of the guesticnnalirss shows the toachore of
this county to be welletrained profossionally in degroes and
punber of bours o edu cation courses. The large percentage of
teachors with sdvapced degraes. in education show teachers have
contisued theis college $raining pest minimum requirements. The
high standerds of quﬁwtim reflect oredit upon the teaching
profession.

Toachora gave the i.wmaﬁiem of being Jdedicated and cone
scientious. Of course, toachers wore om sheir boet bohavior
during the cbservation period, but the ocbserver found many
clues to denote a false lmpresslon. For isstanco, he dotecied
- opa situation vhere & toacher substituted a review losson to
esablo hor pupils to make a botter showing, Kotwithutanding this
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situaticn, the evidence indicated teachers worked hard st thelr
positions and had po veed o apologize Zor the amount of work
GOno.

The ewphasis upon veadiag and other tool subjects shoved
teachers wore not epunding the day with the “2rills and fade®
as some oritics of vducation seom to think, The eleseniary
toasherts doy 19 etill primarily concerped with teaching the
sow-called fundomental mubjects; readinmg, lasgusge, arithmotic,
goography, and blatory.

Thare was nuoh evidescs i uwse of visual sids, Sixteon
- willimtur novies and thirty-five millineter filmstrips were
in geneval use. Bulletin board displays snd ethey educational
displays wore in genersl use In ﬁxi achoola,

Weakposs Observed in the Area Among Both Grousg

As sghows in the seoticy on matoriala, toachers rely
heavily on textbooks for orgapizaticn sod us 8 major pource of
msterials, Naony teachers followed the textbooks blindly re-
gardleas of the content or arrs sgoment. This iadiontes a
posaible lack of koowledge concerning isformation to be taught.

A related weakvess obaurved was the fajllure to utilize
availadle POSOUrCOB. %&W familiar with the county,
tha faveptigator know of many rescorces that ocould bave esriched
tesching in masy casem. NReasons for this falluwre were not
apparent; bowever, the investigator felt miny teachers did pot
nake the effort to find and use available rescurces. On the
other band, 1% may be that mosy teschora do pot know how to use
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and nre hot awars of the vast amount of help to be Zound in
thelr communities, -

, Rogurdless of vhat hae bosn sald about pupll-teachor
planning, projoct tesching, and relsated philogophy, many teachors
contiaved to doainate the ¢lass apd rely hoavily oa the loocturs
mothod of teaching. o

There was much waste of fine during reading pericds. As
montiomed previously, the standard msthod of teaching reading
included three groups, with the teacher sorking with one group
¥hilo the othor two groups worked ndependently, Often
these two groups were doing absolutely pothing and other times
pupile were engaged in meaningless work, The Mthmtw ‘
believed thia situation should be carefully smalyzed in all
the sohools of the ooURty .

Regopnining Morit of Teachars

Hauy &W&m apd laymen recognize the peed to pay
tesclers sccording %o merlt,and not tobase the malary vs college
Wammg and experisnco amm The primary reason merit is not
wsed in many schools in determining salary is thst po scoeptable
woagure of good toaching has bosn devissd, The results of thia
atudy in the spplication of a rating seale may have pome in-
plications for thim problen., For the purpose of merit rating
this Boale could be leagthensd and applied maveral times during
tha y&w by several people, including the teacher belng rated,
and the resulis oould _w Gsod s 8 factor in damming toaching
aoipetencies,
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floed Loy Hore Men

The questionnalre ahwd mm nen ﬁlmﬂwx toachors
vere almost popexistent in Galvestos County. et educatora
and laymon beliove the sohools should have wore non teachers,
Aduinistrators asd patrons ioterested 1 the welfars of the elew
mentary schools should make efforts to altract more men to the

21014 of elomontary sohool work.

mwm%m&xmﬁtwmyw the

Bogroos was obo of the wout pertinent findings of the study, it |

pnowledge that Negroes of the South have sharagteristic
spesch patterns, but 18 would mormally be thought that & Hogro
collage gradusio could bo expented to eshibii acceptadle mpesch
habita, The speech of Begro teschers could conceivably be ine
proved by uu intensive dnsorvice education program. This ‘gmins
doficiency, although often considered charecteristic of Negroes,
could be reduced by propor action snd emphasis.

ﬂmw an 8 wimﬂw mﬁmﬁ m%wwﬁ botwsen Hogro
toachers® medisns ond medians of whites on iteus of the rating
: mb, saven items show lasge ﬁmmmwu in favow of the
whitoas, In other wwﬁm mwm t&m Bogroon to tho white
.Wa ‘those items are uéiaatim of biggest differencos of |
the Hogro group. They are listed in order of largest difforences:
¢, Uses a Variety of Settings in Prosenting

Uaes Correct Gramm:
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Lessons, Persosal Crooming, Vise Use of Texts, Uses Muny
Batorisls, Establishos Mmﬂ Quickly, sad Hakes Bmooth
Travoition,

In analxm&ag the foregoling differences, Uses o Varlety
of Bettings, Vise Use of Toxtm, Uses Hany Matorisls, aad Makes
Smooth Transitions form 8 growp. The study does Dot deteraine
veasons for theso difierences. It doon soom, bowever, that
nature of teacher trainisg may have a &akat:wawh&w to theae
items, The other two, Uses Corroct Cremmar and Peysonal Graum&ag,
appoar $0 be related to the culture of the Regro caste,

| nauaw&ﬂiﬁﬁﬁxmn hﬂ# nuﬁmuhﬁualy a&vgwuﬁly atfeated the
Hogro toachers as 1t hee magwmam ﬁu:aﬁawwaltl An snalysis of

the subjective information obtaiped in ocach class tudependent

of tha rating scale indicates little discrimination in m&a#
sross, Medias punber of pupils were 26.14 for whites and 27.0
is the Wegro classes, This differonce would soem ratber
ipeignificant. OCenerally, Hegro school buildings and eguipment
wvore slightly sfsferior to those provided for the wﬁtt&n. However,
there was considerable diffevemce among buildings for white
students, Negro teachers seomed to receive am egual amount of
bocks and teaching supplies. Notwithstaading these aspects of
similarity or slight disorinination, maby other immessurable re~
pults of dizoriminasion could sifect the Hegro teachors® ratings.
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V. BUGGESTIONS FOR FURTHER STUDY

Furthor Use of the Methods of this Study
| Ag suggested inm the purposes of this study, it was the
hope of the investigator that otbers may use the methods of
this study ip couparing othor groups of teachers. Not only
oould white and Hegro teuchers be compared is othor aress of
the South but grouwps of teachers of the mume race could be
gompared, Also, s compariscs of white and Negro teachors of
the secondary schools of Galveston County could be made,

Using the resultas of this siudy, seversl changes could

be made to insure wore acowrscy. It would be better, in mapy
respects, to have the ratings made by & pasnel of raters rathor
than one pavson, This group oould practice their svaluations
wotil a dogroe of reliability wes schioved. If possible, some
cheuld be Anstituted, Haviog o
panel of observers would not necessarily prevent blss} the

pazguren of sontrolling bLisw

whole group oould have similay ﬁaasea*

The investigotor thiuka the rating scale i basically
& sound instrument, However, & lorge subjective section could
be organized in such & manner to prevent elimination of pertinent
data, For lustance, several guestions requiring sbort ansvers
oould be attached $o the rating umalww& Fach item should be
thoroughly defined (as in Chapter IV) before the ratings are
made,

100 Appendiz B
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The aaﬁuapa»vzag yuostionnaire should be leagihened
considerably. Detailed ilnformation concerning the complete
sohooling of the teacher would be imteresting and perbaps
jnformstive., Family backgrousd snd oulture in which the teachor
was reared should be imvestigated thoroughly,

If practicable, isfoysation obtained from the queatioan~
paire ghould be correlated with total ratings to determise any
oxigting relationships,

Sinos many sasuwocessiul studies have boen made
attompting ¢o find vhat made superior teachers, the toachers
rating superior could be singled out for additiosal study,

vi. BUNIARY

The results of the guéstiopaaire indicatod the white and
Hogro groups were mimilay ilu mazital piatuas, punbor of ohildresn,
snd cortification. The Negroea had slightly more Master's degrees
and far more hours i professionsl education, The spouses of
the Negro teachors were more inm the laboring class, probably
dus to the Boutbern casite mysten.

In &taﬁyi&g tha zeven arveas of the rating scale, it was
poted that ﬁhawﬁ vare gorpelations smong the thrse, Personal
Appesrance, Relatiosship With Pupils, snd Adility to Comtrol
ﬁw@aya; The differences found in theé largost ares, Presentation
of lessons, indicated s yelatiopehip to the entire rating scale,

The results of thia situdy covld be used for perscas in
favor of megrogation or by grouwps sdvocating desogregation,

The large nusbers of teachers im both groups bolag
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rated as averare, plus the f30t thatg all mediaos except two
fell {8 the pverage range,indicates much uniformity of toaching
‘sethods in Galveston Couaty, |

- Some ,Wax amtm ohgervod weres
1, Children sopmed $o enjoy school

2. Teschors, excvept ¢ne, bad wollege degreds and may
had adyaaced Mgmam

3. Toeachers wore Mimm and consclentious,

4. Fundamental subjeois were pot belng peglected,

5. Visual aids were used extessively.

fiomo goveral wenknogses observed wers)

1. Teachors put too much suphssis on toxtbooks.

2. ‘ W@r pot nsed mzummﬂye

3 watw«a method vag used too much,
4, Toschors tendsd to domisate clssees,

$. Thers waw vaste of time during reading lnstrustion,

. then compared to sadiang &:ﬁ whits teachars, must contrast
vas found i3 the followlng items: Uses Corroct Orammar, Uses
& Voriety of Settings iv Prévoptiog Lessops, Personal Grooming,
¥ise Use of Textbooks, Uses Many mmhm, Eztablishes Rapport
Gulckly, snd Makes Suooth Transition.

Thare soemad to bs 1ittle discrimination in thism county
regaprding class sime, buildings sud eguipment, and teaching
materials, Immoasursble aspects of discriminmatiocn copld sffect
tmcﬁﬁ.ﬁg competancios.

m wothods 0f this %w&yg with vanw. could be
m $u forther -studies of groups of msmm,




BIBLIOGRAPHY



123
BIBLICCRAPHY

A. DBOCKS

Arkin, Berbert, and Colton, Raysond R. 'z'abmm Sox muucuu::;.
" Haw York: Barpes and Noble, Xnc., 1 = ————

'&Ww Barry 8, Hosro and the Schools,. Chapel Hills
%a;amuy ai %‘?‘t B Larolina” Press, 1554,

Casha, W.P. The Hind M‘ South. Kow York: Alfred A.
Knopt, T050. ihe Sould. |

Davis, Allison, mw, wmma,, and Caydser, Mary B,
Deop | tk. Chicago: University of Chicago Prems, 1943,

Dollard, Jobn, Caste and Clas 8 Bouthers Tows., New York:
mw@w and m W 22

Griffin, John A,, end Svapson, Ermst ¥, (ed.). Public Education
-~ in ihe the South. Chapel Eill: Un University of KGTih CaFollea —
TOGH, LOUBe

Hobapon, Carol Joy:. Bin m%tm @i mmm Elementar and ar
mémum of !t!a ECGH ?J"""“""z

) 18 " LOR aor atosi
Vosningeon: Uslted | ﬂ“’i’a"’%vw % Bhtleg W?I . 1988,
Klipeberg, mm. zmem o808 and Belootive Migration,
Hew York: 38

liyrdal, Guunar, American Dileman, New York: Harper and
Ew;t&ws, w@"’

Paul, James C.B, The Bohool m@amw. Chapel Hill:
Univeraity of North Caro Progs, 1504 ~

Pieroe, Tﬂmu m, % . BY, 1. a nmﬁ m mmmm in the

South, CIisey, EhLACe=iall, InC.,
> &)t

Benter, B.B, The Americen Bace Problem, HNew York: Thomas Y.
ﬁwéwlfﬁ’ammm I%g?‘u | '

Biukins, Franeis Butler, A Bistory of the Bouth, New Tork:
' Alfred A. Enopf, 18854,

Sutherisnd, Robert L. Color, Class end Persoaality. Vashington:
PGt *american Coun "!i“én"‘ww aticn, iods. .




1268
Toxas Almanag., Dallas: A.H. Belo Corporaticn, 1988,

Wilkerson, Doxey A. Special Problems of Fepro Education,
WalhiaMMt United Biatesd Governmpat prvinting Cillce, 1639,

5. 'PERIODICALE -

R Eigggria Pecimion for Equality,” Life, 361 11«18, May 31,

~ Allmas, Rova White. ™A swx ol Beleoted Competencies ol
Prospective Teachers in Alabama,* The Journal of Negro
Education, 231 136144, Sprisg, 1853, ™ -

Amos, Bobert T. "The Domimant Attitudes of Hegro Teachers
Toward Intogration in Education,” The Journal of
Eduocational Paycholezy, 461 470-476, Decouber, iU55.

Bfuuﬁkhmnrg &ifimm ;Eggﬁﬁ M% aa;i Praigmggggafdmtwa
xas Journsl of | » Education, 17y

Cox, Oliver 8. "Negrc Teachers Bartyrs to Integraticn,” The

Crick, Bernard, "Eve of Decision,” The Nation, 176: 350353, .
Cotober 31, 1833,

Hives, Jmpza 8., 7. "The Buccess of Btudenis im a Nogro
_ Liberal Arts College,” The Jourmal of Negro Education,
181 466~473, Fall, 1850,

Jopes, ¥illiam H., *The Btatus of Educational Desmegregation in
gwam“ lﬁ% Journal of Neevo Eduoation, 281 334-344,
umRer, 1950. ' ‘

artin, John Barlow. *The Bouth Says Nover,"™ %twdaz z’wning
M%;m My 1887, ﬂ*%ﬁ! July Q’ 155719& N

Hovee, Arthur D, *“When Negroes Entored s Texas Bohool,”
¥ iy, goth &?"‘4@; égptanbor, 1984,

"Raves, Virgisia Creeper,™ Time, €7: 14, January, 1086,

Thompgon, Charles ¥, “The Hegro Teacher and Desegrogation of
the Public Bcheols,” The Journal of Nepro Education,
221 95.102, Bpying, 16853, T —————




127
C. UNPUBLISHED MATERIALS

¥illiama, Ethel Mabel, "A Comparative Btudy of the School
Facilities Offered White and Colored Pupils in Belected
Schools in Eleven Counties in Boutbeast Texas in 1948-9%
(Dosctoral Dissertation, Usiversity of Houston, 1951),



APPENDIX



APPENDIX A

A BCALE FOR EVALUATING TEACHING
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LR

Hama of Tescher School
Crade Pubject .
I. Personal Appearance

9

111,

1v,

v.

A. Suitability of dress

‘B. Personal grooming

C. Polse

D. Cheerfulnoss

E. Vitality

Relationghips with Pupils

A, Establishes rapport guickly

B. Anticipater friction and guards
againast it

. is vell 1iked

D, Is vespacted

Vse of Materials

A, Vise use of toxte

B, Uses supplemsntary texts and references

€. Uses audio-visual materisls

D, Uses periodicals

E. Uses community resources

Use ol lLegson Assignmenis

A, Ageigns in terma of individual needs

B. Uses problen-type assignments

€. Uses project~type assignments

D, Uges assignments involving research

Ability to Control Groups

A, Commands the situation at all times

B, Uses class selected standards

€. Establishes bhabits of seli-direction
of pupila

D, Kakes smooth transition from vne
agtivity to apother

&9

| O SBUGG LB oG o saaoaa (o Saperior
h bd Sodd bbb hd & shdds |&dbove avera

W W WKW DWWWK WKWK ¢ WKW (wiverage
BN DONN PNNNN NN N ppoDD jwBelow average

P BERE Rt PP papa s pippe et i pet pa i e s POOR

84321



Vi, Ability to Cave Loy Individusl Needs

A,
B.
Q.

Is avare of ameiaz aud emotional neads

%56‘23“ gy g?aath of each i} in
vides Sey Y

the light of bis nee w

Usea grouping tacﬁaiﬁuan te reach

children of various levels of progrezs

Vii. Presentstion of lezamona

Ay
B.

Ce
D,

Has vellwprepared lesson plapg
Biizmulates interest 1 oluss or group
Provides Loz ctutinucus use of soquired
learping

Pregents losson op the zﬁvwl of the
experience of the child

Kakos use of preview and review
technigues

Uses & variety of setiing in presesnting
lessons

Uses ploassnt and expressive voice
Usons many materisls

Uses correct graumar and spelling

Vses logible and stiractive haadwrtt&na

Subjective reports

Hotes

on additional paper.
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5432312
54321
54321

§4321
843231

84321
54321
54321
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3.

3.
- 3.

4.
B
8.
7.
8.
9.

10,
11,

12,
13.
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PERDIX B

SUGGESTED GUESTIONS TO ER ANSWERED AT EACH
VISIT IN ADDITION TO RATING BCALE

How many pupils in the olase?

4n@$wwib¢ arrangoment of deaks,

Desoribe bulletin boarda and general appearance of the
POCE,

That are chlldrens' resction to the teachora?
¥hat books ave in evidesce?
That other materials ave available?

Trite quotations fros the teacher and children that may
be pertisent to evaluation.

Describe dress of the toacher and her general sppearance,
¥hat methods of group contrel does the toacher wse?
How are transition periods bandled?

Deseribe ia detail lessons in progroes during the vieit,
thelir organization and spparent results,

Did the teachey meem to Isel 11l ai ense during your stay?

pid you detect evidenovs of physicel sotivisies for the
bosefits of the cbaarver? .
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APPENDIX €
QUESTIONNAIRE 70 ALL TEACHERS
Hote to the teachor:

This information will be ﬁaaziaential and none of thia
vill be divulged., I a2m ipnterested only in general results.

1, Namo

2, &chaol

3. Age {This is a&riatxy gonfidential, and I sm not
tryiag to bo personal. This faot ia very
important to the study since I must determine
the average age of teachers in this county.)

4. Marvied divorced  _ widow(er) _Bingle __ (check ops),

6. Children {(pumber and ages)

8, Occupation of spouse
7. Colleges sttended and degrees received

8. TYears of teaching experiemee_ _ _ (imclude this year)

9. Teaching certificates you now possess, (ek«gk)oaea that
Appay
Professional Elomentary
Proiessional Elementary and ﬁaaaaaary
Provisional Blewmeuntary
Proviaional Kl&mantnry a»ﬁ ﬁbc@mﬁary
Liat any other

10, Give hours {(semester) you have #auplateé in education
courges. Include both graduate and undergraduate,

AR

1 appreciate your cooperatioa in filling out thie short
qnaa:ienn&&ra. Please mall it in the enclosed self-addressed
envelope., ,

¥.M, Stoker
" La Marque, Texas





