Including Students with Disabilities in
Instruction & Consultations
Lisa Martin
Coordinator of Business Services and Outreach
University of Houston

This is a big task in 15 minutes:
Students with identified disabilities form a little over 10% of the total college
student population (NCES, Digest of Education Statistics 2013)
How do (business) librarians include students with disabilities
during instruction sessions and research consultations?
Best practices will be discussed so that the audience can take away ideas for
working with their own student population

Things to be aware of

Listen first to the people who have
the disability in question
(“nothing about us without us”)

• Can you (with respect and being ok with a ‘no’) ask a library colleague, a campus
colleague, a student, a member of the community, the social media universe?
• Be aware of how the “Disabilities Services office” is perceived by students
• Consider how to handle conflicting advice from these stakeholders

The “curb-cut effect”
Being mindful of the needs of students with disabilities
doesn’t just benefit that specific student population:
Students who are English-language learners (international students, etc.)
Students with temporary disabilities (broken leg, etc.)
Students who process things slowly but who have no diagnosed disability

Universal Design:

From the beginning, design your instruction to be accessible by anyone.
How?
See suggestions at: http://www.washington.edu/doit/equal-access-universal-designinstruction

Best Practice #1
Assume (that someone will
benefit from inclusive instruction)
Why? Your session is as important as
every other class session. This approach
also benefits students who need
accommodations but haven’t requested
them

Best Practice #2
Make sure the space is accessible
Why? There’s no point in making your
session designed for all if the space
where you’ll hold that instruction or
consultation is not so designed. You may
need to literally go ‘where the users are’
if your typical space is not accessible.

Best Practice #3
Provide your instruction in a
variety of formats*
*voice, presentation on a screen, handout available on
paper or electronically

Why? So students who may not be able
to process information in one format can
receive the information through another

Best Practice #4
Speak more slowly
Why? Students who work with
interpreters need time to process,
students with learning disabilities need
time to process, & all those students who
aren’t paying attention need time to
process!

Best Practice #5
Design your active learning
carefully
Why? If your active learning requires
moving into groups or discussing with
other classmates, then you may be
excluding someone. Find multiple ways
to engage students in active learning.

Best Practices, a review
1. Assume (that someone will benefit from
inclusive instruction)
2. Make sure the space is accessible
3. Provide your instruction in a variety of
formats
4. Speak more slowly

5. Design your active learning carefully

Thank You!
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